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Sammanfattning

Denna uppsats syftar till att undersoka vilka faktorer som paverkar gymnasieelevers
motivation att ldra sig engelska. Motivation har en viktig roll i sprékinldrning och paverkar
elevers engagemang, deltagande och ldrande i undervisningen. Eftersom motivation kan
paverkas av bdde individuella och sociala faktorer ar det relevant att undersoka vilka aspekter
av undervisningen som kan pédverka elevers motivation i engelskundervisningen. Denna
uppsats syftar till att undersoka bade motiverande och demotiverande faktorer i
engelskundervisningen. Mer specifikt undersoker studien hur elever uppfattar olika delar av
undervisningen, sasom aterkoppling, klassrumsmiljo, arbetsuppgifter och lararstod, samt hur
dessa faktorer paverkar motivationen att lira sig engelska.

En kvantitativ metod anvindes genom en webbaserad enkét riktad till gymnasieelever.
Enkéten innehdll bade slutna och Oppna frigor for att samla in information om elevers
erfarenheter, uppfattningar och attityder kring motivation i1 engelskundervisningen.
Sammantaget syftar denna uppsats till att bidra till en djupare forstéelse av vilka faktorer som
paverkar elevers motivation i1 engelskundervisningen och hur ldrare kan skapa mer stodjande
larmiljoer.

Nyckelord: motivation, engelskundervisning, gymnasieelever, andraspraksinlarning,
aterkoppling, klassrumsmiljo



Abstract

This degree paper aims to examine the factors that influence upper secondary school
students’ motivation to learn English. Motivation plays an important role in language
learning and influences students’ engagement, participation, and learning in the classroom.
Since motivation can be affected by both individual and social factors, it is relevant to
investigate which aspects of teaching may influence students’ motivation in English
education. This degree paper aims to investigate both motivating and demotivating factors in
English education. More specifically, the study examines how students perceive different
aspects of teaching, such as feedback, the classroom environment, tasks, and teacher support,
and how these factors influence students’ motivation to learn English.

A quantitative approach was used via a web-based questionnaire administered to upper
secondary school students. The questionnaire included both closed- and open-ended
questions to collect information about students’ experiences, perceptions, and attitudes
regarding motivation in English education. Overall, this degree paper aims to deepen
understanding of the factors influencing students’ motivation in English education and how
teachers can create more supportive learning environments.

Keywords: motivation, English education, upper secondary school students, second language
learning, feedback, classroom environment
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1. Introductory chapter

1.1 Introduction

In today's globalized world, English has become a critical skill, not only as an academic
subject but also as an essential tool for information exchange, international communication,
and future career opportunities. However, to successfully learn a second language, much
more is required than just cognitive abilities or linguistic aptitude. According to Dornyei
(2005), motivation is widely recognized as one of the most important and decisive factors for
success in second language learning. The author believes that students without sufficient
motivation have great difficulty maintaining the long-term commitment required to achieve
their linguistic goals, regardless of their intellectual abilities. Despite the high status and clear
benefits of English, many upper secondary school students experience difficulties,
performance anxiety, and a lack of engagement in the classroom (Phan, 2025). For schools
and individual teachers to be able to create an optimal learning environment, it is therefore of
utmost importance to understand the underlying factors that students themselves identify as
the core of their motivation, or lack thereof.

Motivation is not a static characteristic that a student either has or lacks; it should instead be
considered a dynamic, evolving process. For example, the writer Chi (2025) argues that
motivation is shaped in a complex interaction between the individual and the social learning
environment in which the student finds themself. Modern motivation research has therefore
increasingly moved away from simply measuring the “amount” of motivation to instead
examining its quality and origin (Ryan & Deci, 2000). Basically, it is about understanding
how external factors, such as parental expectations, grade requirements, and teacher
pedagogy, interact with the student’s internal psychological needs. Furthermore, previous
studies show that students often begin their language studies driven by external demands, but
that a supportive environment can gradually help them incorporate these demands into their
own identity (Chi, 2025). By studying students' motivation based on established
psychological and sociocultural theories, we can thus gain a deeper understanding of how
classroom dynamics and societal expectations either promote genuine internal drive or, in the
worst case, lead to demotivation (Phan, 2025).

1.2. Aim and research questions

This thesis aims to investigate and deepen understanding of the factors influencing upper
secondary school students’ motivation to learn English. By examining both facilitating
drivers and potential obstacles, the study seeks to provide insights to help teachers design
instruction that more effectively promotes students’ language development. The study will
answer two research questions:

1. What factors do upper secondary students perceive as motivating in English learning?
2. What factors do students perceive as demotivating in English learning?



2. Background
This chapter presents the study's theoretical framework alongside prior research.

2.1 The role of the teacher and the importance of the classroom environment for
motivation

Previous empirical research shows that teachers' didactic choices and the classroom
environment play important roles in students' motivation in English teaching. Phan (2025, p.
146) emphasizes in his qualitative study of low-performing high school students that
teacher-related factors had a great impact on students' motivation to learn English. Teachers
who created positive learning environments, provided constructive feedback, and encouraged
creativity helped satisfy students' needs for competence and belonging, thereby promoting
motivation. At the same time, the study shows that negative experiences, such as scolding for
poor performance, could initially lead to discouragement and reduced motivation. However,
some students later perceived this as a driving force to improve (Phan, 2025, p. 144).

Further empirical support for the contribution of instructional design is presented by Erniyati
and Putra (2022, p. 228). Their study highlights motivation as a central factor for successful
English language learning. At the same time, the authors emphasize that English teachers
need to use appropriate teaching methods to support students' opportunities to achieve their
learning objectives. Building on this perspective, Chi (2025, p. 1246) emphasizes that
although individual goals and interests are important for motivation, external factors play a
central role by providing students with the necessary support and stimulation. The author
particularly emphasizes the significance of the teacher through teaching methods,
constructive feedback, and encouragement, which can strengthen students' engagement and
intrinsic motivation. Based on his own observations, Chi (2025, p. 1246) describes how
simple encouraging comments, such as confirming that students are on the right track,
contributed to strengthening their confidence in their own abilities, helping them to maintain
focus and influencing their self-view in a positive direction.

Babaee (2012, pp. 4-5) also highlights the role of the classroom environment for motivation
in second language learning. The author argues that teachers can promote motivation by
creating collaborative learning environments and by focusing on students’ individual
development rather than comparisons between students. Such a teaching environment can
help reduce students’ anxiety and strengthen their motivation to learn the language. Finally,
Peng (2025, pp. 24-25) highlights the importance of the teacher's approach and so-called
teacher immediacy, which refers to verbal and non-verbal behaviors that create a sense of
closeness and positive relationships between teachers and students. The author describes how
affirmative comments, smiles, and eye contact can signal sympathy and interest toward
students, which, in previous studies, have been linked to an increased willingness to
communicate in the classroom. Peng (2025, pp. 24-25) also emphasizes that various forms of
teacher support and feedback can help to strengthen students' participation and engagement in
language learning. Overall, the empirical literature indicates that the teacher's attitude,



teaching practices, and classroom environment are significant factors in students' motivation,
sense of confidence, sense of belonging, and willingness to participate in language teaching.

