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Inledning

Denna handbok ir avsedd fo6r bade lirare och studenter. De flesta kapitel behand-
lar imnen som férmodligen ir av storre intresse for lirarna, men varje kapitel har
ocksi ett avsnitt som foreslar hur studenterna kan ha nytta av att lisa texten.

Plagiering ir ett problem 6ver hela virlden och motitgirderna mot detta har
vuxit i stadig takt sedan 2001, di lirare och hogskoleledningar borjade inse den
verkan som digitaliserad text, Internet, global kommunikation och allt starkare
sokmotorer hade. Dessa forandringar har paverkat hur studenter inhimtar och
anvinder information i sina examinationsuppgifter, speciellt vid hemtentor och
hemuppgifter. De resurser som finns tillgingliga, pa svenska och framfor alle pa
engelska, mojliggor for studenterna ate finna och anvinda andras arbeten pé sitt
som tidigare inte varit mojliga.

KTH ansluter sig till den virldsomfattande insatsen att beméta problemet med
studenters plagiering. En del av KTH:s arbete lyfts fram i denna handbok.

Plagiering definieras som att Idmna in ndgon annans arbete som sitt eget.

En students arbete kan klassas som plagiering om det visar pa icke redovisat anvén-
dande av andra personers idéer och material. | plagierat studentarbete framstar idé-
erna och materialet som studentens egna snarare &n att studenten har tagit hjélp av
andra personers arbeten. Samma sak galler om studenter anvéander sig av andra per-
soners formuleringar och inte visar att de ar citat.
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i Det finns utvecklade metoder fér att visa hur ett arbete bygger pa andra personers ar-
' beten eller texter. Detta kan goras genom ett system for hanvisningar och citat, utfor-
! liga beskrivningar av hur arbetet har tagits fram och en akademisk utformning av
H skriften som tydligt visar var idéer, ord, bilder och siffror fran andra arbeten har anvéants.
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Ménga studenter upplever instruktionerna om hur man redovisar och anvander andra
personers material som oklara och svarférstadda. Inte heller ar det alltid latt for 1a-
rarna att upptécka plagiering i studenternas arbeten.

Denna handbok férklarar hur lararna och studenterna bér tillampa reglerna for kall-
hanvisning vid KTH. N&r studenterna klarar att gora sina egna arbeten, nar de forstar
varfor det ar nodvandigt att gora sjalvstandigt, eget arbete i sina hdgskolestudier, och
nér de lar sig hur man tillampar dessa kunskaper i praktiken — da tenderar problemet
med plagiering att helt enkelt férsvinna.



1. Varfér bér man lasa handboken?
¥ Varfor lararna bor lasa handboken

Lararna kommer att finna svar pa manga av de fragor de har gallande plagiering:
. “Vad ar det?”

J "Varfér uppstar det?”

J "Hur kan jag férebygga det?”

J "Hur upptacker jag det?”

J “Vad ska jag géra om jag upptacker det?”

Lirarna kommer bade att spara tid och att forbittra studenternas lirande genom att
tillimpa de steg som beskrivs i handboken. Den ger forslag pa hur lirarna kan integrera
forebyggande atgirder mot plagiering i den lI6pande undervisningen. Handboken upp-
muntrar till samarbete mellan kollegor inom samma program, och ger forslag pa sitt
att arbeta effektivare. Den sista punkten ir vildigt viktig da de flesta lirares oro kring
plagiering handlar om hur mycket tid det krivs for att hantera problemet. Lirare pa
KTH kan finna st6d i att veta att lirare 6ver hela virlden har tillimpat de hir meto-
derna och funnit att, som en av dem sade: “Arbetet tar lite mer tid i ansprik, men an-
stringningen behover inte kinnas 6vermiktig med tanke pa vad man vill dstadkomma.”

Ironiskt nog handlar handboken inte sirskilt om plagiering, utan om lirande och om
hur man sikerstiller att studenterna utvecklar de firdigheter och kunskaper som for-
viantas av dem hir pd KTH. Nir studenter plagierar, avsiktligt eller som en f6ljd av
missforstind, innebir detta att de kringgar lirandet. Plagieringen innebir att studen-
ten limnar in nigon annans arbete som sitt eget. Det frimsta skilet till att lirarna
bor uppmirksamma punkterna i handboken ir for att forsikra sig om att studen-
terna inte gir miste om sjilva lirandet.

Varje kapitel ir sjilvstindigt och kan ldsas i valfri ordning. De flesta lirare borjar ofta
med de kapitel som behandlar problem de sjilva har stott pa.

> Vissa borjar |asa nar ett problem uppstar

> Vissa inser att deras studenter kdmpar med att klara av sina
hoégskolestudier

> Vissa hor talas om problemet fran kollegor eller i media.

> Vissa ar bekymrade 6ver fusk bland studenterna

Den goda nyheten ar att man kan bérja i vilken ande man vill. Den daliga nyhe-
ten ar att man i slutdandan maste ga igenom och kombinera samtliga punkter for
att komma at problemet. | denna introduktion kommer vi att ytterligare ga ige-
nom det vi kallar KTH:s helhetsgrepp mot plagiering.
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¥ Lararna maste félja reglerna nar de ingriper

Om studentens inlimnade arbete far dig att misstinka att denne har forsoke vilseleda
dig genom att kopiera eller anvinda andra personers arbeten utan korrekt killhinvis-
ning, ir regeln entydig: du ir skyldig att rapportera fallet for eventuella disciplinira dt-
girder. Kapitel 5 anger tillvigagingssittet som maste f6ljas till punkt och pricka.

Diremot ir inte alla fall av plagiering fusk. Mdnga hiavdar att endast ett litet antal av
alla fall av plagiering innebir grundad misstanke om forsok till vilseledande. Trots
detta maste alla plagieringsfall bemotas da de innebir att studenterna inte tar till sig
kursens syfte med lirandet. Handboken erbjuder detaljerade riktlinjer for hur man
ska hantera plagiering dir ingen misstanke om vilseledande finns. Aven dessa riktlin-
jer maste foljas for att garantera att alla studenter vid KTH far lika och rittvis be-
handling.

¥ Varfor bor studenterna vid KTH lasa handboken?

Som student behover du veta vilka férvintningar dina larare har pa dig. Du behover
utveckla dina akademiska firdigheter och forstaelsen f6r hur examinationerna an-
vinds for att testa dina kunskaper. Ju mer du vet om plagiering, desto mindre beho-
ver du oroa dig for det. Denna handbok ir frimst avsedd for lirarna, men varje
kapitel innehéller dven ett avsnitt dir vi ger rid till dig som student. Det finns dven
ett avsnitt om hur du utvecklar dina akademiska firdigheter och framfor allt hur du
utvecklar ett vetenskapligt skrivsitt.

Handboken kommer inte att ge dig all den information du behover ha om plagiering
eftersom det krivs en rad olika firdigheter for att undvika det. Du kommer att be-
hova ldra dig hur du hittar vilunderbyggda texter och utveckla firdigheter for kall-
hinvisningar och bibliografier. Detta kan du lira dig i biblioteket. Du kommer att
behova lira dig vilken typ av information, data och idéer som dina lirare inte vill atc
du delar med dig av till dina studiekamrater, vilket endast dina lirare kan hjilpa dig
med. Du maste lira dig att anvinda killor for att stodja och motivera argumente-
ringen i din text, vilket din handledare kan hjilpa dig med. Handboken kan hjilpa
dig att forstd problemen och dven inse varfér ovanstidende firdigheter ir nodvindiga.

2. KTH:s helhetsgrepp mot plagiering
Plagiering dr en komplex fraga och kriver dirfér en uppsittning samverkande stra-

tegier for att kunna hanteras. Handboken innehéller avsnitt for var och en av plagie-
ringens méinga olika aspekter. Den inleder med att definiera begreppet och forklarar



vilka typer av plagiering som utgér problem vid KTH. Handboken sammanfattar de
olika steg som bor tas for att minska forekomsten av plagiering bland studenterna.
Dessa steg inkluderar rdd om hur du pabérjar forebyggande atgirder lingt innan
kursen startar, till exempel nir du skriver kursplanen. Det finns forslag pa olika sitt
att utforma frigor som ir svara att besvara genom plagiering, och rid om hur du an-
vinder utkast for att 6ka studentens forstielse for vad som forvintas av arbetet. Vi-
dare visas hur du kan fi in kunskap om plagiering i samband med undervisningen i
dmnet istillet for att avsitta tid for att behandla plagiering isolerat. Senare kapitel
beskriver hur du uppticker fall av plagiering och vad du bor géra om plagiering eller
forsok till vilseledande uppticks.

De olika aktiviteterna i handboken anvinds tillsammans for att forhindra plagiering
genom vad vi kallar "helhetsgreppet” eller ”det holistiska tillvigagingssittet”. Att
tillimpa alla aktiviteter tar tid, men handboken utgor en tillgdng och vigledning
medan KTH kontinuerligt arbetar pa att férbittra hanteringen av plagiering bland
studenterna.

3. Sambandet mellan plagiering, larande och fardigheter

Som tidigare nimnts bryter plagieringen linken mellan lirandet och studenternas
erhillande av hogskolepoing. Om en lirare anser att en students arbete ér fullvirdigt
erhller studenten kurspoing. Om studenten diremot har kopierat eller [ainat andra
personers arbete kan den inte pévisa sin egen forstielse av imnet. Eftersom arbetet
inte dr deras eget kan inte heller forstaelsen vara deras egen, och studentarbeten som
innehaller plagiering bor dirfor inte belonas med kurspoing. Detta giller vare sig
studenten avsett att vilseleda eller inte.

Vid KTH visar studenterna sin férstielse genom att kunna anvinda och omvandla
killtexten. Man visar inte sin egen forstaelse genom att endast dterge texten. Nu ir
det sjilvklart inte sd att alla studenter som kommer till KTH forstar att de méste visa
prov pa sin forstielse pa det sitt som beskrivs ovan. Inte alla studenter som kommer
till KTH inser att de méste [imna in arbeten som visar pa en personlig forstielse av
dmnet. Alla inser heller inte att om de inte anvinder nidgon annans teorier eller arbe-
ten for att motivera och forstirka sina egna texter kan liraren inte avgora huruvida
studenten verkligen har forstite killtexten.

Alla studenter vid KTH maste lira sig hur man refererar till andras arbeten pé ett
korrekt sitt, oavsett forstielsen for detta vid kursens borjan.



4. KTH-exempel

Genomgiende i handboken finns exempel pA KTH-examinationer och lirarnas age-
rande for att visa prov pd hur handbokens vigledning redan f6ljs. Om ni sjilva har
ndgra andra exempel far ni girna skicka dessa till KTH Learning Lab, si att vi kan
anvinda dem i nésta utgiva av handboken.

5. Rad till studenterna

Detta dr det forsta avsnittet direkt avsett for studenterna (dven om lidrarna ir vil-
komna att "tjuvlyssna”).

Minga studenter siger att de har hort talas om plagiering genom tidningar och kam-
rater. De ir oroliga for att plagiera av misstag eller att lirarna dr mer intresserade av
att uppticka forsok till vilseledande 4n att hjilpa dem med arbetet. Denna handbok
kan ses som ett bevis pa att det sista inte stimmer. Hir foljer 4ven ett antal fakta an-
gdende Yoavsiktlig plagiering”:

> Du maste folja de regler som finns om hur du refererar andras
arbeten, men kommer dven att ha tid att lara dig dessa regler och fa
undervisning i de nédvandiga fardigheterna. Innan denna
undervisning ar avslutad kommer plagiering att behandlas som
misstag och kommer inte att bemotas med disciplinara atgarder.

> En del studenter undrar om de riskerar att anklagas for plagiering
om de lagger fram en egen idé, som senare visar sig ha publicerats
eller framfdrts av ndgon annan. Detta ar inte nagon anledning till
oro. Lararen kommer inte att se det som plagiering, utan som en
bristfallig genomgang av redan existerande litteratur. | varsta fall
kommer detta alltsa att visa att din efterforskning inte varit tillrackligt
grundlig. Aven detta kommer alltsd att behandlas som misstag.

> En del studenter oroar sig for att bli anklagade for plagiering om de
anvander redan etablerade formuleringar eller forklaringar utan att
ange kallan. Detta tillvagagangssatt ar godkant och lararen kommer
att se det som just ett bruk av erkanda formuleringar eller forklaringar,
och inte som plagiering. Om du ar oséker pa om nagot faller under
denna kategori bor du radfraga din larare eller en behérig specialist.



Handboken uppmuntrar dina ldrare att ge dig den information, vigledning och feed-
back som krivs for att forstd vad det verkligen innebir att ”gora ditt eget arbete”.
Den ger dig ocksa det nédvindiga stodet for att be liraren om hjilp om inneborden
inte framgétre tydligt.

6. Mer material finns pa bokens hemsida

P3 flera stillen hinvisar vi till mer material pa bokens hemsida, som forvintas uppda-
teras. Eftersom mingden material kommer att utvecklas ger vi inte enskilda linkar
utan bara en link till allt material. Denna handbok kommer ocksa att finnas dir for
nedladdning.

http://www.kth.se/plagiarism (engelsk version)
http://www.kth.se/plagiat (svensk version)

Dir linkar vi ocksa till Hogskoleférordningen (HF) pa svenska och engelska (Higher
Education Ordinance), eftersom den kan vara svar att hitta. P4 flera stillen refererar vi till
HF kapitel 10 som behandlar disciplinira atgirder. Vi nimner ocksé kursplan (pa engelska
course syllabus) som ér obligatorisk enligt HF kapitel 6, se paragraf 14 och 15. Kursplanen
ska inte blandas ihop med kursinformationen (ibland kallad kurs-PM) som ofta delas ut
vid forsta forelisningen.Vid KTH faststills kursplaner upp till ett ar fore kursstart.

Handbokens kapitel 4 om uppticke av plagiering nimner nigra textmatchningsverk-
tyg som anvinds vid KTH:Urkund, GenuineText och Turnitin, samt BILDA som
anvinds i de flesta kurser. Lankar till mer information och manualer finns ocksa pa

handbokens hemsida.

Skolornas kontaktpersoner i studentdisciplinira frigor kommer ocksa att finnas pa
bokens hemsida.

7. Tack till personer som bidragit

Den hir handboken har skrivits inom ett projekt for kvalitetssikring av examination i
KTHs utbildningar. Minga hjilpsamma kollegor har stottat oss i arbetet. Vi tackar
speciellt kollegorna pA KTH Learning Lab, Mats Hanson, Kristina Edstréom och Mats
Nyberg, som hjilpte till att strukturera och producera boken. Marianne Ofverstrém,
Maria Palma-Hakim och Gustav Axberg lade manga timmar pa att granska detaljerna
i forordningstexterna och disciplinprocedurerna. Ann-Sofie Henriksson, Mattias Alve-
teg, och Sara Thyberg Naumann kommenterade utkast och gav virdefulla forslag.
Viggo Kann och Ninni Carlsund Levin gav oss exempel frin sin undervisning.

Jude och Carl-Mikael, juni 2009
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KAPITEL ETT / STUDENTERS PLAGIERING

1.1 Definition av plagiering
Ordet ”plagiering” har fatt betydelsen "ast limna in nagon annans arbete som sitt eget”.

Ligg mirke till att ordet "arbete” anvinds for denna definition. Det visar pa hur ter-
men plagiering ticker en ling rad av aktiviteter, frin att komponera musik till att
skriva romaner. Hir pA KTH fokuserar vi pd examinationsmoment, dir studenterna
limnar in arbeten for att erhalla betyg.

Hogskoleférordningen (SFS 1993:100) ndmner inte ordet plagiering uttryckligen,
relevant bestammelse lyder (Kapitel 10, 1 §):

1 § Disciplindra atgérder far vidtas mot studenter som
1. med otillatna hjalpmedel eller pa annat sétt férsSker vilseleda vid prov eller nér
en studieprestation annars ska bedémas,

Vi kommer att anvanda frasen “forsok till vilseledande” i fortsattningen. Den officiella
Sversattningen (The Higher Education Ordinance, Chapter 10 Section 1) lyder:

Disciplinary measures may be taken against students who
1. by prohibited aids or other means attempt to deceive during examinations
or when academic work is otherwise assessed,

Arbeten vid KTH dir plagiering kan féorekomma omfattar bland annat:

o Skriftliga inlamningsuppgifter. | detta fall intraffar plagieringen
nar studenten anvander andra personers formuleringar eller
teorier utan att ange att dessa egentligen har framstallts av
nagon annan.

. Praktiska uppgifter och tekniska projekt. Plagiering kan till
exempel omfatta anvandandet av andras datorkod eller
experimentresultat, som studenten sedan framstaller som
sina egna.
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J Designarbete. Studenter som utformar nya produkter hamtar
inspiration fran andras idéer och kreativitet, men den fardiga
designen maste vara skapad av studenten sjalv. Detta innebar
att studenten maste modifiera, utveckla eller andra de idéer
som fungerat som inspirationskalla, for att pa sa satt gora
dem till ndgot eget.

% Plagiering i skriftlig examination
Det finns tre vanliga former av plagiering i studenternas skriftliga arbeten.
> Att kopiera formuleringar och idéer fran publicerade kallor

Om en student kopierar formuleringar eller idéer rakt av frin en publicerad killa, utan
att ange detta, ir det ett fall av plagiering. Studenter kan ocksa plagiera om de kopierar
andras idéer genom sammanfattningar eller omskrivningar av ndgon annans text utan
att ange detta. Det vanligaste sittet att bekrifta att andras idéer har anvints dr genom
att anvinda referenser eller citat pa de stillen i texten dir dessa har anvints.

Det finns etablerade konventioner for hur man ska citera/referera till andras arbeten.
De olika skolorna vid KTH ber studenterna att anvinda olika referensmallar, men alla
har det gemensamt att de visar var och hur andras idéer och formuleringar har anvints.

Det ir inte tillrackligt att endast lista killorna i en bibliografi. Om referenserna inte
markeras i texten vid de punkter dir andras arbeten har anvints, framgar det inte for
lisaren hur studentens text har skapats.

> Att kopiera fran andra studenter

Studenter plagierar i skriftliga och praktiska arbeten genom att kopiera andra stu-
denters arbeten for att sedan limna in dessa som sina egna.

Studenterna vet for det mesta om att det strider mot KTH:s regler att kopiera andra
studenters svar, losningar eller uppgifter'. De flesta lirare dr 6verens om att kopie-
ringen mellan studenterna dr oacceptabel.

T Bevisen fér detta pastaende ar fér narvarande anekdotmassiga, dven om undersdkningar &r planerade. Andra studier antyder

att detta pastaende ar valdigt sannolikt, till exempel enligt: Ashworth med flera, (1997), Guilty in whose eyes? University students'
perceptions of cheating and plagiarism in academic work and assessment, Studies in Higher Education, 22:2, s. 187-203.
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Studenterna hivdar ibland att denna typ av plagiering inte ir lika allvarlig da de fort-
farande lir sig av den kopierade texten. I en undersokning hivdade nigra till och med
att detta inte borde ses som plagiering utan som “kontroll”>. KTH forvintar sig dock
att alla studenter ska 16sa alla uppgifter pi egen hand. I Kapitel 5 i denna handbok finns
utforligare forslag pa hur man hanterar kopiering mellan studenter vid KTH.

Kapitel 3 i handboken innehaller forslag pa hur lirarna kan motarbeta denna typ av
kopiering genom den typ av uppgifter de ger studenterna. Uppgifterna bor inte vara
utformade pi ett sitt som uppmuntrar till den sortens kopiering.

> Att samarbeta for mycket med andra studenter

De flesta ldrare uppmuntrar studenterna att diskutera arbetet med varandra. Samarbe-
tet har ett virde i sig eftersom det ofta leder till nya idéer och insikter. Det dterspeglar
ocksa hur lirarna sjilva arbetar tillsammans och hur studenterna kommer att arbeta
med sina arbetskamrater efter det att de har utexaminerats frin KTH. Trots detta vill
hogskolan att varje student individuellt ska visa prov p att ha uppnatt malen for kur-
sen. Om de samarbetar s pass mycket med individuella uppgifter med andra studenter
att deras arbeten och resultat blir identiska eller nirmast identiska, klassificeras det
som otillitet samarbete.

Detta skiljer sig frin att kopiera rakt av eftersom studenterna i det hir fallet fortfa-
rande genomfor en del av uppgifterna. Trots detta ir tillvigagingssittet inte tillatet
om studenterna ftt i uppdrag att utféra uppgiften individuellt.

Det ir svért att dra en tydlig grins mellan samarbete och kopiering. Sammanhanget
spelar alltid stor roll vid bedomningen, och liraren maste tydliggora reglerna for
olika uppgifter och samtidigt hilla sig till de uppstillda reglerna. Senare kapitel i
handboken kommer att ta upp problemet med grinsdragningen mellan samarbete
och otillatet samarbete mer i detalj.

¥ Plagiering i praktiskt arbete och programmering

Det ér viktigt att studenterna ”gor sitt eget arbete” nir de skriver datorkod, doku-
menterar experiment, skapar en design eller 16ser ett matematiskt problem. Om de
inte sjilva genomfor dessa aktiviteter, men dndé framstiller resultaten som sina
egna, sd ror det sig om plagiering.

2Parameswaran, A. and Devi, P. (2006), Student plagiarism and faculty responsibility in undergraduate engineering labs, Higher
Education research and development, 25:3, 263 - 276
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De ldrare som utformar dessa praktiska uppgifter miste tydliggora hur pass mycket hjilp,
samarbete, samt [dn och anvindande av andras idéer som ir tillitet. De maste ocksa for-
klara hur studenterna ska visa hur de har anvint andras arbete i sina egna verk.

1.2 Fusk och plagiering

Det finns studenter som koper, stjil, kopierar eller pd andra sitt fingerar sina aka-
demiska arbeten”[sic]3. Personer som fuskar ir vil medvetna om att detta ir otill-
latet, och har haft manga tillfillen att lira sig KTH:s regler och att utveckla sina
akademiska firdigheter. Ett litet antal av dem som medvetet plagierar stir dven for
andra forseelser, som att ljuga eller att skrimma andra studenter till att tillhanda-
hilla arbeten. Detta ir vildigt allvarliga hiandelser, och procedurerna f6r hur KTH
hanterar denna typ av hindelser finns beskrivna i kapitel fem.

Vid allvarliga fall av f6rsok till vilseledande kan en student bli avstingd frian hog-
skolan i upp till sex manader. Aven kortare avstingningar kan ge allvarliga folj-
der for studentens fortsatta studier vid KTH, och kan dventyra en férlingning
av visum och att examen inte kan avliggas inom den tid viseringen ricker. Dess-
utom resulterar det i indragna studiemedel.

% Varfor fuskar studenter avsiktligt genom att plagiera?

De studenter som fuskar kan nistan alltid ge en forklaring# till sina handlingar.
Somliga hianvisar till den personliga formégan, som till exempel:

. dalig planering och att man har skjutit fram arbetet till sista
ogonblicket

. osaker pa om arbetet ska bli tillrackligt bra

J kanner att man saknar de nédvandiga kunskaperna

En del studenter forklarar sitt fusk med hanvisningar till externa pitryckningar,
som till exempel:

. press fran foraldrar eller andra att lyckas
J kanslan av att ett héga betyg ar nédvandiga for karridrplanerna

3Sic’ anvands efter pastaenden for att pavisa nagot felaktigt som avsiktligt lamnats kvar i texten. | detta fall syftar “sic” pa att
forfattaren till handboken inte anser att plagierade uppgifter som ldmnas in ska kunna klassas som riktiga arbeten, &ven om stu-
denten havdar motsatsen.

*+Vissa skulle hellre anvanda termen bortférklaring.
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. for manga bollar i luften, med jobb eller privata dtaganden
. flera akademiska uppgifter eller tidsgranser som krockar

Vissa studenter hivdar att plagieringen ir rictfirdig och kritiserar i sin tur upp-
giften eller kursen. Vissa studenter har bland annat foérklarat varfér de har ko-
pierat eller forfalskat en uppgift med att:

. uppgiften ar foraldrad, irrelevant eller oviktig

. lararen inte bryr sig om uppgiften, och att studenterna da inte
heller behover bry sig

o uppgiften var sa enkel att bara kopiera, och det kandes darfor

logiskt att kopiera svaret

*¥ All plagiering ar inte forsok till vilseledande

Fusk innebir att studenten forsoker vilseleda andra om sitt arbete. Studenter som
har plagierat siiger ofta att de inte har avsett att limna in andras arbeten som sina
egna, och inte heller att vilseleda liraren i dennes betygssittning. De siger ofta att
de inte har forstitt inneborden av frasen ”gor ditt eget arbete”. Dessa studenter
hivdar att ingen har lirt dem hur man anger andras idéer pa ett 6ppet sitt, som till
exempel genom godkinda killhdnvisningar. Studenter som plagierar siger ofta att
de fortsatt att anvinda metoder fran tidigare lirositen eller andra platser. ("Det
var s hir vi gjorde pa gymnasiet.” eller ”Sa hir gick vi till viga i mitt hemland.”)
De insdg inte att reglerna dndrades nir de kom till KTH. Slutligen siger manga att
ingen lirde dem de nédvindiga firdigheter som krivs for att folja reglerna vid
KTH, som hur man finner och bedémer killor, hur man sammanfattar andras
idéer eller hur man anvinder ett specifikt referenssystem.

I en del av fallen erkiinde studenterna att ndgon kortfattat sagt till dem att an-
vinda killhdnvisningar”, att skriva texten "med egna ord” eller att ”skriva sin
egen kod”. Det kan tinkas ha funnits ndgon forelisning eller sida i kursplanen
som gatt igenom hur studenterna ska anvinda hanvisningarna i sitt arbete, men
vid uppfoljningen av sidana sessioner framgar det tydligt att studenterna inte
har forstitt instruktionerna eller hur de ska genomforas. Att beritta for studen-
terna om reglerna verkar vara ett anvindbart forsta steg, men man kan inte utga
fran att detta ir tillracklige for ate alla ska forstd vad som forvintas av dem. Se-
nare kapitel i handboken kommer att gi igenom detta problem ytterligare.
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HF 10 KAP, DISCIPLINARA ATGARDER
”forsok till vilseledande”

OKLARA REGLER
| KURSPLAN

Hogskoleférordningen tar inte upp grénsen mellan plagiering och “forsék till vilseledande”. Vi hoppas att det blir tydligare efter
att ha |ast kapitel 5

1.3 Att informera studenterna om akademisk citering och kéllhanvisning

Det ir viktigt att studenterna tidigt inser att sjilvstindigt arbete, citering, kill-
hinvisningar och bibliografier 4r en nédvindig del av hogskolestudierna. De
miste snabbt lira sig de accepterade metoderna for problemlésningsuppgifter
och hinvisningar i de skriftliga uppgifterna. Vid KTH arbetar vi hart for att ga-
rantera att studenterna fir tillging till denna information pa ett systematiskt och
tydligt sitt. Kapitel tva i handboken tar upp frigan om hur man hjilper studen-
terna att lira sig akademisk citering, programmering och problemlésning.

Under tiden studenterna lir sig reglerna bor de lirare som betygsitter deras ar-
beten vara forsiktiga med att stimpla studenternas misstag som plagiering. Li-
rarna maste ocksi ha tilamod med de studenter som anvinder felaktig citering
eller informella metoder for att referera till andras arbeten. Till exempel kan en
student pavisa en omskrivning genom uttryck som till exempel “som det tidi-
gare stycket visar...” for att sedan glomma att ligga till en killhdnvisning som
anger varifrin innehillet har kommit. I detta exempel visar studenten pa ett in-
formellt sitt att orden och tankarna hirstammar fran en annan text. Detta kan
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inte klassas som forsok att vilseleda ldsaren. Det dr diremot viktigt att lirarna
vid KTH instruerar studenterna om att vara mer uppmirksamma p3 killhanvis-
ningarna och att de utvecklar dessa firdigheter. I borjan av utbildningen ir fel-
aktiga killhanvisningar att se som en form av lirandemisstag snarare 4n som
avsiktlig plagiering.

Kapitel 5 handlar om de olika metoder som lirarna bor anvinda sig av for att be-
doma om det finns grund for att misstinka forsok till vilseledande. Det forklarar
ocksa vad man bor gora om liraren tror att plagieringen ir ett lirandemisstag.

1.4 Hur vanligt ar plagiering bland studenter vid KTH?

Vi behover inte veta exakt hur utbredd plagieringen ir for att kunna se den som
ett allvarligt problem, och som nigot som kriaver uppmirksamhet fran bide stu-
denter och lirare. Anekdotiska referenser visar pa hur lirare vid KTH upplever
att det dr ett problem, studenter och karen uppger att det ir ett problem och
hogskolans ledning har dirfor vidtagit dtgirder for att aktivt hantera detta.

Antalet fall av avsiktlig, allvarlig plagiering ér till synes lagt eller vildigt lagt vid
KTH, dven om det inte finns nigon fullstindig statistik for den hir hogskolan
eller for svenska ldrositen i allminhet.

Det dr vanligare att plagieringen uppstir som en f6ljd av bristande firdigheter
om hur man utformar akademiska texter eller att studenten missférstar vad som
forvintas av dem, 4n att han eller hon avsiktligt soker plagiera en text. Den rela-
tivt hoga nivén av plagiering genom missforstind forekommer frimst vid en del
uppgifter och bland vissa studentgrupper.

¥ Plagierar vissa grupper av KTH-studenter mer &n andra?
Det finns bevis som pekar pd att det 4r mer sannolikt att studenter med laga betyg

och med avsaknad av akademiskt sjilvfortroende viljer ate plagieras. Yngre studenter
tenderar att plagiera mer dn ildre, och personer som studerar pi grundniva plagierar

SPrecis som for skriftliga inlamningsarbeten kréver pastaenden som detta en kallhénvisning — inte for att motverka plagiering
utan for att visa pa fakta som stodjer pastaendet. | detta fall: Bennett, R. (2005). Factors Associated with Student Plagiarism in a
Post-1992 University, Assessment and Evaluation in Higher Education, v30 n2s.137-162
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mer 4n studenter pa avancerad nivd. Dessutom plagierar min i storre utstrickning
dn kvinnor®. Studenter som inte finner virde i uppgiften letar oftare efter genvigar.
En student forklarade skillnaden som féljande:

"Om jag vill ldra mig spela gitarr, da finns det ingen anledning till att fuska. Men om
jag ombeds skriva ett arbete om hur man spelar gitarr, dd dr det en helt annan sak.”

Ingen av dessa faktorer dr speciellt effektiva for att forutse plagiering. Whitely och
Keith-Speigel” fann att det mest effektiva tecknet pa framtida plagiering var tidigare
plagiering - med andra ord, studenter som plagierar tenderar att fortsitta med det.
Denna upptickt kan inspirera lirarna att ingripa tidigt i studentens studier for att
forsoka motarbeta ovanan.

En forklaring dr att manga av KTH:s studenter tidigare har studerat i andra linder in
Sverige, dir det har ansetts vara bra att dterge andras texter och/eller presentera (sna-
rare dn att tolka) svaren. Detta kan dock dven siigas om minga studenter som list pa
svenska gymnasier eller som tidigare har arbetat pa kontor eller i fabrik. Bland alla
dessa grupper forkommer det att svar presenteras till frigor utan hinvisningar till kil-
lan. Férmodligen behover alla som borjar pd hogskolan revidera sina antaganden om
hur man genomfoér problemlésningar och uppsatsskrivningar pa ett godkint sitt.

Andra faktorer som anvinds for att identifiera grupper som loper risk att plagiera
inkluderar:

J studenter med daliga skriftliga kunskaper i det engelska spraket. |
detta fall kan det framsta som “sékrare” for dem som oroar sig for
sin engelska att kopiera ndgon annans text.

J férestéllningen bland studenter att lararna &r mer intresserade
av en perfekt text an av studentens forstaelse av kélltexten.
. brist pa mod att testa nya metoder for att visa pa sin

forstaelse, speciellt i fall nar ett misslyckande har ett hogt “pris”.

Det dr uppenbart att en del studenter [6per storre risk att upptickas for plagiering
och att bli anmailda. Detta giller frimst internationella studenter, framfor allt de som
skriver pa engelska som andra sprak. Varfor ir det sa?

De flesta studenter vid KTH som skriver pa engelska har inte det spriket som sitt
modersmal. Det kan dérfor ibland bli s& pass tydligt hur spraket i en inlimnad upp-

¢Dessa pastaenden stods av flera studier. Ett exempel &r: McCabe, D. & Trevino, L. (1997), Individual and contextual influences
on academic dishonesty: A multi-campus investigation, Research in Higher Education, 38:3, s. 379-396

"Whitely, P. and Keith-Speigel, B. (2002) Academic Dishonesty: an educators guide, Taylor and Francis, New York.

18



gift skiljer sig frin studentens sprikliga kapacitet, eller skiljer sig frin andra stycken
i texten, att bedomaren ser det som nédvindigt ate vidta atgirder. Det kan mycket
vil vara sd att andra studenter kopierar lika mycket frin andras texter, men helt en-
kelt 4r skickligare pa att sitta ihop de olika delarna.

Till sist, olikheten i frekvensen av antal upptickta fall bland olika grupper av studenter
anges ofta som det frimsta skilet till att tillimpa mer ”objektiva” metoder for att iden-
tifiera kopierad text. Textmatchningsprogram (som till exempel Urkund och Turnitin)
kan identifiera de delar av en students text som matchar texter i en databas eller pa In-
ternet. Dessa redskap kan uppticka kopierad text i inlimningsuppgifter dven fran skick-
liga skribenter. Kapitel fyra diskuterar mer utforligt hur dessa verktyg kan anvindas.

1.5 Vad ska du g6éra om en student har plagierat?

Eftersom plagiering forsimrar studenternas lirande méste man atgirda alla dill-
fallen dir studenter framstiller andras arbeten som sina egna. Olika fall av pla-
giering kriver dock olika typer av atgirder.

I de fall dir man misstinker att studenten har forsokt vilseleda liraren om huru-
vida arbetet ir studentens eget eller inte, miste fallet leda till en formell anmilan
(se kapitel fem). I andra fall, dir man inte misstinker forsok till vilseledande,
anser man att studenterna fortfarande utvecklar sin forstaelse och sina akade-
miska firdigheter och plagieringen utgér misstag under lirandet. Dé ska proble-
met hanteras inom ramen for kursen. For de fall dir ingen misstanke foreligger
miste ldraren hantera dessa som misstag under lirandet. En vigledning om skill-
naden mellan avsiktlig plagiering och lirandemisstag som involverar plagiering
finns i kapitel fem.

19



Hogskoleférordningen (SFS 1993:100) Kapitel 10, 9 § lyder:

9 § Grundad misstanke om sadan férseelse som anges i 1 § skall skyndsamt anmaélas till
rektor.

| den engelska Gversattningen stéar det (The Higher Education Ordinance, Chapter 10
Section 9):

If there is cause to suspect offences such as are referred to in section 1, the
vicechancellor® shall promptly be notified.

I boken nér vi talar om Hogskoleférordningen, knyter vi ihop 1 § (se borjan av detta
kapitel) och 9 § och far:
“grundad misstanke om férsok till vilseledande”

och pa engelska:
“cause to suspect an attempt to deceive”

P L L e L L L L T T T,
-

Den plagiering som ska hanteras inom studentens kurs maste behandlas konse-
kvent. Dessa riktlinjer och procedurer aterfinns i kapitel fem.

