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Abstract 

Titel:  Corrective Feedback during communicative activities: A study of 
             recasts as a feedback method to correct spoken English  

Författare:  Ferm Lange Camilla 

  Engelska C, 2009 

Antal sidor:  18 

Abstract:  The aim of this paper is to investigate the amount of feedback 

  given in language-focused exchanges and communicative 

  exchanges. I also investigated if recasting is the feedback method 

  most frequently used in communicative activities. Errors are 

  natural parts of learning and cannot be avoided. However, 

  corrective feedback is very important because fossilization can 

  occur if students are not aware of their errors. Several different 

  types of corrective feedback can be used to correct the students’ 

  speech, but the most subtle one is recasts. Studies show that 

  recasting is the method most common in communicative 

  exchanges in the classroom. I have observed three different 

  classes, at different levels of the Swedish school system, and also 

  interviewed the teachers. It was shown that feedback was more 

  frequently provided during the language-focused exchanges. It was 

  also shown that two of the teachers were very reluctant to provide 

  their students corrective feedback during communicative activities. 

  All three teachers agreed that recasting is the best method to use 

  for correcting the students’ speech because it does not interrupt the 

  communication and does not inhibit the students. Communicating 

  with students about feedback is something that I believe could help 

  and facilitate some of the issues about giving corrective feedback. 

  I believe that clarification requests and other types of feedback 

  could be used more frequently without damaging the students’ 

  self-confidence if there is a dialogue between the teacher and the 

  students. 

 

Nyckelord:  Corrective feedback, oral feedback, second language acquisition, 

  feedback methods, recasts.  
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1 Introduction and aims 

 

Feedback is a natural part of language that we use to clarify the meaning of what we say, and 

to help ourselves and others understand what we mean, by asking questions. In our mother 

tongue feedback is a natural process to which we normally do not give much thought. In a 

foreign language classroom, on the other hand, feedback is often given to correct what is 

being said to make it grammatically correct. The way teachers give their students corrective 

feedback is very important because feedback, whether it is positive or negative, is meant to 

encourage the students and also to help them develop their proficiency in the foreign 

language.  

 

However, since English is taught at a very early stage in the Swedish schools it is important 

not to inhibit the students by giving them corrective feedback in a way that makes them feel 

insecure. This is especially difficult when it comes to correcting spoken English, and what 

makes this difficult for teachers is achieving a balance between encouraging the students and 

correcting too much. At the same time as a teacher wants the students to speak as much as 

possible and encourage them, the risk of fossilization of errors will increase if corrective 

feedback is not given when students are speaking English. It is important to remember that 

errors are a natural part of the learning process (Tornberg 2005, 149). This means that errors 

are supposed to occur while learning a new language, and that they are unavoidable, which 

complicates the question of corrective feedback further. 

 

In communicative activities, where the students speak English in a group or with the teacher, 

the most common way of correcting errors is by recasting. This means that the teacher repeats 

the erroneous utterance in the correct form (Lightbown & Spada 2006, 129-130). This method 

is a subtle one that does not clearly point out the error and supposedly makes the students feel 

less uncomfortable when corrected. 

 

What I am going to investigate in this paper is if there is less corrective feedback given during 

the communicative exchanges than during the language focused exchanges in the classroom. I 

will also investigate if recasting is the feedback method most frequently used by teachers of 

English in Swedish schools in communicative activities. If this is the case, I also intend to 

investigate why teachers prefer recasting to other methods and what advantages and 
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consequences they think come with this method of corrective feedback. If they prefer a 

different method I will investigate the reasons for that and also the advantages and 

consequences they think come with their preferred method.  

 

 

2 Background  

 

I will start by explaining the different stages of development in language learning in order to 

emphasize that errors are a natural part of learning a language and cannot be avoided. I will 

then explain the importance of constructive feedback and present a few methods of giving 

corrective feedback. I am also going to present the results of different studies made on the 

subject and some opinions on why recasting is the preferred method to use in communicative 

activities. 