2.1.1 Instrumental future goals and the dynamics of motivation in a globalized
world

A prominent theme in the empirical literature concerns the relationship between learning
context and students' motivational orientation, that is, the underlying goals and reasons that
drive their language learning. Babaee (2012, p. 6) highlights in her literature review that
students in formal academic settings often exhibit an instrumental orientation, meaning that
they are motivated by practical goals such as passing courses or improving future career
opportunities. The author believes that this may be related to the fact that students in such
educational settings usually focus on passing their courses and, at the same time, have limited
opportunities to use the language in everyday communicative situations. The importance of
instrumental motivation is also highlighted by Chi (2025, p. 1245), who emphasizes that
extrinsic future goals can act as important driving forces in students’ English learning. Based
on her own observations, the author describes how particularly motivated and high-achieving
students often had ambitions to study or work in English-speaking environments abroad.
These students perceived English as a path to future studies and work opportunities. Chi
(2025, p. 1245) further emphasizes that such instrumental and future-oriented goals can help
maintain motivation over longer periods of language learning.

In a study by Erniyati and Putra (2022, pp. 223-224), students' motivation to learn English
was examined. The results showed that many students perceived English as an important
international language of communication and a valuable skill for future job opportunities.
The authors emphasize that the students showed high motivation, both through a desire to use
English communicatively and through the perception that language skills could contribute to
future job opportunities. The study thus indicates that instrumental and future-oriented goals
can be important motivational factors in language learning. Phan (2025, pp. 144-145) also
shows that students who did not perceive English as relevant to their future studies,
professional lives, or everyday lives often had greater difficulty developing a personal
interest in the language. In these cases, learning was more often experienced as an obligation
than as something grounded in genuine commitment.

Furthermore, Griftiths (2008, pp. 248-250) shows that successful language learners often use
active strategies to maintain their motivation and develop their language skills. The study
shows that good language learners themselves create opportunities to use the language
outside the classroom and use reading to develop vocabulary, generate ideas, and strengthen
their ability to express themselves in writing. Griffiths (2008, pp. 248-249) also emphasizes
that such strategies can help students cope with the uncertainty that often arises in
second-language learning.

2. 1. 2 Demotivating and motivating factors: Language anxiety, boredom, and
institutional pressure



Erniyati and Putra (2022, pp. 217, 222) show that students' motivation in English teaching
can be affected by feelings of nervousness and uncertainty in classroom situations. The study
indicates that students with higher motivation were more likely to engage in learning despite
difficulties, whereas lower motivation was more often associated with frustration and
difficulties in language learning. Peng (2025, p. 24) further shows that students often show a
greater willingness to communicate in pair and group activities than in whole-class
discussions, likely because these situations are experienced as less anxiety-provoking.

Phan (2025, pp. 143-144) highlights how institutional and social factors can affect the
motivation of low-achieving students in learning English. The study shows that activities
intended to promote engagement, such as English clubs and debates, could sometimes also be
perceived as pressured when students faced strong competition and insufficient support. At
the same time, Phan (2025, p. 144) emphasizes that the teacher’s teaching methods and
classroom management had a great impact on students’ motivation. Students described that
engaging teaching, clear instructions, and well-organized classrooms contributed to an
increased willingness to make an effort and participate in the lessons. The study also shows
that family support, such as encouragement and access to technological resources, could
function as important motivational factors in language learning.

Peng (2025, pp. 25-26) emphasizes that teacher feedback and error correction can affect
students’ willingness to communicate in the classroom. While immediate and explicit
correction could sometimes be experienced as inhibiting by some students, longer reflection
time and more delayed feedback were more often associated with increased communicative
participation. The study also highlights the connection between boredom and lower
willingness to participate in teaching (Peng, 2025, p. 21). Phan (2025, pp. 144-145) notes
that students who lacked a personal interest in English often had more difficulty maintaining
motivation and instead became dependent on external confirmation and demands. The study
also shows that support from teachers, family, and the classroom environment could help
strengthen students' continued engagement in language learning.

3. Methods and theories

This chapter presents the methodological approach used to address the study’s research
questions regarding upper secondary students’ motivation to learn English. Based on the
study’s aim to identify general patterns in students’ perceptions, a survey was chosen as the
primary research strategy. According to Denscombe (2018), surveys aim to enable a
systematic and detailed analysis of a phenomenon at a given point in time, making the
method particularly suitable for investigating attitudes and perceptions. Data collection was
conducted through a self-administered, web-based questionnaire. The instrument was
designed with both quantitative and qualitative elements to map frequencies and capture more
nuanced aspects of students’ motivational factors (Denscombe, 2018). This combination of
methods enables a mutually complementary analysis, which contributes to a more
comprehensive understanding of the phenomenon studied.



3. 1 Theory

The theories that form the foundation of this study consist of three central frameworks within
motivational and learning psychology: Self-Determination Theory (SDT), L2 Motivational
Self System (L2MSS), and Sociocultural Theory. Together, these theories provide a
multifaceted, in-depth understanding of the underlying mechanisms influencing students’
language learning processes.

The first theory, Self-Determination Theory (SDT), was developed by Deci and Ryan and
focuses on the fundamental driving forces behind human behavior. The theory is founded on
the premise that individuals possess three fundamental psychological needs: competence,
autonomy, and a sense of belonging (Deci & Ryan, 2000, p. 227). When these needs are met
in a social context, the individual's intrinsic motivation and psychological well-being are
promoted (Deci & Ryan, 2000, pp. 227-228). Ryan and Deci (2000, p. 54) further emphasize
that motivation varies in both degree and type, rather than being a static phenomenon. The
theory, therefore, describes an internalization process in which extrinsic motivation can
gradually develop into more self-determined forms of motivation, provided that the
individual's needs for autonomy, competence, and belonging are supported in the learning
environment (Ryan & Deci, 2000, pp. 60—65).

The second theoretical starting point is the L2 Motivational Self System (L2MSS), developed
by Zoltan Dornyei. Dornyei (2005, p. 9) argues that the traditional view of second-language
motivation needs to be broadened by integrating more closely with psychological research on
the individual’s self-image. The theory is based on possible future self-images and divides
motivation into three main components: Ideal L2 Self, Ought-to L2 Self, and L2 Learning
Experience (Dornyei, 2005, p. 29). The ideal L2 self functions as a strong motivator because
a learner’s perception of himself as a future language user can create a desire to reduce the
distance between the current self-image and the desired future self-image (Dornyei, 2005, pp.
27-29). Ought-to L2 Self is instead about the demands and expectations that the learner feels
they need to fulfill to avoid negative consequences. At the same time, L2 Learning
Experience concerns the immediate and situated experience of the learning environment, for
example, the teacher, the teaching, the peer group, and experiences of success (Dornyei,
2005, p. 29).

The third theoretical starting point for understanding motivational factors is based on Lev
Vygotsky's sociocultural theory (1978), which emphasizes that learning and cognitive
development are fundamentally social processes rather than something that occurs in
isolation within the individual. Vygotsky particularly highlights two central concepts, the
More Knowledgeable Other (MKO), which refers to a person with a higher level of
knowledge, such as a supportive teacher or a more competent classmate, and the Zone of
Proximal Development (ZPD). According to Vygotsky (1978, p 86), the ZPD describes the
distance between what a student can do on their own and what the student can achieve with
support from a more knowledgeable person. This support, often referred to as scaffolding,
enables the student to gradually develop their skills beyond their current level. From a



sociocultural perspective, this means that motivation is not just an internal process, but
something that is continuously shaped and co-constructed through social interactions in the
classroom (Vygotsky 1978, p. 24-29).