¥ Radtill studenterna

D4 detta kapitel ger bakgrundsinformation om plagiering och lyfter fram de vanli-
gaste formerna kan det vara till din hjilp att lisa hela kapitlet. En av slutsatserna ir
att vi vet vildigt lite om plagiering vid KTH och att vi behéver mer data och studier
om varfor vissa studenter viljer att fuska, samt fler undersékningar om hur KTH:s
studenter fér lira sig om plagiering. Var vinlig att ta dig tid till atc hjilpa oss med
detta om du blir ombedd att bidra med egna synpunkter eller upplevelser. Aven Stu-
dentkdren ir intresserad av denna friga och arbetar tillsammans med KTH for att
forbittra kunskapen och informationen om dmnet. Ni kan ocksi hjilpa dem med
detta.

8| dversattningen star det "vicechancellor” (borde vara Vice-chancellor) som &r den Brittiska motsvarigheten, i USA &r motsva-
rande befattning “President”.
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KAPITEL TVA / STRATEGIER FOR UTFORMNING AV PROGRAM OCH
KURSER SOM FOREBYGGER PLAGIERING

Forslagen i detta kapitel fungerar som komplement till forslagen i kapitel tre om
hur man utformar examinationsfrigor och uppgifter vars svar ir svara att ko-
piera och/eller svéra att finna. I detta kapitel fokuserar vi pa kursdesign och un-
dervisningsstrategier.

Diagrammet pé nista sida visar hur en del aktiviteter bor piborjas lingt innan
kursstart, medan andra tillimpas under eller efter kursen. Det idealiska vore att 13-
rarna tillignar sig de flesta eller alla av dessa aktiviteter. Ett sidant tillvigagings-
sitt erbjuder studenterna en genomtinkt kurs. Som tidigare nimnts i handbokens
inledning ir en knippe samverkande strategier det som mest sannolikt kan fore-
bygga plagiering, da det inte finns nigon enskild l6sning till ett s komplext pro-
blem. Att uppnd ett helhetsgrepp tar dock tid och kriver att alla vid KTH
anstringer sig och samarbetar. De aktiviteter som listas nedan ér alla bra utgings-
punkter for att komma 4t plagieringen bland studenterna. Efter listan forklaras
varje strategi i detalj.

% En strategii sex steg f6r att férhindra plagiering

2.1 Informera studenterna om plagiering

Studenterna kommer inte till KTH med firdig kunskap om vilka regler de ska
folja. Det dr skillnad pa att informera studenterna om vad de ska gora, och att siga
till dem vad de INTE fér gora, ("kopiera INTE”, ”fuska INTE”, ”plagiera INTE”).
Det ir heller inte tillrickligt att endast siga vad de ska gora. Att siga till studen-
terna att de ska "referera till andras arbeten”, ”gora sitt eget arbete” eller ”gora ett
sjalvstindigt arbete” betyder ofta vildigt lite for studenter som inte redan har

grundliggande kunskaper i ett vetenskapligt skrivsitt och problemlosning.

Lirarna vid KTH kan inte utga fran att studenterna har denna férkunskap, inte
ens de som ansluter direke till &r 4 eller till forskarutbildningen. Det kan verkli-
gen inte forvintas av studenter pa grundliggande niva att de ska ha dessa kun-
skaper (iven om en del studenter har fitt denna utbildning pd gymnasieniva).
Alla studenter behover i reda pa vad som forvintas av dem hir pA KTH.
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TIDSPLANERING FOR KURSDESIGN OCH GENOMFORANDE
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(Kap 2 och 3)
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far feedback (Textmatchning,
Kap 4)
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studenter (Textmatchning,
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disciplinnamnden (Kap 5)
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2.2 Erbjud 6vning tidigt, som en vackarklocka

Att undersoka studenternas forstielse i ett tidigt skede kan hjilpa bade lirarna
och studenterna att inse vad som behover forbittras. Den bista metoden for att
identifiera studenternas kunskaper och firdigheter ir att ge dem en testuppgift
i borjan av utbildningen.

2.3 Lar studenterna de nédvandiga fardigheterna

For skriftliga uppgifter behover studenterna ett antal fardigheter, bland annat (men
inte enbart) hur man gor killhanvisningar. Andra nédvindiga fardigheter ér kallk-
ritik, att ta anteckningar, styrka argument med killor och korrekt citering. Stu-
denterna mdste strukturera sitt arbete och utveckla en kidnnedom om den
skriftliga tonen i respektive imne. Aven om en del studenter kan lira sig detta pa
egen hand behover de flesta en mer systematisk lirandeprocess.

For praktiska uppgifter och projektarbeten behover studenterna en ling rad fardigheter,
som programmering, problemlosning, bruk av teknisk utrustning och korrekt rap-
portering. De behover formodligen dven utveckla sin egen planeringsformaga,
som att fi tiden att ricka och att hantera deadlines. Att lira studenterna dessa fir-
digheter ir lika viktigt som undervisningen av den amneskunskap som krivs for
att kunna tillimpa firdigheterna. Lirarna ska ocksd erbjuda mojligheten att trina
dessa firdigheter, sd att studenterna med tiden kan arbeta sjilvstindigt.

2.4 Gor om examinationen

Istillet for att endast dela ut uppgifter och sedan hoppas att studenterna kom-
mer att anvinda effektiva strategier for att utféra dem dr det mycket mer
fruktbart (speciellt i borjan av utbildningen) om lirarna planerar en struktur for
att folja och bedéoma studenternas genomfoérande av sina uppgifter och hemten-
tor medan kursen pagar.

Forslag pa hur man bor hantera denna process inkluderar delmal (en titel denna
vecka, sedan en disposition nista vecka och en genomgéng av bibliografin veckan
dirpa). Andra forslag ar ate studenterna ska trina att bedoma varandras texter och
att de ska dela upp storre uppgifter i mindre delar med regelbundna deadlines. En
effektiv handledning av storre uppgifter kan ocksa hjilpa till att verifiera att studen-
ten sjilv har sammanstillt arbetet.

23



2.5 Kontrollera att studenten sjalv har skrivit det inlamnade arbetet

Med detta menas att man genom kompletterande kunskapskontroll undersoker
om det ir studenten sjilv som har skrivit ett inlimnat arbete. Det finns manga
metoder for att kontrollera om inlimningsuppgiften ir studentens eget arbete,
exempelvis genom ett litet muntligt forhor pd innehallet. Denna kontroll dr
innu viktigare om forslagen i tidigare avsnitt (om att goéra processen mer trans-
parent) inte tillimpas, eller om studenterna ldser pé distans.

2.6 Testa formativ anvdandning av mjukvara f6r att upptacka kopiering

I kapitel fyra beskrivs hur du anvinder textmatchningsverktyg for att uppticka
plagiering i inlimnad text. Samma verktyg kan dock dven anvindas for att soka
efter kopiering i inlimningsuppgifter och i datakod innan den slutgiltiga versio-
nen ir klar. Att anvinda verktygen under hela processen kan gora studenterna
uppmirksamma pa vilka sitt deras arbeten dnnu inte har nitt en acceptabel niva
och fortydliga lirarens krav pa hur texten ska se ut.

Det finns vilutvecklade tillvigagingssitt for hur man bor anvinda hjilpmedel
som Urkund och Turnitin som stéd vid undervisningen av det vetenskapliga
skrivsittet. Det finns bevis for att bruket av textmatchningsverktygen 4r anvind-
bart sa linge vissa steg foljs.

Strategi fér kurs/programdesign 2.1

ATT INFORMERA STUDENTERNA

Studenterna vid varje utbildningsprogram méste fi veta vad plagiering ir, hur de
forvintas kunna svara pa examinationsfragor och uppgifter och ha forstéelse for hur
de bor dela med sig av och diskutera sitt arbete med varandra. Studenterna behover
veta varfor det ligger i KTH:s intresse att forebygga plagiering och varfor de méaste
undvika att plagiera i sina arbeten. Studenterna behover ocksi veta var de kan fa
mer information och vigledning. De behover veta vad som hinder nir plagieringen
uppticks, speciellt vad som hinder om drendet gér vidare till disciplinnimnden.
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Denna information méste delges pa ett vilplanerat och systematiske sitt, sd att
studenterna varken gir miste om informationen eller fir den upprepade ganger.
For detta krivs att man i utformningen av programmet planerar f6r hur infor-
mationen ska formedlas. I program som redan har en planerad koordinering
mellan kurserna kan plagieringsinformationen liggas in relativt enkelt. Detta
blir svarare att utféra nir kurserna bedrivs sjilvstindigt frin programmet.

Foljande ir ett antal metoder som anvinds av KTHs utbildningsprogram for att
informera studenterna om plagiering:

> Kontaktpersonerna vid de olika skolorna organiserar informations-
moten for nya studenter, vilket inkluderar féreldsningar om det
akademiska skrivsattet och om plagiering. Dessa féreldsningar ar
frivilliga med nérvaro av ungefar halften av alla studenterna.

> En del program erbjuder studenterna vagledning kring uppsats-
skrivningar. Denna vagledning inkluderar information om godkanda
system for kallhanvisningar, med tidigare studenters arbeten som
exempel pa hur dessa ska tillampas.

> Ar 2009 organiserade ett program en tva timmar lang féreldsning om
plagiering under den andra terminen av mastersprogrammen, och
bjod in alla mastersstudenter. Forelasningen hélls separat fran
studenternas &vriga lektioner.

> Biblioteket annonserar om specialkurser for att hitta och vélja ut
valunderbyggda kallor. Man utvecklar aven en specialkurs i hur man
férhindrar plagiering.

For individuella kurser maste studenterna veta vilka metoder som anvinds for att
kontrollera deras arbeten, och dven nir dessa metoder anvinds. Om man till exempel
anvinder muntliga prov for att kontrollera om studenterna har forstitt innehéllet i
sina arbeten miste detta meddelas i kursplanen och kursinformationen. Diagrammet
i borjan av detta kapitel visar vid vilken tidpunkt dessa beslut maste fattas innan de
kan formedlas till studenterna pa ett korreke sitt. Studenterna méste ocksé veta hur
ldrarna forvintar sig att de ska tolka kraven pi eget sjilvstindigt arbete i alla de olika
kurserna. Om studenterna arbetar i grupp och samarbetar kring vissa delar av arbe-
tet, eller om de soker hjilp frin specialister som till exempel korrekturlisare, infor-
mationsexperter som bibliotekarier eller till och med handledare, méaste liraren
tydliggora i vilka fall detta uppmuntras och i vilka fall det inte ir tillatet.
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Kursinformationen méste tydligt férklara hur mycket samarbete som 6nskas, samt
hur mycket man kan anvinda sig av andra killor utan att hinvisa till dessa.

Att erbjuda skriftlig information

> Denna handboks hemsida innehaller flera exempel pa texter som kan
anvandas i kursplaner och kursinformation.

> Studenterna kan bli ombedda att skriva under en ansvarsférbindelse,
som man gor vid Lunds Universitets avdelning fér ekonomisk historia.
Dar maste studenterna lasa igenom och skriva under att de har
forstatt reglerna for examinationen. Pa bokens hemsida finns
exempel pa ett omslag fér en sarskild hemtenta.

Att erbjuda information vid workshops eller seminarier

Vid dessa aktiviteter fir studenterna trina sin formaga ate skilja pa acceptabla och oac-
ceptabla sitt att genomfora uppgifterna. Det kriver ett aktivt arbete med avsatt tid for
de fragor och diskussioner som uppstir under motet.

Exempel pa aktiviteter som kan hjilpa studenterna att utveckla sina insikter om pla-
giering:

> Att visa utdrag ur andra studenters arbeten
En samling exempel kan anvandas, varav en del &r andrade for att
visa pa speciella plagieringsaspekter. Studenterna kan da sjélva
beddma texten och misstagen och avgora vilka arbeten som
troligtvis far bra betyg och vilka som kan bli klassade som plagierade.

> En 6vning kring otillatet samarbete
En kopia pa denna aktivitet finns pa bokens hemsida. Aktiviteten har
utformats specifikt for att skapa diskussion om hur studenterna inte
far arbeta tillsammans i sina hemuppagifter.

> Att klassificera vad som ar acceptabel omskrivning och vad som ar

plagiering
Pa bokens hemsida finns exempel pa hur detta kan genomféras.
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Undervisning med genomgangar online

Studenterna kan hinvisas till Internetsidor dir plagiering forklaras. Pa bokens hem-
sida finns ett antal anvindbara sidor listade. Det dr dock inte troligt att studenterna
foljer dessa instruktioner om det inte finns nigon form av kontroll eller tillimpning
av informationen pé Internetsidorna. Den 6vergripande informationen méste ofta
dven anpassas till speciella kurser eller program.

Strategi for kursdesign 2.2

TIDIG DIAGNOS

Om ldraren endast berittar fér studenterna vad KTH forvintar sig av dem har det ty-
virr liten eller ingen paverkan pa deras forstielse och/eller for deras arbetsmetoder.
Detta giller inte minst nir informationen endast avhandlar vad man inte fir gora
[Fuska inte. Kopiera inte. Samarbeta inte for mycket med era kamrater.] Det finns studenter
som kan ldra sig ”den svara vigen”, genom negativ feedback fran lirarna ( ”Johan, det
hér arbetet dr valdigt ddligr!”). Det finns dock lirare som inledningsvis ignorerar icke ac-
cepterade metoder och hoppas att studenterna till slut ska ta till sig de ritta vanorna.
Andra lirare ger studenterna feedback som de antingen ignorerar eller missforstir
(”Du mdste ange dina killor”).

Ett forslag dr att ge studenterna mindre uppgifter i borjan av programmet istillet for
att beritta for dem vad de méste gora eller ge dem feedback pd var de har gjort fel.
Detta kan till exempel vara korta skriftliga uppgifter, enkel programmering eller inle-
dande design. Uppgifterna kan kriva en blandning av sjilvstindigt arbete och samar-
bete for att avgora om studenterna korrekt kan skilja mellan de bida.

Sma uppgifter ir av stort virde for lirandet. Studenterna trinar firdigheter som ir re-
levanta for kursen samtidigt som de anvinder dmnesspecifik information. Den huvud-
sakliga funktionen ir dock att lata lirarna och studenterna sjilva uppticka om man
kianner till plagiering och om de som péstr sig forstd det verkligen tillimpar denna
kunskap i sitt arbete.
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Undervisning genom tidig feedback

Om en students inlimnade arbete for diagnostiska/praktiska uppgifter visar sig vara
oacceptabelt miste lirarens feedback vara vildigt tydlig. Det dr vanligt att studenterna
far sidan feedback for sina tidiga arbeten. Lirarna ger vanligtvis synpunkter pa:

J Om studenten har anvant for manga formuleringar fran
kalltexten utan att markera dem som direkta citat.

J Om studenten har kopierat direkt fran texter eller forelasnings-
anteckningar.

. Vilken typ av pastaenden som kraver kallhanvisningar.

. Nar kallhanvisningar kan anvéndas for att styrka ett argument.

Liraren kan da skapa ett sirskilt dokument som tar upp alla dessa punkter och ge
forslag pa hur man korrigerar misstagen istéllet for att skriva ner individuella punk-
ter pd studenternas inlimningsuppgifter. Relevanta firdigstillda dokument kan
skickas med e-post eller hiftas fast vid studenternas arbeten.

Med en tidig diagnos menas att studenterna kan korrigera missuppfattningar innan
de borjar med storre och viktigare arbeten.

Exempel pa tidiga diagnostiska uppgifter vid KTH:

En tidig
diagnostisk
uppgift

En tidig
diagnostisk
uppgift

En tidig
diagnostisk
uppgift

En larare ber studenterna att leta upp och sammanfatta en
nypublicerad artikel som ar relaterad till kursinnehallet. De
ska sedan kommentera denna artikel “med egna ord” och
stodja dessa kommentarer med kallor fran kursmaterialet.

Studenternas utkast skickas till textmatchningsverktyget
Urkund, och resultaten diskuteras sedan individuellt med
varje student. [Se strategi 2.6 nedan f6r mer information
om denna typ av diagnostisk aktivitet.]

Kort efter pabdrjad utbildning ber en larare sina masters-
studenter att skriva en kort uppsats om ett konkret amnes-
relevant problem. | detta fall skulle studenterna anvéanda

minst tre kallor utdver de i kursmaterialet.

Studenterna lamnar sedan in sina arbeten elektroniskt.
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Alla dessa laggs sedan upp anonymt pa BILDA, dar stu-
denterna far tre arbeten var att granska med hjélp av fore-
skrifterna om sjalvstandigt arbete, kallhdnvisning och
referenser i KTH:s regelverk.

Studenterna ger sedan varje arbete ett betyg, baserat pa
dessa kriterier.

Studenternas egna betyg beror sedan pa hur likt deras
omdomen och betygsattning varit lararens. Ju narmare
deras betygséattning ar lararens, desto hogre betyg far stu-
denten.

Strategi foér kursdesign 2.3

LAR UT SKRIVTEKNIK SA ATT STUDENTERNA LAR SIG ATT
UNDVIKA PLAGIERING

Studenter vid KTH méste kunna anvinda systemen for killhdnvisningar och cite-
ring. Att lira sig detta kan ofta framstd som en enkel tillimpning av olika formatkon-
ventioner utifrin de olika systemen. Faktum dr dock att studenterna behover trina
ett antal fardigheter for att deras skrivande ska né upp till KTH:s krav. Frigor som
huruvida man anvinder kommatecken i citering, eller om man boér inkludera sid-
nummer i killhdnvisningen dr egentligen bara triviala aspekter av en mycket storre
fraga. Aven dessa aspekter ir dock nédvindiga, och flera avdelningar vid KTH erbju-
der vigledning kring systemen. Till exempel erbjuds studenterna vid Land Manage-
ment-programmet (ABE) vigledning om hur man ska anvinda referenser och de har
exempel pd hur andra studenter har anvint sig av fotnoter. P4 detta sitt kan man se
hur de skriftliga firdigheterna kan tillimpas i arbetet.

Att visa hur andra anvinder sig av sina firdigheter hjilper studenterna att sjilva lira
sig dem. En del lir sig firdigheterna genom att ldsa andras texter och se hur de har
skrivit. Manga andra dr dock tvungna att 6verge tidigare sitt att skriva (som att ko-
piera stora stycken text rakt av utan citering) for att sedan lira sig nya sitt pd KTH.
Generellt sett behover alla studenter bide direkt undervisning och feedback pa sina
fardigheter nir de lir sig ett vetenskapligt skrivsitt.
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Bara for att en firdighet “kriver undervisning” betyder det inte att den méste av-
handlas i en foreldsning. Médnga av firdigheterna kan mycket hellre liras ut ”lings
vigen” da lirare och studenter diskuterar imnen och fragor inom dmnet.

Sirskilda fardigheter som kriver undervisning ”langs vigen” ir bland annat:

° Hur man hittar bra kallor (att scka sig bortom Google).

J Hur man beddémer en kallas trovardighet och tillforlitlighet.

J Hur man hamtar in information fran flera olika kallor, ofta genom
egna anteckningar kring deras innehall.

J Hur man anvander sig av andras teorier i sitt eget skriftliga arbete
(citat, omskrivning och sammanfattning).

° Hur man visar att text, idéer eller material har hamtats fran annat

hall, och inte ar studentens eget arbete. Detta gérs oftast med
kallhanvisningar i texten.
. Hur man sammanstaller och skapar en bibliografi.

Det finns flertalet lysande publikationer som behandlar dessa fragor, som studen-
terna kan hinvisas till f6r vigledning.

Exempel pa aktiviteter vid KTH som &r avsedda f6r att lara ut kéllhdnvisning

och citering

Exempel pa hur
man kan lara ut
fardigheterna

En KTH-larares
metod for att
diskutera dessa
fardigheter

Ett forslag pa hur
man |ar ut citering
till studenterna

En KTH-larare anvander sina egna publikationer som exem-
pel for att visa studenterna det akademiska skrivsattets olika
komponenter. [ Det har ar en text som jag skrev, dar jag..."]

Manga larare anvander sig av vetenskapliga artiklar och
forskningsrapporter i genomgangar och diskussioner. En
|&rare med ansvar for skrivteknik anvander dessa kring dis-
kussioner om forfattarens anvéandning av citering och kall-
hanvisningar. Hur anvénds citeringen? Var anvénds den?
Vilken typ av kéllor har anvénts som stéd for férfattarens
argument? etc.

Skriv om (eller be studenten skriva om) ett stycke av en ar-
tikel som ar relevant for kursmaterialet utan citering i tex-
ten. Berétta for studenterna hur manga citeringar som
fanns i originaltexten och be studenterna att endast er-
satta samma antal citeringar. Var ska dessa placeras och
varfor?
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Att lara studenterna  Utéver de vanliga aspekter som studenterna ombeds

om kéllors téanka pa nér de utvarderar forskningsarbeten eller tid-
trovardighet och skriftsartiklar kan man ocksa be dem analysera trovéardighe-
tillforlitlighet ten och auktoriteten hos kéllorna. Varfér har en tidskrift

som hénvisas till stérre auktoritet 4n en bok? Lararna kan
aven stélla spekulativa fragor: Vad har stérre trovardighet:
en blogg eller en atergivning av en intervju? Hur star sig
Wikipedia i jgmférelse med en artikel i the Economist sett
till trovardigheten?

Att lara studenterna  Finn olika satt for hur direkta citat anvands i amnesrele-

hur man anvander  vanta artiklar eller tidigare inlamnade studentarbeten. Be

sig av citat studenterna att ranka de tre basta exemplen pa hur citat
bor anvandas: Vilka sétt ar bast och vartor?

Att lara studenterna  Valj ut ett stycke ur en originaltext (undvik ldrobokstexter

reglerna for och sammanfattande artiklar). De mest anvandbara ex-

omskrivning avtext emplen &r kortare beskrivningar av undersokningar eller
mindre studier. Formulera fyra olika omskrivningar av ori-
ginalet, bade acceptabla och oacceptabla. Be studen-
terna att bedéma varje version med avseende pa hur de
aterger originalets standpunkter och samtidigt hur de
aterges med "egna ord”.

Att anvinda Urkund Be studenterna analysera en Urkundsrapport fran ett tidi-
vid undervisningen  gare studentarbete. Vilka rad skulle de ge studenten fér
av vetenskapligt att férbéttra sitt akademiska skrivande? Vilka rad skulle de
skrivande ge studenten om “eget arbete”.

Strategi fér kursdesign 2.4

FOLJ OCH STRUKTURERA STUDENTERNAS ARBETEN
MEDAN DE UTFOR EXAMINATIONSUPPGIFTERNA
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Forslagen i denna del har tvd mal:

>

att fa studenterna att pabédrja sina uppagifter tidigt (eftersom de
som skjuter fram arbetet till slut ser plagiering som ett av deras fa
aterstdende alternativ)

att examinera sjélva arbetsprocessen saval som det slutliga
resultatets. Det ar sannolikt att studenterna gor arbeten for att lara
sig, och genom att visa dem hur denna process fortgar och var man
kan se resultat av larandet kan de sjalv bli battre pa att upptacka och
utvardera larandeprocessen.

% "Hjalp dem komma igang med arbetet”

For att forsikra sig om att studenterna inte skjuter fram arbetet kan lirarna bland annat:

>

Dela upp arbetet i mindre delar, som alla har en egen deadline.
Kontrollera sedan om studenterna gor klart dessa delar i tid.

Be studenterna att under lektionerna muntligt redogéra for vad de
har lart sig sa har langt i arbetet

Be studenterna ta med en disposition (eller skiss, utkast) for arbetet
till en specifik lektion. Skriv under och datera dokumentet.

Bade larare och studenter maste ligga mirke till att sidan verifiering av pigiende ak-
tivitet inte automatiskt innebir bedémning och feedback. Det kan bade ses som sl6-
seri med tid och som orealistiskt, sett till lirarnas arbetsborda. Att verifiera att
studenterna har paborjat sina arbeten kan diremot hjilpa dem att utveckla sina egna
planeringsfirdigheter.

% "Folj studenternas arbetsgang”

Minga lirare berittar att om de kan se hur arbetet fortgar kan de dven forsikra sig
om att det ir studentens eget. Det finns flera metoder for detta:
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> Ha avsatt tid for inlamningsarbeten under lektionerna. Studenterna
kan antingen bli ombedda att gora delar av arbetet under lektionstid
eller att diskutera sitt arbete med de andra studenterna.

> Uppratta en onlinediskussion dar studenterna kan utvardera och
kommentera varandras arbeten. Mjukvaran kan visa datumen for alla
handelser och aktiviteter. Notera att studenterna férmodligen inte
kommer att géra detta om det inte ar en obligatoriskt krav i kursen.

> Be andra personer kommentera studentarbetena. Ha kravet pa att
sakkunniga ska utvardera och kommentera studentarbeten inkluderat i
kursplanen. Detta ar sarskilt viktigt om studenterna vid KTH skriver om
de erfarenheter som bidragit till deras larande och utvardering. En
larare kan till exempel be studenter pa praktik att deras handledare
ska lasaigenom deras rapporter och skriva kommentarer pa dessa.

> Be om kommentarer kring varje gruppmedlems medverkan. Om ett
arbete har genomforts tillsammans med andra studenter ska du da be
varje gruppmedlem att individuellt kommentera arbetsprocessen.

Exempel pa hur larare vid KTH har f6ljt och verifierat studentarbeten

En ldrare som anvinder strategierna for att utforma och organisera studenternas ar-
bete har kommenterat ate: ”det fungerar eftersom jag fir dem att arbeta.” Nigra {6-
reslagna metoder ir foljande:

Lat studenterna En KTH-larare ger sina studenter en checklista 6ver saker

utvardera de ska leta efter. Han har markt att detta steg ar avgérande

varandras arbeten  f&r deras utvardering av andra studenters texter. Han ger
dem dessutom en utvarderingsuppgift att géra utanfor
lektionstid, sa att studenterna kan utféra den noggrant.
Han ber dem sedan att ta med kommentarerna i de slutgil-
tiga arbetena, sa att studenterna tar sin utvardering pa
stort allvar. Lararen tar del av all utvardering sa att han kan
kontrollera att den har gjorts pa ratt satt.

33



Ge feedback pa Manga lérare ger denna typ av feedback och har aven
utkast och utdrag ~ kommit pa vilka metoder som ar effektiva och mindre tid-
skrévande: De anvander sig av makron och mallar for sina
svar, markerar alla misstag, men korrigerar dem endast en
gang, begrénsar amnen och teman for vilka feedback ges
(till exempel endast for anvandandet av kéllor), och ger en

... formodligen sammanfattande feedback.
den mest effektiva

tekniken | detta

kapitel ... men

dven den mest
tidskrévande

Att anvinda BILDA for att folja arbetet

Genom att man ligger in studenternas arbeten pa BILDA gors de tillgingliga for
alla, vilket i sig kan avskricka vissa studenter fran att [imna in plagierade arbeten.
Detta giller inte minst om studenterna liser och utvirderar varandras arbeten som
en del av kursplanen. En ldrare sade (med glimten i 6gat) att: ”De som bist kan upp-
ticka plagiering bland studenterna ir andra studenter.”

BILDA samlar dven alla tidigare inlimnade arbeten, sa studenterna vet att de l6per
storre risk att bli avslojade om de kopierar fran dessa.

BILDA fungerar som en portal till anvindandet av Urkund, som ir ett textmatch-
ningsverktyg. Om studenterna har anvindningen av dessa tva verktyg i dtanke kan
det paverka dem ytterligare mot att undvika plagiering.

> Organisera diskussionsgrupper for storre projekt eller for viktiga uppgifter

Studenterna kommer formodligen bara att anvinda dessa om de ér obligatoriska,
men om rapportering och diskussioner ér en del av uppgiften kan BILDA anvindas
av ldraren for att se hur aktiva studenterna ir pa detta omrade. BILDA kan dven an-
vindas for att f6lja en students pagidende arbete.
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Strategi for kursdesign 2.5

KONTROLLERA ATT ARBETET AR STUDENTENS EGET

Lirarna kan planera in olika metoder for att kontrollera vem som skrivit den text
som en student limnar in: genom att verifiera processen for studentens arbete, eller
genom att verifiera den slutgiltiga produkten.

Om négon av de andra strategierna som beskrivits i detta kapitel har tillimpats ir
det av mindre vikt att verifiera den firdiga texten. I vissa fall blir dock en verifiering
extra viktig. Bland annat maste lirarna verifiera att arbetet 4r studentens eget om:

. studentens arbete har gjorts “utom synhall”, kanske inte ens vid KTH

. om en klass &r sa pass stor att lararen omgjligt kan lara kdnna alla
studenter eller deras vanliga skriftliga och akademiska niva

. distans- eller e-larande anvands i kursen

. systemen som anvands for att folja studenternas arbeten slutar

fungera eller inte anvands (till exempel om studenten inte ar
narvarande vid handledningstillfallen eller véljer att slutfora
arbetet i sitt hemland).

* Metoder for KTH-larare fér att verifiera processen

> Att anvanda studiegrupper dar lararna ser arbetet utvecklas
Den har strategin anvands i manga av designprogrammen. | vissa
fall godkénner lararna inte arbeten om studenterna inte nérvarar vid
studiegrupperna och slutfor arbetet i detta upplagg, ibland 6ver en
period pa flera veckor. Argumentet for detta ar att arbete som
presenteras utan nagon verifiering av processen inte kan bevisas vara
studentens egna.

> Regelbundna méten och handledning

Manga larare vid KTH gor detta regelbundet som en del i sin
arbetsroll. Dessutom kan regelbundna méten bekrafta att
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studenterna genomfor sina uppgifter och att de utvecklas
akademiskt. Det ar viktigt att dessa moten halls regelbundet, da
enstaka m&ten som halls langt innan deadline for inlamning kanske
endast visar for studenten hur langt fran acceptabel standard han
eller hon ar. Detta kan ibland paverka studenter till att dvervaga

att be andra go6ra arbetet at dem, istéllet for att hdja sin egen niva.

En larare vid KTH tillater inte att studenter andrar sitt amnesval utom
precis vid starten av ett projekt eller en uppsats. En annan larare har
kommit att vara vaksam nar studenter sjalva véljer amnen for uppsatser.
Ibland &r studentens val mer influerat av att kunna hitta ett redan
fardigt arbete &n av personligt intresse. | de fall dar studenterna

tillats valja @mne sjalva bli alltsd handledningen annu viktigare.

Metoder fér KTH-larare for att verifiera slutprodukten
Muntlig examination

En kurs i datorteknik vid KTH innehaller en fem minuter lang
diskussion med varje student efter att de har [amnat in sina
programmeringsuppgifter. Under diskussionen ombeds studenterna
forklara hur de 16ste vissa problem och daven redogdéra muntligt for
sina arbeten.

Kontrollera om studenten kan andra delar av sitt arbete

Studenterna i datorteknik ombeds sedan att géra mindre dndringar
i sittinlamnade arbete under en lararledd 6vning. Detta ar grundat i
antagandet att studenten som skrev programmet kan andra det,
medan studenter som har kopierat eller plagierat av andra inte kan
gora dessa andringar. Denna strategi utvarderar darfor studentens
forstaelse, samtidigt som den kontrollerar att arbetet ar studentens
eget.

Examination som 6vervakas av personal (“tenta”)

| vissa fall handlar examinationen mer om att verifiera larandet &n
om att méata den. Vid distanskurser finns det ibland inga andra
alternativ an att begara att studenten narvarar vid en 6vervakad
examination, for att bekrafta att de sjélva har genomfort kursen.
Denna form av examination kréver att studenterna maste visa prov
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pa sin forstaelse och larande. De kan till exempel anvéndas for att
verifiera en hemtentamen, dar studenten far fragor om dess innehall
och ombeds visa prov pa forstaelse for svaren.

> Labbrapporter med omedelbar inlamning

Larare upplever ofta problem med kopierade labbrapporter. En
metod for att forsdkra sig om att de gjorts av studenterna sjélva ar
att be dem slutféra rapporterna under lektionstid och att [amna in
dem innan de [amnar salen. Detta innebar att resultatet blir grovre
och mindre korrekt. Manga menar dock att detta ar ett mer realistiskt
tillvagagangssatt da det liknar metoderna som anvands nar resultat
rapporteras i arbetslivet. Studenterna kan ges en standardmall for att
forenkla rapporteringen och de kan uppmuntras att ge sina analyser
och tankar i form av anteckningar eller listade punkter. Om detta
tillampas ar det dock viktigt att lara ut amnesrelevant vetenskapligt
skrivande i andra sammanhang.

Strategi for kursdesign 2.6

ATT ANVANDA TEXTMATCHNINGSVERKTYG FOR
FORMATIV FEEDBACK

Det frimsta skilet till att hogskolorna betalar for textmatchningsverktyg som Urkund,
GenuineText eller Turnitin 4r for att identifiera kopierad text och kontrollera att denna
ir korrekt citerad. I kapitel fyra i handboken beskrivs i detalj hur man uppticker kopie-
ring. Verktygen har dven ett annat anvindningsomrade: att ge studenterna formativ
feedback i deras trining att gora korrekta killhdanvisningar och referenser. Studier har
visat att formativ anvindning dr ett anvindbart sitt att ldra ut akademisk skrivande?
s linge vissa riktlinjer £6ljs.

Tips for anvandning av textmatchningsverktyg i formativt syfte

> Lararen far visa studenten sin rapport, men inte lamna ut en kopia av den.

? Barrett, R. & Malcolm, J. (2006) Embedding plagiarism education in the assessment process International Journal for
Educational Integrity, 2:1
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Pa detta vis kan lararen peka ut exempel pa acceptabla och
oacceptabla arbeten och dra generella riktlinjer. | de fall dar
studenten sjalv har rapporten finns det en del belagg for att denna
lockas att &ndra mindre delar av texten for att fa bort
anmarkningarna, och det ar mindre troligt att studenten lar sig
riktlinjerna infor framtida uppgifter.

Ge mer formativ feedback pa utkast och mindre pa den slutgiltiga texten

Om lararna agnar en storre del av sin tid at att kommentera
studenternas utkast kan studenterna i storre utstrackning lara sig av
detta, medan feedback pa inlamnade arbeten ofta ignoreras da det
ses som "avslutat”. Att fokusera mer pa utkast innebér inte att
lararna maste tillbringa mer tid med studenternas arbeten,

utan att samma tid kan anvandas mer effektivt.

Forvanta er inte att textmatchningsverktygen sjalva ska lara ut nagot

Diskussioner om rapporterna bor goras vid sidan om den reguljara
undervisningen av de akademiska fardigheterna. Rapporterna har ofta
effekten att de gor studenterna uppmarksamma pa kraven pa ett
vetenskapligt skrivsatt, men de kan inte ersatta sjalva undervisningen.

Formativ anvandning av textmatchningsverktyg i enlighet med
KTH:s policy

Lararen maste klargéra att “detta maste dndras”

Larare vid KTH som har anvant Urkund pa detta satt (saval som andra
metoder for feedback pa utkast) har rapporterat att en del studenter
inte genomfor de andringar som lararen efterfragat. Det &r mojligt
att dessa studenter antar att de kan ldmna in arbetet som det ar
eftersom de otillatna delarna inte orsakade nagra problem under det
formativa stadiet.