 

Brown (1987, 175-176) explains that although L2 learners vary in their language acquisition, 

there are four stages of development during the learning process. The first stage he calls the 

random errors stage. At this stage the students are experimenting with the language and are 

making inaccurate guesses. Their previous knowledge of the rule in question is not adequate 

to create a hypothesis about the rule. The emergent stage is when the students have begun to 

internalize certain rules, even if they are not necessarily correct in the target language. At this 

stage many students, even though they have understood a rule, seem to go back to a previous 

stage, and are for this reason unable to identify their errors. At the systematic stage the rules 

internalized by students are more present in their minds, and even though they might still not 

be completely correct, they are closer in accuracy to the target language than before. The 

students are, at this stage, able to correct their errors, even when they are pointed out 

discreetly. The stabilization stage is when the students’ fluency is not a problem and they can 

get their points across without difficulty. The students are also able to correct themselves at 

this stage, and it is in this stage the language can stabilize so fast that fossilization can occur. 

 

If, as Brown (1987) shows, errors are going to occur, how are we supposed to correct them 

and how do we do this without inhibiting our students’ learning process? 
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Feedback is what guides and develops a learner’s thinking and it is therefore a very important 

part of the learning process. Provided that feedback is constructive, it will have a positive 

effect on a students’ learning (Irons 2008, 21). Inappropriate feedback, however, will not 

benefit the learning process. An example of inappropriate feedback is, for example, when 

feedback is given to encourage and make a students feel better even though the quality of 

their production is poor (25-26). In the study by Colby-Kelly & Turner (2007, 30) it is shown 

that this type of inappropriate feedback can be perceived as unmerited and untrustworthy by 

adult students. We can also see from a study, by Allwood (1993, 35), where small groups of 

people, some learners at different levels of a target language and some native speakers of the 

target language, practice different speaking activities such as role-play and interviews, that 

appropriate feedback seems to be important, and frequently used, not only at early stages of 

learning, but constantly throughout the learning process.  

 

There are many different ways in which corrective feedback can be given. Lightbown &  

Spada (2006) present six types of feedback that have been identified in different studies: 

Explicit feedback, recasts, clarification requests, metalinguistic feedback, elicitation and 

repetitions (126). When a teacher corrects the students clearly by pointing out their error and 

giving them the correct form the teacher is using explicit feedback. Recast, on the other, hand 

is the correction of an erroneous utterance by simply repeating the utterance in the correct 

form without pointing out that an error has been made. Some types of feedback are given to 

help the students correct themselves. Clarification request is a method to make the student 

realize that what they have said has not been understood by the teacher or that it was incorrect 

in some way. To help the students clarify their utterance the teacher can ask questions like: 

“What do you mean by…?”. Metalinguistic feedback is also meant to help the students correct 

themselves. They are not provided with the correct form of the erroneous utterance, but are 

asked questions, like for example: “Is it plural?” to help the students correct their errors. The 

third of the methods to make the students come up with the correct forms themselves is 

elicitation. This can be done in several different ways, for example, by asking the students to 

complete the teacher’s utterance: “It’s a…” or by questions like “How do we say x in 

English?” (Lightbown & Spada 2006, 126-127). The last feedback method is repetition. The 

teacher repeats an erroneous utterance, often using intonation to mark the error. Repetitions 

are often followed by other types of feedback to help the students correct their errors such as 

metalinguistic feedback or elicitation (Lightbown & Spada 2006, 127). 
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Recasts are considered to be an effective form of corrective feedback that does not interrupt 

communication and does not start a discussion about correctness. Therefore this kind of 

corrective feedback can become a strategy for the teacher to positively interact with the 

students provided it encourages them to handle language problems in a way that does not 

lower their self-confidence and willingness to learn (Jiménez Raya, Lamb, Vieira, 2007, 14). 

 

Hill (2006, 32) suggests that errors should be corrected and that it is important to provide as 

much information as possible about correctness and incorrectness in both oral and written 

responses. However, the best way to do this is not by clearly pointing out the errors made, but 

by simply repeating the phrase correctly, in other words, using recasts. She also stresses the 

importance of being timely when correcting grammar and pronunciation. 