3.2 Method: participants, context, and data collection

The study sample consisted of 68 upper secondary school students from three different
classes and programs. All participants were enrolled in English 5, 6, or 7 at the time of data
collection. The study was conducted at a Swedish upper secondary school where the author
had previously completed their work placement (VFU). The selection was made through
convenience sampling, which is a non-probability sampling method (Denscombe, 2018). This
means that participants are selected based on their availability and proximity to the
researcher. The method is practical and often necessary in smaller studies with limited
resources and time frames, although it does have limitations in terms of the ability to
generalize the results to a larger population (Denscombe, 2018). The previous contact with
the VFU school thus facilitated access to participants and made the selection feasible.

The empirical material was collected through a digital questionnaire that was created and
distributed via Google Forms. The use of web-based questionnaires has several practical and
methodological advantages. According to Denscombe (2018), the method is time-efficient
and reduces the risk of errors in data collection, as the responses are automatically recorded
in a digital database. Since the questionnaire was self-administered, students were able to
answer the questions at their own pace and without influence from an interviewer, which may
contribute to more honest and thoughtful responses (Denscombe, 2018). The questionnaire
consisted of a total of 14 questions, of which 11 were closed and 3 were open. The closed
questions were designed to collect structured data that would allow comparisons between
students’ attitudes towards English learning. In order to capture more nuanced perceptions,
open-ended questions were also included (Denscombe, 2018). These allowed students to
express their thoughts in their own words and develop their answers, which added a
qualitative dimension to complement the quantitative data. The questionnaire was distributed
in English, and all participants responded in English; therefore, no translation of students’
responses was required during the analysis process. The questionnaire used for data
collection is attached as Appendix A, where all questionnaire items are presented.

In accordance with the questionnaire design, the collected material was analyzed in two
stages. The quantitative data from the closed questions were processed using descriptive
statistics. According to Denscombe (2018), more advanced statistical analyses are often less
relevant in small-scale studies, where descriptive statistics are instead used to clearly
summarize frequencies, proportions, and central tendencies. The results from the quantitative
analysis will be presented visually in the results section using diagrams, such as bar and pie
charts, to provide a clear picture of the material. The qualitative data from the open-ended
questions were analyzed through thematic analysis. This meant that the free-text responses
were read carefully and then coded and organized into different themes based on recurring
patterns linked to motivation and demotivation (Denscombe, 2018). The analysis of the
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material was carried out in several steps. First, the responses from the closed questions in
Google Forms were compiled and processed using descriptive statistics to identify
frequencies and overall patterns in the students' responses. The results were then presented
visually through bar and pie charts to provide a clear overview of the material. The
open-ended questions were analyzed through thematic analysis. Initially, all responses were
read through several times to create an overall understanding of the material. Recurring
words, expressions and ideas related to motivation and demotivation were then identified.
These were then coded and organized into broader themes, such as interesting tasks, clear
instructions, feedback and teacher support, group work and social interaction, and
monotonous and repetitive tasks. Finally, the identified themes were compared with the
results from the quantitative questions and interpreted in relation to the study's theoretical
starting points and previous research. To strengthen the credibility of the analysis, selected
quotes from the students' responses will be used in the results section. These contribute to
providing a deeper understanding of how different factors in the teaching and school
environment affect students' motivation.

3.3 Research ethics

The study has been conducted in accordance with the ethical guidelines set out by the
Swedish Research Council (2024). A fundamental principle in research involving humans is
that the integrity of participants should be protected and not overridden in favor of the
research purpose. To ensure informed consent, all students were provided with clear
information about the study's purpose, content, and implementation before data collection
began (Denscombe, 2018; Vetenskapsradet, 2024). In connection with this, they were also
informed that participation was completely voluntary, anonymous, and that they could
discontinue their participation at any time without giving any reason. Furthermore, measures
were taken to ensure the anonymity and confidentiality of the participants in accordance with
applicable data protection regulations, such as the General Data Protection Regulation
(GDPR) (Swedish Research Council, 2024). The web-based questionnaire was answered
anonymously, and no personal data, such as names or IP addresses, was collected. This
helped to create a safe situation where students could answer honestly without fear of
negative consequences (Denscombe, 2018; Swedish Research Council, 2024).

4. Results

This section presents the results from the student survey regarding factors that influence
motivation in English lessons. The results are presented through charts, tables, and thematic
analyses based on both closed-ended and open-ended questions. The purpose is to provide an
overview of students’ experiences, attitudes, and opinions about motivation in English
education. The first part presents quantitative results from the questionnaire using bar charts
and pie charts. The second part focuses on the open-ended responses, where recurring themes
and patterns in students’ answers are identified and analyzed.
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4.1 Which English course are you currently studying?

The most common response was 'English 6', selected by 38 students. The results also show
variation between the response categories, indicating different experiences among the
respondents.

Figure 1. Which English course are you currently studying?

English 7

English 5

English 6

Table 1. Response frequencies

Response / Theme Frequency

English 6 38
English 5 29
English 7 1

4.2 1 feel motivated when I find the tasks interesting.

The largest group of students selected 'Agree', with 24 responses. Only 2 students selected
'Disagree', making it the least common response category. A total of 48 students responded
positively to the statement, whereas 7 students responded negatively.

Figure 2. [ feel motivated when I find the tasks interesting.
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4.3 I feel motivated when I understand what I am expected to do.

A clear majority of the students expressed a positive attitude toward the statement. The
“Agree” option received the most responses, with 25 students selecting it. Negative responses
were relatively uncommon, as only 4 students disagreed with the statement, including just 2
who chose “Strongly disagree.” In addition, 21 students selected the neutral option.

Figure 3. I feel motivated when I understand what I am expected to do.
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4.4 1 feel motivated when I receive clear and helpful feedback from the teacher.
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The majority of students selected “Agree,” with 31 responses, making it the most common
answer category. In contrast, only 2 students chose “Disagree,” which was the least frequent
response. Overall, 54 students responded positively to the statement, while 6 students
expressed negative views. Additionally, 8 students selected the neutral option, which may
indicate uncertainty or varied experiences related to this aspect of motivation

Figure 4. [ feel motivated when I receive clear and helpful feedback from the teacher.
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4.5 1 feel motivated when I notice that [ am improving in English.

The largest group of students selected 'Strongly agree', with 30 responses. Only 1 student
selected 'Disagree', making it the least common response category. A total of 53 students
responded positively to the statement, 5 responded negatively, and 10 selected the neutral
alternative.

Figure 5. [ feel motivated when I notice that I am improving in English.
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4.6 1 feel motivated to learn English because I want to achieve good grades.

The largest group of students selected 'Strongly agree', with 25 responses. Only 3 students
selected 'Disagree', making it the least common response category. A total of 41 students
responded positively to the statement, whereas 8 students responded negatively.

Figure 6. I feel motivated to learn English because I want to achieve good grades.
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4.7 1 feel less motivated when the tasks are too difficult.
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The largest group of students selected 'Agree', with 26 responses. Only 8 students selected
'Strongly Disagree ', making it the least common response category. A total of 35 students
responded positively to the statement, whereas 17 students responded negatively. 16 students
selected the neutral alternative.

Figure 7. [ feel less motivated when the tasks are too difficult.
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4.8 1 feel less motivated when I do not understand the tasks.

The largest group of students selected 'Agree', with 26 responses. Only 3 students selected
'Disagree', making it the least common response category. A total of 46 students responded
positively to the statement, whereas 10 students responded negatively.

Figure 8. [ feel less motivated when I do not understand the tasks.
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4.9 1 feel less motivated when I have to speak English in front of the whole
class.