Larare som erbjuder formativ feedback maste klargéra fér studenterna
att det inte ror sig om forslag, utan snarare om krav pa andringar for
att studenten inte ska underkannas. Efter att ha fatt denna

feedback maste andringar genomféras for att undvika disciplinéra
atgarder mot plagiering.
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> Lararen maste fora anteckningar 6ver sin feedback

Lararen ska notera tidpunkten fér nar feedback gavs och for
konsekvenserna om den inte infors i det slutgiltiga arbetet.

2.7 R&d till studenterna

Efter att ha list igenom detta kapitel kommer du att férstd hur komplext problemet
med plagiering ir, eftersom det finns s& manga olika sitt for dina ldrare att ta sig an
problemet. Du kan sjilv fundera 6éver om du under din tid som student vid KTH har
upplevt ndgra eller alla av dessa strategier.

Det ir mojligt att du fann stycket om hur du utvecklar dina firdigheter det mest an-
vindbara, och om ditt utbildningsprogram inte anvinder dessa sitt att trina upp stu-
denternas formaga kan du testa att utféra dem pé egen hand. Du kan till exempel
studera dina tidigare uppgifter och titta pa feedback, undersdka om du har anvint
killhdnvisningarna pa ett korreke sitt, och identifiera vilka fardigheter du behover
utveckla ytterligare.

Extra hjalp i vetenskapligt skrivande fér studenter

Detta avsnitt handlar om hur man skriver uppsatser korrekt pa hogskolor och uni-
versitet. Det belyser bara vissa frigor. Du kommer att behova soka upp andra bocker
och lira dig manga andra saker innan du blir van att skriva pa universitetsniva.

Att skriva i en forskningsmiljé

Universiteten ér forskningsmiljoer och vetenskapligt skrivande bygger pé stilen som
du hittar i publicerade skrifter inom ditt eget imnesomréde. Din ldrare forvintar sig
att du skriver pé liknande sitt som i dina lirobocker, i artiklar och i rapporter. Stu-
denternas akademiska skrivande och lisande miste matcha.

Att skriva i olika &mnesomraden

Vetenskapligt skrivande varierar mellan olika imnen, men i allminhet vill ingen av
dina ldrare att du bara skriver fakta. Dina ldrare vill inte att du bara ska upprepa vad
du list eller skriva ordagrant vad de sa pa forelisningen.

Nir du skriver bor du i stéllet belysa en friga eller ett imne fran flera infallsvinklar.

Du kan borja med en beskrivning av fakta och en kort beskrivning av en teori, men
detta ir bara bakgrunden. Hirnist férvintas du utforska viktiga frigor som har med
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dmnet att gora. Vanligtvis dr det frigor som du miste komma pa sjilv och sedan be-
svara. Denna typ av skrivande kallas ofta for en "diskussion". Anta att du skriver om
en ny form av teknik, de frigor som du da hittar pd och besvarar skulle kunna vara: -
Hur saker dr vetenskapen som ligger till grund for detta? Var har det anvénts forr och var det
lyckat? Vem vill anvinda den nya tekniken och vem dr emot? Vad behover utvecklas? och sa
vidare. Férutom diskussionen kommer du nistan sikert att behova "utvirdera” dite
svar — det vill sdga hur siker kan lisaren vara pa din slutsats om dmnet.

Den férsta kopplingen mellan vetenskapligt skrivande och plagiering:

Vetenskapligt skrivande i Sverige gar ut pa att du visar att du forstir minga aspekeer av
dmnet, men dnnu viktigare, vetenskapligt skrivande betyder att du ska gora ett personligt
stillningstagande i frigan. Nir du gor ett personligt stillningstagande méste du kunna
forsvara den hallning du tar. Det dr anledningen till att kopiering av andras idéer och ord
inte ir acceptabelt, 4ven om det var godtagbart i skrivande du gjorde innan du kom till
universitetet. Att kopiera andra minniskors idéer och andra manniskors ord visar inte
din forstielse och det visar inte dina personliga asikter. Det ir bara kopiering.

Den andra kopplingen till plagiering:

Nir du skriver for att visa dina kunskaper och for att visa dina personliga asikter kan
du inte bara rada upp dem som "Jag tror det hér och det hér och det hér". Detta sitt att ange
dina dsikter kan fungera i sociala sammanhang som vid en argumentation pa puben,
men inte i vetenskapligt skrivande. Vi anvinder samma ord, "argument’, nir vi beskri-
ver vetenskapligt skrivande - "Du méste ge dina egna argument om ett imne". Men
"argument” i vetenskapligt skrivande i Sverige hiller sig lugn och forfattarens sprik ér
objektivt®. Framfor allt dr vetenskapligt skrivande underbyggt, eller evidensbaserat.

Evidensbaserat skrivande

Nir du skriver som student miste du anvinda idéer och synpunkter frin andra for
att stodja dina egna asikter eller for att gora en argumentation. Detta evidensbase-
rade skrivande kallas ”att skriva frin killor". Du maste alltid gora klart exake vilka
killorna till dina fakta dr. Nir du plagierar, doljer du dina killor, du ger dem inget
erkinnande. Vissa elever gor detta avsiktligt — de férsoker ge sken av att vara mer
lirda, mer akademiska och mer experter 4n vad de egentligen ir. Detta ir fusk (vilse-
ledande) och lirare maste anmila detta till disciplinnimnden.

Men dven om du inte blir anklagad for plagiering, s dr skrivande utan att erkinna
killor dilig praxis. Om du skriver som om orden och idéerna ir dina egna, s ir dina
argument inte lika starka.

10'Objektivt betyder att forfattaren forséker vara neutral eller till och med osynlig. Han eller hon anvénder fakta och data for att argu-

mentera istéllet for att anvéanda emotionellt eller dvertygande sprak. En objektiv férfattare anvénder formodligen passiv rést och ar
forsiktig med slutsatser. Den objektiva forfattaren skriver, "Uppgifterna har tolkats som att...” snarare an “Uppgifterna bevisar att ...".
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Att skapa en stark argumentation:

Det kriver manga firdigheter for att skapa en stark argumentation nir du skriver
nagot pd universitetsniva. Du maste:

> Hitta bra kallor. Detta innebar att ga bortom Google for att identifiera
vilka kallor som &r vederhaftiga, vilka som &r de basta att anvénda etc.
Det finns manga bdcker om hur man hittar vederhéftiga kallor och
biblioteket ger kurser om denna typ av efterforskning, kallad
informationssdkning. Detta ar en mycket viktig fardighet.

> Las kallor kritiskt. Detta innebar att |ara sig att leta efter bevis, att soka
fakta och information, idéer och exempel som stéder ditt pastaende.
Du behover inte lasa for att komma ihag allt i texten. Du laser for att
hitta bevis eller argument som kan anvandas i din egen skrift.

> Gor anteckningar. Nar man laser &r det ofta bara nagra fa fakta som ar
anvandbara for din egen text. Hitta dem och skriv ner dem med dina
egna ord. Hela tiden du laser, ska du fraga dig sjélv "Vad ar det den
person som skrev boken eller artikeln sdger som &r anvandbart f6r
mig?" Genom att skriva ner dessa nyttiga poanger med dina egna ord,
tar du ett mycket viktigt steg for att skriva om dem senare med egna
ord. Du ska inte bara klippa och klistra texterna eller anvdnda en
overstrykningspenna. Det kan vara farligt steg mot att anvanda den
kopierade texten senare i din egen skrift.

> Lar dig sammanfatta. Dina anteckningar bor vara korta och precisa.
Din anteckning kommer kanske att sammanfatta en hel sida av den
ursprungliga texten till tva meningar — det ar bra anteckningsteknik.
Ova pé att géra sammanfattande anteckningar nar du laser. Anteck-
ningstekniken ar annu viktigare om du laser och antecknar pa engelska,
om engelska inte ar ditt forstasprak. Ibland kan studenter forsoka skriva
om den ursprungliga texten sa att den sager samma sak men med
andra ord. Detta kallas en "parafras"”, och troligen kommer den nya
versionen vara lika lang som originalet och ha samma idéer. Detta kan
vara farligt eftersom du formodligen kommer att anvanda for manga
ord fran den ursprungliga versionen i din version och din larare kan
borja undra, "Vem skrev texten — du eller nagon annan?”

> Behall kopplingen mellan anteckningar och original. Nar du skriver

kommer du att I1dgga ihop fakta och argument fran flera stéllen. Din
skrift ska séga vad du tycker och férsoka visa att andra tycker samma
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sak. Din skrift maste alltid tydligt ange var texten eller argumenten som
stoder din idé kom ifran. Detta fortydligande kraver god disciplin nar
man laser och tar anteckningar. Du maste tydligt redovisa |6pande i din
text var ord och idéer kom ifrédn, och i slutet maste du samla alla dina
kallor tillsammans i en kéllforteckning. Dessa saker betyder mycket mer
an detaljer, som att anvanda kommatecken ratt eller hur man refererar
till en ovanlig typ av kélla. Men forsck anda att vara konsekvent.

Nu kommer vi till referering:

Referering eller killangivelse handlar om att anvinda ett vedertaget system for att
steg for steg visa hur du har anvint killor. Du kan inte bli bra pi referering om du
inte vidtar de dtgirder som vi redan beskrivit. Du behover bra killor, bra anteck-
ningar, bra koppling mellan anteckningar och killor, och ett bra sitt att viva sam-
man idéer. Sedan behover du ett bra referenssystem.

Det finns manga bocker, elektroniska guider och resurser pa nitet som forklarar re-
ferenssystem for dig, titta pa bokens hemsida for tips. En referensguide berittar hur
andras tankar eller ord ska signaleras i texten (oftast som en citering eller en fotnot).
Handledningar om referering visar hur du ska samla ihop alla de killor du har anvint
for att skriva en text och for att skapa en killférteckning. Den kommer att forklara
anvindandet av skiljetecken och alla smi detaljer om referering. Men de sma detal-
jerna ir inte det viktigaste.

Vad ar viktigast vid referering?

Du méste visa i varje enskilt fall i ditt skrivande var ord och idéer i texten kom ifrin.
Sedan maste du samla alla dina killor tillsammans i en killférteckning i slutet. Dessa
saker betyder mycket mer dn att anvinda kommatecken ritt eller hur man refererar
till en ovanlig killa. Forsok att vara konsekvent i de referenser som du anvinder, for
om du ir slarvig med kommatering eller numrering sa blir din ldsare irriterad och
tappar kanske fortroendet for dig som en noggrann forskare och forfateare.

Dina egna ord, ditt eget arbete, din egen "rést”:

At skriva fran killor tar aratal av 6vning, dven pa ditt modersmal. Det dr dubbelt s
svart att gora det pa ett frimmande sprik. Men nir du behirskar det och nir du har
hittat din egen "rost" som forfattare, kommer du aldrig mer att behova oroa dig for
att oavsiktligt plagiera och kan ta plats i gruppen av forfattare och tinkare inom ditt
dmnesomride. Det kan ocksd vara anvindbart att kolla igenom killorna som listas
pa bokens hemsida.
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KAPITEL TRE / SEX OLIKA METODER FOR ATT SKRIVA EXAMINATIONS-
UPPGIFTER SOM INTE LOCKAR TILL KOPIERING ELLER PLAGIERING

Lirarna vill att studenterna ska ldra sig av att géra examinationsuppgifterna och
dven att de i sina 16sningar eller svar ska visa prov pa vad de redan har lirt sig.
Lirarna hoppas att studenterna ska stilla sig frigor som till exempel:

J Vad betyder den har examinationsuppgiften? Vad har jag blivit
ombedd att géra?

L Vad har jag lart mig under féreldsningarna om denna fraga?

L Hur ska jag strukturera och lagga upp svaret till fragan?

J Var ska jag borja?

och sd vidare. Faktum ar att de flesta studenter piborjar sina hemuppgifter med att
stilla sig sjilva denna typ av frigor. Det finns dock en pataglig minoritet som utgar
ifrdn helt andra fragor:

. Kan jag utféra denna uppgift sa pass bra (eller tillrackligt bra) att jag
far ett bra betyg?
. Har nagon annan redan undersokt denna fraga/detta amne, och kan

jag i sa fall ta reda pa vilka slutsatser och resultat han eller hon har
kommit fram till?

o Ar det vart tiden och anstréngningen att gora denna uppgift, eller
bor jag lagga den tiden pa att géra andra uppgifter? Ska jag
anvanda tiden till att gora nagonting annat?

. Om jag kopierar eller anvander ndgon annans svar, riskerar jag da att
bli upptackt av lararen?
. Vad kommer att handa om jag blir upptackt med att ha kopierat?

och si vidare.

Detta kapitel ger forslag pd hur man kan utforma examinationsuppgifterna pa ett
sitt som uppmuntrar studenterna till att komma fram till egna svar (istillet for ate
kopiera andras). Hir finns dven forslag pa strategier f6r hur man forhindrar att stu-
denterna tinker i sidana banor som i listan ovan. Exempel och fall anvinds for att il-
lustrera varje forslag. Dessa exempel kommer frin lirare och studenter vid KTH.
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FORSLAG 3.1:
Undvik fragor eller fragestallningar som redan

har fardiga I6sningar

Minga fragor har redan besvarats av ndgon annan, lingt innan studenterna tar sig an
frigan. Aven minga uppgifter och problem har redan etablerade 16sningar, och stu-
denterna ir vil medvetna om detta. Faktum ir att studenterna papekar att det kinns
nistan meningslost att komma fram till ett eget svar nir de inser att det redan finns
ett firdigt svar. Liraren okar chansen att frigorna eller problemen fir studenterna
att tinka sjilva (istillet for att memorera eller googla) om lirarna:

>

Viljer en "handling” som ska utféras i examinationsuppgiften

Genom att be studenterna att ranka, planera, dndra, eller skapa
nagonting, signalerar frdgan att nagon form av arbete maste goras.
Detsamma géller for verb som kategorisera, skapa, jamfér, vélj,
uppskatta och motivera. Det &r mindre troligt att fragor som
innehaller denna typ av ord redan har férdiga svar.

Undvik att ha @mnen som fragor

‘Nanoteknologi’, ‘Genetiskt modifierat spannmal’ och "hallbar
utveckling’ ar amnen som bara véntar pa att fa sokas upp och kopieras
av studenterna.

Undvik fragor med verb som ber studenterna visa prov pa sin kunskap,
speciellt vid hemtentor

Ord som beskriv, identifiera, rékna upp, beréatta och referera till
brukar vanligtvis skicka studenterna direkt till Wikipedia eller
Google, som ofta gor allt arbete &t dem.

En fraga som "Beskriv pa vilka satt de svenska miljdlagarna anvands for
lockar studenter att skydda skogsmarker”
att googla

44



En fraga som "Utvardera hur effektiva de svenska miljolagarna har varit i
signalerar bevarandet av...”

"googla forst,

ténk sedan efter

sjalv”

Vid tentamina, kan ord som de som beskrivs ovan uppmuntra studenterna till att
memorera svaren i forvig.

Att klara av en Sex studenter identifierade ett monster for fragor och
examination med teman i tidigare prov. De visste att examinationen skulle
memorering kréva tre svar utifran sex mojliga fragor. Tillsammans skrev

de ner tio svar och memorerade sedan alla dessa. Alla for-
vantade teman dok upp pa provet, och alla sex studen-
terna blev godkanda.

Ett alternativ till examinationsuppgifter som ber studenterna att redogora for sin
kunskap dr att utforma frigor som ber dem tillimpa sin kunskap och forstielse for
att utforma svaret. Frigan kan gilla ett fall, ett problem, en situation eller informa-
tion som beskrivs i provet. P4 detta sitt kan studenterna visa vad de har forstétt, inte
bara vad de har memorerat.

> Undvik fragor i hemtentor som géller vanliga eller “kanda”
problem inom @mnesomradet

Fragor som ror mangfald pa arbetsplatsen, informationssékerhet,
eller till och med ett till synes specifikt &mnesval som rékningens
inverkan péa folkhalsan &r alla latta att “googla”. Aven for mindre
allmédnna fragor kan studenterna enkelt finna informationen i ett
narbesléktat &mne, och sedan forma sitt svar kring den.

> Utforma nya fragor for varje kursomgang

Studenterna uppger att det ar enkelt att finna svaren om de
missténker (eller vet) att det &r samma fragor som forra aret. Detta
géller aven om den tidigare examinationen inte lamnas tillbaka till
studenterna, da manga anda kan hitta utdrag eller kopior av tidigare
studenters arbeten (en del arbeten finns till och med tillgéngliga
Aver hela varlden och inte bara vid den specifika hdgskolan).

Radet att andra fragorna galler dven f6r de fall dar examinationen
Overvakas av larare. Larare vid KTH har berattat om hur kollegor
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anvant samma prov som tidigare vid en omtenta, for att sedan till sin
férvaning upptacka att svaren var identiska med de som lamnats in
vid den férsta examinationen “... med tre decimaler!”

Tankar fran en KTH-student (2009)

?Vilka regler giller for fusk eller otillatet samarbete vid inlimningsuppgifter av typen
gor/utveckla detta program med dessa funktioner"? En uppgift som delas ut flera ar i
foljd kommer forr eller senare att dyka upp pa internetsidor, som anvinds for att lira
sig 1osa olika problem. Jag har sjilv anvint mig av denna metod vid tillfillen di kéerna
till handledarna varit timslanga. Jag anser inte att det rér sig om fusk, da jag forstod
uppgiften mycket bittre efterdt och tinkte efter vildigt linge innan jag kollade pa sva-
ret. Men visst, nigonstans finns det en grins, eller gor det inte det? Att snegla pa andra
personers 16sningar utgor kirnan av vad ingenjorsarbete ir. I arbetslivet dr det vikti-
gast att man kan anvinda allt tillgingligt material (internet, kollegor, mm) eftersom
det dr det enda sittet man kan f3 ett genombrott. Sjilvklart maste man ha licenser i
dtanke, men ingen skapar lingre ndgra program utan tillging till Google.”

FORSLAG 3.2:
Undvik fragor som gor det latt for studenterna att

kopiera av varandra

Denna typ av kopiering mellan studenterna idr vanlig nir uppgiften endast har ett
svar eller om problemet endast kan losas pa ett fital sitt. Det ir darfor bist att und-
vika sddana frigor. Som lirare kan du istillet:

> Ge studenterna olika data eller kallor
Exempel pa KTH-studenter ombads att valja en nyligen skriven artikel"
en individuellt som ar relevant for deras avhandling, for att sedan gora en

anpassad uppgift kritisk granskning av den. Trots att alla studenterna an-
vande liknande mallar for att strukturera sin text var varje
students text unik.

> Be studenterna att anvanda sig av sina personliga erfarenheter,
experiment eller aktiviteter for att svara pa fragan

"Med “nyligen” menas sedan kursen gick senast, eftersom studenterna annars kan anvdnda samma artiklar som tidigare ars
studenter.
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FORSLAG 3.3:
Undvik allmdnna eller féraldrade fragor.

Ju lingre en friga har varit en del av examinationen, eller ju allménnare en fraga ir,
desto troligare dr det att studenterna har tillging till material om fragan, kanske till
och med genom nagot s enkelt som en internetsokning. Allminna frigor som ”Vad
iar Boyles lag?” fullkomligen ber om en Wikipediasokning. Detta giller dven for
mindre uppenbara frigor som ”Vad har OPEC f6r framtid som inflytelserik organi-
sation?” eller "Hur skulle en antropolog analysera European Song Contest?”

Istillet for att stilla allminna, féraldrade eller vanliga frigor, kan du:

> Stalla fragor med lokala teman

Istéllet for att stélla en fraga om atervinning, kan du fraga om
atervinning i Stockholm eller pa Lidingd.

> Stéll specifika fragor

Exempel pa hur
man gor ett amne
specifikt

En KTH-larare ar medveten om de problem som kan upp-
std nar studenterna sjalva valjer amnen att skriva om — de
kan tankas ha funnit en bra kalla och formar sitt “intresse”
kring denna. Han ber dem déarfor att vélja ett allmént dmne
eller problem, for att sedan utforma specifika uppgifter at
dem inom dessa amnen.

> Be studenterna att referera till aktuella amnen som lagstiftning,
handelser eller nyligen publicerat material i media eller i den
akademiska litteraturen

En fraga som
hanvisar till nyligen
publicerat material

| b6rjan av deras mastersutbildning vid KTH ombads stu-
denterna att vélja ut en aktuell tidningsartikel som var rele-
vant for problemen atervinning eller avfallsreduktion.
Studenterna beskrev forst kortfattat vad artikeln handlade
om for att sedan diskutera den utifran de perspektiv som
avhandlats under féreldsningarna, samt ge stod for asik-
terna med fakta och kallor fran kursmaterialet.
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> Be studenterna att tillampa allmanna teorier kring specifika fall eller data

Detta kan inkludera experiment som studenterna nyligen har utfort,
projekt de har avslutat eller klienter/patienter de har arbetat med.

> Be studenterna att inkludera kallhanvisningar till specifika texter,
anteckningar eller undervisningsaktiviteter i sina svar

FORSLAG 3.4:
Utforma inte examinationsuppgifter som kréver att

studenterna anvander fardigheter de dnnu inte har lart sig
att anvanda.

Vissa studenter kan sjilva komma underfund med hur de ska utfora arbetet. Till ex-
empel kan en del ldra sig hur citering ska anvindas genom att ligga mirke till hur
den anvinds i akademiska texter, andra kan sjilva lira sig hur man anvinder olika
slag av utrustning. En studentkamrat kanske lir dem hur man anvinder en viss ma-
tematisk funktion, eller sd lir de sig sjilva hur man skriver ett datorprogram. De
flesta studenter behover dock fi instruktioner av lirarna for hur man gor dessa saker.

Studenter som upplever att en uppgift ligger bortom deras kapacitet kinner sig ofta

tvungna att kopiera istillet for att sjilva svara pa frigan.

Exempel pa en
uppgift som
delas utinnan
fardigheten
undervisats

Exempel pa en
fraga som stélls
innan fardigheten
|arts ut, avsedd
attvagleda
studenterna

linledningen av en kurs bad en larare vid KTH sina studen-
ter att “Skriva en kritisk utvardering av tva forskningsarbe-
ten”. De flesta inlamnade texter var fulla av kopierade
stycken. Studenterna kopierade fran forskningsarbetet, fran
andra studenter, och fran sina forelasningsanteckningar.

Vid starten av en masterskurs bad lararen studenterna om
en kritisk utvardering av en text. Han anvande sig av en
mall med specifika instruktioner ("Vad &r uppsatsens hu-
vudsakliga observationer? ... Rdkna upp tva fakta eller ar-
gument som stédjer denna synpunkt.” “Uppge fyra kéllor
som anvénds som stdd foér detta, och uppge édven hur tro-
vardig varje kélla ar.”
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Liraren maste dock vara forsiktig si att inte andra problem uppstar, som till exempel att
studenterna kopierar varandra. Exemplen i Forslag 3.3 ovan beskriver detta problem.

FORSLAG 3.5:

Gor inte examinationsuppgifterna alltfér svara.

Med detta menar vi inte ”Gor fragorna lica!”

En fraga som [Fran en kurs i stadsplanering:] Designa om Slussen i
férmodligen ar Stockholm pa ett satt som tillater dubbelt s& manga bilar
for svar och ménniskor att passera genom omradet varje dag i fyra

ganger sa hdg hastighet.

Ser studenterna denna typ av friga som en utmaning, eller som ett hot mot sina
betyg? Borjar studenterna direkt med sitt eget svar, eller borjar de leta efter vad
ndgon annan har svarat?

Istillet for detta kan man:

> gora examinationsuppgifterna mindre (“Rékna upp de fyra viktigaste
aspekterna att betdnka om man vill 6ka resandet i ett samhélle, etc....”),

> erbjuda mer vagledning till studenterna infér uppgifterna (“Anvénd
er av rapporten fran 1998 om trafikflédet vid Slussen fér att identifiera
tre olika féréndringar i 2008 ars... etc.”),

> utforma examinationen som gruppuppgift istallet for en individuell
uppgift, sa att studenterna kan utbyta idéer och material,

> be studenterna att endast svara pa en del av fragan istallet for att ge
en sammanstalld rapport, produkt eller forklaring. (“N&mn tre olika
faktorer som skulle behéva inkluderas i en offert t6r en ombyggnation
av Slussen, och motivera dessa med stéd av kéllor fran... etc.”).
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Se forslagen nedan om hur man férsikrar sig om att studenterna inte kopierar frin
varandra.

FORSLAG 3.6:
Tydliggor i instruktionerna till examinationen vilka delar av

studentens arbete/svar som kommer att rédknas till betyget.

Betygskriterierna klarligger ofta vilka aspekter som kommer att bedomas for ett be-
stimt betyg, och studenterna kan ha nytta av att gi igenom dessa kriterier. Liraren
kan till exempel podngtera att studenterna méaste vara uppmirksamma pa savil pre-
sentationen och forskningsprocessen som dmnesinnehillet i uppsatsen, eftersom alla
dessa kommer att bedomas och vigas in vid betygsittningen. Detta tydliggor vilket
Parbete” som bedoms och didrmed dven vilket arbete som mdste vara studentens
eget.

Kursplanen méste ocksa specificera huruvida korrekturlidsning av nigon annan ir
tillatet eller inte. Det kan fastsld vem man fir be om hjilp, nir det giller till exempel
placering och urval av killor eller samarbete mellan studenterna. Det kan dven fastsla
ivilka ligen denna typ av hjilp inte ér tillten.

Mainga ldrare papekar ofta att ”studenterna bor fraga oss nir det ir ndgonting som
de inte forstir”. Studenterna siger dock ofta att de undviker att stilla sidana frigor
eftersom de tror att handledningstiden ska anvindas till ”intressantare frigor”. Stu-
denterna beskriver dessa ”intressanta frigor” som fragor om dmnet eller innehéllet
i deras arbete, snarare in om hur de ska utfora arbetet.
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¥ Radtill studenterna

Detta kapitel kan hjilpa dig att forstd examinationsuppgifterna bittre, varfor de ir
utformade som de dr och hur de ir avsedda att testa eller uppmuntra din lirande.
Med hjilp av tankarna i det hir kapitlet kan du kanske analysera varfor en del exami-
nationsuppgifter ogillas av vissa studenter. Vigledningen for lirarna i kapitlet kan
kanske hjilpa dig att diagnostisera negativa reaktioner pa dina metoder, och kan an-
vindas som underlag for diskussioner med liraren, s att du férstar varfor utform-
ningen ser ut som den gor.

Till sist vill vi pAminna dig om att om det inte tydligt framgér vilka delar som kom-
mer att riknas till betyget, bor du friga liraren innan du paborjar uppgiften.
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KAPITEL FYRA / SA UPPTACKER DU FALL AV MISSTANKT PLAGIERING

I det hir kapitlet presenteras nagra olika sitt for dig som lirare att identifiera
plagiering i studenters inlimnade arbeten. I kapitlets borjan beskrivs nigra elek-
troniska verktyg dir studenternas texter matchas med texter i databaser eller ti-
digare inlimnade studentarbeten. Sedan beskrivs nigra manuella metoder att
identifiera plagiering som du kan anvinda nir du liser eller granskar arbetena.
Manuella metoder ir anvindbara bade for arbeten som limnats in i pappersfor-
mat och elektroniskt. Kapitlet avslutas med en beskrivning av hur du, steg for
steg, utfor en textanalys med hjilp av ett textmatchningsverktyg.

Det dr inte friga om att avgora om de datorbaserade eller de manuella meto-
derna ir bist, utan istillet om att lyfta fram hur de bada tillvigagingssitten kan
komplettera varandra i avgorandet om ett studentarbete ir ett plagiat eller inte.
Kom ihig att ett mjukvaruverktyg inte kan avgora om ett studentarbete innehil-
ler plagieringar eller inte, utan det ir lirarens uppgift. Det dr ocksa lirarens upp-
gift att bestimma om fallet ska anmilas till disciplinnimnden, en friga som tas
upp i kapitel 5.

Sa anvander du det hér kapitlet

Du kanske borjar lisa handboken just hir for att du har misstankar angiende ett
sarskilt studentarbete. Det hir kapitlet dr utformat s att det kan ldsas for sig
sjilvt. Men om du bara liser det hir kapitlet finns det en risk att du missar hand-
bokens huvudbudskap, vilket ir att om man borjar med att kontrollera plagie-
ring sd 4r det redan for sent att forebygga det. Om du diremot kommer till detta
kapitel som en del i din kursplanering ska du vara noga med att dven lisa de
andra kapitlen.

Ett av de huvudsyften som vi som ir forfattare till den har handboken har haft
dr att uppmuntra ldrarna att identifiera mojlig plagiering pa ett tidigt stadium.
Om en plagiering uppticks tidigt har lirarna mojlighet att ge studenterna re-
spons innan de anmiler dem. Det bista sittet att lyckas med tidig identifiering
och respons ir att be studenterna limna in utkast. Utkastsinlimning skulle
kunna, och vi hivdar att de borde, anvindas inom alla kurser pd KTH och vid
alla typer av inlimningar. Det giller sivil labbrapporter som uppsatser och ex-
amensarbeten. Att granska en utkastsversion gir snabbt och ir ett séitt att under-
soka om studenten ligger i riskzonen for allvarlig kopiering. Detta ir sirskilt
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viktigt vid storre uppgifter och virdefulla inlimningsuppgifter som till exempel
examensarbeten. Nir sedan slutversionen kommer in ska den granskas mera ge-
nomgdiende.

Om ldrarna ger tidig feedback pa utkast kommer det att leda till att man syste-
matiskt nirmar sig ett forebyggande av plagiering. Tidig respons vore ocksi mer
rittvist gentemot studenterna, eftersom erfarenheten visar att vissa studenter
utsitts for granskning oftare 4n andra. Om man bara granskar misstinkta texter
med textmatchning mirks detta ojimna fokus pa vissa studenter dnnu mer.

I det linga loppet ir utkastinlimning och tidig respons det bista for studenterna
eftersom de pa sa site lir sig att gora riact. Men utkastinlimning gynnar dven li-
rarna, eftersom fall av plagiering som uppticks redan pa utkaststadiet kan hanteras
inom ramen for kursen si att de inte behover anmilas till disciplinnimnden.

4.1 Vad ar ett textmatchningsverktyg?

Textmatchningsmjukvara talas ofta om som ”en plagiatdetektor” eller till och
med som "ett plagiatforebyggande verktyg”. Men inget mjukvaruverktyg kan
avgora huruvida en text innehiller plagieringar eller inte — det kan bara en lirare
gora. Verktyget i sig kan inte forebygga plagiering, 4ven om det kanske kan av-
skricka studenter fran att forsoka plagiera. En korrektare benimning pa speci-
alistmjukvara for plagieringar ir istillet ”textmatchningsverktyg”, och det dr
den termen som vi anvinder oss av i denna handbok. P4 bokens hemsida finns
detaljerade instruktioner for hur du anvinder Urkund och andra verktyg. Vi ska
nu forklara hur alla dessa verktyg fungerar och vad de kan gora for bade lirare
och studenter.

Hur textmatchningsverktygen fungerar

Studenterna limnar in sina arbeten elektroniskt. Hir pd KTH innebir det oftast
att de laddar upp dem pa BILDA (se bokens hemsida for vigledning for alternativa
metoder). Verktyget tar den uppladdade digitala texten och tar forst bort alla bil-
der (vilket 4ven inkluderar ekvationer som sparats som bilder) och tar bort forma-
teringen. Sedan skapar programmet textsektioner pid omkring 40 tecken
(observera att den exakta siffran dr okind och varierar frin verkeyg till verktyg).
Segment fran studentens text jimfors sedan med segment ur texter fran olika kil-
lor. Det hir liknar det som en lirare gor nir den misstinker att en text ir plagierad
och googlar en del av texten. P sitt och vis kan verktyget jimforas med en ”multi-
Googlesokning”. Men textmatchningsverktyget skickar snabbt hela texten i sek-
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tioner, jimfor med fler killor 4n bara Internet och liter dessutom liararen ladda
upp alla de inlimnade texterna fran en kurs - allt pi samma géing.

% Kallor som underséks av textmatchningsverktygen

Alla verktyg som brukar anvindas i Sverige, oavsett namn, soker efter match-
ningar hos foljande killor:

o Internet
. Tidigare inlamnade texter till samma verktyg
J Vissa slutna databaser

Eftersom olika verktyg har tillging till olika inlimnade texter och olika slutna data-
baser kommer olika matchningar (och olika missar) att goras. Inget verktyg kan hitta
allt. T en brittisk studie> undersoktes ett verktyg som heter Turnitin. Man upptickte
att verktyget hittade i genomsnitt 50 procent av de segment av kopierad text som
fanns i kontrollmaterialet. Forskare har kontinuerligt jimfort de olika verktyg som
just nu ir i bruk och har upptickt variationer i triffsikerheten nir det giller att iden-
tifiera killors placering, i anvindarvinlighet och i mingsidighet ».

Hur textmatchningsverktygen séker pa Internet

Varje textmatchningsverktyg anvinder sig av sina egna sokmetoder och indexpro-
gram och alla férsoker (men lyckas naturligtvis inte) hinna med det snabbt vixande
Internet. Varje verktyg har sin egen algoritm som bestimmer vilka sajter som ska un-
dersokas och hur djupt i varje sajt man ska gi. Ett verktygs kapacitet att matcha vad
som finns pd webben ir aldrig bittre 4dn de textfragment, nyckelord och arkiverade
sajter som finns sparade i verktygets databas. Alla verktyg omskapar kontinuerligt
sin indexering, precis som stora sokmotorer brukar gora, och alla exkluderar ”vanliga
meningar” for att undvika irrelevanta matchningar.

Det viktiga fér anvindaren édr att komma ihag att inte alla Internetmatchningar i ett
enskilt studentarbete kommer att hittas och att de matchningar som hittas kommer
ate vara olika vid olika tillfillen.

2Introna, L., Hayes, N. Whitely, E. and Timm, A., (2007) "Inside plagiarism (copy) detection systems", International Students,
Academic Writing and Plagiarism Conference, University of Lancaster, Lancaster UK, 6 September, 2007.

13Ett exempel &r Webber-Wolf, D. (2008) , On the utility of plagiarism detection software, 3rd International Plagiarism Confe-
rence, Northumbria University, 23-25 June 2008
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Hur textmatchningsverktyg séker bland tidigare inlamnade arbeten

Nir en studenttext skickas till ett textmatchningsverktyg kan det indexeras och spa-
ras i en separat databas som ir speciell for det textmatchningsverktyget. Anvindaren
(vilket oftast innebir liraren) maste beritta for verktyget om den inlimnade texten
ska sparas eller inte. Databasen later alla inlimnade texter jimforas med texter som
limnats in tidigare 4r, inom ramen for andra kurser pd KTH och p4 alla andra uni-
versitet och hogskolor som anvinder samma verktyg. Om en lirare inte vill spara en
inlimnad text, till exempel om det ir ett av flera utkast, forklarar bokens hemsida
hur man gir dillviga.

Lirare kan i allmanhet bara se datumet och platsen dir en matchande text har loka-
liserats. En specifik forfrigan om att i se originaltexten maste goras till den ldrare
som sparat den i databasen, och detta kanske inte beviljas. Det hir arrangemanget
tryggar de undantag frin upphovsritt som ir tillitna nir man arkiverar studentar-
beten. Olika textmatchningsverktyg byter inte databaser med varandra - da skulle
fordelarna gentemot konkurrerande verktyg elimineras - och om KTH bytte text-
matchningsverktyg skulle de tidigare sparade texterna inte lingre vara tillgingliga.