 

Tornberg (2005, 149-150) claims that explicit feedback can inhibit the students while 

communicating. If a teacher corrects a student in the middle of a sentence there is a risk that 

the students will interpret the communication as having no value, and think that what matters 

only is that the grammar is correct. What she suggests is the use of clarification requests in 

combination with recasts. By letting the student know that the teacher has not understood, and 

also providing the correct form, the communication does not have to be interrupted. This also 

values the meaning of what is being said and, at the same time, makes the student aware of 

the error. 

 

A study performed in content-based (focusing on meaning rather than on form) French 

immersion classrooms with 9-11 year-old students showed that the teachers of these classes 

used recasts more than the other types of feedback. It was also shown that student uptake was 

least likely to occur after this type of feedback and most likely to occur after clarification 

requests, metalinguistic feedback and repetitions (Lightbown & Spada 2006, 127). These 

studies have been confirmed by others, but there is also a study that has shown that recasts 

actually do lead to student uptake. This study was, however, conducted with adult language 

learners in a language-focused (focusing on grammar rather than on meaning) classroom as 

opposed to with children in a content-based classroom in the first study (Lightbown & Spada 

2006, 128). 
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A study done in Australia with 6-12 year-olds showed that feedback seems to differ 

depending on the context in the classroom. Some of the things it showed were that feedback 

was given throughout the class in all instructional contexts, but that it was most frequent in 

the explicit language-focused exchanges (emphasizing grammar). The feedback method most 

frequently used in the explicit language-focused exchanges was explicit feedback. Although 

in the communication exchanges (the part of the class focusing on communication between 

students and teachers) there was a great opportunity for providing feedback, it was not given 

as frequently as in the explicit language-focused exchanges. The type of feedback most 

frequently given in the communication exchanges was recasts (Lightbown & Spada 2006,  

129-130). 

 

Hargreaves, McCallum and Gipps (2000) conducted a study in primary schools where twenty-

three teachers took part. Most of these teachers were of the opinion that students learn by 

using previous knowledge, asking and being asked questions and by making connections. 

They also stressed that how the children felt about themselves affected their learning process, 

and therefore, chose to use feedback to motivate them (Hargreaves et al 2000, 31). These 

teachers used both explicit feedback and clarification requests, and metalinguistic feedback 

throughout the classes (Hargreaves et al 2000, 25).  

 

As we can see from the stages of development that Brown (1987) presents errors are natural 

parts of learning and cannot be avoided. However, corrective feedback is very important 

because fossilization can occur if students are not aware of their errors. Several different types 

of corrective feedback can be used to correct the students’ speech, but the most subtle one is 

recasts. Both Hill (2006) and Tornberg (2005) argue that recasting is a good way of giving 

corrective feedback without interrupting communication and making the students feel 

uncomfortable. Studies show that recasting is the method most common in communicative 

exchanges in the classroom, but it does not necessarily lead to student uptake (Lightbown & 

Spada, 2006, 127, 129). However from studies made in primary schools teachers seem to 

prefer to use explicit feedback, metalinguistic feedback and clarification requests (Hargreaves 

et al, 2000, 25). 
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3 Method  

 

To perform my study I observed three classes, at different levels of the Swedish school 

system. I was present during two lessons for each class. My aim was to discover if there is 

more corrective feedback given during the language focused exchanges than during the 

communicative exchanges. I also tried to identify what types of corrective feedback the 

teachers used in communicative activities, as well as to see if recasts were more frequently 

used than the other methods during the communicative activities. I could not assume that all 

the teachers actually do prefer recasts, and therefore tried to identify all types of corrective 

feedback.  

 

The first class I observed was a sixth grade class at the intermediate level. The class consisted 

of 25 students between 12 and 13 years old who had studied English for three years. The 

teachers at this level often teach all the subjects though they are not specialized in all the 

subjects they teach. The teacher of this specific class was not specialized in English, but was 

responsible for teaching English to her class. 