The largest group of students selected 'Neither agree nor disagree', with 21 responses. Only 8
students selected 'Agree', making it the least common response category. A total of 20
students responded positively to the statement, whereas 27 students responded negatively.

Figure 9. [ feel less motivated when I have to speak English in front of the whole class.
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4.10 I feel less motivated when the lessons are repetitive or monotonous.
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The largest group of students selected 'Neither agree nor disagree', with 21 responses. Only 3
students selected 'Disagree', making it the least common response category. A total of 38
students responded positively to the statement, whereas 9 students responded negatively. 21
students selected the neutral alternative.

Figure 10. 1 feel less motivated when the lessons are repetitive or monotonous.
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4.11 I feel less motivated when the topics do not interest me.

The largest group of students selected 'Agree', with 26 responses. Only 3 students selected
'Disagree', making it the least common response category. A total of 45 students responded
positively to the statement, whereas 8 students responded negatively. 15 students selected the
neutral alternative, which may suggest mixed experiences or uncertainty regarding this aspect
of motivation.

Figure 11. I feel less motivated when the topics do not interest me.
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4.12 How has your motivation to learn English changed over time?

The most common response was 'It has not changed', selected by 27 students. The results also
show variation between the response categories, indicating different experiences among the
respondents.

Figure 12. How has your motivation to learn English changed over time?

It has become much higher

It has become much lower

It has not changed

It has become somewhat higher

It has become somewhat lower

Table 12. Response frequencies

Response / Theme Frequency
It has not changed 27
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It has become somewhat lower 17
It has become somewhat higher 12
It has become much lower 10
It has become much higher 2

4.13 What factors motivate you the most in English lessons? (Please describe up
to three key factors.)
The responses show that 'Interesting/fun topics' was one of the most frequently mentioned

themes, appearing in 24 responses. In contrast, 'Group work/social learning' appeared less
frequently and was only mentioned 9 times.

Figure 13. What factors motivate you the most in English lessons? (Please describe up to
three key factors.)
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4.14 What factors reduce your motivation the most in English lessons? (Please
describe up to three key factors.)

The responses show that 'Boring/repetitive lessons' was one of the most frequently mentioned
themes, appearing in 20 responses. In contrast, 'Lack of support/feedback' appeared less
frequently and was only mentioned 7 times.

Figure 14. What factors reduce your motivation the most in English lessons? (Please describe
up to three key factors.)
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4.15 What can teachers do to increase students’ motivation in English? (Please
provide specific suggestions.)

The responses show that 'Varied/interesting lessons' was one of the most frequently
mentioned themes, appearing in 15 responses. In contrast, 'Supportive teacher' appeared less
frequently and was only mentioned 2 times. Several students also referred to other themes,
suggesting that motivation is influenced by multiple classroom factors. The results reveal
both similarities and differences in how students describe their motivation and classroom
experiences.

Figure 15. What can teachers do to increase students’ motivation in English? (Please provide

specific suggestions.)
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5. Analysis and discussion

The purpose of this chapter is to analyze and discuss the empirical results from the study's
survey through the theoretical lens of Self-Determination Theory (SDT), the L2 Motivational
Self System (L2MSS), and Vygotsky's sociocultural theory. By connecting the identified
motivating and demotivating factors with theoretical concepts, a deeper understanding of the
mechanisms that govern high school students' language learning is created.

5.1 Interesting and Meaningful Tasks as a Motivational Factor

The results clearly show that interesting and meaningful tasks constitute a central factor in
students’ motivation in English language learning. In the questionnaire item concerning
whether students feel motivated when they find the tasks interesting, the majority responded
positively, with 48 students selecting either “Agree” or “Strongly agree.” This is further
reinforced by the open-ended responses, in which several students report that their motivation
increases when tasks are perceived as enjoyable, varied, and personally relevant. For
example, one student writes that motivation arises “when a topic assignment interests me and
personally resonates with me,” while another student highlights “interesting assignments,
learning new things, and getting better at what I am doing.”

This can be connected to Ryan and Deci’s (2000) Self-Determination Theory, in which
intrinsic motivation is described as motivation that emerges when an activity is experienced
as inherently interesting or enjoyable (Ryan & Deci, 2000, p. 55). Furthermore, the
researchers argue that students become more motivated when their needs for autonomy,
competence, and relatedness are satisfied (Ryan & Deci, 2020, pp. 2-3). The findings of this
study are consistent with this perspective, as several students describe being motivated when
the tasks feel meaningful and when they experience personal development. One student, for
instance, explains that motivation increases “when I see clear progress and get helpful
feedback from my teacher.” This demonstrates that the feeling of competence plays a
significant role in students’ engagement.

Moreover, the findings can also be linked to Doérnyei’s research on motivation in language
learning. Dornyei (2005) emphasizes that motivation is a decisive factor in second language
acquisition and that students need to be able to relate instruction to their own goals and
identities (pp. 65-66). This is clearly reflected in the results, as several students mention that
they are motivated by improving their English for the future or by using the language in
real-life situations. One student, for example, states that they are motivated “when I can use
English in real-life situations, like traveling or talking online.” Another student highlights the
desire to “be perfect at it” and to further develop their English proficiency. This can be
understood through Dornyei’s concept of the Ideal L2 Self, in which students are motivated
by a future image of themselves as successful users of the language.
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Furthermore, the results demonstrate that variation and creativity in teaching are highly
important for motivation. Several students describe appreciating “fun projects,” “practical
work,” and tasks that are not “repetitive.” This corresponds with Griffiths (2008, pp.
248-250), who argues that successful language learners are often motivated by varied and
engaging forms of instruction that make learning more active and personally meaningful. The
author further suggests that motivation is strengthened when students feel that they have
opportunities to influence their own learning and apply different learning strategies. This can
also be connected to Vygotsky’s sociocultural perspective, in which learning is understood to
develop through social interaction and meaningful activities in collaboration with others
(Vygotsky, 1978, pp. 1-2). Several students, for example, mention that they are motivated by
group work and collaboration with classmates, illustrating how social factors may increase
motivation.

At the same time, the findings show that motivation is not solely related to intrinsic interest.
Several students also mention grades as an important motivational factor, for example,
through responses such as “good grades” and “grades for higher education.” This can be
connected to Chi (2025, 1246), who argues that extrinsic motivation does not necessarily
reduce intrinsic motivation but may in some cases function as a driving force for continued
learning. The findings therefore indicate that students’ motivation often consists of a
combination of intrinsic and extrinsic factors, as emphasized by Ryan and Deci (2000, pp.
54-55) in their discussion of different forms of motivation.

5.2 Clear Instructions and Understanding of Tasks

The results demonstrate that clear instructions and an understanding of what is expected from
students constitute significant motivational factors in English language learning. In the
questionnaire item concerning whether students feel motivated when they understand what
they are expected to do, the majority responded positively. In total, 43 students selected either
“Agree” or “Strongly agree,” while only four students responded negatively. At the same
time, 21 students chose the neutral alternative, which may indicate that some students
experience varying degrees of clarity in instruction. This is further reinforced by the
open-ended responses, in which several students repeatedly highlight the importance of
teachers providing clear instructions and explanations. For example, several students mention
“clear instructions” as an important factor for motivation, while another student explains that
motivation increases “when the teacher explains in a good way.”