Hur textmatchningsverktygen séker i slutna databaser

Alla textmatchningsverktyg har forhandlat om tillging till vissa slutna databaser,
men de har inte tillging till majoriteten av de databaser som studenterna anvinder,
eftersom de i regel inte betalar licensavgifter. Det innebir att studenter som ir in-
skrivna vid KTH har tillging till material genom biblioteket som textmatchnings-
verktygen inte kommer dt. Foretag marknadsfor sig med att aktivt forsoka fa till
stand avtal med upphovsrittsskyddade killor och journaler. Killorna sjilva blir mer
och mer intresserade av att placera sitt material i dessa foretags databaser eftersom
deras upphovsmin ir oroliga for plagiering i forskningsartiklar.

¥ Kallor som textmatchningsverktygen inte kommer at

Verktygen kommer inte 4t manga av de killor som studenterna anvinder. Dessa
kallor ar:

J Material som skyddas av upphovsratten.

o Tryckta bocker.

J Texter som ar Gversatta fran andra sprak.

J Tidigare arbeten som sparats i andra mjukvarusystem.
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Material som skyddas av upphovsratten

Textmatchningsverktygen kommer inte 4t majoriteten av de elektroniskt sparade
forskningsjournaler och forskningsartiklar som studenterna har tillgang till via bib-
liotekets licenser. Vissa artiklar finns dock pa forfattarens hemsida, ndgot som ibland
kan ge plagierande studenter en ovilkommen 6verraskning.

Tryckta bécker

De flesta tryckta bocker ér inte tillgingliga elektroniskt pa Internet och ildre bocker
finns inte i elektronisk utgava, dven om Googles ambitiosa skanningsprogram kan-
ske kommer att Andra pa det i framtiden. Manuella sokmetoder ir férmodligen den
enda resursen nir man ska soka i de allra flesta bocker.

Texter som &r Sversatta fran andra sprak

Om en student dversitter en text eller delar av en text kan den inte identifieras, efter-
som inga verktyg har 6versittningsmojligheter och inget féretag skulle ha utrymme for
den enorma databas som skulle krivas for att arkivera samtliga relevanta sprik.

Tidigare arbeten som sparats i andra mjukvarusystem

En del lirare verkar nistan tro att en samlad korpus av studenters tidigare arbeten
byggs pa automatiskt. S3 ir naturligevis inte fallet. Om inlimnat studentmaterial
inte regelbundet skannas med ett textmatchningsverktyg, eller omskannas nir och
om ett nytt verktyg sitts i bruk, si kan det inte matchas mot nya inlimningar. Lirare
bor spara sina studenters arbeten i egna elektroniska arkiv.

% Sa identifierar du textkallor genom att f6lja studentens andringar

Studenter kan plagiera text sivil genom att stjila andras idéer som genom att
kopiera deras ord. Att ta andras idéer blir till plagiat om studenten inte anger
killan. Textmatchningsverktygen kan bara lokalisera ord, medan minskliga li-
sare kan hitta parafraserande text utan killhdnvisning som studenten skrivit.

Nigra studenter kanske har kapacitet att utnyttja mjukvarans begrinsningar.

Strategier som har diskuterats bland dem som intresserar sig for sidant medve-
tet fusk ér till exempel:
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> att medvetet stava fel
> att lagga till grammatiska fel

> att infoga vita citationstecken runt hela texten, vilka skulle vara
osynliga i utskriften men som av verktyget skulle tolkas som en
kallhanvisning (alla verktyg gor inte den distinktionen)

> att ersatta vissa tecken med andra som ar liknande men som har
skilda teckenkoder. Aterigen skulle denna andring vara osynlig i
utskrift men upptackas vid en inspektion av formateringen. Det finns
numera program som kan géra dessa andringar. De &r troligen
skapade som ett direkt resultat av den “marknad” som genererats av
textmatchningsaktiviteterna.

Studenten kan ocks ha anvint sig av ndgot av alla de foretag som siljer arbeten, som
uppsatser och till och med hela doktorsavhandlingar. De siljer frimst engelskspra-
kiga texter, forsiljarna utlovar “originaltexter”, och nir det ér sant blir resultatet tex-
ter som verkar accepteras av textmatchningsverktygen. Men eftersom en kopt text
inte dr skriven av studenten skulle det innebira grovt forsok till vilseledande att
limna in den. Nagra svenska aktorer har dven dyke upp*. Eftersom det dr foga troligt
att ett sdidant bedrigeri skulle upptickas bor man ligga fokus pa att hantera den pro-
cess da arbetet ”skrevs” (sic!). Det kan ldrare géra genom att anvinda nigra av de
metoder som foreslds i kapitel 2. Dessa metoder bestar av att be om utkast och att
kontrollera skribenterna med hjilp av muntlig interaktion. Om du planerar att an-
vinda nigon av metoderna bor studenterna forvarnas, och du bor dven anvinda
samma metoder pa alla studenter for att vara ritevis.

Ett sista ord om att anvanda textmatchningsverktygen

Det hir kapitlet har tagit upp minga av textmatchningsverktygens begransningar. Det
beror pa att manga lirare har orimligt hoga férhoppningar om att lyckas l6sa plagie-
ringsproblemet. Men trots begrinsningarna finns det all anledning att anvinda verk-
tygen. Man sparar tid genom att rensa ut de virsta exemplen pi grov kopiering. Aven
om det finns knep som studenterna kan ta till for att undvika matchning, sa tar ”bra”
fusk ling tid, och just bristen pa tid ir en av de vanligaste anledningarna till fusk. Att
anvinda textmatchningsverktygen ir dven befogat i stora klasser dir flera lirare delar
pa uppgiften att sitta betyg. Det dr di verktygen verkligen kommer till nytta.

1Till exempel finns sidan http://www.uppsatser.se/ (engelsk version pa http://www.essays.se/). De har ett stort antal magister-
och kandidatuppsatser fran svenska hogskolor och universitet och samarbetar med LIBRIS vid Kungliga biblioteket i Stockholm.
De séljer inte uppsatser, men om man googlar pa "buy essay” hittar man ett stort utbud.
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4.2. Sa anvander du manuella metoder for att identifiera plagiering

Om en text ir plagierad uppticker bra lirare ofta det direkt nir de liser texten for-
sta gdngen. I det hir avsnittet beskriver vi hur lirarna kan forstirka den elektro-
niska undersokningsmetoden genom att kombinera styrkan hos bdda systemen.

% Fall som kan upptéackas av lararen men inte av textmatchnings-
verktygen

Nir studenter anvinder bocker eller upphovsrittsskyddat material pa fel sitt
kan liraren behova jimfora det med originalet. Lirarna borjar ofta med att kon-
trollera kurslitteraturen, bade for den aktuella kursen och fran tidigare kurser,
och med att stimma av med artiklar som omnimns pd kursens hemsida. Ett
annat stille dir man kan leta ir i studentens egen killforteckning, eftersom det
kan finnas ledtriddar i killhinvisningarna. Vissa studenter kopierar till och med
fran bocker som ldraren sjilv har skrivit! Texter som ir bestillningsjobb ar sva-
rare att uppticka, aven om du kanske reagerar pa variationer i stilen eller plots-
liga sprakforbittringar. Oversittningar dr ocksa svara, men du kan alltid prova
Googles oversittningsverktyg (htep://translate.google.com 6versitter mellan
ménga sprik) pa ett utvalt textsegment och se om du fir ndgon hjilp den vigen.
Men troligen behover du ocksa ta hjilp av ndgon som ir kunnig i det andra spra-
ket for att jimfora texterna.

% Har foljer nagra saker som boér vacka misstankar, men mer bevis

behovs
. Andringar i layouten.
. Sprakliga skillnader.
J En niva pa det skrivna spraket som skiljer sig avsevart fran
studentens talade sprak.
J Dokumentets utformningshistorik.
J Markliga eller avvikande kallhanvisningar.
o Svar pa féregaende ars fragor (!).
J Ett komplett och avslutat arbete utan nagra prov pa skrivprocessen.
J En kansla av att "det har later bekant”.

Andringar i layouten

Om studenten har kopierat och klistrat in arbetet och sedan inte lyckats formatera
om det nya dokumentet, kan liraren se tecken som till exempel fontindringar, att
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texten varierar mellan rak och icke-rak hogermarginal och att linkar star kvar i tex-
ten, kanske i grate.

Varning: Inget av dessa tecken kan ensamt utgora ”bevis”, utan kan ha en forklaring
som fir betecknas som en godkind (men slarvig) del av skrivandet. Men de visar att
det finns anledning att undersoka saken vidare.

Sprakliga skillnader

Om du liser texten och plotsligt stoter pa ett stycke pa perfekt engelska for att i nista
stycke hitta tre fel per mening, ir det sannolikt att det dr tva olika personer som har
skrivit. Andra tecken kan vara att studenten blandar brittisk och amerikansk engelska
eller anvinder sig av ord som inte verkar representativa for studentens vokabulir.

Varning: Arbetet kan ha skapats genom att studenten klippt ihop andra personers
texter utan att forstd vad som forvintas av honom eller henne. I sa fall ir det visser-
ligen plagiering, men det kanske inte ror sig om forsok till vilseledande.

En niva pa det skrivna spraket som skiljer sig avsevart fran studentens talade
sprak

Det kan hinda att en student som knappt forstar lirarens frigor limnar in ett arbete
pa avancerad engelska, och till och med anvinder ord som en svensk lirare som liser
texten mdste sld upp i lexikon. Om samma student sedan fir frigor om sitt arbete
kan den svara med en engelska som dr oméjlig ate forsta.

Varning: Detta kan dven bero pd att studenterna i vissa linder bara lir sig att l4sa och
skriva pa engelska, men inte att lyssna och tala. Vissa kanske lir sig muntlig engelska
av en lirare som har ett avvikande uttal. Ett tips till lirare som stoter pd en student
med stora skillnader mellan muntlig och skriftlig engelska ir att be studenten skriva
en text under 6vervakning. Pa sd vis kan kunskaperna undersokas. (Man ska alltsé se
pa medan studenten skriver.)

Dokumentets utformningshistorik

Om du som lésare blir misstinksam angdende vem som skrivit ett dokument kan du
kontrollera filformaten for att se om de ir konsekventa. I Word gor du det med hjilp
av funktionen Egenskaper under Arkivmenyn. Egenskaperna visar utformningssta-
tistik som datum, tidsitgdng och hur manga ginger dokumentet sparats. Om du
uppticker att studenten bara tillbringat fem minuter med att utforma arbetet och
bara har arbetat vid ett enda tillfille, kan det finnas anledning att misstinka att det
ror sig om en hopklistrad text.
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Varning: Formateringsvariationer kan ha manga anledningar, men ger en indikation
om att du bér undersoka saken nirmare.

Markliga eller avvikande kallhanvisningar

Har studenten anvint bocker eller tidskrifter som inte ir tillgidngliga hir pd KTH?
Finns det inga nya killhdnvisningar 6ver huvud taget? Finns det imnen som ir be-
kanta men som har pahittade killhdnvisningar med dndrat datum? Finns det olika
system for killhdnvisningar i texten som tyder pd att studenten klippt och klistrat
ihop texten?

Varning: Att det finns mirkliga killhinvisningar ir inte ett bevis pd att det inte ir
studentens eget arbete. Du kan be studenten att visa upp killorna, eller soka efter
dem sjilv.

Svar pa féregaende ars fragor (!)

Det kan verka osannolikt, men om en uppgift bara skiljer sig ytterst lite frin en upp-
gift fran foregiende dr kanske studenten inte mirker det utan limnar in ett arbete
den kopierat frin féregiende ars studenter. Du som lirare mirker detta omedelbart,
men for att dokumentera kopieringen kan du soka i ditt elektroniska arkiv av tidigare
inlimnade arbeten med hjilp av "Windows Search” eller bekrifta killan genom att
skicka texten och det kopierade dokumentet till ett textmatchningsverktyg. Om en
student har gjort en si djirv kopiering att du som lirare uppticker det med blotta
ogat kan du rikna med att det finns andra studenter som har gjort detsamma, bara
det att de ir skickligare pa att dolja det.

Kommentar: Att undvika att studenter kopierar tidigare drs arbeten 4r ett gote skil ate
rutinmissigt utforma nya uppgifter varje ar.

Ett komplett och avslutat arbete utan nagra prov pa skrivprocessen

Har du en student som limnat in ett lingre arbete, till exempel ett examensarbete, i
sista minuten eller kanske till och med dagen fore presentationen/opponeringen?
Har studenten inte observerats under arbetets ging, och kanske till och med undvi-
kit att visa prov pa sin skrivprocess i form av utkast? D4 har du stor anledning att
vara misstinksam. Lirare som har varit med om den hir sortens beteende siger att
sannolikheten ir stor att det inte ir studentens eget arbete.
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Kommentar: Du som lirare maste se till att det finns ett rimligt tidsspann mellan in-
limningsdatumet och opponeringen. D3 fir du tid att g4 igenom arbetet och even-
tuellt kontrollera att det verkligen ir studenten sjilv som har skrivit det.

Nér det géller
examensarbeten

och andra arbeten

dar inga utkast har
kontrollerats ar
detta séarskilt viktigt!

En kansla av att “det har later bekant”

Det hir ir ett av dina viktigaste verktyg. Vissa lirare verkar till och med se det som
en utmaning att lokalisera originalet, och fo6r en del verkar inte finnas nagra grinser
for var de kan tinkas leta sd fort en misstanke vicks. I nista avsnitt kan du lisa om
ndgra av deras strategier.

% Nagra forslag om du bérjar undra “varifran kommer det har?”
Aven om ett textmatchningsverktyg godkinner en text kan den vicka misstan-

kar nir du ldser den. Hir foljer ndgra forslag av erfarna lirare pa vad du kan gora
for att forska vidare:

o Kontrollera kallhanvisningarna
. Jamfor figurer och ekvationer
. Tala med studenten

Kontrollera kallhdnvisningarna

Finns de i ditt bibliotek? Har de férvanskats for att vara omojliga att hitta? (Det kan
rora sig om dndrat datum eller om att de inte gir att hitta 6ver huvud taget, vilket an-
tyder att de ir pahittade.) Om det finns citat frin textbocker kan du kontrollera in-
nehillsférteckningen och leta efter relevanta avsnitt som kan ha kopierats ordagrant.
Om studenten har en lista med Internetlinkar kanske linken bara leder till startsi-
dan, medan en sokning djupare ner i hierarkin leder till nyckelmeningar eller till och
med nedladdningsbara dokument. Manga ginger har studenten inte anvint en hel
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artikel, utan kanske bara kopierat den sammanfattning som finns tillginglig for all-
minheten och som dven du kan hitta med litthet.

Jamfor figurer och ekvationer

Kontrollera figurer och ekvationer i det inlimnade arbetet. Figurer jimfors inte av
textmatchningsverktyg, och vissa ekvationer lises av som bilder i stillet for som text.
Ibland kan du kinna igen en figur, och om det inte finns nigon killhinvisning for fi-
guren i killforteckningen 4r det ett tecken pa att den bor kontrolleras. Figurer som
har killhdnvisningar som ir skyddade av upphovsritten dr ocksa ledtrddar. Lis eller
googla texten som omger figuren for att kontrollera om den ir kopierad.

Tala med studenten

Du kan stilla fragor till studenten om arbetet, eftersom studenter ofta har svart att
tala om arbeten de inte sjilva har skrivit. Du kan antingen be om mer tekniska detal-
jer eller stilla frigor om skrivprocessen som till exempel varfor studenten har valt atc
anvinda vissa killor. Att be om ett utkast ir ett annat site ate verifiera arbetet. Men
var noga med att respektera studentens ritt till ett rittvist bemotande. Det dr viktigt
att du redan vid kursstarten talar om f6r studenterna att du kan komma att ha indi-
viduella samtal och varfor. Se till att det blir ett samtal och inte en ”granskning”, for
dd kommer studenten att ha andra forvintningar och rittigheter. Det hir dr nigot
som kriver planering och varsamhet.

4.3 Sex steg for ett systematiskt anvdndande av textmatchningsverktygen

P3 bokens hemsida finns skirmdumpar och steg-for-steg-beskrivningar. Hir
finns en lista pd de viktigaste principerna for ett effektivt anvindande. Du far
inte reda pa hur du ska anvinda verktyget, men du fir diremot veta hur du kan
anvinda det si effektivt som mojlige.

Nir du anvinder ett textmatchningsverktyg foljer du sex steg. Det sjitte steget fol-
jer du bara om det finns en misstanke om plagiering och forsok till vilseledande
som bor leda till en anmilan hos disciplinnimnden. Steg 3, 4 och § upprepas ofta.

Du skickar in texten

Verktyget matchar texten

Verktyget raknar ihop matchningarna

Du detaljstuderar matchningarna

Du bearbetar resultatet

Antingen betygsatter du texten eller gér en anmalan

cukrwn-~
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Steg 1: Du skickar in texten

Hur texterna ska skickas in dr upp till varje lirare. De flesta verktyg har foljande
alternativ:

J Alla studenter mejlar sina arbeten till en mejlbox som lararen upprattat.

J Alla studenter skickar sina arbeten via en sarskild webbsida som skapats
for kursen.

° Alla studenter skickar sina arbeten via BILDA, som utfor en automatisk
kontroll.

. Lararen kontrollerar ett enskilt inlamnat arbete i BILDA eller pa en
webbplats.

Det har ar
anvéndbart

for examens-
arbeten

Steg 2: Verktyget matchar texten

Verktyget matchar texten och i borjan pé detta kapitel beskrivs hur det gar till. Vissa
verktyg kanske inte svarar omedelbart, och vid terminssluten kan det ta betydligt
lingre tid. Vissa verktyg arbetar 6ver natten. Kontrollera hur lang tid det brukar ta
innan du bestimmer inlimningsdatum sa att du har tillrickligt med tid for att kunna
matcha alla texter.

Steg 3: Verktyget réaknar ihop matchningarna

Textmatchningsverktyget riknar ihop miangden kopierad text och riknar ut hur
minga procent av texten som utgor kopierad text. Resultatet graderas efter text-
mingd. Om det finns flera triffar i samma text bor de riknas ihop. Se exempel p4 re-
sultat pd bokens hemsida for nadgra vanliga verktyg. Nir du har facc alla
rapporteringar om matchning ska du snabbt sortera in dem i hogprocentmatch-
ningar som ska foljas upp och ligprocentmatchningar som du kan slippa igenom.
Sedan undersoker du bara de hogsta matchningarna i detalj. Observera att killfor-
teckningen kan bidra till att matchningsprocenten 6kar avsevirt. Vissa verktyg er-
bjuder en mojlighet att ta bort killférteckningen ur matchningen, och det ger en
betydande skillnad nir man ska bestimma vilka, om nagra, texter som behover un-
dersokas nirmare. Notera ocksa att vissa till synes hoga procenttal kan bero pa att
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manga sma rapporteringar har slagits samman. 40 eller 50 rapporteringar pa <1 pro-
cent kan se lika illa ut som en total pd 45 procent, men kan faktiskt vara en fullstin-
digt legitim skrivstrategi for en uppgift inom det specifika imnet.

Steg 4: Du detaljstuderar matchningarna

Om textmatchningen visade pa en hog procentandel matchningar och matchning-
arna vicker oro 4r nista steg att be verktyget stilla upp studentens text sida vid sida
med den identifierade originaltexten. Verktyget markerar nu de avsnitt dir en sidan
jamforelse kan vara anvindbar. Observera att texterna stills upp oformaterade, vilket
kan gora att ekvationer ser konstiga ut och att figurer inte ens finns med. Om ett spe-
ciellt stycke av studentens text matchas med en sirskild killa, 4r det en god idé att
ladda ned och spara en kopia av originaltexten. Du behover inte gora kopior av alla
matchade killor - sma matchningar i icke-relaterade texter kan slippas igenom.

Steg 5: Du bearbetar resultatet

Ett bra textmatchningsverktyg bor hjilpa dig att ignorera irrelevanta triffar som till
exempel citat, och rikna bort killforteckningen pa slutet i den slutliga summeringen
och rapporten. Ibland méaste du gora det sjilv genom att rensa och gi igenom triff
for triff. Om du fir en triff pa en utkastversion méste du med vissa verktyg skicka
om texten och manuellt be verktyget att ta bort utkastet frin matchningen. Att
skicka om kan ta en extra dag.

Steg 6: Antingen betygsatter du texten eller gér en anmalan

I kapitel 5 diskuterar vi anmilningar i detalj. Det viktigaste ér att den information du
skickar till disciplinnimnden méste vara utformad sa att en icke-expert utan hjilp
kan bedoma hur mycket av studentens text som ir kopierad. Vissa textmatchnings-
verktyg kan generera en rapport av oformaterad text pa upp till femtio eller till och
med hundra sidor. Den perfekta rapporten vore en som kunde jamfora killan i sitt
originalformat sa att dven bilder och ekvationer matchades. Det kanske behover
goras manuellt, men lirare som har gjort det siger att den elektroniska rapporten ir
till viss hjilp. Det ricker ofta att bara inkludera matchningar med héga procenttal.

Nista beslut ar viktigt: antingen gor du en anmilan, eller sa hanterar du situationen
sjilv. Det finns inget tredje alternativ (som att ligga arbetet pa hyllan och inte gora
nigonting). Om du inte har tillrickliga bevis som underlag f6r en anmilan till disci-
plinnimnden méste du ritta texten pé ett ritevist site. Var forsiktig om du bestim-
mer dig for ate sitea ett ligre betyg utan att ha bevis. Du far inte siinka ett betyg bara
for att du misstanker forsok till vilseledande.
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Att anvanda verktygen

De verktyg som for nirvarande finns till hands pd KTH finns listade pd KTH:s bib-
lioteks webbplats under ”Lirarverktyg”. Hur du fér tillgdng till verktygen beskrivs
dir i ett antal manualer och filmer. Vissa skolor eller institutioner kan ha tillgang
dven till andra verktyg, s friga den kontaktperson som ir utsedd f6r din skola. Se vi-
dare pa handbokens hemsida.

4.4 Exempel pa fall som upptacks med hjalp av textmatchningsverktygen
Andel rapporterade matchningar (> 90 %)

Det hir skulle kunna vara en labbrapport dir bara namnet pa framsidan har dndrats.
Kontrollera om figurer och ekvationer ocksi matchar.

Varning: Har texten testats forut av samma textmatchningsverktyg rorande samma
student? Den kan ha testats i form av ett utkast (dd i4r matchningarna okej) eller
inom ramen for en annan kurs (dd 4r matchningarna inte okej, utan betecknas som
sjalvplagiering).

En student far inte
|&mna in samma

arbete tva ganger
och férvénta sig att
fé poéng béda
gangerna.

Andel rapporterade matchningar (> 50 %) fran en enda kalla

Hitta killan och skriv ut den for att kunna jamfora. Se om det finns sokta och ersatta
nyckelord (som ordet ”Toyota” utbytt till ”Volvo” eller ?Angola” utbytt till ”Zim-
babwe”). Sddant kan tyda pa ett forsok till vilseledande. Killhdnvisningarnas datum
kan ocksa ha dndrats (som i fall dir studenter har lagt pa fyra ar pa varje killhinvis-
ning i en gammal rapport). Sidant ir bevis pa forsok till vilseledande. Arbeten som
innehaller f6rsok till vilseledande limnas ofta in for sent eller i sista minuten utan
nidgot tidigare utkast.

Observera: Inga av dessa handlingar ir ovanliga i examensarbeten.
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Andel rapporterade matchningar (> 50 %) fran flera kallor

Arbeten som ir utformade enligt klipp-och-klistra-metoden ér ofta svarare att iden-
tifiera in de som bara har en enda killa, men de ger firggranna resultat i manga text-
matchningsverktyg. Rapporten kan visa att studenten har fogat ihop olika
textsegment riktigt snyggt, och kanske till och med inleder med en introduktion
och/eller en sammanfattning som han eller hon sjilv har skrivit. Resultaten kan vara
kopierade eller original.

Varning: Studenter som limnar in den hir sortens text kan mycket vil hivda att ”det
hir dr mitt eget arbete”, eftersom de ser klipp-och-klistra-metoden som legitim. I ka-
pitel 5 kan du lisa mer om hur man hanterar sidana fall.

Vissa delar ar kopierade (< 10 %)

Hir kan det rora sig om att studenten har missforstact. Sidana hir fall 4r ofta ldtta atc
hitta, och uppticks féorhoppningsvis redan i en utkastsversion. Det kan vara citations-
tecken som inte ir anvinda pi ett sitt som visar att det dr en kopiering. Studenten
kanske till exempel har satt ut en citatmarkering efter varje stycke (en siffra inom pa-
rentes, ofta samma siffra for flera stycken).

Varning: Studenten kan hivda att han eller hon inte hade for avsike ate vilseleda ef-
tersom citationstecknen finns dir bara det att de inte ir korrekt anvinda.

Falska indikationer (> 1 %)

Felaktigt markerade citat (till exempel avsaknad av citationstecken) eller citat i versal
som markeras med indragen text eller text i kursiv kan vara signalerad. Om studen-
ten har indikerat att det ror sig om ett citat inuti texten ir det definitivt inte friga om
plagiering. Ibland har studenten dtergivit del av frigetexten.

Varning: Labbrapporter med vildigt lite text kan ibland likna varandra vildigt mycket
efter att bilder och ekvationer tagits bort. Undersok alltid studentens rapport.

Falska indikationer (< 1 %)
En korrekt angiven killa i en killférteckning ger naturligtvis en matchning (men pa
mindre 4n 1 procent var) och om det finns ménga liggs de ihop. Vissa textmatch-

ningsverktyg kan ta bort killforteckningen ur summeringen. Delar av meningar med
allmin text kan matcha irrelevanta killor.
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4.5 Till studenten

Om du ér student och ldser det hir kapitlet kanske du oroar dig for att anklagas for
plagiering i ditt arbete. Hir foljer nigra kommentarer som ska hjilpa dig att avgora
huruvida din oro ir befogad eller inte.

Vilken sorts frigor har du om plagiering? Om du, likt manga studenter, undrar "Hur
mycket av texten méste jag dndra for att inte bli anklagad for plagiering?”, si bor du
kanske oroa dig. Den fragan signalerar ett hogriskbeteende nir det giller skrivandet.
Ditt skrivande borde istillet ske utan att du tittar direkt pa originaltexten. Dina an-
teckningar och sammanfattningar av vad olika killor siger borde innebéra att du ar
kapabel att skriva med dina egna ord.

Din friga kanske lyder "Miste jag sluta klippa och klistra texter frin Internet hele?”
Aterigen: fel fraga. Det ir klart att du kan klippa och klistra texter fran Internet, fra-
gan dr bara vad du sedan anvinder dem till. Du fir bara anvinda texten nir du refe-
rerar — inte nir du skriver. Vi foreslar att du skapar ett sirskilt dokument som du
doper till cutnpaste.doc eller liknande, si att du inte rikar klistra in den kopierade
texten i ditt arbete.

En annan god vana ir att hilla koll pa killhdnvisningarna fran bérjan. Om du plane-
rar att anvinda mer in tio killor ir det virt att du lir dig anvinda Endnote eller
Bibtex for att hantera din killforteckning. Specialistmjukvara gor det ocksa lattare
att vixla mellan olika killférteckningssystem om du vill anvinda samma killor i ett
annat sammanhang.

Slutligen bor inte ndgon av dina frigor om plagiering handla om killformatet. Se
handbokens hemsida eller de instruktioner du fir i kursen for svar pa sidana frigor.
Men om du far fel format och layout pa dina killor kommer du inte att anklagas for
plagiering. Det ir ett drligt misstag. Men forsok vara konsekvent i hur du till exempel
kommaterar huruvida rubriken star i kursiv eller inte, etc. Ta en titt pa nigra exem-
pel pa hur det ska vara.
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KAPITEL FEM / RUTINER OCH RIKTLINJER FOR HUR PLAGIERINGS-
ARENDEN HANTERAS PA KTH

I den hir handboken tar vi upp alla de sitt pa vilka man kan informera studen-
terna och 6vertyga dem om att inte dgna sig at plagiering. Det ir dock omojligt
att undvika att vissa studenter kommer att limna in arbeten som de inte har
skrivit sjdlva. En del kommer att gora det med avsikt att vilseleda den person
som betygsitter deras arbete. Andra kommer att géra det utan att inse att de
bryter mot KTH:s regler.

Alla aktiviteter vid KTH sker i enlighet med Hogskoleférordningen. Relevanta
avsnitt frin kapitel 10 angdende disciplinira atgirder finns i kapitel 1 av denna
bok och anger: Grundad misstanke om forsok till vilseledande skall skyndsamt anmdlas
till rektor's.

I det hir kapitlet berittar vi om hur alla fall av plagiering hanteras pA KTH. Vi
talar 4ven om vilket ansvar studenter, lirare, administratorer och kontaktperso-
ner har nir det giller plagiering.

5.1 Ansvarsférdelningen vid plagieringsédrenden
Kontaktpersonernas roll pa KTH

Varje skola pA KTH har utnimnt en eller flera kontaktpersoner som lirarna kan
vinda sig till om de vill diskutera disciplinira frigor. Kontaktpersonerna ska verka
proaktivt tillsammans med andra pé skolan for att utveckla god sed och sprida infor-
mation om hur man bist kan hindra studenterna fran att dgna sig at plagiering. Kon-
taktpersonerna sprider ocksa information frin KTH:s administration till lirare och
studenter inom varje skola. Som grupp ir det kontaktpersonernas ansvar att rada
KTH hur man genom ridgivning bidrar till atct KTH-reglerna ér effektiva och juri-
diskt vilgrundade for hanteringen av disciplinfrigor.

For att ta reda pd vem som ir kontaktperson vid din skola, gé in pd bokens hemsida
eller friga KTH:s jurister.

5] Gversattningen star det "vicechancellor” (borde vara Vice-chancellor) som &r den Brittiska motsvarigheten, i USA &r
motsvarande befattning " President”.
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Studenternas ansvar betraffande plagiering

Studenterna maste ta till sig all information de fir om examinationerna. Det kan
vara i form av instruktioner fére examinationerna (muntligt och/eller skriftligt)
och/eller som feedback pd en hemtentamen. Enligt ett beslut 2008 av Hogskolever-
ket miste studenterna se till att de forstar all feedback de fir av lirarna, och om de
inte gor det maste de soka vidare vigledning.

Nir studenterna vil vet vad som foérvintas av dem ir det deras ansvar att folja in-
struktionerna och se till att deras arbete ger en irlig bild av deras egen arbetsinsats.
Naturligtvis ska de anvinda sig av killlor och andras idéer och arbete pa limpligt vis.
Nir de gor detta méste de uppmirksamma killorna med hjilp av de metoder som
valts ut av deras institutioner.

Studenterna ska vara noga med att skydda sina individuella uppgifter och inte, till
exempel, dela med sig av slutversioner till andra studenter i format som gor att det
ar late att kopiera. Om studenterna samarbetar med varandra och samarbetet utgor
en viktig del i slutresultatet, maste de vara 6ppna med att de har samarbetat. Om det
handlar om en uppgift som ska l6sas individuellt eller genom grupparbete, miste
studenterna folja de krav som giller for individuella uppgifter respektive grupparbe-
ten. Genom att uppmirksamma den hir frigan behover studenterna inte riskera att
missa de uppenbara férdelarna med att diskutera och debattera tillsammans med
kurskamraterna. Om de ir osikra pa nir samarbetet 6vergir i oacceptabel kopiering
bor de ridfriga sin lirare for vidare vigledning.

Lararnas ansvar betréffande plagiering

Vilket ansvar lirarna har beskrivs genomgiende i denna handbok. Sammanfatt-
ningsvis bor lirarna:

J Utforma undervisning och aktiviteter som sakerstaller att
studenterna far tillrackliga kunskaper och insikter sa att plagiering
kan undvikas (se kapitel 2).

. Utforma uppgifter dér studenterna far visa sin individuella férstaelse
av de larandemal som examineras (se kapitel 3).
J Anvanda sig av olika strategier for att upptéacka fall dar studenter

[amnar in andras arbeten som om de vore deras egna utan korrekt
redovisning av kallorna (se kapitel 4).

. Folja KTH:s riktlinjer f6r hur man handskas med fall nar dessa
uppstar, vilket ar vad detta kapitel handlar om.

18Hégskoleverket 2008-01-08, reg nr 31 -2456 — 07

69



Lirarna ska hantera varje fall av plagiering beroende pi omstindigheterna i det en-
skilda fallet. Aven om varje fall ir unikt maste hanteringen vara konsekvent éver hela
KTH. KTH arbetar for att hanteringen ska ske mer konsekvent och att lika fall ska
behandlas lika.

I figuren visar vi hur lirarna méste besluta sig for vilken hantering som ir limplig for
fall av plagiering pa olika nivaer.

En oversikt éver lararnas ansvar

FORSOK TILL
VILSELEDANDE

STUDENTEN VET,|

MEN ARBETET
AR | RAPPORTERA

TILL REKTOR

HANTERA

OCH ATGARDA
VET INTE.
. VAR GAR
BETYGSATT GRANSEN?
OCH UNDERVISA N
AN
AN
VAD N

LARAREN
GOR

Till vinster, pd den ligsta plagieringsnivan, limnar studenten in ett plagierat arbete
utan att innu vara medveten om vilket ansvar han eller hon har att hinvisa till andras
arbete och ord. I dessa fall méste liraren sinka betyget for att pipeka plagieringen, och
sedan lira studenten hur han eller hon ska hinvisa till andras arbeten pa ett korreke sitt.

P4 mittennivan ir studenten medveten om vad han eller hon borde géra men lever
inte upp till kraven for hur man hénvisar till andras arbeten. Studenten kanske inte
foljer konventionerna for killhdnvisning eller s samarbetar han eller hon for nira
med kurskamraterna. Fallen pd mittennivin maste hanteras inom ramen for pro-
grammet och med hjilp av vigledningen nedan. Observera att detta giller nér det inte
finns nagon grundad misstanke om att studenten har forsokt vilseleda.
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Frigan ”Var gir grinsen?” pekar pa skillnaden mellan plagiering med anledning att
misstinka forsok till vilseledande och plagiering utan anledning att misstinka forsok
till vilseledande. Det ér inte ldtt att avgora var grinsen gér. Senare i det hir kapitlet
finns detaljerade rad om hur man gor. Observera att du bara skall anmdla till rektor nar
du har anledning att misstinka forsok till vilseledande.

Sammanfattningsvis miste du som ldrare ta itu med alla fall av plagiering. Hur du
hanterar varje enskilt fall beror pa var de placerar sig pa den skala som illustreras
ovan.

5.2 Hur man hanterar fall av plagiering
Hur man hanterar plagiering pa den lagsta nivan

I den hir handboken ir ett av budskapen att minga studenter tycker att det dr svart
att forstd vad de forvintas gora och hur de ska folja reglerna nir de utfor sitt arbete.
Det ir ditt ansvar som lirare att avgora om studenten har givits tillrickliga mojlighe-
ter att lira sig. Om du kinner dig oséker sd finns det ytterligare vigledning pa den
punkten i avsnitt 5.4.