 

The second class I observed was a ninth grade class, at secondary school, where the students 

were between 15 and 16 years old and had studied English for six years. The teachers in 

secondary school are specialized in two or three subjects, and those are the only two or three 

subjects that they teach. 

 

The last class I observed was a second year class in upper secondary school where the 

students were between 17 and 18 years old. The teachers at upper secondary school are 

specialized in two subjects and teach only those two subjects. 

 

I also interviewed the teachers and asked them what type of corrective feedback method they 

preferred to use in communicative activities and why (if there was one they preferred) they 

considered it the best one. I also asked them about student uptake (if the students respond to 

their feedback with the correct form) in their classes and about the advantages and 

consequences of using the feedback method they prefer.  
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 I interviewed one male teacher and two female teachers, but did not compare them for gender 

differences because of the small number of subjects. 

 

The reason for choosing to use both observations and teacher interviews in my study was to 

get a more reliable view of how corrective feedback is used during communicative activities. 

The use of corrective feedback can vary depending on different groups of students, and the 

method a teacher prefers does not necessarily work with all groups.  

 

 

4 Results 

 

In this section I will present the results of the observations carried out in the three classes and 

the interviews with the three teachers. 

 

4.1 Observations 

 

Here I will present the types of feedback I identified during the lessons with the three classes 

and the amount of feedback provided during the different activities.  

 

4.1.1 The intermediate level class  

 

The first class I observed was the sixth grade class at the intermediate level. The activities 

during the lessons consisted of a grammar introduction, working with exercises in work 

books, discussing a text read as homework, and a speech about a family member or a pet. 

 

In the language focused context, the grammar presentation, they went through third person –s 

ending on verbs in the present tense. Before starting to talk about it the teacher let the students 

translate a few sentences from Swedish to English written on the board. If a student said, for 

example, “she run” instead of “she runs” the teacher used a kind of explicit feedback. She 

indicated clearly that it was not the correct answer, but instead of giving the correct form she 

continued by asking another student to translate the sentence. The students participated 

actively and no one seemed to be afraid to answer the teacher’s questions. When they were 

working in the work book, they worked in pairs and after they were done they corrected the 
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exercises together. The teacher asked what the correct answer to a question was and the 

students had to answer in front of the whole class. If a student had the wrong answer the 

teacher used the same type of explicit feedback as before. If a student had grammatical errors 

in the assignments where they had to write full sentences, however, she used recasts and 

wrote the correct sentence on the board. For example when the question was “What does Amy 

do?” and a student answered “She studies and she run” the teacher said “Yes, she studies and 

she runs”.  

 

The activities during the first lesson where the students and the teacher interacted consisted of 

talking about a text that they had read as homework before class; and the whole class 

discussed the text together. The students were very active and had no trouble talking about the 

texts in the book. The teacher did not correct their mistakes, but the students asked for help if 

they could not find the right word or phrase to use and the teacher immediately provided it. 

Moreover, the teacher provided positive feedback very often to reassure the students that what 

they said was correct and to indicate that she had understood what was being said.  

 

During the second lesson, the students talked about a member of their family or a pet in front 

of the whole class. There were no recasts made during this activity, but the teacher asked 

questions about certain things that were not clear. For example, one student said: “I walk with 

my dog two days” which made the teacher ask if the student walks his dog for two whole 

days, and he explained that he walked his dog twice every week and the other times his 

parents walked the dog. During this activity clarification requests were used to sort out these 

kinds of problems, but grammatical errors were not corrected at all.  

 

4.1.2 The secondary school class 

 

The second class I observed was the ninth grade class at secondary school. The language 

focused activity was a grammar introduction, and the communicative activities during the two 

lessons were group discussions about personal values and a movie the students had seen.  