Ryan and Deci’s Self-Determination theory can be connected to this, in which the need for
competence is described as a central aspect of human motivation. Ryan and Deci (2000)
argue that students need to feel capable of mastering tasks and understanding how they
should be carried out to develop motivation and engagement (pp. 56—57). Furthermore, Ryan
and Deci (2020) emphasize that clear structure, guidance, and positive feedback strengthen
students’ sense of competence, which, in turn, increases motivation (pp. 2—3). The findings of
this study are therefore consistent with the theory, as several students describe that their
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motivation increases when instructions are clear and when they understand the purpose of the
tasks.

Moreover, Vygotsky (1978) argues that learning occurs through social interaction and that
students develop through support and guidance from more knowledgeable individuals, such
as teachers (pp. 1-2). This becomes evident in the findings, as several students report that the
teacher’s approach to explaining and providing support affects their motivation. One student,
for example, writes that motivation increases when the teacher “gives us enough time to
finish our tasks in our own tempo.” This can be understood through Vygotsky’s concept of
the Zone of Proximal Development, in which students require support in order to develop and
perceive tasks as achievable. When students are provided with clear instructions and
sufficient time, they may experience greater security in the learning process, which appears to
contribute to increased motivation.

Furthermore, the findings indicate that students do not merely request clarity but also a
supportive and respectful approach from the teacher. One student expresses that motivation
increases when the teacher “actually clearly tells you how to improve and actually builds you
up and not solely breaks you down.” This can be connected to Babaee (2012), who argues
that motivation in second language learning is strongly influenced by teachers’ instructional
methods and the classroom environment (pp. 1-2). The author further emphasizes that
students require encouragement and support in order to maintain their engagement in
language learning. The findings are also consistent with Phan (2025), who demonstrates that
teacher-related factors are crucial for students’ motivation in English education, particularly
when the teacher creates a safe and supportive learning environment (pp. 139-141).

In addition, the results show that clear instructions may reduce students’ uncertainty and
stress. Dornyei (2005) argues that motivation is negatively affected when students experience
uncertainty or lack control over their learning process (pp. 65—66). Furthermore, Dornyei
explains that clear goals and realistic expectations help students develop a more positive
self-image as language learners. This is also reflected in the findings, where students describe
that motivation increases when they “understand and achieve” and when the teacher clearly
demonstrates what should be done. The results therefore suggest that clarity in instruction
influences not only students’ performance but also their self-confidence and willingness to
participate actively in classroom activities.

5.3 Feedback and Teacher Support as Motivational Factors

Feedback and teacher support are highly significant for students’ motivation in English
language learning. In the questionnaire item concerning whether students feel motivated
when they receive clear and helpful feedback from the teacher, the majority responded
positively. In total, 54 students selected either “Agree” or “Strongly agree,” while only six
students responded negatively. This indicates that feedback appears to be one of the strongest
motivational factors identified in the study. The open-ended responses further reinforce this
finding, as several students describe being motivated when the teacher helps them develop
and demonstrates how they can improve their skills. One student, for example, writes that

24



motivation increases “when a teacher is specifically able to criticize my English to help me
improve.” Another student explains that it is important that the teacher “actually clearly tells
you how to improve and actually builds you up and not solely breaks you down.” The
findings therefore suggest that students value feedback that is both clear and encouraging.

This can be connected to Ryan and Deci’s SDT, in which the need for competence is
described as a central factor for motivation. Ryan and Deci (2020) argue that positive and
constructive feedback strengthens students’ sense of competence and helps them feel that
they are progressing in their learning (pp. 3—4). Furthermore, the researchers emphasize that
motivation increases when students receive feedback that supports their development rather
than controlling or criticizing them in a negative manner.

Moreover, Dornyei (2005) argues that teacher feedback is crucial to how students perceive
their own abilities in language learning (pp. 108—111). The author suggests that students who
receive positive and supportive feedback develop greater self-confidence and become more
willing to continue working with the language even when encountering difficulties. This is
clearly reflected in the findings, as students request feedback that builds their self-confidence
rather than focusing solely on mistakes and shortcomings. The results may therefore be
understood as indicating that feedback influences not only students’ performance but also
their self-esteem and willingness to participate actively in classroom activities. To further
deepen the understanding of why formative teacher feedback appears to play such a central
role in students’ motivation, Hattie and Timperley’s (2007, p. 81) theoretical model of
feedback becomes particularly relevant. The authors argue that feedback is one of the most
powerful influences on students’ learning and achievement. However, they also emphasize
that its effects may be either strongly positive or negative depending on how the feedback is
designed and delivered. This can be connected to the findings of the present study, where
students repeatedly request specific guidance and support rather than general comments.

Hattie and Timperley (2007, pp. 90-91) further argue that the effectiveness of feedback
depends on the level at which it is directed. The authors identify four levels of feedback: the
task level, the process level, the self-regulation level, and the self level. According to Hattie
and Timperley (2007, p. 96), feedback directed at the self level, such as personal praise like
“good job” or “you are talented,” is often considered the least effective form of feedback
because it provides limited information about how students can improve their learning.

The findings of the present study correspond with this theoretical perspective. When students
request “criticism to help me improve,” this may be interpreted as a sign that they are seeking
feedback related to the process and self-regulation levels rather than simple praise.
Furthermore, Hattie and Timperley (2007, p. 86) argue that effective feedback should help
students answer three central questions: “Where am I going?” (Feed Up), “How am I going?”’
(Feed Back), and “Where to next?” (Feed Forward). When teacher feedback in English
classrooms addresses these questions clearly, it may provide the structure and support that
students in the present study identified as important motivational factors.
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Furthermore, in accordance with Vygotsky (1978, 1-2), learning develops through social
interaction and guidance from more knowledgeable individuals, such as teachers. Feedback,
therefore, becomes an important pedagogical tool that helps students develop within their
Zone of Proximal Development. When the teacher provides supportive feedback, students
may receive assistance in understanding their mistakes and gradually developing their skills.
The findings also show that students appreciate feedback that is clear and concrete,
suggesting that guidance from the teacher creates a sense of security in the learning process.

The findings are also consistent with previous research on motivation and language learning.
Babaee (2012) argues that teacher support and feedback are highly significant for students’
motivation in second language learning because students need to feel encouraged in order to
continue developing (pp. 1-2). Furthermore, Phan (2025) describes teacher-related factors,
particularly feedback and support, as central for students’ motivation to learn English (pp.
139-143). Both Babaee and Phan, therefore, emphasize that the teacher plays an important
role in creating a motivating classroom environment, which can clearly be connected to the
findings of this study.

In agreement with Griffiths (2008, pp. 248-250), the results demonstrate that feedback may
help students perceive their own development more clearly. Several students mention that
their motivation increases when they notice progress in their English and receive support in
understanding what they need to improve.

5.4 Interesting and Varied Teaching Methods

The findings demonstrate that students’ motivation is strongly influenced by the design of
classroom instruction and the types of activities used during English lessons. The open-ended
responses reveal that many students appreciate varied, practical, and engaging forms of
learning. Several students mention “practical work,” “fun projects,” and “interesting
assignments” as motivating elements, while others emphasize the importance of lessons not
feeling “monotone and mundane.” In addition, many students explain that their motivation
increases when lessons are enjoyable and stimulating, for example through responses such as
“when it’s interesting, when I find it fun and when it’s not repetitive.” Overall, the findings
suggest that variation in classroom activities plays an important role in maintaining students’
interest and engagement in English learning.

In relation to Ryan and Deci’s SDT theory, intrinsic motivation is described as motivation
that emerges when activities are experienced as inherently enjoyable and stimulating (Ryan &
Deci, 2000, p. 55). The researchers further argue that instruction that encourages curiosity
and interest strengthens students’ intrinsic motivation and promotes more active engagement
in learning. The results of this study align closely with this perspective, as students repeatedly
describe how creative and varied classroom activities increase their willingness to participate
and learn.