Konsekvenserna av plagiering bor sta i relation till studentens kunskapsniva och gra-
den av allvar i forseelsen. I allméinhet bor foljden av plagiering pa den ligsta nivin re-
duceras till att du visar att studenten inte uppndtt lirandemadlen. Det kan till och
med innebira att studenten fir betyget F eller Fx med mojlighet att komplettera sitt
arbete. Du visar da att studenten inte utfort tillrickligt arbete for att du ska kunna
bedoma hans eller hennes kunskaper.

Studenter som plagierar pa den hir nivin behover tydlig, detaljerad information om
hur de ska ga till viga i sitt framtida arbete. Det kan ske i form av individuell vigled-
ning, men kanske oftare att du hdnvisar till killor som till exempel biblioteket, ger
studenten skrivna instruktioner som finns om killhidnvisning och citering eller in-
struerar studenten att samarbeta med kurskamrater. Mycket av den hir informatio-
nen finns tillginglig pa de webbsidor och killor som foreslas pa bokens hemsida.

Hur man hanterar allvarlig plagiering dér det dock inte finns anledning att
misstanka forsok till vilseledande

Om en student vet vad som foérvintas av honom eller henne utan att f6lja det bor du
som lidrare ta beteendet pd allvar. I nista avsnitt foreslas nigra mojliga dtgirder. Ef-
tersom det ir viktigt ate plagieringar dir du inte misstinker forsok till vilseledande
ska kunna hanteras konsekvent inom institutionen eller skolan ska du kontakta kon-
taktpersonen vid din skola (se bokens hemsida) for att forsikra dig om att du agerar
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i linje med dina kollegor. Nedan finns en detaljerad vigledning som hjilper dig att
avgora huruvida ett fall av plagiering faller inom den hir kategorin.

Atgirder vid fall av plagiering dar det inte finns anledning att misstinka for-
sok till vilseledande

I samtliga fall bor studentens betyg sinkas for att markera att arbetet inte visar att stu-
denten uppnar lirandemalen. I de allra flesta fall ir det 4ven befogat att vidta en av dt-
girderna fran listan nedan. Beroende pa hur allvarligt fallet ir kan en atgird vara:

J Ett samtal med lararen da man ser till att studenten forstar vad som
ar fel och vilka konsekvenserna blir om han eller hon inte lamnar
in “akta” arbeten i framtiden.

. Ett samtal med en specialist som till exempel kontaktpersonen
eller skolchefen. Ett sadant samtal ar till for att studenten ska forsta
vad som krévs och vad som hander om han eller hon fortsatter att
lamna in sddana har arbeten. Ett protokoll kan féras Gver samtalet
och éverlamnas till studenten efterat.

. Att underkanna studenten och ge betyget Fx med rest. Den héar
atgarden kan anvandas i fall da studenten skulle ha anmalts till
disciplinnamnden om kursplanen hade varit tydlig med vad som
géller betraffande plagiering.

J Att underkanna studenten med betyget F. Det tvingar studenten
att géra om uppagiften.

Att fora register 6ver atgarder som vidtagits i fall av plagiering dér det inte
finns anledning att missténka f6rsok till vilseledande

Skolan bor fora register over vilka dtgirder som har anvints och motiven for det. Pa sa
vis kan man se till att besluten fattas konsekvent 6ver tid och det hjilper ocksi skolan
att identifiera huruvida fler atgirder behovs vid vissa avdelningar eller institutioner.

5.3 Nar du maste anmaila fall av plagiering

Du maste anmaéla fall av plagiering dar det finns anledning att missténka for-
sok till vilseledande

Den som betygsitter studentens arbete méste kunna gora en korrekt bedomning av

studentens lirande, baserad pa det arbete som studenten limnat in. Om studenten for-
soker vilseleda betygsittaren pa nigot vis, méste det anmalas.
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Hur man avgér om det finns anledning att misstanka foérsok till vilseledande

I det hir avsnittet fir du reda pa vilka kriterier du ska anvinda dig av nir du avgor
om du ska anmila studenten for misstankt forsok till vilseledande eller inte. Nir ett fall
har anmiltes tar KTH:s rektor 6ver hanteringen av fallet. I avsnitt 5.5 nedan fir du
veta vad som hinder da. Hir fokuserar vi pa huruvida man ska anmaila ett fall eller
inte, och den hiir vigledningen ir endast till f6r lirare som méste fatta ett sdidant be-
slut. Rektor eller disciplinnimnden gor en bedomning som grundar sig pé alla rele-
vanta omstindigheter och den bevisning som foreligger, och beslutar sedan om det
ror sig om forsok till vilseledande.

At fatta beslut i disciplinira fragor 4r ibland komplicerat. Vind dig gérna till kon-
taktpersonen vid din skola om du behover rad eller stod nir du ska ta stillning till
om grundad misstanke foreligger. Kontaktuppgifter till alla kontaktpersoner finns
pd bokens hemsida.

Viktigt: Om du, efter att ha foljt vigledningen nedan, beslutar dig for att inte gora en anmdlan
om grundad misstanke om forsok till vilseledande, si betyder det inte att du ska avsta fran dt-
garder. Fall av plagiering utan anledning att misstanka forsok till vilseledande maste hanteras
inom ramen for din kurs enligt de rutiner som beskrivs i avsnittet ovan.

Nar du maste anmala ett fall av plagiering
Du miste alltid anmala fall diar du har grundad misstanke om forsok till vilseledande,
dvs. att studenten har limnat in ett arbete som forsoker vilseleda betygsittaren eller

forsokt att skapa en falsk bild av arbetets integritet.

Nir det giller fall av misstinkt forsok till vilseledande finns det inget alternativ - de
miste anmiilas.

Fall av misstankt forsok till vilseledande bedoms i det fortsatta disciplinira férfaran-
det och kan bara anses bevisade om det framkommer att:

. studenten var informerad om kraven f6r den aktuella uppgiften
. overtradelsen utgor ett hot mot arbetets varde som examinationsuppgift
. det finns bevis som styrker f6rsok till vilseledande

Vind dig till kontaktpersonen vid din skola om du ir osiker pa nigon av dessa aspek-
ter. Kontaktpersonerna har som uppgift att ge rid i sidana frigor.
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Fyra omstandigheter som talar for att misstanke om f6rsok till vilseledande

ska anmalas:

1: ...om studenten tidigare har fatt en tillsagelse eller varning betraffande
ett liknande uppférande i ett liknande sammanhang.

2: ...om det kan visas att studenten underrattats om att den dgnat sig at
oacceptabelt beteende eller brott mot de akademiska reglerna.

3: ...om misstanken har objektiv grund och stéds av fakta.

4: ...om reglerna fér examinationsuppgiften uttryckligen faststaller hur och i
vilket sammanhang de ska tillampas.

Vart och ett av dessa kriterier illustreras med exempel pa de f6ljande sidorna. Exemp-
len visar hur kriterierna uppfylls eller inte uppfylls i de aktuella fallen.

EXEMPEL PA FALL DAR KRITERIERNA UPPFYLLS RESPEKTIVE INTE

UPPFYLLS

____________________________________________________________________________

JA, studenten har
fatt en liknande
tillsagelse

NEJ, studenten
har inte fatt en
liknande
tillsagelse

JA, studenten har
fatt en liknande
tillsagelse

Anmalan av grundad misstanke om férsok till vilseledande stéds om studenten ti-
digare har fatt en tillségelse eller varning betraffande ett liknande uppférande i ett lik-
nande sammanhang.

Studenten varnades termin ett efter att ha kopierat

andra studenters dataprogram, och lamnade sedan termin
tva in en programkod som ar uppenbart kopierad fran en
annan student.

Studenten har tidigare varnats efter att ha fuskat pa ett ma-
tematikprov, och lamnar nu in en projektrapport med in-
korrekt kallhanvisad text.

Studenten har varnats efter att ha tagit hjélp av andra for
att skriva resultatet av ett projekt, och anvander sedan
andra for att skriva resultatet i sin avhandling.
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JA, studenten har
fatt en liknande
tillségelse

JA, studenten har
fatt en liknande
tillségelse

....................

-

JA, studenten har
underrattats

NEJ, studenten har
inte underrattats

....................

-

JA, det finns
objektiv grund
och stdd av fakta

7Frasen "Det hér ar ett plagiat

Studenten har ett fall bakom sig av klipp-och-klistra-
plagiering, och lamnar nu in en uppsats som han eller hon
anlitat nagon annan att skriva mot betalning.

Studentens utkast var plagierat och handledaren sade till
studenten att "det har ar ett plagiat”'” och att det maste
ordnas till.

________________________________________________________

\
1
1
1
. . . . . . . . 1
Anmalan av grundad misstanke om forsék till vilseledande stéds om det kan visas :
att studenten underrattats om att han eller hon har dgnat sig at oacceptabelt beteende '
eller brott mot de akademiska reglerna !

i

1

7’

Handledaren underrattade studenten om att han eller hon
maste skriva om vissa kapitel med sarskild hansyn till kon-
ventionerna for kéllhanvisning. Handledaren gav studen-
ten rad om var han eller hon kan soka vagledning.
Studentens sluttext har bara numrerade fotnoter. Det finns
inga citattecken som indikerar ordagranna atergivningar
av andras text. En betydande andel av texten ar orda-
granna kopieringar utan hanvisning till kallan.

Handledaren sade at studenten att “ordna dina referen-
ser”, och studenten behaller utkastversionen som bevisar
att det var den enda respons som gavs. Sluttexten innehal-
ler numrerade fotnoter men inga citationstecken.

________________________________________________________

A
1
1
1
Anmailan av grundad misstanke om férsék till vilseledande stéds om misstanken E
har objektiv grund och stéds av fakta '
:
1
1
,l

Studentens avhandling matchar till 95 % en tidigare av-
handling. Studenten har bara skrivit om inledningen och
slutsatsen.

" maste anvandas sa att det inte finns nagot tvivel om budskapet.
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NEJ, detta ensamt  En student som anklagas for kopiering sdger “Fyra i min
utgorinte klass gjorde samma sak”:
objektiv grund

\
1
1
1
Anmalan av grundad misstanke om foérsdk till vilseledande stéds ordentligt om E
reglerna fér examinationsuppgiften uttryckligen faststaller hur och i vilket samman- !
hang de ska tillampas. '

i

'l

e ————————

Denna uttalade redogorelse maste vara med i kursplanen och ska vara utformad som
exempel pa bokens hemsida.

5.4 Fall som inte ska anmalas f6r disciplinar atgard

Som det stod att ldsa i det forra avsnittet maste alla fall av misstinke forsok till vilse-
ledande anmilas. Men fallen ir ofta inte solklara. I det hir avsnittet fir du en lista p
faktorer som indikerar att du inte ska anmila vissa fall f6r disciplinira atgirder. Som
niamnts i det forra avsnittet maste du védga in alla dessa faktorer och om du ir osiker
bor du be skolans kontaktperson om rad.

Faktorer att dvervaga nar du beslutar att inte anmaéla ett fall:

1. Har studenten blivit informerad om de regler som den aktuella examinationsuppgiften
omfattas av? Om inte, sa kan fallet inte tas upp i ett disciplinirt forfarande. Du bor inte an-
mala ett sadant fall, utan istéllet ta itu med det inom ramen f6r kursen eller programmet.

2. Disciplinira drenden kan inte foras vidare om det saknas fakta som stéder misstan-
ken att studenten har forsokt vilseleda. Anmil inte dessa fall.

3. Arenden kan inte gi vidare till rektor om instruktionerna fér examinationen inte
innehiller information som ér relevant for hur vigledningen ska tillimpas i den ak-
tuella uppgiften. Om den vigledning studenten fatt inte giller den hir sortens upp-
gift, se punkt 1 ovan.

4. Anmil inte ett utkast som studenten bara har [imnat in for att i feedback eller
handledning. Anmil endast avslutade arbeten till rektor. Om studenten limnar in
ett oacceptabelt arbete for respons bor du hantera det inom kursen.

5. Anmil inte brott mot regelverket som ér sd minimala eller oviktiga att sjilva arbe-

tets virde som examinationsuppgift inte stors. I nista avsnitt finns exempel pa det.
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6. Var vildigt forsiktig med att anmila studenter i borjan av programmet, eftersom
ett av kraven for att det ska bli en disciplinir atgird dr att studenten ska vara infor-
stddd med KTH:s forvintningar. Man forutsitter att studenterna behover tid for att
lira sig vad som forvintas av dem.

Exempel pa fall med faktorer att ta hansyn till nér du inte gér en anmalan

Det hir ir exempel pa fall som illustrerar huruvida faktorer uppvisas eller inte. Ex-
empel markerade med JA visar att exemplet lever upp till kriteriet, och detta dr en av
de faktorer som gor fallet limpligt for anmilan. Exempel markerade med NE]J visar
att kriteriet inte uppfylls i den omstindigheten, och i det fallet ir en disciplinir at-
gird inte sannolik. Kommentarerna till varje JA och NE] dr inte rad om huruvida du ska
anmdla fallet. Det beslutet fattar du efter att ha beaktat alla omstindigheter.

____________________________________________________________________________

AY
1
1
1
. . . . . 1

Fall dar studenten inte har informerats om de regler som géller vid den aktuella !
examinationen kan inte tas upp i ett disciplinart férfarande. Anmal inte dessa fall. !
i

1

1

1

4

Hur kan du avgora om en student blivit informerad?

1. Den information som givits till studenten ir relaterad till den typ av examinations-
uppgift som det hir exemplet handlar om.

JA, studenten Det hér fallet handlar om tre studenter som har kopierat
har blivit varandra da de skrev ett program. Du kan bevisa att stu-
informerad denterna har fatt veta hur mycket hjélp de har ratt att fa nar

de skriver ett dataprogram.

NEJ, studenten Det hér fallet handlar om en student som fick for mycket

har inte hjalp med att skriva en uppsats. Hennes enda tidigare

blivitinformerad  handledning handlade om otillaten hjélp nar hon skulle
skriva ett dataprogram

2. Den information som studenten fatt ir relevant for regelbrottet.

JA, Studenten deltog vid ett seminarium om kallhanvisning.
informationen Fallet handlar om oacceptabel kéllhanvisning.
ar relevant
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NEJ, informationen  Studenten deltog vid ett seminarium om kallhénvisning for
ar inte relevant alla studenter. Fallet handlar om en incident da tre studen-
ter kopierade varandra i en labbrapport.

3. Informationen gavs till studenten 7 e form som dr svir att undvika.

JA, informationen  Det fanns en serie planerade och schemalagda seminarier

var svar att undvika  och férelasningar om @mnen med relevans for den betygs-
grundande uppgiftens genomférande under program-
mets forsta termin.

NEJ, Det fanns en frivillig workshop dar de studenter som narva-
informationen rade fick information med relevans for uppgiftens genom-
var latt att undvika  férande. Det fordes inget néarvaroprotokoll.

JA, Det ingick i programmet att fore den forsta inlamnings-
informationen uppgiften maste samtliga studenter ga en webbkurs om
var svar att undvika  uppgiftens genomférande.

NEJ, informationen Informationen om uppgiftens genomférande finns bara
var latt att undvika ~ med i kursbeskrivningen som delades ut vid kursens forsta

forelasning.

4. Du kan peka ut #dr studenten fick informationen.

JA, tidpunkten Du kan redogéra for tid och plats da studenten fick infor-
ar kand mation om plagiering.

NEJ, tidpunkten Du forutsatter att studenterna redan ar informerade om
arinte kand plagiering sedan tidigare kurser eller tidigare erfarenheter.
JA, tidpunkten Du kan redogdra for var i kursdokumenten information om
ar kand plagiering har givits.

NEJ, tidpunkten Du sager “studenterna bor redan kanna till det har nar de
ar inte kand borjar studera vid KTH".

JA, tidpunkten Studenten lamnade in ett utkast och du skrev pa arbetet
arkand att "det har ar ett plagiat”. Du sade att arbetet inte kunde

accepteras p.g.a. plagiering och férklarade vid handled-
ningstillféllet hur arbetet maste bearbetas infor slutversio-
nen.
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.................

-

___________________________________________________________

\
1
1
1
. . . e . . o . - . o . 1
Disciplindra forfaranden kan inte ga vidare om det inte finns nagra bevis som styrker !
att studenten har forsokt vilseleda. Anmaél inte dessa fall. '
i
1
1
1
’

Glom inte att det inte ricker med att du bara har ”en kinsla” av att en student har
forsokt fuska eller vilseleda. Misstanken maste ha objektiv grund och stodas av fakta.

Hir f6ljer nagra exempel pa objektiv grund och fakta som kan styrka eller avfirda en
grundad misstanke om forsok till vilseledande.

JA, det finns

NEJ, det finns
inte

JA, det finns

NEJ, det finns
inte

JA, det finns

NEJ, det finns
inte

Nar du laser studentens arbete ser du att studenten anvan-
der kéllhanvisningar och citationstecken korrekt nastan ge-
nomgaende. | ett avsnitt har studenten dock kopierat
direkt fran natet utan att hanvisa till kallan och visar pa intet
satt att texten &r en kopia.

Belagget for grundad misstanke om forsok till vilseledande
baseras endast pa en anmalan fran nagon som vill vara
anonym.

Belagget for grundad misstanke om forsok till vilseledande
baseras pa att studenten andrat i de kopierade icke kall-
hanvisade delarna for att fa dem att verka akta. Studenten
har genomgaende andrat ord som "vi” till "jag”, och har
andrat namnet pa det land dar det aktuella projektet agde
rum.

Studenten tillhor en sarskild nationalitetsgrupp i vilken ko-
piering tros vara ett vanligt forekommande problem.

Tva studenter, som du missténker har kopierat av varandra,
har gjort identiska fel som grundar sig pa identiska miss-
uppfattningar om uppgiften. Det har ar en missuppfatt-
ning som du som larare aldrig tidigare stott pa.

De bada studenter som du misstanker har kopierat va-

randra har gjort valdigt vanliga fel. Du som larare stoter pa
den har sortens fel ofta.
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NEJ, det finns
inte

....................

-

JA, instruktionerna
ar specifika och
relevanta for
uppgiften

NEJ,
instruktionerna
ar inte specifika
for den aktuella
uppgiften

JA, instruktionerna
ar specifika och
relevanta for
uppgiften

Pa grund av tidigare erfarenheter misstanker du att stu-
denten forséker komma undan med att gora sa lite som
mojligt.

________________________________________________________

\
1
1
1
Fall kan inte ga vidare till rektor om anvisningarna f6r examinationen inte innehaller E
information som &r relevant for hur instruktionerna ska tillampas i den aktuella uppgif- '
ten. Anmél inte dessa fall. !

i

1

4

Av de skrivna instruktionerna framgar att det ar en indi-
viduell uppgift. l instruktionerna star dven att studenterna
garna far dela idéer och diskutera sina resultat muntligt,
men att de inte far utbyta dokument, varken elektroniskt
eller i pappersformat. Tva studenter [amnar in nastan iden-
tiska texter.

| kapitel 3 finns
réd om hur du

kan hindra
studenter fran
det hér:

Nar studenterna inleder sin magisterutbildning far de ett
dokument med rad dér ett av raden ar "Gor dina hemten-
tor sjalv”. Tva studenter lamnar in nastan identiska uppsat-
ser med forklaringen att de alltid diskuterar sitt arbete.

Studenterna far veta att de har tillatelse att samarbeta
under den praktiska uppgiften men att de i rapporten
maste beskriva vilken hjélp de fatt och hur de anvant den
hjalpen. Tva studenter lamnar in valdigt lika arbeten utan
att kommentera hur de utfort sina uppgifter.
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NEJ,
instruktionerna
ar inte specifika
for den aktuella
uppgiften

..................

JA, det har ar
en slutgiltig
inlamning

JA, det har ar
en slutgiltig
inlamning

NEJ, det har ar
inte en slutgiltig
inlamning

NEJ, det har ar
inte en slutgiltig
inlamning

..................

Studenterna far veta att de ska anvanda konventionella
system for kallhanvisning. En student [amnar in ett arbete
utan kallhanvisningar inuti texten.

__________________________________________________________

AY
1
1
1
Anmal inte ett arbete som studenten bara har |amnat in for att fa feedback eller hand- E
ledning. Anmal endast arbeten som lamnats in fér betygssattning !
:
1
1
1
7’

Studenten l[amnar in en rapport med titeln “Slutversion”,
som innehaller manga kopieringar fran natet utan lampliga
kallhanvisningar.

Studenten ldamnar in en rapport till eller efter slutlig dead-
line med ordet “utkast”, "draft” eller liknande i filnamnet,
som innehaller manga kopieringar fran natet utan lampliga
kallhanvisningar.

Studenten lamnar in ett utkast for kamratrattning (“peer
review”), och den rattande studenten hittar flera plagie-
rade avsnitt.

Studenten lamnar in ett kapitel av en avhandling till sin
handledare och sédger "Kan jag fa en kommentar pa det
har?”. Kapitlet innehaller manga kopieringar fran natet
utan lampliga kallhanvisningar. Detta sker tva manader
fore datumet for slutinlédmning.

__________________________________________________________

A
1
1
1
IRl . o .. . . 1
Anmail inte brott mot regelverket som &r sa minimala eller oviktiga att sjélva arbetets '
vérde som examinationsuppgift inte stors !
i
1
1
1
7’
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JA, brottet hotar
arbetets
integritet

NEJ, brottet hotar
inte arbetets
integritet

JA, brottet hotar
arbetets
integritet

NEJ, brottet hotar
inte arbetets
integritet

NEJ, brottet hotar
inte arbetets
integritet

...................

JA, studenten
befinner

sig inte i borjan
av programmet

NEJ studenten
befinner

sig i borjan av
programmet

Studentens avhandling innehaller ett diskussionsavsnitt
som bygger mycket pa kopiering ur textbocker.

Studentens avhandling innehaller flera kopierade och icke
hanvisade fraser i metodavsnittet. Den kopierade texten
forklarar varfér en kvantitativ och inte en kvalitativ metod
anvants.

Studenten har kopierat manga av en annan students pro-

blemldsningar.

Studenten lamnar in tolv problem av vilka ett halvt pamin-
ner om en annan students [0sning.

Den kopierade texten uppgar till tio rader i en femtiosidig
rapport.

_________________________________________________________
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Studenten har [amnat in sitt examensarbete.

Studenten boérjade pa masterprogrammet (och gar alltsa
ar fyra pa ett femarigt program) for tre manader sedan.
Studenten har studerat vid annat larosate an KTH tidigare.
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5.5 Sa g6r du nér du anmaéler ett fall av plagiering

Om du som lirare fattar beslutet att studenten méste anmilas f6r mojliga discipli-
nira dtgirder, ska foljande information finnas med i dokumentationen:

J Studentens namn, personnummer och adress

. Kursnamn och kurskod

J Vilken examination det galler och vilket poangvarde examinationen har

J En detaljerad redogérelse for vad som har hant

. En kopia av den godkanda kursplanen och 6vrig information som rér
examinationen

J Annan information om disciplinara regler (muntlig eller skriftlig) som
givits till studenterna

L Information om huruvida det behovs en tolk

. Datum for studentens kommande tentamensperioder

. Eventuell tjansteanteckning fran méten med studenten/
studenterna med din underskrift

. Dina kontaktuppgifter

J Din underskrift

Anmilan skickas till Rektor, KTH, 100 44 Stockholm.
Sa har presenterar du bevisen i din anmélan

Studentens arbete ska skickas till rektor si fort du har en grundad misstanke om f6r-
sok till vilseledande. Bifoga tillsammans med arbetet eventuell information (muntlig
eller skriftlig) som studenten fatt betriffande hur uppgiften skulle slutféras. Det kan
till exempel rora sig om instruktioner angiende samarbete, citering, killhinvisning
och sd vidare.

Markera i en kopia av studentens arbete de avsnitt som inte ir studentens eget ar-
bete. De markerade avsnitten handlar ofta om kopiering, men 6vriga bevis pa plagie-
ring ska ocksd markeras. I kapitel 4 finns en lista 6ver mojliga indikationer. Om fler
in en killa dr anvind i arbetet (och killan eller killorna inte 4r hinvisade) bor mar-
keringarna i studentens text innehilla en indikation om killan. Ett sitt att skapa en
link mellan studentens arbete och killan ir att anvinda 6verstrykningspennor i
olika firger, ett annat sitt ir att skriva marginalanteckningar. Markeringarna miste
vara tydliga och alla indikationer maste ga att lisa pa en fotokopia.

Din rapport ska dven visa hur studentens icke killhdnvisade text matchar original-

texten. I méanga fall kan mycket av matchningen goras med hjilp av ett elektroniskt
textmatchningsverktyg (se kapitel 4). Men du maste ocksi kommentera den elektro-
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niska rapporten for att visa var matchningarna ir markanta och dirfor bidrar till
drendet. Dina kommentarer ir viktiga, eftersom textmatchningsverktyget kanske
viljer ut matchningar som ir korreke citerade, icke limpade for citering eller helt en-
keltirrelevanta. Om du utfér matchningen mellan studentens text och originaltexten
manuellt, gor sd hir:

J Om originalkallorna ar tillgangliga och dessa kallor bidragit
vasentligt till beslutet att anmala, bor en kopia av kallorna géras.
Du behover inte géra nagra kopior av kallor som bara har bidragit
till det plagierade arbetet i liten utstrackning.

. P& kopian av originalet ska du markera alla delar som anvéants
inkorrekt av studenten (aterigen, gér det pa ett satt sa att det
gar att kopiera).

Vad som hander efter att en anmalan lamnats in

KTH har ett tydligt definierat forfaringssitt for hanteringen av disciplinira drenden
som till exempel plagieringar. Detta ir endast en sammanfattning av forfaringssittet.
Den innehéller inte all information sdsom hur studenten ska informeras, vilka tidsbe-
grinsningar som giller eller hur 6verklaganden hanteras och s vidare. Denna sam-
manfattning ir foljaktligen inte juridiskt bindande. Den ir inte heller tillricklig for
ndgon som verkligen dr inblandad i ett disciplinirt irende. Kontakta KTH:s jurister for
en fullstindig redogorelse.

Sammanfantning av forfaringssittet vid disciplindra drenden: Nir en anmilan limnats in be-
kriftar man forst att studenten ir inskriven vid KTH. Sedan liser man igenom anmi-
lan f6r att ta del av den nodvindiga informationen (se avsnittet ovan). Om det saknas
information kontaktas anmilaren for komplettering. Nir anmilan 4r komplett ber
man studenten ge sin syn pa saken och att skicka in sitt undertecknade yttrande senast
tva veckor efter det att studenten mottog handlingarna i irendet. Eventuellt kan 6ver-
sittning behovas.

Sedan limnas drendet 6ver till rektor som har att besluta huruvida (1) drendet skall
limnas utan atgird, (2) om en varning skall utdelas eller (3) om drendet skall hinskju-
tas till disciplinnimnden.

Arendet behandlas vid nimndens nista mote. Studenten, anmilaren och eventuella
andra berorda personer kallas att delta personligen eller via telefonkonferens. Den full-
stindiga rutinen redogér i detalj for hur méten kan skjutas upp. Nimnden samman-
trider sedan.
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Nimnden liser igenom dokumenten fére motet och lyssnar till den féredragande juri-
stens presentation. Sedan lyssnar de till anmailarens (om han eller hon nirvarar), stu-
dentens och andra eventuella berérda personers berittelser. Namnden beslutar
huruvida en varning ska meddelas eller om studenten ska avstingas under en bestimd
tid eller att ingen vidare atgird ska tas. Aterigen redogér den fullstindiga rutinen i de-
talj f6r hur motena ska genomforas, for verklaganden och for hur besluten ska doku-
menteras.

I drenden som resulterar i avstingning informeras skolan, berérd institution och
Ladok. Det ir sedan skolan som ansvarar for att beslutet om avstingning verkstills.
Under tiden for avstingningen har studenten inte tillstdnd att:

J delta i undervisning, laboratoriearbete eller 6vrigt arbete vid KTH
J besdka KTH:s undervisningslokaler eller bibliotek

. delta i examinationer

J delta i studieresor.
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Introduction

This guide is for teachers and students. Most of the chapters discuss issues that
are probably more interesting to teachers but we have also added a section in
each chapter suggesting how students would benefit from reading it.

Plagiarism is a world-wide problem and actions taken to prevent it have been in-
tensifying since about 2001 when teachers and university managers began to re-
alise the impact of digitalised text, of the Internet, global communications and
increasingly efficient search engines. These mean there are changes in how stu-
dents access and use information when they do assignments, especially home as-
signments. The resources now available in Swedish, and especially in English,
have meant that students can now find and use others’ work in ways that were
previously not possible.

KTH is joining world-wide endeavours to address the issue of student plagia-
rism. Part of the KTH effort is represented by this guide.

Plagiarism is defined as submitting someone else’s work as your own.

A student’s work can be declared to be plagiarism if it shows unacknowledged use of
other people’s ideas and materials. Plagiarised student work makes it seem as though
the ideas or materials are the student’s own rather than making it clear where in the
material the student has included work from others. The same is true if students in-
clude others” words and do not show that they are quoted.

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
i There are well-developed methods for demonstrating that work is derived from oth-
1 . . . .

' ers’ work or others’ words. Acknowledgments may include referencing and citation
! systems, explicit descriptions of how the work was developed, and academic writing
H styles which give explicit signals of where ideas, words, images, figures and other
: such materials are used in the student’s own work.
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Many students find explanations about acknowledging and using others’ work to be
neither straightforward nor easy to understand and it is not always simple for teachers
to identify plagiarism in their student’s work.

This guide explains how teachers and students should apply KTH requirements for
original work. When students are able to do their own work, when they understand
why doing independent, original work is essential for university-level study, and when
the students know how to put their understanding into practice — then the problem
of plagiarism simply disappears.



1. Why read this guide?
% Why teachers should read this guide

Teachers will find answers to the many questions they have about plagiarism:
J ‘What is it?’

‘Why does it happen?’

‘What can | do to prevent it?’

J ‘How can | spot it?’

‘What do | do once | find it?’

Teachers will save time and boost students’ learning by taking the steps described in
this guide. It suggests ways to integrate plagiarism prevention into everyday teaching
responsibilities. The guide encourages cooperation between colleagues across a pro-
gramme and shows ways to work efficiently. The last point is important since most
teachers’ worries about dealing with plagiarism centre around the time they fear it
might take. KTH teachers may be reassured to know that many teachers around the
world have put these actions into practice and have found, as one said, ‘They do take
a bit more time but the effort need not overwhelm you if you think about what you
want to achieve’.

Ironically, this guide is not actually about plagiarism - it is about learning and about
ensuring that students develop the skills and knowledge we expect of them at KTH.
When students plagiarise, either through intentional cheating or through misunder-
standing what is expected of them, then plagiarism allows that student to bypass
learning. Plagiarism means students submit someone else’s work instead of their
own. Making sure the students do not avoid learning is the primary reason that
teachers need to pay attention to the points in this guide.

Each chapter is self-contained and there is no need to start at the beginning and read
to the end. Often, teachers start with whatever issue has popped up in their work:

> Some start when they get a case.

> Some recognise that their students are struggling to master
university studies.

> Some hear of the problem through the media or from colleagues.

> Some are concerned about student cheating.

‘Start anywhere’ is the good news; the bad news is that the problem can only
be prevented by combining all the actions. More about the KTH integrated, or
holistic, approach later in this Introduction.



¥ When teachers act, they must follow the rules

If a student’s work makes you, the teacher, suspect that the student has attempted to
deceive you through copying or using others’ work without acknowledgement, then
the rules are very clear: you must report the case for possible disciplinary action.
Chapter 5 sets out the procedures that must be followed in detail.

However, not all plagiarism is cheating. Many would claim that only a small number
of plagiarism cases involve an attempt to deceive. Nevertheless, all cases of plagia-
rism must be addressed because plagiarism means that students are not completing
the learning necessary for the course. This guide offers detailed guidelines for man-
aging cases of plagiarism where there is no cause to suspect an attempt to deceive.
These too must be followed to ensure consistent and fair treatment of students at
KTH.

% Why should KTH students read this guide?

Students need to know what teachers expect them to do. They need to develop their
academic skills and build their understanding of how assignments will check their
learning. The more you, as a student, understand about plagiarism the less you have
to worry about it. This guide is mostly for teachers but in each chapter, we also offer
advice to students. There is also a section on developing your academic skills and, in
particular, on developing your academic writing.

This guide will not tell you all you need to know about plagiarism because avoiding
plagiarism requires many different skills. So, you will need to discover how to locate
authoritative texts and to develop referencing and bibliographic skills — the Library
can help you with that. You will need to identify exactly where your teacher wishes
you to stop sharing information, data and ideas with fellow students and only the
teachers themselves can help you with that question. You will need to learn to use
sources to support and justify your arguments in your writing - your dissertation su-
pervisor will help with that. This guide helps you examine the issues and better un-
derstand why these skills are necessary.

2. KTH's integrated approach to plagiarism

Plagiarism is a complex issue and therefore it needs a complex, cohesive set of solu-
tions to deal with it. This guide offers sections for each of the many different aspects
of plagiarism. It starts with defining plagiarism and explains what kinds of plagia-
rism are problems at KTH. The guide outlines the steps that should be taken to re-



duce the chances that KTH students will plagiarise. These steps include advice on
how to start long before teaching a course, at the stage when the course syllabus is
written. It suggests ways to design assignments so it is hard to copy and advises on
using draft work to build students' understanding of what is expected. It shows how
to drop in knowledge about plagiarism whilst teaching your subject rather than tak-
ing time out to teach about this topic in isolation. Later chapters describe how to de-
tect cases, and what to do if a case of plagiarism, or of cheating, is found.

All the different activities in this guide work together in a way that is often referred
to as ‘the holistic approach’ to plagiarism. Getting them all in place will take time but
this guide provides a resource and instruction while KTH continues to improve its
management of student plagiarism.

3. The link between plagiarism, learning and skills

As already stated, student plagiarism at KTH breaks the link between learning and
academic credit. If a teacher judges a student’s work to be satisfactory, then the stu-
dent is awarded academic credits. On the other hand, when students copy or borrow
others’ work they cannot show their own understanding and, since the work is not
their own, then the learning cannot be their own either. Students’ work involving
plagiarism should not be given credits. This is so whether the student intended to
cheat or not.

At KTH, students show their understanding by changing and using what they find
in the original source. They do not show their understanding by simply reproducing
the original source. Of course, not all students at KTH think about showing their
learning in the way just described. Not all KTH students realise when they come to
KTH that they must hand in work which shows a personal understanding of the
topic. Nor do they all realise that unless they change someone else’s words or use
someone else’s idea to support or reinforce their own work or their own words, then
the teacher cannot judge whether or not the student truly understands the original
source.

All students at KTH must learn to correctly acknowledge others’ work no matter
what their understanding when they begin studying here.
4. KTH examples

Throughout the guide there are examples of KTH assignments and KTH teachers’
actions which show how the guide is already being followed. If you know of any



other examples, please send them to the KTH Learning Lab and they can be used as
examples in the next edition of this guide.

5. A word especially to students

This is the first of the sections which speak directly to students (though teachers are
welcome to ‘eavesdrop’ too).

Many students say they have heard about plagiarism from newspapers and from
other students. They may worry about accidental plagiarism or even fear that their
teachers might be more interested in catching them out than in helping them do
good work. Take the existence of this guide as evidence that the second scenario is
not true. For ‘accidental plagiarism’, here are some reassurances:

>

You must comply with the rules about acknowledging others’
work but you will have time to learn about these things

and to be taught the necessary skills. Until you know, any
plagiarism will be treated as a learning error and not a reason
to report you for breach of discipline.