The grammar introduction I observed concerned a few grammatical problems that the teacher 

had noticed that several students shared. He began by asking the students questions about the 

grammar in different sentences and, if the students answered incorrectly, he gave them 

explicit feedback. When he had explained all of the problems to the whole class he gave them 
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exercises to be done individually or in pairs. Corrective feedback was frequently used during 

this part of the lesson, explicit feedback being the most frequent. The teacher also tried to give 

them metalinguistic corrective feedback, but it usually ended with the teacher giving the 

students the correct answer. 

 

The class worked in groups and discussed their personal stance on different issues such as 

being for or against the death penalty, animal testing etc. They were provided with a paper 

with information for and against the different topics that they had read before starting the 

discussions. The groups were divided into two teams where one team had to be against, for 

example, the death penalty and the other group had to be in favor of the death penalty. In a 

few groups, the students were very active and the teacher gave them positive feedback, and 

also some corrective feedback. The corrective feedback consisted mostly of recasts, but some 

clarification requests also occurred. The recasts were used to correct grammatical errors such 

as subject/verb agreement and the clarification requests were used to correct vocabulary or to 

help the students find words that they were unsure of. The teacher introduced the clarification 

requests by simply asking the students to explain the word they were looking for and the other 

students listened in order to figure out the right word. Even though in a few cases the teacher 

provided the right word because none of the students could work it out, most often they were 

able to find the right word themselves. After the students had finished their group discussions, 

they had to present their discussion to the rest of the class by retelling the main arguments 

from both teams. All the groups wrote down their main arguments; some of them asked the 

teacher to correct what they had written before presenting it to the class. The teacher did not 

give any corrective feedback during the presentations in front of the whole class. 

 

During the second lesson I observed, the students discussed a movie they had seen the 

previous lesson. The discussion was with the whole class, and the teacher corrected 

subject/verb errors by recasts. There were a group of students who were more active in the 

discussion than others and there were some students that did not say anything at the 

beginning. The teacher started to ask the less active students questions about the movie to 

make them take part in the discussion, but the discussion was mostly held between a group of 

six or seven students. 
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4.1.3 The upper secondary school class 

 

The last class I observed was a second year class in upper secondary school. The language-

focused part of the class consisted of an introduction to formal language and a discussion 

about the difference between ‘price’ and ‘prize’. The communicative activities consisted of 

explaining words to the other students, retelling an article and discussing some issues having 

to do with love. 

 

During the introduction to formal language the teacher was the only one talking in the 

classroom and the students were not given any time to practice their formal language during 

the lesson. For that reason there was no corrective feedback provided since there was nothing 

to correct. The language-focused activity during the second lesson consisted of figuring out 

the difference between ‘price’ and ‘prize’. The teacher let the students discuss in small groups 

and did not explain the difference to them. There was no feedback provided during their 

discussions. Moreover, the discussions were mostly in Swedish, something that the teacher 

did not object to. When the students had discussed the matter for a few minutes, the teacher 

asked them to explain the difference and the first group who volunteered to explain it had 

figured it out. The teacher confirmed that their answer was correct and no corrective feedback 

was therefore needed. 

 

During the first communicative activity the students worked in small groups. The activity was 

to describe an object while pretending they were from the future, and did not really know 

what it was used for. The object could be a drill, a fork, a comb etc. The teacher walked 

around from group to group listening to the students and from time to time she asked 

questions to keep the conversation going or made suggestions if the students did not know 

how to describe their object. There was no corrective feedback provided during this activity. 

 

The communicative activity in the second lesson consisted of retelling an article, which they 

had read at home, in small groups. The teacher did not interrupt the students to provide any 

corrective feedback, but helped them out with vocabulary if there was obvious difficulty in 

finding words or if the students asked for help with vocabulary. The next communicative 

activity of the lesson was discussing a few issues about love they found in a song they listened 
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to during class. They discussed the questions in small groups and feedback was given to keep 

the conversation going, with questions and suggestions for example, rather than correction of 

their grammar errors. If the students asked about vocabulary, the teacher immediately 

provided them with the correct word. After the group discussions every group had to tell the 

whole class what answers they had come up with for the questions. There were hardly any 

grammar errors to correct in their presentations except from the expression “flew on”. What 

the student meant by this expression was the Swedish expression “flyta på”, which means that 

something, such as for example a conversation flows well and is not interrupted by pauses. 