Similar to Drnyei’s research on motivation in language learning. Dérnyei (2005) emphasizes
that teaching methods and classroom activities have a considerable impact on students’
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motivation and warns that repetitive forms of instruction may reduce engagement over time
(pp. 108-111). He further argues that motivating instruction is often characterized by
variation, clear objectives, and activities perceived as relevant by students. This is reflected in
the findings, where several participants highlight the importance of “interesting topics” and
tasks that feel meaningful and developmental. The results, therefore, indicate that
instructional design plays a central role in shaping students’ motivational experiences in
English education.

In addition, the findings can be linked to Vygotsky (1978, pp. 1-2). This perspective becomes
particularly relevant as several students identify group work and interactive activities as
motivating aspects of English lessons. One student, for example, explains that motivation
increases “when 1 can use the language in real-life situations, take part in interactive
activities.” Such responses suggest that students become more engaged when classroom
activities resemble authentic communicative situations and provide opportunities to actively
use the language together with classmates.

The results are also consistent with previous research in second language learning. Griffiths
(2008, pp. 250) argues that successful language learners often benefit from varied
instructional strategies and activities that encourage active participation and independent
learning. Similarly, Babaee (2012) highlights that students are more motivated when
instruction feels engaging and connected to their own experiences and future goals (pp. 1-2).
Both researchers, therefore, stress the importance of avoiding repetitive and one-dimensional
teaching practices, which corresponds closely with the findings of this study.

Furthermore, the findings show that students value opportunities to develop different aspects
of their English proficiency through a range of activities. Several students mention being
motivated by improving their speaking, reading, and overall comprehension skills. This can
be related to Peng’s (2025, p. 24) research on “Willingness to Communicate,” in which the
author emphasizes that students become more motivated when they are given opportunities to
use the language in communicative and interactive contexts. Peng (2025, p 24) further argues
that varied classroom activities can help students feel more confident using the language
actively, which in turn strengthens both their motivation and their self-confidence.

5.5 Group Work and Social Interaction as Motivational Factors

Group work and social interaction play an important role in many students’ motivation in
English language learning. In the open-ended responses, several students describe how
collaborating with others increases their engagement, particularly when they are allowed to
choose their own groups. Comments such as “working in groups with friends” and “working
in groups (choosing the groups ourselves)” illustrate how social classroom activities are often
experienced positively. Other students also mention “interactive activities” and opportunities
to use English together with classmates as motivating aspects of the lessons. Overall, the
results indicate that collaborative learning environments may strengthen both motivation and
active participation in English education.
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These findings are consistent with Vygotsky’s sociocultural perspective, which emphasizes
the importance of social interaction for learning and development (Vygotsky, 1978, pp. 1-2).
The results also correspond with Ryan and Deci’s SDT, which emphasizes the importance of
relatedness, or the feeling of belonging and social connection, for motivation (Ryan & Deci,
2020, p. 3). This is reflected in the findings, which show that students prefer working with
classmates they feel comfortable with. The findings therefore indicate that positive peer
relationships and a secure classroom environment can contribute to increased motivation and
participation in English learning.

A similar perspective can be found in Peng’s research on “Willingness to Communicate.”
Peng (2025, p. 24) argues that students’ willingness to use a second language is strongly
influenced by the classroom atmosphere and the relationships between classmates. Learners
are generally more likely to communicate in English when they feel comfortable and
confident within the group. This corresponds closely with the findings of the current study,
where students appear to value group activities conducted with peers they have chosen
themselves. Positive social dynamics may therefore help students feel more secure and
willing to participate actively in communicative activities.

The results are also consistent with previous research on motivation in second language
learning. Babaee (2012) argues that motivation is shaped by both pedagogical and social
factors and relays that students often become more engaged when instruction includes
cooperation and interaction with others (pp. 1-2). Similarly, Phan (2025) highlights the
importance of peer relationships and social influences on students’ motivation to learn
English (pp. 139-143). Together, these studies suggest that motivation is not solely an
individual phenomenon but is continuously influenced by the social environment in which
students learn.

At the same time, the findings reveal that group work is not always experienced positively if
students do not feel comfortable within the group. Several students specifically emphasize the
importance of being allowed to choose their own groups. This can be linked to the concept of
autonomy within SDT, where Ryan and Deci (2000) argue that students become more
motivated when they are given opportunities to influence their own learning and make
independent decisions (p. 56). Allowing students to choose their groups may therefore
increase both their sense of control and their emotional security, which in turn appears to
strengthen motivation and classroom participation.

5.6 Monotonous and Repetitive Tasks as Demotivating Factors

The study demonstrates that students’ motivation in English language learning is negatively
affected when classroom tasks are perceived as monotonous and repetitive. In the open-ended
responses, several students describe losing interest when lessons feel repetitive or lack
variation. One student explains that motivation decreases when the work becomes
“repetitive,” while another comments that instruction “cannot be monotone and mundane.”
These responses therefore suggest that students seek more varied and engaging approaches in
order to maintain their focus and interest during lessons.
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According to Ryan and Deci’s SDT theory, intrinsic motivation is described as something that
develops when activities are experienced as stimulating, interesting, and meaningful (Ryan &
Deci, 2000, pp. 55-56). When instruction becomes overly repetitive, motivation may instead
decline. This is clearly reflected in the findings of the present study, where several students
describe how repetitive tasks lead to reduced engagement. Ryan and Deci (2020) further
argue that instruction with little variation may limit students’ sense of autonomy and interest,
which in turn can negatively affect long-term motivation (pp. 3—4).

Similarly, Dornyei (2005) argues about the importance of instructional design for students’
motivation in language learning. According to Dornyei, students risk losing motivation when
teaching feels predictable or lacks clear relevance (pp. 108—111). He therefore highlights the
importance of activities that stimulate curiosity and engage students both emotionally and
intellectually. This perspective is reflected in the findings, where several students request
“fun projects,” “interesting assignments,” and more creative approaches to learning. The
responses, therefore, indicate that motivation is strengthened when instruction includes

variety and activities perceived as stimulating and meaningful.

Vygotsky (1978, pp. 10-11) argues that sense knowledge develops through interaction,
communication, and collaborative problem-solving. If classroom instruction is instead
dominated by routine-based individual tasks with limited interaction, there is a risk that
students’ participation and engagement will decrease. This tendency is also visible in the
study, where several students express being more motivated by group work and interactive
activities than by repetitive individual exercises. The results indicate that instruction that
encourages collaboration and variation may contribute to higher levels of motivation.

Previous research in second language learning further supports these findings. Griffiths (2008
p. 251) argues that varied teaching strategies often benefit language learners because they
encourage active participation and engagement. In a similar way, Babaee (2012) emphasizes
that students’ motivation may decline when instruction is experienced as monotonous or
uninteresting (pp. 1-2). Together, this research highlights the importance of creating dynamic
and engaging learning environments in order to sustain students’ interest over time.

In addition, the findings show that students appreciate tasks that feel relevant and connected
to real-life contexts. Several students explain that their motivation increases when they are
able to use English in practical ways or work with content related to their own interests. This
can be connected to Chi (2025), who argues that motivation develops through the interaction
between the individual and the learning environment, and that instruction needs to feel
meaningful in order to create long-term engagement (pp. 1243-1245). When lessons are
instead perceived as mechanical or overly routine-based, students’ motivation appears to
decrease.