Some students wonder whether they will be accused of
plagiarism if they come up with an idea themselves, but

they did not know that someone else had already come

up with the same idea and already ‘claimed’ it by publishing

or speaking about the idea. This is a false worry. It may happen
but the teacher will not say "this is plagiarism!’. The teacher will
say, "You should have found out that N. N. said this, too’. At
most, claiming others’ ideas shows your research was not as
thorough as it should have been. Again, this is a learning error.

Some students worry that they will be accused of copying because
they use universally-accepted ways of saying something or
explaining something. This way of using others’ work is fine and
your teacher will see that this is not unacceptable copying but

that you are using accepted phrases and ways of explaining ideas.
If you are not sure whether something falls under this heading,

do ask your teacher or a suitable specialist for guidance.

This guide encourages your teachers to give you the information, guidance and feed-
back you need to really understand what the phrase, ‘do your own work’ really



means. It also gives you the backing you need to ask for this type of help from teach-
ers where it is not yet forthcoming.

6. More information on the guide website

In several places we refer to more information on the website, which we expect to be
updated often. As the amount of information will evolve and change, rather than
give specific links in the text we direct you to one page only for all information. This
guide will also be available electronically at this location.

www.kth.se/plagiarism (English version)
www.kth.se/plagiat (Swedish version)

We will also give the links to the Higher Education Ordinance (Higskoleforordningen) in
both English and Swedish, since these links are rather complicated. In several places
we refer to Chapter 10 which covers disciplinary measures. We also mention the
course syllabus, sometimes called course plan, which is compulsory according to
Chapter 6, see Sections 14 and 15 (in Swedish this is kursplan). This should not be
confused with the course information (kurs-PM ), which is handed out the first day of
class. At KTH the course syllabus is ordinarily established by the School up to one
year before the course starts.

Chapter 4 about detection mentions some text matching tools used at KTH:
Urkund, GenuineText and Turnitin and also BILDA which is used in courses. Links
to more information and manuals are available on the guide website.

The School contacts for disciplinary matters will also be listed on the guide website.
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CHAPTER ONE / THE ISSUE OF STUDENT PLAGIARISM

1.1Defining plagiarism

The word ‘plagiarism’ has come to mean ‘claiming someone else’s work as your own work’.

Notice that the word ‘work’ is used in the definition. This shows that plagiarism cov-
ers a wide range of activities from composing music to writing a novel. Here at KTH,
the focus is on assignments where students hand in their work to earn a grade.

The Higher Education Ordinance (SFS 1993:100) does not specifically mention
plagiarism, but states (Chapter 10 Section 1):

Disciplinary measures may be taken against students who
1. by prohibited aids or other means attempt to deceive during examinations

or when academic work is otherwise assessed,

We will use the phrase “attempt to deceive” in the following. This is the official
translation from Hogskoleférordningen 10 kap. Disciplinéra atgarder, which states:

1 § Disciplindra atgarder far vidtas mot studenter som

1. med otillatna hjdlpmedel eller pa annat sétt férséker vilseleda vid prov eller nér
en studieprestation annars ska bedémas,

o

Work at KTH where plagiarism may occur include:

. written assignments. Here, plagiarism occurs when students use
other people’s words and also when they claim other people’s ideas with-
out making clear who actually deserves the credit for writing these words
or for thinking up these ideas.

J practical assignments and technical projects. Plagiarism can hap-

pen when writing computer code or documenting an experiment - it hap-
pens if the student claims credit for work that was actually done by others.

1



¢ design work. Students designing new objects will draw on others’ ideas
and be inspired by their creativity, however the work they hand in must be
something that was created by the student him/herself. This means stu-
dents will need to modify, develop or change the ideas drawn from others
in order to make them their own.

% Plagiarism in written assignments
Three kinds of student plagiarism are common in written work.
> Copying words and ideas from published sources

If students copy words or ideas from a published source straight into their assign-
ment without acknowledging the source - then this is plagiarism. Students can also
plagiarise when they copy ideas by making a summary or a paraphrase of the original
text (that is, by writing it in a different way) without acknowledging the source of
the original idea or words. The most common way to acknowledge others’ ideas and
words is by putting a reference or a citation into their text at the point where the idea
or the words are used.

There are well established conventions for citing/referencing others’ work. Different
schools at KTH will ask students to use different referencing systems but all referenc-
ing systems are the same in that they all show how and where students have used
others’ ideas and others’ words.

It is not enough simply to list sources in a bibliography. By not using an in-text cita-
tion at the point where others’ words and ideas are used, how the student’s text was
created is unclear to the reader.

> Copying from other students

Students plagiarise in written work and in practical work by copying another stu-
dent’s work and then claiming or pretending that it is their own.

Students usually know that copying another student’s answers, solutions or assign-
ments is against KTH rules' . Most teachers also agree that student-to-student copy-
ing is unacceptable.

" Local evidence for this statement is currently anecdotal although studies are planned. Other studies indicate this is likely, for
example: Ashworth et al, (1997), Guilty in whose eyes? University students' perceptions of cheating and plagiarism in academic
work and assessment, Studies in Higher Education, 22:2, pp. 187-203.
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Students sometimes say that this kind of plagiarism is not serious because students
might be learning something from copying. Students in one study even claimed this
was not plagiarism but was ‘checking’>. However, KTH expects all students to do
their own work when solving problems. Chapter 5 of this guide suggests more con-
sistent ways of managing student-to-student copying at KTH.

Chapter 3 of this guide suggests ways that teachers can discourage this kind of copy-
ing by being careful in the assignments they set. Assignments which seem to encour-
age copying between students should not be set.

> Working too closely with other students

Most teachers encourage students to discuss their work. Collaborative work is a rich
source of ideas and insights and mirrors how the teachers themselves work with col-
leagues and how the students will work professionally once they graduate from KTH.
Yet university studies require that each student shows individually that they have
met the learning requirements of the course. If they work so closely with other stu-
dents on individually-assigned tasks that the final result turns out to be identical or
near identical this is classified as unallowed collaboration.

This is different from straight copying because here, the students each do some work.
However, it is not acceptable if the students were told that the assignment was to be
an individual piece of work.

It is difficult to clarify the line between cooperation and copying. Its location is al-
ways context-specific; that is, teachers must set the line for specific assignments and
must do so in keeping with their own disciplinary factors. Later chapters of this
guide will address the issue of ‘crossing the line’ between cooperation and collusion
in more detail.

¥ Plagiarism in practical work and in computing code

It is important that students ‘do their own work’ when they write computer code,
when they document an experiment, create a design or answer a mathematical prob-
lem. If they do not do these activities themselves, yet claim the results as their own,
this is plagiarism.

2Parameswaran, A. and Devi, P. (2006), Student plagiarism and faculty responsibility in undergraduate engineering labs, Higher
Education research and development, 25:3, 263 - 276.
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Teachers who set these practical assignments must make it clear how much help, col-
laboration, borrowing and using of others ideas is acceptable. They also need to tell
students how they should show where they have used others’ work in their final re-
sults.

1.2 Cheating and plagiarism

There are students who buy, steal, copy or otherwise simulate their academic
‘work’ (sic)? . Deliberate cheaters know what they should do and have had many
chances to learn the KTH rules and to develop their academic skills. A small
number of deliberate plagiarists compound their cheating with other miscon-
duct such as lying or intimidating other students into providing work. These are
very serious events and the procedures in Chapter 5 describe how KTH deals
with such cases.

In serious cheating cases, students are excluded from the University for up to six
months. Even a short exclusion can have serious consequences for students’ pro-
gression at KTH and can compromise requirements for extended visa, and grad-
uation within the time for valid visa.

¥ Why do students deliberately cheat by plagiarism?

Students who deliberately cheat can almost always offer explanations* for their
actions. Some refer to personal capabilities such as:

. poor planning and leaving work to the last minute
. not being confident of producing satisfactory work
. feeling a lack of necessary skills

Some students explain deliberate cheating by referring to external pressures such
as:

. feeling parental or other pressure to excel

J believing that a high grade is necessary for their career plans
. juggling demands such as work or private life commitments
. being subject to conflicting academic deadlines or tasks

3 Using ‘sic’ after a statement shows that the statement has a mistake in it that has been deliberately left in. ‘Sic’ here means that
the authors of this guide do not consider the assignment submitted using plagiarism to be true work, even if the student claims
this to be the case.

4 Some people would rather call these excuses.

14



Some students say plagiarism is justified and criticise the task or the course. Stu-
dents can explain copying or faking an assignment as due to:

o regarding the assignment as dated, irrelevant or unimportant

. assessing that the teacher did not care about the assignment
and, therefore, students need not care either

o finding it was very easy to just copy an answer, and so it seemed

the logical thing to do!

¥ Not all plagiarism is cheating

Cheating requires students to attempt to deceive people about their examination
work. Students who plagiarise often say they did not intend to pass off others’
work as their own or to attempt to deceive the teacher marking their work. They
often say they did not understand what the phrase ‘doing your own work’
meant. These students claim no one has taught them to attribute others’ ideas in
transparent ways such as by using an accepted referencing system. Often, stu-
dents who plagiarise say they were continuing to use practices from previous ed-
ucational settings or from outside the university. (‘This is what we did in High
School’ or ‘This is what we did in my home country’) They did not realise that
‘the rules’ changed when they came to KTH. Finally, many say no one taught
them the skills needed to follow the KTH rules such as how to locate and judge
sources, or how to summarise others’ ideas, or how to use a particular referenc-
ing system.

In some cases, students do acknowledge that someone told them briefly to ‘use
references’ or to ‘use their own words’ or ‘make your own code’. Perhaps there
was a lecture about it or a page in the course information which stated how stu-
dents should reference work. However, when such information sessions are fol-
lowed up, it is clear that students often do not understand the instructions and
they do not know how to act on them. It seems that telling students the rules is
a useful first step, however is not sufficient to be able to assume they understand
what is needed. Later chapters in this guide will develop this issue further.
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HEO CHAPTER 10, DISCIPLINARY MEASURES
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The Higher Education Ordinance does not cover the border between plagiarism and “attempt to deceive” in detail. We hope
it will be clearer after reading Chapter 5 of this guide.

1.3 Informing students about academic citation and referencing

Students need to realise, soon after they begin their studies, that independent
work, in-text citations and bibliographic references are all necessary in univer-
sity assignments. They need to quickly learn acceptable ways to complete prob-
lem-solving assignments and to reference their writing assignments. At KTH,
we are working hard to ensure that students get this information systematically
and explicitly. Chapter 2 in this guide addresses the issue of helping students to
master academic citation, programming and problem solving.

While students are learning the rules, teachers who are grading students’ work
need to guard against attaching the full force of the ‘plagiarism’ label to student
errors. Teachers also need to be patient with students who use inaccurate cita-
tions or informal methods of showing they are using others’ work. For example,
a student might show she is making a paraphrase through using an expression
such as, ‘As the previous paragraph shows....” and then fails to put in a citation
to say where the previous paragraph’s ideas came from. In this example, the stu-
dent is showing, in an informal way, that the words and ideas come from else-
where. This example cannot be an attempt to deceive the reader. However, for
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KTH teachers, it is important in all cases to tell the student to pay more atten-
tion to developing skills in accurate citation. Inaccurate citation is one example
of a learning error rather than serious, deliberate plagiarism.

Chapter 5 deals with ways that teachers manage students’ attempt to deceive
and cheat. It also explains what to do if the teacher thinks the plagiarism is a
learning error.

1.4 How common is student plagiarism at KTH?

We do not need to know exactly how common plagiarism is in order to consider
it serious and worth the attention of students and teachers. Anecdotal evidence
shows that KTH teachers feel there is a problem. Students and the Student
Union say there is a problem. The university administration is taking active
steps to manage the problem.

The incidence of deliberate, serious plagiarism seems to be low or very low at
KTH, although there are no definitive statistics for this university or for Swedish
universities as a whole.

The incidence of plagiarism through students’ misunderstanding of what is ex-
pected and through their lack of skill in using academic writing conventions is
much higher than from deliberate cheating as reported through the disciplinary
procedures. The relatively high level of plagiarism through misunderstanding is
found especially in some assignments and amongst some groups of students.

¥ Do some groups of KTH students plagiarise more than others?

There is some evidence that students who are getting low grades and those who lack
confidence in themselves as learners are more likely to choose to plagiarises. Younger
students tend to do so more than older ones, undergraduates more than postgradu-
ates and men do so more than women®. Students who do not value an assignment
often look for shortcuts. One student explained the difference like this:

5As in students’ work, this kind of statement requires a citation — not to prevent plagiarism but to provide evidence to support
the claim. In this case: Bennett, R. (2005). Factors Associated with Student Plagiarism in a Post-1992 University, Assessment and
Evaluation in Higher Education, v30 n2 p137-162

¢These sorts of statements are supported by many studies. One example: McCabe, D. & Trevino, L. (1997), Individual and
contextual influences on academic dishonesty: A multi-campus investigation, Research in Higher Education, 38:3, Pp. 379-396

17



“If I wanted to learn to play the guitar, it would make no sense to cheat. But if I was asked to
write a paper about guitar playing, well that is another matter.”

However, none of these predictive factors are very strong. Whitely and Keith-Speigel”
found the single best predictor of future plagiarism to be past plagiarism — in other
words, students who take up plagiarism tend to keep on using it. This finding might
encourage teachers to intervene early in students’ university ‘career’ to try and dis-
courage this bad habit.

One explanation is that many KTH students have previously studied outside of Swe-
den in educational systems where to reproduce others’ words and/or to present
(rather than to interpret) others’ answers was regarded as good. However, the same
can be said for many students from Swedish secondary schools, plus it is probably
true of people coming to KTH from work in an office or factory. All probably pre-
sented answers to questions without stating the source of their answers. A/l students
coming to university probably need to revise their assumptions about acceptable
practices when solving problems and writing papers.

Other factors to identify some groups of students more easily as plagiarists include:
J some students who possess relatively weak language skills when

writing in English. It probably seems much ‘safer’ for students
who worry about their English to copy someone else’s words.

. believing that the teacher is more interested in a perfect text than
in the student’s understanding of what the text says.
J not having the courage to try out new ways of showing their

understanding, especially if there is a high ‘cost’ of failure.

It is very clear that some students are more likely to be identified as plagiarists and to
be reported for penalties. This is the case with international students, especially
those writing in English as a foreign language. Why might this happen?

It is true that most students writing in English at KTH are likely to be using a non-
native language however for some the difference between their known capacity in
English and the language used in the English text submitted (or differences within
the text) are so significant that an assessor often feels that action must be taken. It
may be that other students are equally often copying from others’ texts but are just
more skilled at smoothing over the oins’.

"Whitely, P. and Keith-Speigel, B. (2002) Academic Dishonesty: an educators guide, Taylor and Francis, New York.

18



On the last point, lack of parity in detection rates amongst different student groups
is often given as a primary reason for acquiring more ‘objective’ ways of identifying
copied texts. Software packages (such as Urkund and Turnitin) can identify places in
the student’s text which match texts held on a database or on the Web. Such tools can
identify copied text in submissions by skilled writers. Chapter 4 discusses how such
tools can be used in more detail.

1.5 What should happen if a student is suspected?

Since plagiarism inhibits students’ learning, all instances where students submit
others’ work as their own need to be addressed. However, different cases require

different handling.

In cases where there is cause to suspect that the students attempted to deceive
the teacher about whether or not the work was their own, these cases must be re-
ported as stated in Chapter 5. In other cases, where no cause to suspect an at-
tempt to deceive is involved, students are judged to be still developing their
understanding and academic skills. In the ‘no cause to suspect an attempt to de-
ceive’ plagiarism cases, teachers must manage these cases as instances of peda-
gogic / learning error. Guidance on differentiating between attempts to deceive
and learning errors which involve plagiarism will be provided in Chapter s.

The Higher Education Ordinance (SFS 1993:100) Chapter 10 Section 9
(in English translation) states that:

If there is cause to suspect offences such as are referred to in section 1,
the Vice-chancellor® shall promptly be notified.

In the Swedish version it says:

9 § Grundad misstanke om sadan férseelse som anges i 1 § skall skyndsamt
anmadlas till rektor.

In the text on the Ordinance, we tie together Section 1 (see beginning of this
chapter) and Section 9 thus:

“cause to suspect an attempt to deceive”

and in Swedish “grundad misstanke om forsok att vilseleda”

-
-

8The translation states “vicechancellor”, which should be Vice-chancellor (UK) or President (US) as the equivalent for rektor in
Swedish. We will use Vice-chancellor in the following
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Instances of plagiarism which are handled within the students’ courses must be
dealt with consistently. Chapter 5 also explains these guidelines and procedures.

¥ A word to students

It will help you to read all of this chapter because it gives background information
about plagiarism and it highlights the most common instances in which it occurs.
The chapter points out how little is known about plagiarism at KTH. We need to
have more data, more studies about students’ decisions to cheat or not, more studies
on how KTH students learn about plagiarism. If you are asked for your own views or
experiences, please take the time to give this information. The Student Union is also
interested in this topic and is working with KTH to improve knowledge and data.
Why not support their work as well?
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CHAPTER TWO / STRATEGIES TO DESIGN PROGRAMMES AND
COURSES THAT PREVENT PLAGIARISM

The suggestions in this chapter complement those in Chapter 3 on how to set as-
signments and tasks so the answers are hard to copy and/ or are hard to find. In
this chapter, the emphasis is on course design and teaching strategies.

As the diagram on the next page shows, these actions are stretched out over a
long period of time with some starting months or even years before teaching
starts; others occur during the course itself and some are needed after it is fin-
ished. Ideally, teachers will adopt most or all six of these activities. If they do,
this would demonstrate the holistic or integrated approach because combining
all these actions would offer students an integrated, cohesive learning experi-
ence. As stated at the start of this guide, a holistic approach is the one which is
most likely to prevent plagiarism since any one action in isolation cannot ad-
dress this complex issue. However, achieving a holistic approach will take time
and joint effort across KTH. Any one of the actions listed will be a good starting
point for preventing students from plagiarising. Each step is explained in detail
after the short list.

% A six-step strategy for deterring plagiarism

2.1 Inform students about plagiarism

Students do not arrive at KTH with the knowledge they need to follow the rules.
Telling them what they should NOT do (‘Do not copy’ ‘Do not cheat’ ‘Do not
plagiarise’) is not the same as informing them what they SHOULD do. Even
telling them what they should do is not sufficient. Saying students should ‘Ac-
knowledge others’ work’ ‘Do their own work’ or should ‘do original work’ usu-
ally makes little sense to students who do not already have a good grounding in
academic writing and problem solving.

KTH teachers cannot assume this grounding in knowledge and understanding
from any students, even those joining programmes in Year 4, or those pursuing
postgraduate study. It certainly cannot be assumed for students starting under-
graduate study (though some students have been trained in academic writing
and citation in their secondary schools). All students will need information
about what is expected of them at KTH.
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A TIMELINE FOR COURSE DESIGN AND REALIZATION

-1YEAR

-0,5YEAR

—1-2 DAYS

COURSE STARTS

HALF WAY

FINISH

WITHIN 1 MONTH

Course Syllabus (Kursplan) decided

according to HEOguidelines
(Book website standard texts)

Input to scheduling,
order textbook from THS
bookstore

Course information,
website and examination tasks
(Ch 2 and 3)

Information about plagarism

and practising of skills
(W)

Draft of work and feedback to
students
(Detection, Ch 4)

Final version handed
in by students
(Detection, Ch 4)

Course evaluation, grading and
reporting of cases to disciplinary
board (Ch 5)
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2.2 Provide early practice, early ‘wake-up call’

Early checking of students’ understanding helps both teachers and students
know what the students still need to learn. Identifying their knowledge and
skills is best done through giving students a practice piece of work very early in
their university studies.

2.3 Teach students the skills they will need

For written assignments, students will need many skills, including (but not only)
knowing how to reference their work. Other necessary skills include: how to
identify good sources, to take notes, to use ideas and words from sources appro-
priately, and to use conventions for in-text citation. The students must structure
their work and must become familiar with the discourse styles used in their dis-
cipline. Although a few students can teach themselves these things, most will
need a more systematic learning process.

For practical tasks and project work, students will need a range of skills such as pro-
gramming, problem solving, use of technical equipment and how to complete
appropriate reports. They probably also need to develop self-management skills
such as how to manage time and meet deadlines.

Teaching students these skills is as important as teaching them the content
knowledge they need in order to put the skills into practice. Teachers will also
need to design in opportunities for students to practise these skills so that, over
time, they become confident and can use them independently.

2.4 Structure the assessment process itself

Instead of just setting work and hoping the student will use efficient and effec-
tive strategies for completing an examination task, it is much more helpful (es-
pecially at the start of a programme) if teachers find ways to get students started
and to track their efforts as they complete home assignments.

Suggestions for managing the process include using structured demands (a zitle
this week, then an outline next week, then a literature review etc), requiring peer feed-
back on interim writing and breaking large tasks into sections with interim
deadlines. Effective supervision of large tasks also verifies that the work submit-
ted is, indeed, that of the student.
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2.5 Authenticate (that is, check who did the work that is handed in)

This means checking who did the work that has been submitted. There are many
ways to check if the work which the student submits is the real (‘authentic’)
work of that particular student. Authentication is especially important if the
suggestions previous (concerning making the process visible) are not used or if
students are part of a distance-learning programme.

2.6 Try formative use of software to check for copying

Chapter Four describes the use of software to detect plagiarism after submission.
However, the same software can be used to check for copying in written assign-
ments and in computer code before it is declared a final version. Use before final
submission can draw students’ attention to where their work is not yet accept-
able and make the teacher’s requirements for changing the text even more sig-
nificant.

Development of best practice is underway for using tools such as Urkund and
Turnitin to support the teaching of writing skills. There is evidence to support
the belief that formative use of text-matching software is helpful - if certain
steps are followed.

Course/programme design strategy 2.1

INFORMING STUDENTS

For the programme as a whole, students must know what plagiarism is, what
they are expected to do when constructing their answers to assignments and
problems, and general guidance about the way students should share and discuss
their work with each other. Students need to know why KTH is interested in
preventing plagiarism and why they must avoid it in their examination work.
Students need to know where they can find additional information and guid-
ance. They need to know what will happen when a case of plagiarism is identi-
fied and in particular, what will happen if a case if referred for disciplinary
action.
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This information needs to be given in a planned and systematic manner so that
students neither miss it nor are given it repeatedly. This means working at the
programme level to map where and how the information will be given. In pro-
grammes where planning and coordinating of courses is commonplace, telling
students about plagiarism will be straightforward. Where courses are run as in-
dependent units within a programme, this will be more challenging.

Here are some methods used by coordinated KTH programmes to inform stu-
dents about plagiarism:

> Masters Coordinators in all the schools organise introduction
sessions for incoming students which include lectures on academic
writing and plagiarism. The sessions are optional and are attended
by about 50% of the students.

> Some programmes provide guidance on dissertation writing for
students. This guidance includes information about acceptable
referencing systems and an example of a student’s dissertation
where good citation practices are used.

> A programme in 2009 organised a special two-hour lecture on
plagiarism in the second semester of the Masters programme and
invited all Masters students to attend. The session was additional
to students’ scheduled lectures.

> The Library advertises specialist courses on searching for and
selecting authoritative sources. They are developing a specialist
course on preventing plagiarism.

At the level of individual courses, students must know what methods will be used to
assess their work and when the methods will be used. So, for example, if they will
have an oral examination to check if the student who claims to have done the work
actually understands what it contains, then this must go into the course syllabus and
course information. The diagram at the start of this chapter explains the time line for
when these decisions must be made so they can be correctly conveyed to students. In
each course, students must also know how the teacher expects them to interpret the
requirement that their work is independent and original. If students are working in
groups, collaborating on some aspects of their work, or encouraged to seek addi-
tional help from specialists such as proofreaders, information literacy experts such as
Librarians, or even placement supervisors, then the teacher needs to explain that this
help is encouraged and also make clear when the help should cease.

25



The course syllabus and course information must also make clear how much students
must work independently and how much they can draw upon and use others’ work
without specifically acknowledging the work of others.

Providing written information

> The guide website provides examples of texts that can be used
in the course syllabus and course information.

> Students can be asked to sign statements such as has been
introduced in the Department of Economic History at the
University of Lund. In this example, the students must read
and sign that they have understood.

Providing information through interactive teaching

This kind of session checks students’ knowledge by asking them to distinguish be-
tween unacceptable and acceptable ways of creating assignments. These activities
need to be done interactively with additional time allowed for asking questions and
discussing any issues that arise from the activity.

Examples of activities which help students develop their knowledge about plagia-
rism:

> Showing examples of students’ work
A collection of examples, some modified to show particular
aspects of plagiarism, could be used. Students could diagnose
the mistakes or they could decide which pieces of work are likely
to receive a good mark and which might be classified as plagiarism.
> An exercise on unauthorised collaboration
A copy of this activity is provided on the guide website. This
activity is specifically designed to trigger discussion about how

students can, and may not, work together in their examination
work.

> Classifying what is acceptable paraphrasing and what is plagiarism

See the guide website for one way that this could be done.

26



Teaching through on-line tutorials

Students can be directed to websites where plagiarism is explained in general. The
guide website lists some useful sites. Note that students are unlikely to actually fol-
low up on this instruction unless there is some way of checking or using the informa-
tion they found in their on-line investigation. Also, generic information usually
needs to be tailored to fit the specific situation of a course or programme.

Course design strategy 2.2

EARLY DIAGNOSIS

Unfortunately, if teachers merely tell students what KTH expects, this often has little
or no effect on students’ understanding and/or on their work habits. This is espe-
cially true if the ‘telling’ only covers what zot to do [Do not cheat. Do not copy. Do not
work too closely with friends.] Some students can ‘learn the hard way’ by receiving neg-
ative feedback from teachers. (‘Johan, this is bad work!”). However, many teachers ig-
nore unacceptable actions in the early days; hoping students will pick up the right
habits over time. Other teachers give students feedback (*You must show your sources’)
which students either ignore or misunderstand.

A suggestion: instead of telling students what they must do or offering brief feedback
on what they did wrong, teachers could assign students small tasks, early in their
studies. These could be short writing tasks, simple programmes or introductory de-
signs. Tasks could require a mix of independent and collaborative work, with a view
to identifying if the students can distinguish correctly between the two.

Small tasks have learning value in themselves. Students are practising skills which are
relevant to the course and they are using discipline-specific content. However, the
main function of early tasks is to allow both teachers and the students themselves to
discover whether or not students know about plagiarism and whether those who say
they know can act on this knowledge.

Teaching through practice work

If a student submits unacceptable work in the diagnostic / practice task, then the

27



teacher’s feedback needs to be very explicit. Usually, feedback for these early tasks is
common for many students’ work. Teachers usually comment on:

J whether or not the student used too many phrases from the original
source in their summary without indicating them as direct quotes

J whether they copied directly from texts or lecture notes

J which kind of statements require citations

J when in-text citations would strengthen the argument

and so on. Instead of noting such points on individual pieces of paper, the teacher
can create documents which address such points plus suggestions on how to correct
them. Relevant pre-written documents could be emailed or stapled to the student’s

submission.

Early diagnosis means students can correct misconceptions before they tackle large
or significant pieces of work.

Examples of early diagnostic tasks at KTH:

An early
diagnostic task

An early
diagnostic task

A teacher asks her students to identify and summarise a re-
cent media article related to the topics covered in lectures.
They must comment ‘in their own words’ and they must
support any comments about the article by using the liter-
ature on the reading list.

A teacher asks Master's students soon after arrival to write
a short paper on a straightforward issue linked to the
course. In this case, students must use at least three
sources of information beyond their reading list.

Students then hand in their work electronically.

All scripts are posted anonymously on BILDA and students
allocated three scripts to review against criteria linked to
KTH regulations on independent work, referencing and at-

tribution.

Each student gives the paper a mark based only on those
criteria.
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Each student’s own grade depends on how closely their
judgment and their marks of their fellow-students’ work
match that of their teacher. The closer the match, the
higher the mark.

An early Student’s draft work is submitted to the text-matching tool,

diagnostic task Urkund, and the results are discussed individually with
each student. [See approach number 5 below for more on
this form of diagnostic activity.]

Course design strategy 2.3

TEACH WRITING SKILLS SO THAT STUDENTS CAN
AVOID PLAGIARISM

Students at KTH are expected to use referencing and citation systems. Often, ‘learn-
ing the referencing’ can seem to be little more than the mechanics of applying the
formatting conventions of a specific system. In fact, students will need a range of
skills to become adequate writers at KTH and the issues relating to whether or not
to place a comma in the citation or how to include page numbers are trivial aspects
of a much larger issue. Nevertheless, covering these aspects is necessary and several
KTH departments offer explicit guidance. For example, the Land Management
(ABE) department provides guidance on how to write references and provides a sam-
ple piece of student work that shows good use of footnotes. This is showing writing
skills in action.

Showing skills helps students learn. Some will gain these skills by reading and by
noticing how others write. However, many will need to set aside previous writing
styles (such as copying large chunks of others words without citation) and adopt
some new ones for KTH. In general, all students will need both explicit teaching and
feedback on their skills as they practise KTH academic writing.

Saying that a skill ‘needs teaching’ does not mean it needs to be covered in a lecture,
perhaps using time that the teacher wishes to devote to content-teaching instead.
Skills can be taught much more ‘along the way’ as teachers and students discuss top-
ics and issues in their discipline.
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Specific skills requiring teaching or covering ‘along the way’ include:

J How to locate good sources (‘searching beyond Google’)

J How to judge the authority and credibility of sources

J How to collect information from a wide range of sources, usually
via taking personal notes of their content.

. How to use others’ ideas in the student’s own writing text
(direct quotes, paraphrases and summaries)

° How to indicate that words, ideas and other material are derived

from others, and are not the student’s own work. Usually, this is
done by means of in-text citation).
J How to collect and create a reference list.

There are many excellent publications that cover these issues which students can also

be asked to consult.

Examples of KTH activities designed to teach referencing and citation skills

An example of one
way to teach skills

One KTH teacher’s
method for
teaching skills

One idea on how
to teach students
about citations

One KTH teacher uses his own publications as examples to
show students the components of academic writing. ['Here
is a paper | wrote where I....."]

Many teachers use journal articles and research reports for
review and discussion. One teacher who is responsible for
teaching writing uses this specifically to discuss the au-
thor's use of citation and referencing with students. What
are the citations doing? Where are they placed? What
types of source are used to support the author’s argu-
ments? Etc.

Retype (or request it be retyped) a section of a discipline-
relevant article without the in-text citations. Tell the stu-
dents how many citations were present in the original and
ask them to replace only that many citations. Where do
they go and why?
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Teaching students
about authority
and credibility of
sources

Teaching students
how to use
quotations

Teaching students
how to paraphrase

Using Urkund to
teach academic
writing

In addition to the usual aspects which students are asked
to consider when evaluating research papers or journal ar-
ticles, ask them to analyse the credibility and authority of
each source cited. Why is a referenced journal more au-
thoritative than a book? Teachers could even ask specula-
tive questions: Which is more credible: a blog or an
interview transcript? How does Wikipedia compare with
an article in the Economist when judging authority?

Find different ways that direct quotes are used in a disci-
pline-relevant article or in previously submitted student
work. Ask students to rank the best three examples of
using quotes: Which are best and why?

Select a piece of text which is not itself a paraphrase - so,
avoid text books and summary articles. The most useful
examples are short descriptions of investigations or small-
scale studies. Create four paraphrases of the original,
some acceptable and some unacceptable. Ask students to
judge each version as to whether it retains the ideas of the
original but in the second author’s ‘own words’.

Ask students to analyse an Urkund report from a piece of
student work — what advice would they give this student
author to improve his or her academic writing? What ad-
vice would they give this student about ‘doing your own
work’.

Course design strategy 2.4

TRACK AND STRUCTURE THE STUDENTS" WORK WHILE

THEY ARE DOING ASSIGNMENTS
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Suggestions in this section have two aims:

>

*

to get the students started promptly on assignments (since those
who delay until the last minute may regard plagiarism as one of
their few remaining options)

to assess the process by which the student creates his or her work as
well as assessing the student’s final product. Presumably, the student
is doing the work in order to learn and by showing students how this
learning occurs and how the work progressed, the student may be
better able to recognise and value the learning involved.

'Get them started’

As a way of making sure students are not leaving work to the last minute, teachers could:

>

Break the task down to several sub-tasks, each with a deadline.
Then check the deadline has been met.

Ask students to present ‘findings so far’ orally in class
Ask for an outline to be brought to a specific class then sign and

date the outline. Later, when the students hand in their final work,
require the students to hand in the signed outline as well.

Teachers and students need to remember that ‘ensuring activity is occurring’ is not
the same as assessing it. Formative assessment can be time-consuming and unreal-

istic, given teachers’ workloads. However, verifying that work has started can help

students develop their own time management skills — perhaps.

% ‘Track students’ progress’

Many teachers say that if they see the work being done, they are sure it is the stu-
dent doing the work. Several ways this could be done are:

>

Set aside class time for the work. Students could be asked to
actually do the work in class with teachers watching this happen,
or they could discuss their progress with others.

Set up an on-line discussion where students review and comment
on each other’s work. The software will show the dates when this
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happens. Note: students are not likely to do this unless it is designed
into the course as a required learning activity.

> Ask others to comment on the work. Include in the examination
instructions the requirement for others with knowledge of the
content to read and comment on the text. This is especially important
if KTH students are writing about experiences which contributed to
their learning and assessment.

For example, one teacher asks students on a placement to have the report
read by the placement supervisor who adds his or her own comments.

> Seek comments on group members’ contributions. If the work was
done jointly with other students, ask the group members individually
to comment on the process of completing the work.

Examples from KTH where teachers have tracked and verified student work

One teacher who uses the strategies designed to organise and structure students
work comments: ‘It works because I make them work’. Here are some suggestions:

Organise peer AKTH teacher provides students with a checklist of what they
review of students’  should look for (‘Look for this.... This.... This’). He has noticed
own work. that this step is crucial to them doing peer review well. He

also gives them the peer review task outside of class time so
they do it carefully. To make the students take comments se-
riously, he asks them to incorporate suggestions into their
final work. Feedback for peers also goes to the teacher so he
can check this has been done where appropriate.

Give teacher Many teachers do this. Teachers have found time-efficient
feedback on ways to give feedback: they use macros & template answers,
student’s drafts note faults with an underline but only correct it once, limit the

and examples issues / topics for feedback (for example, only commenting
on the use of sources) and use whole-group feedback (' no-

ticed these five mistakes most often in all of your work.....")

... probably the
most effective
technique in the

whole chapter...
but also the most
time-consuming.
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Using BILDA to track work

Putting students’ work on BILDA makes it public and for some students, that in it-
self will cause them to make rather than fake work. This is especially true if reading
and reviewing each other’s work becomes part of the course design. One teacher said
(perhaps not completely seriously), ‘The best person to spot plagiarism is another
student’.

BILDA also creates a corpus of past submissions so students know if they copy from
previous work, it is more likely to be spotted.

BILDA is the portal for using Urkund, a text matching tool, so if students begin to
equate use of the two, this can help steer them towards doing their own work.