The teacher gave this student some corrective feedback by explaining the expression in front 

of the class by saying: “Yes, when the date goes well and the conversation flows and there are 

no awkward silences or embarrassing interruptions, right?” The student agreed by nodding, 

but there was no evidence that any of the students understood that he had made an error in his 

statement. 

 

4.2 Teacher interviews 

 

Here I will present the teacher interviews where I found out what type of feedback they prefer 

to use and why. 

 

4.2.1 The intermediate level teacher 

 

This teacher thinks the most important thing to think about when giving feedback to the 

students is not to inhibit them; it is very important for her that her students have the 

confidence to speak English in the classroom. I also got an explanation for the lack of 

corrective feedback. In conversations with teachers at higher levels of the Swedish school, 

this teacher had been informed that the teachers at the intermediate level concentrated too 

much on grammar. This had led to the students being terrified of speaking the L2 when they 

reached the secondary school. After receiving this information from several teachers, this 

teacher decided to concentrate more on making her students comfortable with speaking 

English. She explained that if she heard her students make a serious error, she would go 

through the rules in front of the whole class instead of interrupting the students while talking. 

However, if she felt the need to correct her students right away, she would use recasts because 

recasting is a very subtle way of correcting. She had not given much thought to the 
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consequences of recasts, and based on the information from the other teachers, she felt that 

the problems that might occur should be dealt with when the students start secondary school. 

The most important thing for her was that the students had the confidence to use English, and 

she hoped that the confidence they had would be strong enough to deal with the corrections 

that most probably will occur at secondary school. 

 

4.2.2 The secondary school teacher 

 

This teacher is of the opinion that corrective feedback is very important to the students. He 

prefers to use recasts and to let the students explain and correct themselves because he 

believes that they are more capable than they think. He is certain that many of the errors that 

are made in the classroom are mistakes rather than errors, which means that the students know 

the correct form and are able to use it, but they get nervous and don’t give themselves time to 

think through the grammar before they speak. In group discussions he usually corrects more 

than in classroom discussions because the students form their own groups with people they 

are comfortable with, and the fact that they are comfortable with speaking is crucial according 

to this teacher. This is one of the reasons why he chooses to use recasts when correcting the 

students’ speech: “It doesn’t scream out: You are wrong! In the same way as other methods.” 

he explains. He is also aware that some of his students choose to ignore the recasts while 

others repeat the correct form, but he does not see any major negative consequences of using 

recasting as a corrective feedback method because he corrects grammar in other activities in 

the classroom. He explained that he thinks: “the communicative activities are a chance for the 

students to use what they are taught during the grammar lessons” and he is aware that it 

cannot be perfect without practice. For that reason he chooses to use recasts and he chooses 

carefully what he wants to correct because he finds it impossible to correct every error 

without ruining the students’ confidence. He concentrates on one part of grammar or 

pronunciation during a communicative activity and corrects those errors and nothing else. 

 

4.2.3 The upper secondary school teacher 

 

For this teacher the most important thing to think about when giving feedback is that the 

feedback is perceived as help and not as criticism by the students. She also thinks that it is 

important to choose what to correct because you cannot correct every utterance without 
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damaging the students’ confidence. She also informed me that from her experience many 

English teachers and foreign language teachers avoid correcting the students’ speech and 

concentrate on correcting their written work instead. This teacher almost never makes her 

students speak in front of the whole class because many of them are not confident enough and 

she does not want to make it worse for them. The communicative activities are therefore 

mostly carried out in small groups where she gives feedback if needed, but she never corrects 

a student in front of the whole class. She uses recasting because it is very discreet and does 

not make the error obvious and therefore does not make the student feel as uncomfortable as 

some other types of feedback might. She is also convinced that the students are aware that the 

recasts are a form of correction, at least most of the time. However, she does give her students 

corrective feedback on their speech in private and she concentrates on both grammar and 

content in these “feedback meetings”. She finished the interview by saying: “The most 

important thing, after all, is that feedback does not inhibit the students and that they dare to 

talk”. 