5.7 Unclear Instructions and Lack of Support as Demotivating Factors

Students’ motivation is negatively affected when instruction is perceived as unclear or when
teacher support is insufficient; this is something that came up in the results. Several students
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emphasize the importance of “clear instructions,” suggesting that clarity plays a central role
in how secure and engaged they feel during classroom activities. When instructions become
difficult to understand or when students are unsure of how to proceed with a task, feelings of
uncertainty and frustration appear to emerge instead. One student also explains that
motivation decreases when the teacher provides answers too quickly before the student has
had enough time to think independently or complete the task. This suggests that students not
only require guidance but also sufficient time and opportunities to process tasks on their own.

These findings can be understood through Ryan and Deci’s S, particularly the importance of
competence for motivation. Ryan and Deci (2000) argue that the sense of success and
understanding of what is expected are essential for individuals to experience motivation (pp.
56-57). When students instead feel uncertain or perceive tasks as beyond their abilities,
motivation is likely to decline. In later research, Ryan and Deci (2020) further emphasize that
structure and guidance help students develop a sense of control over their learning and
strengthen their confidence in their own abilities (pp. 3—4). The findings of this study suggest
that a lack of clarity may make it more difficult for students to feel competent and engaged in
classroom activities.

Vygotsky’s sociocultural theory also contributes to an understanding of these results.
According to Vygotsky (1978), learning develops through interaction with others, where
teacher support functions as an essential resource for helping students progress in their
learning (pp. 1-2). If instructions are unclear or support is not adapted to students’ needs, it
may become difficult for them to complete tasks independently. This may, in turn, lead to
reduced self-confidence and lower levels of motivation. At the same time, the findings show
that students appreciate when teachers provide clear explanations and allow them to work at
their own pace, indicating that supportive instruction creates a greater sense of security and
participation in the classroom.

Dornyei (2005) also highlights the relationship between clarity and motivation in language
learning. He argues that students easily lose motivation when instruction creates uncertainty
or when they feel a lack of control over their work (pp. 65-66). Clear goals and structured
guidance, on the other hand, may strengthen students’ self-confidence and encourage them to
continue using and developing the language. This is reflected in the findings, in which several
students report feeling more motivated when they understand the tasks and know what is
expected of them. The study therefore suggests that clarity in instruction influences not only
comprehension but also students’ willingness to participate actively in classroom activities.

Similar conclusions are presented in previous research on second language learning. Phan
(2025) emphasizes that teachers’ ability to create structure, provide support, and
communicate clearly has a considerable impact on students’ motivation in English education
(pp. 139-143). Babaee (2012) likewise highlights the importance of encouragement and
guidance in helping students maintain engagement in language learning (pp. 1-2). Together,
these studies indicate that a secure and supportive learning environment is closely connected
to students’ motivation and participation.

30



The findings also reveal that students are negatively affected when instruction is experienced
as stressful or overly controlled. For example, one student explains that motivation decreases
when tasks are ended before the student has had sufficient time to complete them. Ryan and
Deci (2000) argue that motivation is strengthened when students are given opportunities to
work independently and experience some degree of influence over their learning (p. 56).
When students instead feel pressured or excessively controlled, their motivation may weaken.

5.8 Negative Feedback and Low Self-Confidence as Demotivating Factors

The study demonstrates that students’ motivation in English language learning is strongly
influenced by how they are treated and by the type of feedback they receive from their
teachers. The open-ended responses reveal that several students lose motivation when
feedback is perceived as overly negative or discouraging. One student, for example, explains
that motivation decreases when the teacher “solely breaks you down” instead of supporting
the student’s development. The findings therefore suggest that students not only need to be
informed about their mistakes, but also need to feel that the feedback helps them improve and
move forward. When feedback is instead experienced as discouraging, it may create feelings
of insecurity and reduce students’ willingness to continue making an effort.

Ryan and Deci’s Self-Determination Theory describes the feeling of competence as a
fundamental component of motivation. Ryan and Deci (2000) argue that individuals become
motivated when they experience success and feel confident in their own abilities (pp. 56-57).
If students are instead exposed to repeated criticism without supportive guidance, their
self-confidence may weaken. Ryan and Deci (2020) further emphasize that negative and
controlling feedback can reduce both motivation and engagement because students struggle
to feel competent in their learning process (pp. 3—4). The findings of the present study
therefore suggest that students’ motivation is closely connected to whether feedback
strengthens or undermines their belief in their own abilities.

Self-confidence is also highlighted as a central aspect of motivation in Dornyei’s research on
language learning. Dornyei (2005) explains that students who feel insecure about their
language abilities often become less active in the classroom and avoid situations where they
risk making mistakes (pp. 109—111). This perspective corresponds closely with the findings
of the study, where several students express a need for encouragement and support in order to
feel confident enough to continue developing their English skills. Negative feedback
therefore appears to affect more than students’ immediate motivation; it may also shape how
they perceive themselves as language learners and influence their willingness to participate in
classroom activities.

From a sociocultural perspective, teacher feedback becomes an important part of the learning
process. Vygotsky (1978) argues that learning develops through social interaction, where the
teacher functions as a source of support in students’ development (pp. 1-2). When feedback
helps students understand their mistakes and improve gradually, it may contribute to
increased confidence and motivation. If feedback instead creates fear of failure, students may
become more passive and less willing to participate actively in classroom discussions and
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activities. The findings also show that students appreciate teachers who focus on
development and improvement rather than solely emphasizing mistakes and shortcomings.

Similar conclusions can be found in previous research on motivation and second language
learning. Babaee (2012) emphasizes that students need to feel encouraged and respected in
order to maintain motivation in language learning (pp. 1-2). Likewise, Phan (2025) describes
how negative classroom experiences may create insecurity regarding students’ language
abilities and thereby reduce their engagement in English learning (pp. 139-143). Together,
these studies demonstrate that the way teachers provide feedback has a considerable influence
on how safe and motivating the learning environment is perceived to be.

Hattie and Timperley’s (2007, p. 100) perspectives may also contribute to a deeper
understanding of students’ willingness to participate in English classrooms. Their discussion
highlights how the classroom environment influences whether students feel comfortable
taking linguistic risks. The authors argue that student participation is often limited by the
evaluative nature of classroom activities, as responding publicly may involve both personal
and social risks, especially when students fear making mistakes in front of others (Hattie &
Timperley, 2007, p. 100). This can be directly connected to the language anxiety expressed
by participants in the present study when they are expected to speak English in front of their
classmates.

The findings also correspond with Hattie and Timperley’s (2007, p. 100) conclusion that
mistakes and corrective feedback become motivating only within a supportive classroom
environment where errors are treated as a natural part of the learning process. In contrast, if
the classroom is characterized by an anxious atmosphere where students only feel
comfortable participating when they are completely certain that their answers are correct,
language development may be negatively affected because the fear of making mistakes may
outweigh students’ willingness to participate (Hattie & Timperley, 2007, p. 101).

The findings can also be understood in relation to research on “Willingness to
Communicate.” Peng (2025, p. 25) argues that students’ willingness to use a second language
is strongly influenced by how secure they feel in the classroom and how they perceive their
own language abilities. If students are afraid of being criticized or making mistakes, they may
avoid speaking English altogether, which risks limiting both language development and
motivation. This tendency is also reflected in the findings of the present study, where several
students explain that positive and constructive feedback makes it easier for them to
participate actively in classroom activities.