> Organise discussion groups for large projects and important
pieces of work

Students would only use these if required to do so but if reporting on progress and
discussing any difficulties became part of the task, then a BILDA-based discussion
would allow a teacher who is observing to see how active people were on the task.
BILDA can also be used to track work.

Course design strategy 2.5

AUTHENTICATE THAT THE WORK IS THE STUDENT'S
OWN WORK

Teachers can include methods of checking on who actually did the work that a stu-
dent has handed in for a grade: authenticating the process by which the student did
the work, or authenticating the final product.

Checking for authentication is less important if some of the other strategies in this

chapter have been used. However, sometimes authentication becomes more impor-
tant. For example, teachers need to check the work’s authenticity if:
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the student’s work has largely been ‘out of sight’, perhaps even carried
out geographically far away from KTH

a class is so large that it is not possible for the teacher to know the
students individually or to know each one’s usual standard of work
distance or e-learning packages are used to set work

systems put in place to monitor work have broken down or have

not been used (for example, if the student has not attended
supervision sessions or has decided to work in his or her home country)

Methods for KTH teachers to authenticate the process
Using workshop situations where teachers see the product emerging

This strategy is used in many design programmes. In some, teachers
will not accept work unless the student attends group workshops
and creates the piece in that format, sometimes over several weeks.
The argument here is that work presented afterwards, with no
evidence of process, cannot be authenticated as that of the
submitting student.

Regular meetings and supervision

Many KTH teachers do this regularly as part of their role. In addition,
regular meetings reassure teachers that the student is doing the work
and is actually developing. It is important that meetings are regular.
One-off encounters, well before the final hand-in date may just show
the student how far away he or she is from an acceptable standard -
such encounters can encourage students to consider asking others to
do the work instead of trying to reach the standard themselves.

One KTH teacher does not allow students to change their topics
except right at the start of the project/dissertation. Another has
learned to be wary when students select their own topics. Occasionally,
a student’s choice is more influenced by finding a finished piece of
work than by personal interest. Where self-selection of topics is
allowed, supervision becomes even more important.
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Methods for KTH teachers to authenticate the product
Oral examinations

A KTH Computing course includes a five-minute discussion with all
students after they have submitted their programming assignments. The
discussion asks students to explain how they solved certain problems in
the programme and asks them to orally ‘annotate’ their work.

Practical labs to check that students can change their work

Computing students are asked to submit their programmes then,

in a practical lab with teachers watching and within a designated
time, students are asked to make a small change to their programme.
The rationale for this request is that students who wrote the
programme can change it and those who copied or relied too heavily
on others, cannot. This strategy therefore assesses students’
understanding as well as confirming the work’s authenticity.

Examinations which are observed by officials (‘invigilated’)

In some cases, examinations can be more about authenticating
learning than they are about measuring learning. In distance

learning courses, there is often no alternative but to require students
to come to an invigilated examination in order to prove their identity.
Invigilated exams require known students to demonstrate their
learning. Examinations can also be used to verify the content of home
assignments. For example, students can be asked questions about
their home assignment in order to check their understanding.

Short-scheduled laboratory reports

Copied lab reports are a common worry for teachers. One way to
ensure they are authentic is to ask students to complete them
during the practical session, handing in the result as they leave.
This means the results will be rough although many argue this,

too, is more realistic as it equates with the way findings are reported
outside of higher education. Students could be given a standard
template to simplify their reporting and could be encouraged to
provide analysis and discussion in note format or bullet point lists.

If this approach is taken, it is important to teach discipline-specific
writing skills elsewhere.
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Course design strategy 2.6

USING TEXT-MATCHING TOOLS FOR FORMATIVE
FEEDBACK

Universities pay for using a text-matching tool such as Urkund, GenuineText or Tur-
nitin primarily to identify copied text and then to check whether it is correctly ac-
knowledged. This use for detecting copying is described in detail in Chapter 4 of the
guide. Here is an additional use: to provide students with formative feedback as a part
of learning referencing and attribution skills. Studies have shown formative use is a
valuable way of teaching academic writing? as long as certain guidelines are followed.

Good practice guidelines for using text-matching tools

> The teacher should show the report to the student but not give a
copy to the student

This means the teacher can point to examples of acceptable and
unacceptable work and make general learning points. If a student
has the report, there is some evidence to show that he or she is
tempted to make minor changes to text to ‘make the colours go
away' and is less likely to learn the generic points for future work.

> Provide more formative feedback on drafts and less on the final result

Re-allocating the teacher’s time to comments on drafts helps
students learn whereas feedback on graded work is often ignored
as 'past history’. Focusing primarily on drafts means teachers need
not spend more time on students’ work but can spend the same
amount more effectively.

> Do not expect the text-matching tool to replace teaching

Discussing the report should be additional to usual skills teaching.
Often, a report can have the effect of grabbing the student’s attention

? Barrett, R. & Malcolm, J. (2006) Embedding plagiarism education in the assessment process
International Journal for Educational Integrity, 2:1
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so that they do start to pay attention to academic writing requirements.
But it cannot replace teaching.

Ensuring formative use fits with KTH policy

A teacher must say, "You must change this’

KTH teachers who have tried this use of Urkund (as well as other
ways of giving feedback to students on their draft work) have
reported that some students do not make the changes to their work
as instructed by teachers. Perhaps students assume that, since their
unacceptable work caused no problems at the formative stage, then
nothing bad will happen when they submit it either.

Teachers offering formative feedback need to make clear to students
that they are not giving suggestions but rather that the student

must make the changes to avoid a fail and indeed, now that they
have been given this feedback, to avoid being reported for
disciplinary action if their final work is plagiarised.

Teachers must keep a record of the feedback event
Teachers need to note when the feedback was given along with the

warnings of consequences if changes were not implemented in final
submissions.

2.7 Extra guidance to students on academic writing

Reading this chapter will make it clear how complex the issue of plagiarism is because
it shows how many ways teachers can use to address it. Why not judge whether your
own KTH student experience included some or all of these strategies?

The section on skills development may be the most useful and if your programme
does not include all these activities why not try them yourself by using past home as-
signments to check feedback, investigate whether sources have been used well, and
identify what skills are needed to develop further.

This section is about how to write papers correctly at university. It only highlights
some issues. It will be necessary to find additional books and learn much more before
it is possible to become a confident writer at university.
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Writing in a research environment

Universities are research environments and university writing is based on the style
of writing that is found in published papers in your own subject area. Your teachers
expect your writing to be similar to the writing in your textbooks, in journal articles
and reports. Students’ academic writing and academic reading must match.

Writing in different subject areas

Academic writing will vary between different subjects but, in general, no teacher
wants you to write just facts. Your teachers do not want you to merely summarise
what was in the reading or write what they said in lectures.

Instead, when writing, consider a question or topic from several angles. Start with an
outline of facts or briefly describe a theory. This is just the groundwork. Next, stu-
dents are expected to explore important issues involved with the topic. Usually, ques-
tions are create by you, and then answered by you. This kind of writing is often called
a ‘discussion’. Suppose the topic is a form of new technology, then the questions you
create and answer might be: How secure is the underpinning science? Where has it been ap-
plied and was it successful? Who is in favour of using this new technology and who is against?
What else needs development? and so on. As well as the discussion, an ‘evaluation’ of
your answers will certainly be expected - that is, say how confidently your reader can
judge your own conclusions about the topic.

The first link between academic writing and plagiarism

Academic writing in Sweden asks you to show that you understand many aspects of the
topic but, more importantly, academic writing asks you to take a personal stance on
the topic and then, be able to defend the stance that you take. This is why copying oth-
ers’ ideas and words is not acceptable; even if it was acceptable in the writing you did
before university. Copying other people’s ideas and others people’s words does not
show your understanding and it does not show your personal views. It is just copying.

The second link with plagiarism

When writing to show your understanding and writing to show your personal views,
you cannot just declare them as in ‘I believe this and this and this’. This way of stating
your opinions may be fine for social gatherings or when people are enjoying a heated
discussion or argument in the pub. But not in academic writing. We do use the same
word , ‘argument’, when describing academic writing — “You must make your own argu-
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ment about a topic’ - but ‘an argument’ in academic writing in Sweden stays ‘cool’ and
the writer’s language stays objective'® . Above all, academic writing is evidence-based.

Evidence-based writing

Student writers must use the ideas and views of others to support their own case or
to make an argument. This evidence-based writing is called ‘writing from sources’.
Always state exactly what the sources of your evidence might be. When you plagia-
rise, sources are hidden. Credit is not given. Some students do this deliberately - they
try to seem more learned, more scholarly and more expert than they really are. This
is cheating and teachers must report this for disciplinary action. But even if not ac-
cused of plagiarism, writing without acknowledging sources is bad practice. If you
write as if words and ideas are your own when you are only a student, then your ar-
gument is not strong.

Creating a strong argument:

It takes many skills to create a strong argument when you are writing something at
university. You must:

> Find good sources

This means going beyond Google to identify which sources are
authoritative, which are the best ones to use etc. There are many
books about how to find authoritative sources and the Library runs
courses on this kind of research. This is a very important skill.

> Read sources with a certain eye

This means learning to look for evidence, to look for facts and data,
ideas and examples that will support your argument. You do not
read to know everything in the text. Read to find evidence to use in
your own writing.

> Make notes

When you read, only some things are useful for your own writing.
Find them and write them down in your own words. All the time
you read, you are asking yourself, "What is the person who wrote
the book or article saying that is useful for me?’ By writing these

10'Objective writing” describes how to seem neutral or even invisible. The writer uses facts and data to make the argument in-
stead of using emotional or persuasive language. An objective writer probably uses the passive voice and is cautious with
conclusions. The objective author writes, ‘The data has been interpreted as meaning...." rather than writing, ‘The data proves...".

40



useful points down in your own words, you are taking a crucial

step towards writing about them later in your own words. Do not
just cut and paste text or use a highlighter pen. This is a dangerous
step towards using the copied text later in your own work.

> Learn to summarise

Your notes should be brief and very precise. Your notes will perhaps
reduce a whole page of the original text to two lines — that is very
skilled note taking. Practise doing this kind of summary when you
read or read some books that tell you how to do it. This type of
note-taking is much better if you are reading and taking notes in
English and English is not your first language. Sometimes, students
try to rewrite the original so it says the same thing but in different
words. This is called a ‘paraphrase’ and probably, the new version

is as long as the original and has the same ideas. This can be
dangerous because too many words from the first version will
probably be used in the second version and your teacher might think,
‘Who wrote this — the student or another person?’

> Keep the link between your notes and the original

When you write, you will be putting together evidence from this
place and that place and the other place. Your writing will say what
you think and it will show that others think the same thing. Your
writing must always say where the note or idea which supports your
idea came from. This precision requires good discipline when
reading and taking notes. You must keep a record of each source

to be able to say later where the piece you used came from. Keep

a record of sources with software or use something simple like a

card index — however you do it, the rule is ‘Never read anything
without taking notes. Never take notes without writing down the source’.

Now to referencing

Referencing is about using a recognised system to show how, step by step, you have
used sources. It is impossible be good at referencing unless the steps we have already
described have been taken. You need good sources, good notes, good links between
notes and sources and good ways of weaving ideas together. Then you need good ref-
erencing.
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There are many books, electronic guides and on-line resources that will explain ref-
erencing systems to you. A referencing guide will tell you how the signal about oth-
ers’ ideas or words can be written in the text (usually, as a citation or a footnote).
Guides on referencing will tell you how to collect together all the sources you have
used in writing a paper in order to create a bibliography. They will explain punctua-
tion and tell you all the tiny details about referencing. But those tiny details are not
what is important.

What is important in referencing?

Show, in every case, where the words or the ideas in your text came from. Then col-
lect all your sources together at the end. These things matter much more than
whether or not to use a comma or how to reference an unusual source. Try and be
consistent in the referencing system used because if you are too careless with punc-
tuation or order, then your reader will become annoyed and perhaps lose confidence
in you as a careful researcher and a careful author.

Your own words, your own work, your own ‘voice’

Writing from sources takes years of practice, even in your own language. It is doubly
hard to do it in a second language. But when it is mastered and you find your own
‘voice’ as a writer, then you will never have to worry about plagiarism and can start
to take your own place in the community of writers and thinkers in your own disci-

pline area.

Also check the sources of information listed on the guide website.
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CHAPTER THREE / SIX WAYS TO WRITE ASSIGNMENTS WHICH
DISCOURAGE COPYING OR CUT-AND-PASTE WRITING

Teachers want students to learn something by doing the examination and they
want students to show what they have already learned in their solutions or an-
swers. Teachers hope students will ask themselves questions such as:

What does this assignment mean? What is it asking me to do?
What do my lectures say about this question?

How should | organise and structure the answer | give?
Where should | start?

and so on. In fact, most students do start their home assignments with these sorts of
questions. But a significant minority start with different questions:

o Can | do this assignment well (or well enough) to get a good mark?

. Has someone else already addressed this question / topic and if so,
can | find the result of that other person’s work?

. Is it worth me putting in the time and effort to do this assignment

or should | spend my time on other assignments? Should | spend
time doing something else?

. If | copy or if | go and find someone else’s answer, will | be caught by
the teacher?

. If | am caught in copying, what will happen?

and so on.

This chapter suggests how to set assignments which encourage students to compose
(rather than find or fake) answers. It suggests strategies which stop students thinking
along the lines of the second set of questions. Examples and cases are used to illus-
trate each suggestion. These examples have been collected from KTH teachers and
students.

SUGGESTION 3.1.
Do not set assignments or problems that

already have an existing answer
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Many examination questions have been answered by someone already, long before
the student tackles the question. Many problems, too, have been addressed - students
know this. In fact, students say that as soon as they sense there is a pre-existing an-
swer or solution, it can seem almost pointless to create one themselves. Teachers will
increase the chances that questions and problems start students thinking (instead of
memorising or Googling), if they:

> Choose an ‘action’ verb for the assignment

By asking students to rank, plan, alter, or invent something, the
assignment signals that there is work to be done. The same is true
for verbs such as categorise, produce, compare, select, rate or
justify. Questions which start with such words are less likely to have
‘ready made’ answers.

> Avoid setting topics as questions

‘Nanotechnology’, ‘genetically modified grain” and ‘sustainable
development’ are just asking the student to find and copy.

> Avoid questions with verbs that ask students to show their
knowledge, especially in home assignments

Words like describe, identify, list, recount, and draw upon usually
send students to Wikipedia or Google which almost do the work

for them.
A question '‘Describe the ways in which the Swedish environmental
saying ‘Google’ laws are used to protect wilderness forests’

A question saying  Judge the effectiveness of Swedish environmental laws on
‘Google then think”  the protection of etc....’

In observed, timed examinations, words such as those above can encourage students
to pre-memorise answers.
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An examination Six students identified a pattern of questions and topics in

passed by past papers. They knew the exam would require 3 answers

memorisation out of 6 choices. They jointly wrote ten answers and me-
morised them. All predicted topics came up, and all six
students passed the examination.

One alternative to examination questions which are asking students to show their
knowledge would be to set questions for observed examinations which ask students
to use their knowledge to create an answer. The question could refer to a case, prob-
lem, situation or set of data provided in the examination paper. This way, students
can show what they have learned, not just what they have memorised.

> Avoid setting home assignments about common or ‘popular’
problems which are well-known in the discipline

Questions about managing a diverse workforce, or about information
security, or even about seemingly specific topics such as the impact
of smoking on public health are easy to ‘Google’. Even if the question
is less generic, students can easily find something close to the topic
and quickly shape their answer to fit.

> Set new questions each time the course runs

Students report no difficulty in finding answers if they suspect

(or know) that the questions have not changed since the last time.
This is true even if the previous work was not returned to students
since most can describe easy ways to access others’ assignments or
to locate informal collections of past student work (and some
collections are now located outside of particular universities and
can be accessed worldwide).

This advice about changing the questions holds true even if the
student is taking an observed examination. Teachers at KTH can tell
stories of colleagues who gave students the same examination as a
retake examination and then were surprised when answers came
back mirroring those in the first run ... to three decimal points’!
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A KTH student’s thoughts (2009)

“[What about] cheating or extensive cooperation in hand-in appointments of the
type "do/extend this program with these functionalities"? A task that is given many
years in a row sooner or later gets onto a webpage is then used to figure out how to
solve problems. I've done so myself when there were hour-long queues for asking the
help-people. I do not consider it cheating since I understood much more afterwards,
and had done some serious thinking about it before I sneaked into the solution. But
still there is a line somewhere. Or is there? Sneaking into others’ solutions is the
quintessence of being an engineer. The most important part of real work should be
to use all existing material available (the web, your friends’ heads, everywhere) be-
cause that’s the only way to make a breakthrough. Of course you have to ask what
kinds of licenses exist, but no one constructs a program without accessing Google
anymore.”

SUGGESTION 3.2.
Avoid questions that make it easy for a student to copy

from other students

This kind of copying between students is common if the assessment task/problem
has one answer or a small number of ways in which the problem can be solved. It is
best to avoid such questions. Instead, the teacher could:

> Give students individualised data or individual resources

An example KTH students were asked to select a recent!" article which
of an was relevant to their dissertation topic and to critically re-
individualised view it. Even though students used a similar template to
task structure their writing, each student’s paper was unique.

> Ask students to use their personal experiences, experiments or

activities to construct an answer

1By ‘recent’, we mean since the last time the course was run as students can easily find others’ examples of this task.
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SUGGESTION 3.3.
Avoid questions that are generic or dated

The longer a question has ‘been around’ and/or the more general the question is, the
more likely it is that students can find a great deal of material about it, perhaps using
even the most rudimentary Internet search. Generic questions such as ‘What is
Boyle’s law?’ are obviously just asking for a Wikipedia hit but so are less obvious
Google-targets such as ‘What is the future for OPEC as a decision-influencing
body?” or ‘How would an anthropologist analyse the European Song Contest?’

Instead of asking generic, dated or common questions, a teacher could:
> Ask about local topics

For example, instead of asking a question about ‘waste recycling’,
ask about waste recycling in Stockholm or on Lidingd.

> Ask about specific topics

An example of A KTH teacher is aware of the danger of letting the stu-
how to make the dents select their own topics — they might just find a good
topic specific resource and shape their ‘interest’ to that. So he asks them

to select the area or general issue then creates a specific
task within that area

> Ask students to refer to recent topics such as legislation, current
events or recently published material in the media or in relevant
academic literature

A question Students at the beginning of their KTH Master’s were
referring asked to select a recent media story relevant to waste re-
to recently duction or recycling. After a brief description of the article
published (i.e. saying what it was about), students were asked to dis-
material cuss the article in the light of topics they had covered in

class, supporting their own views with facts and references
to the text book.
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> Ask students to apply generic theories to specific cases or data

These could include experiments the students have carried out,
projects they have done, or clients/patients they have worked with.

> Ask students to include reference to specific texts, notes or class
activities in their answers

SUGGESTION 3.4.

Do not set assignments that require students to use skills

before they have been taught to use them

Some students will just figure out how they should do their work. Some will notice,
for example, how citations are used in academic texts or they will teach themselves
to use certain pieces of equipment. Perhaps a fellow student teaches them a particu-
lar mathematical function or they figure out for themselves how to write a com-
puter program. But most students need their teachers to instruct them in these

things.

Students who feel the task is beyond their skills often feel they have to copy rather
than write their own answer.

An example

of a task set
before teaching
the skills

An example of
a question set
before skills
teaching,
designed to
guide students

At the start of the course, a KTH teacher asked students to
"Write a critical review of two research papers’. Most of the
papers came in full of copying. Students copied from the
papers themselves, from other students and from lecture
notes.

At the start of a Master's course, the teacher asked for a
critical review of a paper. He used a template with specific
instructions (‘What is the key finding in this paper’, ‘List
two facts or points that support the main point’ ‘State four
sources of evidence and say how reliable each
source.....etc).

However, the teacher needs to be careful not to create another problem - i. e. that
of students copying each other. Examples in Suggestion 3.3 above address this issue.
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SUGGESTION 3.5.

Do not make the assignments too hard

This is not the same as saying ‘Make the questions easy’!

A question [In an Urban design course:] Redesign the Slussen inter-
which is change in Stockholm to allow twice the number of cars
probably and people per day to move into and out of the area at
too hard four times the current speed.

Would students see this question as a challenge or as a threat to getting a good grade?
Would the students start to make their own answer or would they start looking for
someone else’s answer?

Instead, you could:

> make the assignment smaller

(‘List the four most important aspects to consider if you were
intending to increase travel etc...’)

> provide more guidance to students on how to do it,

(‘'Using the 1998 report on traffic flow in Slussen, identify three
ways in which the 2008 traffic etc.’)

> set the assignment as a group task

rather than an individual one so students can pool ideas and
resources
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> ask students to provide only an interim step

as their answer instead of the finished report, product or item.
(‘State three factors that any tender to redesign the Slussen traffic
flow would have to include and justify your selection with
reference to...etc.')

Note: see suggestions below about ensuring students do not copy from each other.

SUGGESTION 3.6.
Make it clear in examination instructions which parts of the

student’s work / answer will count towards the grade

Grading criteria often state which aspects will be judged for a grade and students can
usefully have these aspects drawn to their attention. For example, teachers can point
out that the student needs to be focussed on the presentation and the research
process as well as the discipline-specific content of their thesis since all three are con-
sidered when allocating a grade. This helps to clarify what ‘work’ will be assessed and
therefore, what work must be the student’s own.

The course syllabus may need to specify whether or not proofreading by someone
else is acceptable. It may need to state who may help with, for example, locating and
selecting sources or how much help from fellow students is encouraged. Conversely,
the brief may state where such help should stop.

Teachers often say, ‘Students should ask us if there is anything they do not under-
stand’. However, students often say they shy away from taking such matters to teach-
ers, assuming they should use tutorial time for ‘interesting’ questions instead. When
asked, students describe ‘interesting questions’ as questions about the subject itself
or the content of their work rather than how it should be done.
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*¥ Especially for students

Reading this chapter might be a useful way to help think about assignments, about
why they are set as they are, and about how they are meant to test or encourage your
learning. Some students might use the points in this chapter to analyse why a partic-
ular examination question makes them feel, ‘T don’t like this question!” Guidance for
teachers in this chapter might help diagnose why you have a negative reaction and
guide discussions you have concerning this question with your teacher so you under-
stand why it was set in the way it was.

On the last point, making clear which parts count towards the grade; if this has not
been done, do ask for it before starting the task.
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CHAPTER FOUR / DETECTING CASES OF SUSPECTED PLAGIARISM

This chapter suggests ways that teachers can identify plagiarism in students’
work. The chapter starts by describing electronic ways of identifying where stu-
dents’ texts match those in databases or previously submitted student work. It
then outlines ‘human-based’ methods of identifying plagiarism which a teacher
can notice when reading or reviewing work. Human-based methods are useful
for work in both hard copy and electronic submissions. The chapter concludes
with a step-by-step description of how to carry out a text analysis with a text-
matching tool.

It is not a question of judging whether either a computer-based or human-based
methods is superior, but rather about considering how the two methods can
complement each other in order to reach an assessment of a particular student’s
work. Remember that a software tool cannot decide if the student’s submission
contains plagiarism or not; this is the teacher’s task. It is also the teacher’s task
to decide whether the case should be reported to the Disciplinary Board, a topic
covered in Chapter 5.

How to use this chapter

Like all chapters in this guide, you might be starting here because you are a
teacher with concerns about a particular student’s work. This chapter is written
so that it can stand alone. However, if you only read this chapter, you may miss
the key message of the guide which is that by starting with detection, it is too
late to prevent plagiarism. If, on the other hand, this chapter is a step in your
course-planning then make sure to read the other chapters too.

One idea the authors have followed when establishing this guide is to encourage
teachers to identify possible plagiarism early on. Early identification allows
teachers to feedback to students before reporting them for plagiarism. The best
way to achieve early identification and feedback is via drafts. These could, and
we believe they should, be used in all courses at KTH and in all types of submis-
sions, including lab reports, essays and theses. Checking the draft version is
quick - a glance at reports to see if the student risks serious copying. This would
be especially important for large assignments and high-value tasks such as the-
ses. Then for the final version, a more thorough check is necessary.
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If teachers did use drafts and early feedback, this will lead to a systematic ap-
proach to preventing plagiarism. Early feedback would also be fairer to all stu-
dents, as experience shows that some will be targeted more frequently than
others. Running suspected cases only through text-matching further emphasises
this uneven focus on some students.

In the long run, drafts and feedback are most beneficial for the students - they
learn how to do it correctly. But early detection also benefits teachers since cases
which are found and fixed in the draft stage do not have to be reported to the
Disciplinary Board.

4.1 What is a text-matching tool?

Text-matching software is often referred to as ‘a plagiarism detector’ or even as
‘plagiarism prevention tools’. However, no software tool can judge whether a
text submitted is plagiarised or not; only the teacher can do this. The tool itself
cannot prevent plagiarism, even if its use may dissuade students from attempt-
ing it. Specialist software for plagiarism is more correctly called a ‘text-matching
tool’ and we use this terminology throughout this guide. The guide website of-
fers detailed instructions on how to use Urkund, the trade name for one of these
tools. Here, we describe how all such tools work and what they are capable of
doing for teachers and students.

How text-matching tools operate

The student submits his or her work electronically — at KTH, this usually means
uploading it through BILDA. (See the guide website for guidance on alternative
methods). The tool takes the uploaded digital text and first removes all pictures
(including any equations which are stored as pictures) and strips out the format-
ting. It then creates sections of text roughly 40 characters long. (Note: the exact
size is unknown and it differs from tool to tool). Strings of text from the stu-
dent’s text are then compared with text from different sources. This is similar to
what a teacher does when a text is suspected of plagiarism and the teacher
‘Googles’ a part of the text and in some sense, the tool can be compared to a
‘multi-Google search’. However, the text-matching tool quickly submits all of
the text in sections, makes the comparison to more sources than just the Inter-
net, plus it allows the teacher to upload all of the texts submitted in a course, all
at the same time.
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% Sources inspected by text-matching tools
All tools which are commonly used in Sweden, whatever their name, check for
matches in

. the Internet
J previous submissions to the same tool
J some closed databases

Because different tools access different submissions and hold a different closed data-
base, different matches (and different misses) will occur. None will find everything.
One UK study™ tested one tool, called Turnitin ©, and found that on average, Tur-
nitin identified about 50 % of the instances of copied text in controlled challenges.
Researchers have been regularly comparing the various tools which are currently in
use and have noted variation in accuracy of identifying the location of a source, in
user-friendliness and in versatility™.

How text-matching tools search the Internet

All text-matching tools will rely on their own searching and indexing programmes
and all of them try (and, of course, fail) to keep up with the rapidly expanding Inter-
net. Each has an algorithm for deciding which sites to check and how deep within a
site to explore. A tool’s ability to match what’s on the Web is only as good as the text
fragments, keywords and archived sites which it stores in its database. All tools con-
tinuously redo their indexing, in line with usual practice for meta-search engines, and
all exclude ‘common phrases’ to avoid creating irrelevant matches.

The important point for the user is to remember that not all Internet matches within
an individual student’s work will be found, and that the matches that are found will
be different on different occasions.

How a text-matching tool searches previous submissions

When a new student text is submitted to a text-matching tool, it can be indexed and
stored in a separate database which is specific to that text-matching tool. The user
(which usually means the teacher) must tell the tool whether a submission should be
stored or not. The database allows all students’ submissions which go into it to be
compared to submissions from previous years, in other courses at KTH and at in any
other university using that tool. If a teacher does not want to save a submissions, for

2Introna, L., Hayes, N. Whitely, E. and Timm, A., (2007) "Inside plagiarism (copy) detection systems", International Students,
Academic Writing and Plagiarism Conference, University of Lancaster, Lancaster UK, 6 September, 2007.

130ne example is a study by Webber-Wolf, D. (2008) , On the utility of plagiarism detection software, 3rd International Plagiarism
Conference, Northumbria University, 23-25 June 2008.
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instance if it is one of several drafts, then the guide website describes how this is
done.

Teachers can usually only see the date and place where any matching text was lo-
cated. A specific request to see the submission is necessary and may not be granted
by the original student’s teacher. This arrangement safeguards the copyright exemp-
tions that are allowed when archiving students’ work. Since different text-matching
tools do not exchange their databases - to do so would remove their claimed compet-
itive advantage over rivals - then, if KTH changes text-matching tool, all previous
submissions will no longer be available.

How text-matching tools search closed databases

All text-matching tools will have negotiated access to some closed databases but they
will not have access to the majority of sources used by students since they do not, as
a rule, pay subscription fees. This means that students registered at KTH can access
material through the Library which our text-matching tool cannot. Companies mar-
ket themselves as actively pursuing package deals with copyrighted sources and jour-
nals. The sources themselves are becoming more interested in placing their material
in these companies’ databases because their editors are worried about plagiarism in
scientific articles.

% Sources unavailable for text-matching tools

Tools cannot access many of the sources that students will be using. These include:

J copyrighted material

o printed books

. text that is translated from other languages

. previous submissions to another software system

Copyrighted material

Text matching tools cannot access most electronically stored scientific journal arti-
cles which the students have access to through KTH Library subscriptions. A few ar-
ticles are on the author’s home page or are published in arxiv.org - a situation that
can sometimes give plagiarising students an unwelcome surprise.

Printed books

Most printed books are not available electronically on the Internet and older books
have no electronic version though Google’s ambitious scanning programmes may
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change this in future. Manual searching methods are probably the only recourse for
locating most books.

Text translated from other languages

If a student translates parts or all of a text, this would not be identified since no tool
offers translation facilities and no company would support the vast database needed
to store all relevant languages.

Previous submissions to another software system

Some teachers almost seem to believe that a collected corpus of students’ previous
work accumulates automatically. Of course, this is not the case. If submitted student
material is not regularly scanned into a text-matching tool, or resubmitted when and
if a new tool is used, then it can not be matched against new submissions. Teachers
are advised to keep their own electronic archives of student work.

% ldentifying the source text following student alteration

Students can plagiarise by taking others’ ideas as well as by copying others’
words. Taking others’ ideas becomes plagiarism if the student does not acknowl-
edge the source. However, text-matching tools can only find words whereas
human readers might spot unattributed, paraphrased student text.

A few students may exploit the limitations in the software. Strategies which have
been discussed amongst those interested in such deliberate cheating include:

> deliberately misspelling words
> adding grammatical errors
> inserting white citation marks around the entire text which would

be invisible in the printed version but which the tool would read as

an acknowledgement of the source [not all tools make this distinction]
> replacing some characters with others that look alike but have different

character codes. Again, this alteration would be invisible in the printout

but would appear when inspecting the formatting. There are now

programmes which can make these changes, probably created as a direct

result of the ‘market’ created by text-matching activities.

The student may also have used one of the many companies which sell work such as

essays and even dissertations. These are largely for English texts but some Swedish
providers are appearing'+. Commercial providers promise ‘original work’ and where
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this is true, the result will be submissions which appear acceptable to text-matching
software. However, since purchased work is not written by the student, handing in
such a submission would be a serious attempt to deceive. Since detecting this type of
attempt to deceive is unlikely, the case is strengthened for managing the process by
which it was ‘written’ (sic). Teachers can do this by any of the measures outlined in
Chapter 2. These include asking for drafts and checking authorship via discussion.
However, students need to be forewarned if either is planned and it is probably best
to use these methods with all students in order to be fair.

A final word about using text-matching tools

There is much in this chapter about the limits of text-matching tools. This is because
many teachers have unrealistically high hopes that they will solve the issue of plagia-
rism. Yet, despite their limits, there are still good reasons for using them. It saves
time by weeding out the worst cases of blatant copying. Though students can take
steps to evade matches, ‘good’ cheating takes time and cancels out the reason many
students resort to cheating which is their lack of time. Using text-matching to com-
pare texts also makes sense in a large class where several teachers share the grading
duties. That is when such tools really come into their own.

4.2 Using manual detection methods to identify plagiarism

If a text is plagiarised, then a good teacher often suspects this at the first reading.
This section describes how teachers can work with and augment electronic de-
tection, combining the strengths of both systems.

% Cases that the teacher can find when text-matching tools cannot

When students use books or copyrighted material incorrectly, teacher compari-
son with the original might be necessary. Teachers often start by checking the
course literature, both current and in previous courses, and checking articles
mentioned on the course home page. Another place to look is in the student’s
own bibliography as they can leave clues in the references. Some students even
copy from a book written by the teacher! Commissioned texts from commercial
providers are tougher to spot, although the teacher may react to style variations
or unexpected improvements in language. Translations, too, are tricky although
it might help to use Google’s translation service (http://translate.google.com
does many languages) on a selected fragment and see what you can find -

1“For example, the site http://www.essays.se/ describes itself as '...a digital resource which enables you to search and download
thousands of English-language university essays from Sweden. What are university students in Sweden writing their final theses
about? Here you will find out.” The site says their essays are free and it is linked to the National Library of Sweden. Swedish ver-
sion at http://www.uppsatser.se/ . To find examples of English sites, just google for “buy essay” to see the large market.
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though you will probably also need to consult someone proficient in the foreign
language to compare texts.

% These are suspicious signals - but more proof is needed

J layout changes
J language changes
J a level of written language which is different from the student’s

oral performance

. the editing history of the document

. strange or variable references

° an answer to last year’s questions (!)

J a fully finished work with no evidence of the writing process
. a sense that “this sounds familiar”

Layout changes

If the student has copied and pasted the work, then fails to reformat the new docu-
ment, then the teacher might see signs such as font changes, the text moving between
fully justified and left justified and Internet links remaining in the text, perhaps in
grey. Caution: None of these things on their own constitute ‘proof’ as each could
have an explanation in line with acceptable (though sloppy) writing practices. But
they do show the need to check further.

Language changes

If, as a teacher reads the text, he or she finds one paragraph in perfect English and the
next with three mistakes per sentence, then it is likely that different people wrote
them. Other signs are a mix of American and British usage and inclusion of words
which are likely to be beyond the student’s vocabulary.

Caution: The work can be created by piecing together other’s text because the stu-
dent misunderstands what is expected - in that case, it is plagiarism but it may not
be attempt to deceive.

A level of written language which is different from the student’s oral
performance

A student who can hardly understand a teacher’s questions may hand in work in
complex English, even using words that a Swedish teacher who is reading the result
needs to look up in the dictionary. If the same student is asked about the work, she
may answer with incomprehensible English.
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Caution: This happens because in some countries, students only learn and practice
some skills - typically, reading and writing — and neglect oral skills such as listening
and speaking. Some may learn oral English from a teacher with non-standard pro-
nunciation. One idea for a teacher who encounters a major difference in language
skills is to ask the student to write a supervised text to check their capability. (Do
watch during the writing.)

The editing history of the document

A reader who becomes suspicious of authorship can check file formats to see if they
are consistent. In Word, this is done by using the ‘Properties’ function found under
the ‘File’ button. Properties shows the editing statistics, including date of creation,
the editing time and the number of saves. A check which shows the student has spent
only a few minutes creating the work and/or has done so in a single session, could in-
dicate a cut-and-paste job.

Caution: Formatting variations have many explanations but do suggest further investigation.
Strange or variable references

Teachers report asking themselves questions such as: Is the student using books or
journals which are not available at KTH Library? Are there no recent references at
all? If che topic is familiar, can I see references which have been fabricated, or had
their date changed? Also, does the reference style change in the text, perhaps point-
ing to cut and paste?

Caution: Strange references do not prove the work is not the student’s own. It could
lead to a request that the student to bring in the cited sources or prompt a search for
them by the teacher.