 

What we can see from these results is that the first and the second teacher provided a greater 

amount of feedback during the language-focused exchanges both when the students answered 

questions orally and while doing written exercises. Their method was of the traditional kind 

where the teacher introduces a problem on the board and the students either get an explanation 

of a new rule or, as in these cases, a repetition of rules they have difficulty with. The third 

teacher used the traditional method while explaining how to use formal language and a more 

inductive method where she let the students figure out a rule by themselves. During the 

introduction of formal language there was no opportunity for the students to answer any 

questions and no opportunity for feedback. In the exercise on the difference between ‘price’ 

and ‘prize’, she provided no feedback during the discussions, and as the first answer was 

correct, there was no opportunity for feedback there either. 

 

As to the communicative activities, we can see that the first teacher hardly corrected any of 

her students during the lessons although many errors were made, especially in the 

communicative activities. The second teacher, however, corrected his students more 

frequently during the lessons and emphasized the importance of providing corrective feedback 

during communicative activities. The third teacher also avoided corrective feedback during 

the communicative activities, but explained that she provided feedback in individual meetings 
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with the students concerning both grammar and content. She also explained that she provided 

corrective feedback when the students worked in smaller groups, but I was not able to identify 

any corrective feedback during the group assignments. All three teachers agree that recasts are 

the best way of correcting the students’ speech, because it is discreet and does not clearly 

point out that an error has been made. None of the teachers see this as a big problem because 

the first teacher expects the errors to be dealt with more thoroughly at secondary school, and 

the other two teachers are convinced that the students understand that it is a form of corrective 

feedback. The second teacher was the only teacher who let the students try to figure out 

vocabulary together; the other two teachers provided their students with the right vocabulary 

as soon as they needed it. 

 

 

5 Discussion 

 

In the study by Lightbown & Spada (2006) where the use of corrective feedback in different 

contexts was investigated, it was shown that feedback was most frequently provided in the 

explicit language-focused exchanges, and that it was less frequent in the communication 

exchanges. This was also confirmed by my study where two of the teachers used explicit 

feedback during grammar introductions. The third teacher however, had a different approach 

to the language-focused exchanges, and she let the students discuss the grammatical problems 

amongst one another so that it became a communicative activity concerning grammar. The 

result was that there was no corrective feedback provided during the group discussions even 

though some students might have come to the wrong conclusion. However, the two teachers 

who had traditional grammar introductions gave a noticeable amount of corrective feedback, 

and they used explicit feedback both on oral and written answers. 

 

Referring back to the different stages of development that Brown (1987) discusses, the first 

stage is where the students hypothesize about rules, without having enough knowledge to 

make correct guesses. At this stage I therefore consider it important to provide the students 

with as many examples as possible. If the students are exposed to the target language in the 

same way they are exposed to their native language, they will hear, and eventually, learn how 

the language is used. Naturally it does not work in exactly the same way as learning a native 

language since they will not be exposed to as much English as Swedish here in Sweden. 
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Therefore feedback will become more important in the second stage where the students have 

internalized some rules even though they might not be correct in the target language. If they 

do not receive corrective feedback at this stage, they might internalize incorrect rules which 

may lead to fossilization. The question here is: How do you know what stage your students 

are at? This may be one of the difficulties in knowing when to start using corrective feedback 

because it is highly doubtful that all students are at the same level at all times, and I doubt that 

there is a clear limit between each stage. Moreover, correcting spoken language can also be a 

little bit more difficult as everyone can hear the corrective feedback given and this feedback 

may be seen as unfair if it is based on what level a student is on because some students may 

receive more or less feedback depending on their level of development. The teacher of the 

sixth grade class does not give much corrective feedback to her students when it comes to 

spoken English because she does not want to scare them so that they do not dare to use 

English. One of the consequences of this could prove to be that the students have no problem 

with speaking English, but that they will use English incorrectly, and that might make it 

difficult for them in secondary school where they are expected to know certain grammar rules 

and be able to use them. In the study by Hargreaves, McCallum and Gipps (2000) we can also 

see that teachers of younger students use different types of corrective feedback and still 

consider the students’ self esteem and confidence. For that reason I believe that different 

feedback methods can be used without damaging the students’ self confidence. 

 

The third stage that Brown (1987) talks about is where the students have internalized rules 

that are more accurate than before, but perhaps not entirely correct. At this stage they can 

often correct themselves and can pick up on discreet corrections, like recasts. The ninth grade 

teacher in secondary school was the teacher who most frequently provided his students with 

corrective feedback, and he used mostly recasts to do so. As the students at this stage are often 

capable of correcting themselves, using other types of feedback like clarification requests and 

metalinguistic feedback might be more valuable to them considering it gives them the 

opportunity to use the knowledge they have. Recasts do not give the students the opportunity 

to think and sort out their errors, and it is possible that this kind of correction can make them 

feel as if they have to produce correct utterances without making any mistakes. All teachers 

agree on the fact that recasts are discreet and do not interrupt the communication, but, as 

mentioned, it does not give the students the chance to correct their own errors either, 

something that I am sure can be very frustrating for many students. 
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The fourth and last stage of development is where the students can express opinions and speak 

fluently without difficulty. They can also correct themselves and stabilize very quickly, and 

the risk of fossilization is very high. At this stage it is very important to provide corrective 

feedback so that the students do not fossilize too many errors. It is therefore also important to 

be careful not to destroy the students’ confidence at this point, while at the same time, 

providing them with clear feedback so that they understand which parts of the spoken 

language they have to practice. The teacher at upper secondary school is very careful about 

giving corrective feedback on her students’ speech, and perhaps the discreetness of recasts is 

not suitable at a stage where fossilization can happen quickly. The fact the teachers cannot 

prove that their students actually identify the recasts as corrections makes it a risky method to 

rely on at a stage where corrective feedback is so essential. I therefore think it is important to 

let the students at this stage know why corrective feedback is given, and also to explain to 

them what fossilization is and encourage them and let them know that they are competent. 

Another thing that could be helpful is to let the students correct themselves by using 

clarification requests or metalinguistic feedback. By using one of those methods the students 

have the chance to save face and correct themselves before the teacher gives them the answer. 

Of course the students in the class at upper secondary school that I observed may not be at 

this level, and they are probably not even all at the same level. 

 

Communicating with students about feedback is something that I believe could help and 

facilitate some of the issues involved in giving corrective feedback, especially when it comes 

to correcting students’ speech. Recasts are a good way to correct students during 

communicative activities, but I also think that clarification requests and other types of 

feedback could be used more frequently without hurting the students when there is a dialogue 

between the teacher and the students. By letting the students know why you are correcting 

their speech and why you use different methods, you may help them understand the 

importance of feedback and realize that it is not meant as criticism, but rather to help the 

students.  
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6 Conclusion 

 

From this study we can conclude that two of the teachers provide a noticeably greater amount 

of feedback during the language-focused exchanges than the third teacher who prefers the 

students to communicate and figure out grammar problems together, turning them into 

communicative activities and therefore not providing corrective feedback. Among these three 

teachers, recasting seems to be the most common way of correcting their students during 

communicative activities, but two of them are very reluctant to correct their students’ speech 

at all. One teacher claims that corrections can be made at a later stage and the other teacher 

gives her students individual feedback in private meetings. All three teachers agree that what 

makes them prefer recasts to other feedback methods is that it does not interrupt the 

communication and does not inhibit the students. 

 

As this is a very small study, due to the time limit given, it would be interesting to continue 

by investigating the effects of giving certain types of corrective feedback as well as whether 

there is a feedback method that is more effective than others. 
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