An answer to last year’s question (!)

This may seem incredible but if the task is only slightly different from last year, a stu-
dent may not notice and may hand in work copied from the previous year’s students.
A teacher can immediately spot this but to document the copying, access to the elec-
tronic archive of last year’s work using “Windows search”, or submitting previous re-
ports and the recent resubmission to a text-matching tool will confirm the source. If
one student’s action is crude enough to alert the teacher, then this kind of wider in-
spection often identifies others who have done the same but who have hidden it
more skilfully.

Note: Preventing resubmission of old work is a strong reason why teachers should
routinely set new tasks every year.
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A fully finished work with no evidence of the writing process

If the student hands in a longer piece of writing such as a thesis at the last minute,
perhaps even the day before the oral presentation, but the submitting student has not
been observed doing the work and has avoided interim steps such as submission of
drafts, then the teacher has cause to be very suspicious. Teachers who have experienced
this kind of behaviour say the likelihood is high that the work is not the student’s own.

Note: Teachers need to ensure there is an adequate gap between the hand-in date and
any oral defence. This will allow the teacher to inspect the written submission and to
authenticate the authorship if necessary.

For a Master’s
thesis, and for any

work where no
drafts have been
reviewed, this is
especially
important

A sense that “this sounds familiar”

This is one of the teachers’ most powerful tools. Since the teacher knows the field,
once suspicion is triggered, the student could be in trouble. Some teachers even seem
to take up the challenge of locating the original and for a few, there seems to be no
limit to where they might look. The next section provides some of their strategies.

¥ Some ideas if a teacher thinks, ‘Where does this come from’?

A text-matching tool may completely ‘clear’ a text yet reading it raises suspicions.
Here are some ideas for further checking suggested by experienced teachers:

o check references!
o figures and equations?
° discussion
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Check references!

Can you find them in your library? Have they been falsified to make locating them
difficult (such as a changed date, or even evading location at all, implying they are
fictitious)? If textbooks are cited, check the index then look for relevant sections
which may be copied verbatim. Where a student lists Internet links, the url may only
refer to top-level sites whereas a deeper search may reveal key sentences or even
downloadable documents. Many times, students will not have used the whole article
but have copied the publicly available abstract or segment and the same can be easily
found by the teacher.

Figures and equations?

Look at the figures and equations in the work submitted. Figures are not compared
at all by text-matching tools, and some equations are also included as pictures rather
than typeset text. Sometimes it is possible to recognise a figure and if the source of this
figure is not included among the references, this is a prime candidate to check for copy-
ing. Figures from references which are included, but which are copyrighted sources, are
also clues. Read or Google the text surrounding the figure to see if it is copied.

Discussions

Ask the student questions about the work as students who have not written the work
themselves usually experience difficulties in talking about it. Either ask for more
technical details or about the process of writing, like why did you select these refer-
ences? Asking for a draft is another way of authenticating the work. However, take
care that you are not acting in ways that threaten students’ rights to fair treatment.
Telling students you might do this at the start of the course is important as is being
clear why a discussion with any one individual student can be justified. Make sure it
is a chat and not an ‘investigation’ as then the student will have different expecta-
tions and rights. This is an action that requires careful forward planning.

4.3 Six steps for systematic use of text-matching tools

The guide website includes screen shots and step-by-step guidance. Here, the
overall principles for efficient use are listed. This will not tell you how to use the
tool, but it will tell you how to use it efficiently.

There are six steps in using a text-matching tool. The sixth step is only used if

plagiarism involving attempt to deceive is suspected and therefore involves a re-
port to the Disciplinary Board. Often steps 3, 4 and 5 are iterated.
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First “submit it”

The tool will “match it”

The tool will “summarise it”
Then “show it” in a report
You “edit it”

You “report it” or “grade it”

cukrwn-=~

Step 1. Submit it

It is up to the teacher how the texts should be submitted. Most tools support the
following options:

. all students e-mail their work to a specific mailbox set up by the teacher
. all students submit their work on a specific web page set up for
the course
. all students submit via BILDA which performs an automatic check
. teachers check an individual submission in BILDA or on a web page

This one is

useful for
theses

Step 2. Match it

The tool does this and the first part of this chapter explains how this is done. Some
tools may not respond immediately, and the delay may be significantly longer at the
end of terms. Some tools work overnight. Check the typical period needed before
setting the deadline for submission so that there is enough time for text-matching to
take place.

Step 3. Summarise it
The text-matching tools summarise the amount of copied text calculated as percent-
age of student text, sorted in order of amount of text. Several hits on the same text

should be added together. Examples of the result are seen on the guide website for
some common tools. When presented with all the reports summarising matches, sort

62



them quickly into high percentage of matches where a check needs to be made and
small percentages of matches that can be dismissed. Then only examine the highest
percentage matches in detail. Note that the bibliography can be a significant contrib-
utor to the total percentage of matched texts. Some tools offer the possibility of ex-
cluding the bibliography and this may make a difference when deciding which
submissions, if any, need more attention. Also note that some apparently high overall
percentages may be the result of compiling many small entries. Forty or fifty matches
of <1% entries can look as bad as a 45% total but are, in fact, a perfectly legitimate
writing strategy for that task in that discipline.

Step 4. Show the details

For pieces of work where high match percentages were found and where the matches
identify cause for concern, then the next step is to ask the tool to display the student’s
text and the identified original source text side-by-side. The tool marks the sections
where such a comparison would be useful. Note that the texts are displayed unformat-
ted, which may cause equations to look strange and which will exclude figures. Where
a significant segment of the student’s work is matched to a particular source, it is a
good idea to download and save a copy of the original text. You do not need to make
copies of all matched sources; minor matches to unrelated texts can be dismissed.

Step 5. Edit it

A good text-matching tool should allow you to suppress irrelevant hits like one-liners
and discount the bibliography in the final summary and report. Sometimes this
weeding and discarding must be done hit-by-hit. In some tools, if a draft version has
been indicated, the text-matching job must be re-submitted manually asking to re-
move the draft from the match. Resubmission may take an additional day.

Step 6. Report it (or Grade it)

In Chapter 5, reporting is discussed in detail. Here, the basic point is that your infor-
mation to the Disciplinary Board must be in a format that will allow a non-expert to
judge how much of the student’s text is copied without attribution. Some text-
matching tools can generate a report on unformatted text which runs to 50 or even
100 pages. The ideal report would be one which compares the source in its original
format so that pictures and equations are matched as well. This may have to be done
manually, but teachers who have done this say that the electronic report is some help.
It is usually sufficient to include only the large percentage matches.

The next decision is important: either report it or manage the incident yourself.
There is no third option (such as putting it on a shelf and doing nothing). If there is
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not enough proof to support a report to the Disciplinary Board, then correct the re-
port fairly. Be careful that your decision to mark a student down is based on evi-
dence. A grade cannot be reduced due to a suspicion of cheating.

Actually using the tools

The tools currently offered by KTH are listed on the KTH Library site under
“Teacher tools”. Access is described here in various manuals and films. Some schools
or departments may have other tools available too, so check with your local plagia-
rism administrator. See more details on the guide website.

4.4 Examples of cases detected by text-matching tools

Entire report matches (> 90 %)

This could be a lab report, where only the name on the front page has been changed.
Check if figures and equations also match.

Caution: has the text been previously tested by the same text-matching tool regarding
the same student? For instance as a draft (then matches would be OK) or in another
course (then matches are not OK, referred to as self-plagiarism).

Students cannot
submit the same

work twice and

expect to have

credits awarded
each time

Entire report matches (> 50 %) involving a single source

Find the source and print it for comparison. Check if there are search-and-replaced
keywords (like the word ‘Toyota’ changed to ‘Volvo’ or ‘Angola’ to ‘Zimbabwe”).
These would indicate an attempt to deceive. Reference dates could also have been
changed (such as cases where students have added four years to all references in an
old report). This is evidence of attempt to deceive. Also, reports involving attempt to
deceive are usually handed in late or at the last moment, with no drafts available.

Note: Any or all of these actions are not uncommon in thesis reports.
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Entire report matches (> 50 %) involving several sources

These mix and match reports are sometimes trickier to identify than those involving
a single source, but they do give colourful displays in several text-matching tools. The
report can show that the student has nicely spliced together sections of text, perhaps
even providing a student-written introduction and/or summary. Results can be
copied or original.

Caution: Students who submit this sort of text may claim “this is my own work” as
they see this cutting and pasting as legitimate. Chapter 5 discusses how to manage
such cases.

Some parts are copied (< 10 %)

This may be a student misunderstanding and is usually easy to spot — hopefully early
on in a draft version. In-text citation markers might be used but not in a way that re-
flects the copying. For example, the student may have placed a citation marker at the
end of a paragraph or even after several paragraphs (a number in brackets, often the
same for several paragraphs).

Caution: The student may claim no attempt to deceive since in-text citations are
there, even though used incorrectly.

False indications (> 1 %)

Incorrectly marked citations (for example, missing citation marks) or block citations
marked by indented text or italics may have been flagged. If the student has other-
wise indicated in the written text that a citation has been used, then this is clearly not
plagiarism. Sometimes the student copies part of the text from the question.

Caution: Lab reports with very little text can sometimes be very similar after pictures
and equations are removed. Always check the actual student report.

False indications (< 1 %)
A correctly written reference to a source in a bibliography will naturally cause text-
matches (but of less than 1 % each), and several of these can add up. Some text-

matching tools allow the bibliography to be excluded in the summary. Portions of
sentences with general text can match irrelevant sources.
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4.5 Especially for students

After reading this chapter you may be worried about being accused of plagiarism in
your work. Here are some comments designed to help judge whether or not your
worries are justified.

What kinds of questions are you asking about plagiarism? If, like many students, you
are asking, “How much of the text must I change so as not to be accused of plagia-
rism?”, then perhaps you should worry. This question signals a high-risk approach to
writing. Instead, your writing needs to happen without directly looking at the orig-
inal text. Your notes and summaries of what sources say should mean you are able to
write in your own words.

Perhaps you are asking, ‘Must I completely stop cutting and pasting text from the In-
ternet?’ Again, wrong question. Of course you want to cut and paste things from the
Internet. The question is what you do with this text. It may be only for reference, not
for writing. We suggest you create a separate file called cutnpaste.doc or something
similar so that you do not accidentally end up with copied text in your work.

Another good habit is to keep track of the references from the start. If you plan on
using more than a handful of sources - say, more than 10 references - then it is worth
your while to learn to use Endnote or Bibtex to handle your bibliography. Specialist
software also simplifies switching between referencing systems if you wish to use the
same sources in another context.

Finally, none of your questions about plagiarism should be about the referencing for-
mat. A departmental guide or a standard document can answer these questions.
However if the format and layout of your references are wrong, you will not be ac-
cused of plagiarism. That is an honest mistake. But do try and be consistent about
where you put commas or whether or not the title is in italics etc. Check out some
examples of how it should be done.
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CHAPTER FIVE / POLICIES AND PROCEDURES FOR MANAGING CASES
OF STUDENT PLAGIARISM AT KTH

This guide stresses all the ways that students can be educated and persuaded
away from plagiarism. However, it is inevitable that some will submit work that
is not their own. Some will do this deliberately as an attempt to deceive the per-
son marking their work. Others will plagiarise without realising they have
breached KTH rules.

All actions at KTH operate under the requirements of the Higher Education Or-
dinance. Relevant sections of Chapter 10 in the Ordinance regarding discipli-
nary measures are cited in Chapter 1 of this book and states: If there is cause to
suspect an attempt to deceive, the vicechancellor's shall promptly be notified.

This chapter explains how all cases of plagiarism are managed at KTH. It also ex-
plains the responsibilities of students, teachers, administrators and specialist
known as ‘contacts’ with regard to plagiarism.

5.1 Responsibilities for managing plagiarism
Contacts: their role at KTH

Each KTH school has nominated a person or people to act as a point of contact for
any teacher who wishes to discuss disciplinary issues. Contacts should work proac-
tively with others in the school to develop good practice and to spread information
about how best to deter students from plagiarism. Contacts also disseminate infor-
mation from the KTH Administration to teachers and students within each school.
As a group, contacts are charged with advising KTH on how to ensure that KTH
rules are efficient and legally sound in order to manage disciplinary matters.

See the guide website or ask the KTH Legal Section in order to identify the contact
in your school.

Student responsibilities concerning plagiarism

Students need to pay attention to any information they are given about examina-
tions. This could be in the form of guidance before examinations (written and/or

“The translation states “vicechancellor”, which should be Vice-chancellor (UK) or President (US) as the equivalent for rektor in
Swedish. We will use Vice-chancellor in the following.
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oral) and/or as feedback as they proceed with a home assignment task. In accordance
with a decision 2008 by the National Agency for Higher Education®é, students must
ensure that they understand any feedback given to them by teachers and where they
do not, they should seek further guidance.

Once students know what is expected, it is their responsibility to follow instructions
and to ensure their work is an honest reflection of their own efforts. Of course they
should draw on sources and on others’ ideas and work as appropriate. Where they do
so, they must acknowledge the work of others using methods which have been cho-
sen by their department.

Students should take care to protect the integrity of individualised assignments by
not, for example, sharing final drafts with other students in formats which make
copying easy. Where students cooperate with others and where this cooperation
makes a significant contribution to the final result, it must be acknowledged. In cases
where work is stated to be an individual task or a task which should be unique to a
specific group, then students must take steps to comply with the requirements for in-
dividual or group work respectively. By attending to this issue, students need not
forgo the obvious benefits of discussion and debate amongst fellow students, how-
ever if they are unsure when cooperation might become unacceptable copying they
should consult their teacher for further guidance.

Teacher responsibilities concerning plagiarism

These are described throughout this guide. In summary, teachers should:

J design programmes and teaching activities that ensure students
have sufficient knowledge and understanding to avoid
plagiarism (Chapter 2)

. design assignments in which students can show their individual

understanding of the learning points being examined (Chapter 3)
J use a range of detection strategies to identify instances where
students submit others’ work as their own without sufficient

acknowledgement (Chapter 4)

J follow KTH procedures for dealing with cases when they arrive —
the purpose of this chapter

16Hégskoleverket 2008-01-08, reg nr 31 -2456 — 07
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Teachers will manage plagiarism on a case-by-case basis depending on the circum-
stances. However, though each case is unique, their management needs to be consis-
tent across the university. KTH is taking measures to improve consistency in how
cases are managed and to treat each case fairly.

The figure below outlines how teachers must decide the type of management that is
appropriate for different levels of plagiarism.

Teachers’ responsibilities are summed up in this diagram

ATTEMPT
TO DECEIVE

STUDENT
KNOWS;
BUT THE WORK IS REPORT TO
VICE-CHANCELLOR

E WORKIS
‘NOT THE
MANAGE
STUDENT DOES NOT AND DEAL WITH
KNOW

N
MARK AND TEACH N

N
N

WHAT THE N

TEACHER
DOES

On the left, the lowest level of plagiarism, the student submits plagiarised work but the
student is not yet aware of his or her responsibilities to acknowledge others’ work and
words. In these cases, the teacher must mark the work down to reflect the plagiarism
and continue to teach the student how to correctly acknowledge others’ work.

At the middle level, students are aware of what they should do but do not yet comply
with the requirements to acknowledge others — perhaps they do not follow referencing
conventions or perhaps they cooperate too closely with fellow students. These middle
level cases must be managed within the programme following guidance given below. The
important point is that there is 7o cause to suspect the student has made an attempt to deceive.
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The question ‘Where is this line?’ indicates the demarcation between plagiarism
with reason to suspect an attempt to deceive and plagiarism without reason to sus-
pect an attempt to deceive. The line is not easy to identify. There is detailed advice
later in this chapter on how this should be done. Here, the important point to make
is that only in cases where you have cause to suspect an attempt to deceive must you report them
to the Vice-chancellor.

To summarise, teachers must deal with all cases of plagiarism. How teachers manage
cases will depend on their location on the sliding scale of severity illustrated in the
diagram.

5.2  Managing cases of plagiarism
Managing low level plagiarism

Throughout this guide, the point has been made that students find it difficult to un-
derstand what they are expected to do and how they should follow the rules when
doing their work. It is up to the teacher to judge whether the students have had suf-
ficient opportunity to learn. If this is not clear, there is further guidance on this point
in Section 5.4.

Consequences for plagiarism should reflect the student’s level of understanding and
the seriousness of the offence. In general, for the lowest level, the grade should be re-
duced to show that learning outcomes have not been met. It may even be the case
that an F or Fx is given to require the student to correct the work and to indicate that
insufficient work was done by the student to enable the teacher to judge the student’s
learning.

Students who are plagiarising at this level will need clear, detailed feedback on how
they should do their work in future. This could include individual guidance but is
more likely to mean directing students to sources such as the Library, pre-written in-
structions on referencing and citation, or instructions on cooperation with fellow
students. Much of this information can be found on websites and sources suggested
on the guide website.

Managing serious plagiarism where there is no reason to suspect attempt
to deceive

If a student knows what is expected and does not comply, then teachers need to take
this seriously. The next section suggests possible action. Since it is important that
cases of plagiarism where an attempt to deceive is not suspected are managed consis-
tently within a department or school, teachers are advised to talk to the appointed
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contact in their school to ensure they act in line with colleagues. There is detailed
guidance in Section 5.3 below to help teachers decide whether or not a case falls into
this category of plagiarism.

Action concerning plagiarised work with no reason to suspect attempt
to deceive

In all cases, the student’s mark should be reduced to show that the work does not
meet the learning outcomes. In most cases, additional action such as those listed
below is warranted. Depending on the severity, additional action could include:

. an interview with the teacher. This is to ensure the student
understands what is incorrect and the consequences of continued
failure to present ‘true’ work

. an interview with a specialist such as the Contact or the Head of
Department. This ensures the student understands what is required
and knows what will happen in future as a result of this type of work.
A record of the interview can be kept and a copy given to the student

. fail the work Fx and require correction. This option can be taken

in cases where, if the course plan had been clear regarding

plagiarism, students would have been reported for disciplinary

action (see section 5.4 below)
L fail the work F. This forces the student to redo the assignment
Recording plagiarism in cases without suspicion of attempt to deceive
The school should keep a record of what penalties have been imposed and the
grounds for these. This allows, over time, a check to be made on the consistency of
decisions and will also help the school to identify whether further action is needed.
5.3  When to report cases of plagiarism
Plagiarism with reason to suspect attempt to deceive must be reported
The person who is assessing the student’s work must be able to make a true judgement

of the student’s learning, based on the work which the student has submitted. If the
student attempts to deceive the assessor by any means, then this must be reported.
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How to decide if suspected attempt to deceive is involved

This section sets out the criteria to use to decide whether or not to report a student
for suspected attempt to deceive. When a case is reported, the KTH Vice-chancellor then
takes over management of the case. Section 5.5 below describes what happens. Here,
the focus is on whether or not to report a case and the guidance here is only for
teachers who must make this decision. The Vice-chancellor or Disciplinary Board
makes a judgement based on all relevant facts, and they decide whether an attempt
to deceive is involved.

Decisions about disciplinary matters are sometimes very complex. Your school con-
tact is a good place to start for further advice or support in deciding if there is cause
to suspect an attempt to deceive. Contact details for all contacts are available on the
guide website.

Important: if, after following the guidance below, you decide that a student should not be re-
ported for suspected attempt to deceive this does not mean that you should take no action. Cases
of plagiarism without reason to suspect attempt to deceive must be managed within the pro-
gramme using procedures described in the previous section.

When a case of plagiarism MUST be reported

Always report cases where you suspect the student has handed in work which shows
a deliberate attempt to deceive the assessor or to create a false impression about the in-
tegrity of the work.

There is no option in cases of suspected attempt to deceive — they must be reported.

Cases of suspected attempt to deceive will be judged by the continued disciplinary
process and can only be found proven if there is evidence:

. that the student was informed of the requirements for this
piece of work

J that the breach constitutes a threat to the work’s integrity

. that there are facts to support the attempt to deceive

If you are unsure of any of these aspects, please consult your school’s contact who is
delegated to offer advice on such matters.
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Four things that strengthen that a suspicion of attempt to deceive should
be reported:

1: ... if the student has been previously given a caution or warning about
similar behaviour in a similar context

2. ... if the student has received feedback about unacceptable practices or
breaches of academic rules

3. ... if concrete evidence supports the accusation

4. ... if the rules for the assignment explicitly state how and in what context
they must be applied

Each of these criteria is illustrated with examples in the following pages. Examples
show how that a criterion is met or not met in each particular case.

EXAMPLES OF CASES APPLYING THESE CRITERIA

____________________________________________________________________________

’ \
1 1
’ :
E A case of suspected attempt to deceive should be reported if the student has been E
! previously given a caution or warning about similar behaviour in a similar context !
i i
1 1
1 1
|\ --------------------------------------------------------------------------- ,l
YES, the student The student is warned in Term One against copying other
has been given a students’ computer codes and then submits code in Term
similar caution Two that is clearly copied from another student.

NO, the student The student has previously been warned about cheating
has not been given  on a maths test and now has submitted inadequately refer-
a similar caution enced text in a project report.

YES, the student The student has been warned about using help from other
has been given a people to write up project findings and then uses someone
similar caution else to write up the research findings in his dissertation.
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YES, the student
has been given a
similar caution

YES, the student
has been given a
previous caution

....................

The student has had a previous case found against her for
cut-and-paste plagiarism and she has now submitted an
essay which she paid someone else to write on her behalf.

The student’s draft work was plagiarised and the supervi-
sor told the student ‘This is plagiarised’ "7 and that the stu-
dent to fix it.

A case of suspected attempt to deceive should be reported if it can be shown that

rules

YES, the student
has received
warning feedback

NO, the student
has not received
warning feedback

....................

! A}
1 1
1 1
1 1
1 1
1 1
1 1
! the student received feedback about unacceptable practices or breaches of academic !
1 1
1 1
1 1
1 1
1 1
N d

The supervisor's feedback was that the student must
rewrite chapters paying specific attention to referencing
conventions and suggested how to seek guidance. The
student’s final text has only numbered footnotes. There are
no quotation marks denoting word-for-word replication of
others’ text. A significant amount of the text is word-for-
word copy without any marking of the source.

The student’s supervisor told the student to ‘fix your cita-
tions’ and the student retains the draft version which shows
this is the only guidance provided. The final text contains
numbered footnotes but no citation marks.

________________________________________________________

1 A
1 1
1 1
1 1
1 . . .

' A case of suspected attempt to deceive should be reported if concrete evidence E
! and facts support the accusation '
: i
1 1
1 1
I\ 'l
Yes, there is The student’s dissertation matches exactly a previously

concrete evidence
of an attempt to
deceive

submitted dissertation for 95% of the text. The student has

rewritten the introduction and conclusion only.

7Note: the actual phrase, ‘This is plagiarised’ must be used so there is no doubt of the message.

74



NO, this evidence A student who is being disciplined for copying says, ‘Four
alone would not of my class did the same’.

constitute concrete

evidence of an

attempt to deceive

A
1
1
1
The case of suspected attempt to deceive should be reported if the rules for the E
assignment explicitly state how and in what context they must be applied. !
:
1
1
,l

-

This explicit explanation needs to be in the course plan and needs to be written like
the examples on the guide website.

5.4  Cases which should not be reported for disciplinary action

As the previous section stated, cases of suspected deliberate attempt to deceive must
be reported. However, cases are often not clear-cut. In this section, we list factors
that suggest you should not report cases for disciplinary action. As stated in the pre-
vious section, weigh up all these factors and if you are unsure, do seek advice from your
school contact.

Factors to consider when deciding not to report a case:

1. Has the student been informed about the rules governing the examination in ques-
tion? If not, then the case cannot be dealt with under the disciplinary process. You are
advised not to report such a case but instead to deal with it within the programme.

2. Disciplinary cases cannot go ahead if there is no supporting evidence for the claim
that the student has attempted to deceive. Do not report them.

3. Cases cannot proceed to the Vice-chancellor where the instructions for the exam-
ination do not include information relevant to how the guidance should be applied
in the specific task. If the guidance given to the student does not apply to this type of
task, then return to Point 1 in this list.

4. Do not report work that the student has submitted for feedback or guidance only.

Only report finished pieces of work for disciplinary action. If unacceptable work is
submitted for feedback, the teacher should manage this within the course.
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5. Do not report breaches of the Ordinance which are so minor or unimportant that
the integrity of the work itself is not in question. There are examples in the next sec-
tion of this point.

6. Be very careful about reporting students at the start of their programme since one
of the requirements for disciplinary action is that students understand KTH expec-
tations. It is assumed that students need time to learn what is expected.

Examples of factors to consider when not reporting

These are examples of cases which illustrate whether or not the factor is demon-
strated. Examples marked ‘YES’ show that the example meets that requirement and
this is a step towards the case being suitable for reporting. Examples marked ‘NO’
show the point is not made and in that circumstance and in that case, disciplinary ac-
tion is not likely. The ‘yes’ and ‘no’ comments are NOT advice on whether or not to report the
case. Make this decision after considering all the circumstances.

A
1
1
1
Cases where the student has not been informed about the rules governing the exami- E
nation in question cannot be dealt with under the disciplinary process. Do not report !
them. !

i

1

7’

e ————————

How can you tell whether the student has been informed?

1. The information given to the student relates to the #ype of assignment which is in-
volved in the example you now under consideration.

YES, the student This case deals with 3 students who copied from each

has been informed  other when writing a programme. It is possible to demon-
strate that students have been told about how much help
they can use when writing a computer programme.

NO, the student This case is about a student who had too much help with
has not been her essay. Her only previous guidance was about receiving
informed too much help when writing a computer programme.

2. The information which has been given to the student is relevant to the violation.
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YES, the
information
is relevant

NO, the
information is
not relevant

The student attended a seminar on referencing skills. This
case deals with unacceptable referencing.

The student attended a seminar on referencing skills for all
students. The case deals with an incident where three stu-
dents copied from each other in a laboratory report.

3. The information given to the student was in a form that is difficult to avoid.

YES, the
information
was difficult
to avoid

NO, the
information
was easy to
avoid

YES, the
information
was difficult
to avoid

NO, the
information
was easy to
avoid

There was a planned and scheduled series of lectures and
seminars in the first semester of the programme on topics
relevant to the assessment task.

There was an optional workshop where the information rel-
evant to the assignment was provided to those students
who attended. There was no attendance record.

The programme required all students to complete an on-
line course which informs them about how examinations
will be carried out before they submit their first assign-
ment.

The information about how the assignment must be done
is in course information only and this information was only
given out at the first lecture of the course.

4. You can point to when the information was given to the student.

YES, the time
is known

NO, the time
is not known

YES, the time
is known

You are able to say the time and place when information
about plagiarism was given.

You assume that students had the information about pla-
giarism already from a previous course or previous experi-

ence.

You can point to where in the course documents this infor-
mation about plagiarism has been given.
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NO, the time
is not known

You say, ‘The students should know about this by the time
they come here to KTH to study’.

YES, the time The student submitted draft work and the teacher wrote

is known ‘This is plagiarised’ on the work. The teacher said the work
was unacceptable because of plagiarism and explained in
the tutorial how the work must be fixed for the final copy.

E Disciplinary cases cannot go ahead if there is no supporting evidence for the claim E

! that the student has attempted to deceive. Do not report them. !

This requirement reminds you that you need to have more than a ‘feeling’ that the
student has tried to cheat or to create a false assumption. Evidence must be seen to
be free of bias and to be collected in an impartial manner.

Here are some examples of the kind of evidence that would and would not support a
claim of cause to suspect an attempt to deceive.

YES, there is
supporting
evidence

NO, there is
no supporting
evidence

YES, there is
supporting
evidence

NO, there is
no supporting
evidence

When you look at the report, you see that the student uses
referencing citations such as quotation marks correctly in
most of the text. However, in the one section the student
copied directly from Internet without marking the source,
there are no marks to show that the student’s text is a copy.

The claim for cause to suspect an attempt to deceive is
based on a report from someone who wishes to remain
anonymous only.

The claim for cause to suspect an attempt to deceive is
based on the student changing the copied, unattributed
sections to make them seem genuine. He changed the
word ‘we’ to ‘l' throughout and changed the name of the
country where the alleged project was implemented.

The student belongs to a particular national group where
copying is believed to be a frequent problem.
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YES, thereis
supporting
evidence

NO, thereis
no supporting
evidence

NO, thereis
no supporting
evidence

...................

-

YES, the
guidance is
relevant and
specific to this
task

NO, the guidance
is not specific to
this task

The two students who are assumed to have copied from
each other made identical errors which relied on identical
misunderstandings of the task. This is a misunderstanding
that you as a teacher have never before encountered.

Both students who are assumed to have copied have
made very common mistakes. You as a teacher see these
sorts of mistakes often.

The teacher assumes, based on past experience with this
student, that the student is always trying to get away with
doing the least work possible and here, has slipped below
the threshold.

_________________________________________________________

\
1
1
1
. . . . 1
Cases cannot proceed to the Vice-chancellor where the instructions for the examina- '
tion do not include information relevant to how the guidance should be applied in the '
specific task. Do not report them. '

i

1

’

The written instructions state the work is an individual task.
They also state that students are encouraged to share
ideas and discuss their findings orally but not to exchange
documents, either in hard copy or electronically. Two stu-
dents submitted nearly identical texts.

For ideas on
how to deter

students from
this, turn to
advice in
Chapter 3

Students at the start of their Master's studies are given a
page of advice including the statement, ‘Do your own
work in home assignments’. Two students submitted very
similar essays and explained this by saying they always dis-
cuss their work.
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YES, the guidance
is relevant to this
task

NO, the guidance
is not relevant to
this task

...................

YES, this is a final
submission

YES, this is a final
submission

NO, thisis not a
final submission

NO, thisis not a
final submission

...................

Do not report work that the student has submitted for feedback or guidance only.
Only report finished pieces of work.

Do not report breaches of the Ordinance which are so minor or unimportant that the
integrity of the work itself is not in question

Students are told that they can work together throughout
the practical task but when students hand in their final re-
port, they must include a description of what help they
used and how they used it. Two students submit very simi-
lar work without any note about how they carried out their
assignment.

Students are told to ‘use standard referencing conven-
tions’. One student submits a report without in-text refer-
ences.

_________________________________________________________

-

The student submits a report labelled ‘Final Version” which
is heavily copied from Internet without adequate citation.

The student submits a report on or after the final deadline
with the word “draft” in the file name which is heavily
copied from Internet without adequate citation.

The student submits work for peer review which is heavily
plagiarised, and the other student points this out.

The student submits a chapter of a dissertation to her su-
pervisor and says, ‘Can | have comments on this?’ The
chapter is heavily copied from Internet without adequate
citation. This happens two months before the final submis-
sion date.

_________________________________________________________

-
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YES, this breach
threatens the
work's integrity

NO, this breach
does not threaten
the work’s integrity

YES, this breach
threatens the
work's integrity

NO, this breach
does not threaten
the work’s integrity

NO, this breach
does not threaten
the work’s integrity

....................

YES, the student
is not at the
beginning of the
programme

NO, the student
is at the beginning
of the programme

The student'’s dissertation contains a ‘discussion’ section
that is mostly copied from text books.

The student’s dissertation contains several copied and un-
attributed phrases in the methodology section. The
copied text explains why a quantitative rather than a qual-
itative method was used.

The student copied many of the problem solutions from
another student.

The student submitted 12 problems of which half of one
problem closely resembles the solution of another student.

The copied text amounts to 10 lines in a 50-page report.

________________________________________________________

The student has submitted her final thesis.

The student entered a Master's programme (that is, in Year
4 of a 5-Year programme) 3 months ago and has not stud-
ied at KTH previously.
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5.5 Reporting a case: the practicalities

If the teacher decides that the student must be reported for possible disciplinary pro-
cedures, the following information must be included in the documentation:

J the student’s name, personal registration number and address

J the course name and code

J which examination is involved and its credits value

. a detailed outline of events

. a copy of the approved course syllabus and any course information
covering the examination

o other information about disciplinary rules (written or oral) which
were given to students

. a statement as to whether an interpreter is needed

. the dates of upcoming exam periods for the student

o any notes from meeting with student(s), with the teacher’s signature

J a contact address for the person submitting the report

J the signature of the person submitting the report

The report should be sent to Rektor, KTH, 100 44 Stockholm.
Reporting a case of plagiarism: the evidence

The student’s work must be sent to the Vice-chancellor as soon as it is decided that
there is cause to suspect an attempt to deceive by the student. Include any other in-
formation (written or oral) with the work which was given to the student regarding
how the task should be finished. This could include guidance on cooperation, cita-
tions, referencing etc.

A copy of the student’s work should be marked to show which sections are not the
student’s own work. Usually, the marked sections show copying but any other evi-
dence of plagiarism should also be noted. There is a list of possible indications in
Chapter 4. If more than one source was used to construct the student’s work (and
the source or sources are not indicated), then the marking on the student’s work
should include an indication of the source. One way to make a link between the stu-
dent’s text and the original source is to use different coloured highlighter pens; an-
other is margin notes. The marked-up work must be clear and all indications
readable in photocopy.

The report should also show how the student’s unattributed text matches the original
source. In many cases, much of the matching can be done by electronic text-matching
software (see Chapter 4). However, the teacher needs to annotate the electronic report
to show where matches are significant and therefore contribute to the case. The
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teacher’s annotation is important because software may select matches that are cor-
rectly cited, are not suitable for citation or are simply irrelevant. If the matching of stu-
dent text and original source is done manually, comply with the following:

J Where the original sources are available and where the original
sources contributed substantially to the decision to report, a
copy should be made. Copies of sources which contribute only
a small amount to the plagiarised work are not needed.

J On the copy of the original, mark any portions that were used
incorrectly by the student (again, do so in a way that can be
photocopied).

After a report is submitted

KTH has a clearly-defined process for managing disciplinary cases, including cases in-
volving plagiarism. This is only a summary of the process. It does not include all the in-
formation such as how the student is informed, time limits, how appeals are managed
etc. This summary, therefore, is not a statement of legal entitlement nor is it sufficient
for anyone actually involved in a disciplinary case. For a full account, please consult the
KTH Legal Section.

A summary: First, when a report is submitted, the student is confirmed as registered at
KTH and the report is checked for all necessary information (see above). Additional or
missing information is requested. Once the report is complete, the student is asked for
a signed statement within two weeks. Translation services may also be required.

Next, the case is summarised for the Vice-chancellor, who decides whether (1) the case
requires no further action, (2) a warning should be given or (3) it should be submitted
to the Disciplinary Board.

The case is considered at the Disciplinary Board’s next meeting. The student, the per-
son submitting the case and any other people involved are asked to attend, in person or
via telephone conference. The full procedures spell out in detail how meetings can be
postponed. The Board then meets.

The Board reads the documents in advance, listens to the university legal adviser’s
presentation and hears from the person filing the report (if present), from the student
and from any others involved. The Board decides whether to issue a warning letter or
to suspend the student for a stated amount of time or take no action at all. Again, the
full procedures go into detail about how the meeting is conducted, appeals, and how
decisions are documented.
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In cases involving suspension, schools (and Ladok) are informed and are responsible
for the enforcement of the decision to suspend the student. During suspension, stu-
dents may not:

J participate in any teaching, laboratory work, or any other work at KTH
J visit KTH teaching facilities or the KTH Library

o sit any examinations

. participate in any study trips
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