5.9 Intrinsic and Extrinsic Motivation in English Language Learning

The study found that students’ motivation in English language learning is influenced by a
combination of personal interest, future ambitions, and external expectations. In the
open-ended responses, several students describe a genuine enjoyment of the English language
and a desire to improve their skills. One student writes, “I generally like the language,” while
another explains a wish to “improve my English and I would like to be perfect at it.” At the
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same time, achievement-related factors also appear to play a significant role, particularly in
relation to grades and future educational opportunities. Responses such as “good grades” and
“grades for higher education” indicate that many students view English not only as a subject
of personal interest but also as an important resource for their future. The findings illustrate
how students’ motivation is often shaped through a combination of internal interest and
external goals.

According to Ryan and Deci (2000), intrinsic motivation arises when individuals engage in
an activity because they find it enjoyable or personally rewarding, whereas extrinsic
motivation is driven by external outcomes such as grades, rewards, or future opportunities
(pp- 54-55). Both forms are clearly reflected in the findings of the present study. Some
students appear to be motivated primarily by enjoyment and curiosity, while others focus
more strongly on achievement and future success. However, the responses also demonstrate
that these motivational dimensions are closely interconnected rather than entirely separate.

Ryan and Deci (2020) further argue that external forms of motivation may gradually become
more internalized when students perceive their learning as meaningful and relevant (pp. 2—4).
This perspective is evident in the findings, where several students combine
performance-oriented goals with a genuine interest in developing their English proficiency.
For these students, external goals such as grades or future studies may function as an initial
source of motivation that gradually develops into a deeper and more personal engagement
with the language.

A similar perspective is presented by Chi (2025), who emphasizes that motivation develops
through the interaction between the learner and the surrounding environment. According to
Chi, factors such as academic expectations, future opportunities, and teacher support may all
contribute to students’ engagement in language learning (pp. 1243—-1245). At the same time,
these external influences may gradually strengthen students’ personal interest and long-term
commitment to the language. This aligns closely with the findings of the present study, where
students frequently connect their motivation to both personal enjoyment and future
aspirations.

The findings can also be related to Dornyei’s concept of the Ideal L2 Self. Dornyei (2005)
explains that students are often motivated when they can imagine themselves as competent
and successful users of a second language in the future (pp. 65-66). This perspective is
reflected in the students’ responses, where several participants describe ambitions connected
to future studies, travel, and international communication. English appears to represent more
than a school subject; it is also associated with personal growth, future identity, and broader
life opportunities.

Previous research in second language learning further supports this understanding of
motivation as multifaceted and dynamic. Erniyati and Putra (2022) demonstrate that both
intrinsic and extrinsic motivational factors frequently interact in the language learning
process (pp. 215-216). The researchers argue that while personal interest often contributes to
sustained long-term engagement, external incentives may serve as important motivational
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triggers, particularly during the earlier stages of learning. This perspective corresponds
closely with the findings of this study, where students’ motivation appears to stem from a
combination of curiosity, enjoyment, achievement, and future ambitions.

The findings also demonstrate that students experience motivation in different ways
depending on their personal goals and experiences. While some learners appear to be driven
mainly by the enjoyment of learning English, others are more strongly influenced by
academic achievement or future educational opportunities. This can be connected to Griffiths
(2008, 249), who argues that successful language learners often display diverse motivational
patterns shaped by individual experiences and aspirations. Motivation emerges as a complex
and highly individual phenomenon in which personal interests and external influences
continuously interact.

In conclusion, the findings indicate that students’ motivation in English language learning is
shaped through the interplay between intrinsic and extrinsic factors. Personal interest,
achievement, future ambitions, and the surrounding learning environment all appear to
influence how students engage with the language. Both Self-Determination Theory and
Dornyei’s motivational framework contribute to a deeper understanding of how motivation
develops through the interaction between individual aspirations and external influences.

6. Limitations

This study has several limitations that should be considered when interpreting the findings.
First, the study was based on a relatively small convenience sample consisting of students
from one upper secondary school. Since participants were selected based on accessibility
rather than through random sampling, the findings cannot be generalized to all upper
secondary students. Different schools, educational contexts, and student populations may
have produced different results. Second, the study relied on self-reported questionnaire
responses based on students’ own perceptions and experiences. As a result, the findings may
have been influenced by individual interpretations, memory, or a desire to provide socially
acceptable answers. In addition, concepts such as interesting, motivating, and boring are
subjective and may have been understood differently by different participants.

Furthermore, although the questionnaire included both closed-ended and open-ended
questions, the qualitative responses were generally brief. While most students provided
relevant and thoughtful answers, a small number of participants appeared to engage less
seriously with some of the open-ended questions. For example, one participant responded
only with a punctuation mark, while a few others provided very limited answers (see
appendix). This may suggest varying levels of engagement with the questionnaire and should
therefore be taken into consideration when interpreting the qualitative findings. Interviews or
focus group discussions could potentially have provided more detailed insights into students’
experiences and motivational processes. Future research may therefore benefit from
combining questionnaires with additional qualitative methods to gain a deeper understanding
of students’ motivation in English learning.

34



Despite these limitations, the study contributes valuable insights into factors that students
perceive as both motivating and demotivating in English education and may provide useful
implications for classroom practice.

7. Conclusion

The present study aimed to investigate and identify the factors that influence upper secondary
school students’ motivation to learn English and to explore both motivating and demotivating
aspects of English education. By combining quantitative questionnaire results with qualitative
open-ended responses, the study provided insight into the relationship between students’
individual experiences and the classroom environment.

The findings show that students’ motivation is influenced by several interconnected factors.
Interesting tasks, clear instructions, helpful feedback, and supportive teachers were identified
as important factors that can increase students’ motivation. Students also highlighted social
interaction and opportunities to improve their English skills as motivating aspects of English
learning. At the same time, repetitive tasks, unclear instructions, and lack of support were
identified as factors that may reduce motivation.

The findings support the theoretical perspectives used in this study and suggest that
motivation develops through an interaction between individual and environmental factors.
The results also indicate that teachers play an important role in creating learning
environments that support students’ motivation and engagement in English learning. The
study therefore suggests that motivation in English learning is not solely dependent on
students’ individual interests, but is also significantly shaped by teachers’ instructional
choices and the classroom environment, particularly through clear feedback, meaningful
tasks, and supportive classroom practices. Future research could further examine this topic
through larger studies and additional methods, such as interviews, to gain deeper insight into
students’ experiences and perspectives.
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Appendix A: Student survey

This appendix contains the questionnaire distributed to students participating in the study.

Background question

Which English course are you currently studying?
e English 5
e English 6
e English 7

Response scale (Questions 1-10)
1 = Strongly disagree

2 = Disagree
3 = Neither agree nor disagree
4 = Agree

5 = Strongly agree

Response alternative (Question 11)
It has become much lower

It has become somewhat lower
It has not changed

It has become somewhat higher
It has become much higher

I feel motivated when I find the tasks interesting

I feel motivated when I understand what I am expected to do.

I feel motivated when I receive clear and helpful feedback from the teacher.

I feel motivated when I notice that [ am improving in English.

I feel motivated to learn English because I want to achieve good grades.

I feel less motivated when the tasks are too difficult.

I feel less motivated when I do not understand the tasks.

I feel less motivated when I have to speak English in front of the whole class.
I feel less motivated when the lessons are repetitive or monotonous.

10 I feel less motivated when the topics do not interest me.

I R S

11. How has your motivation to learn English changed over time?

Open-ended questions
1. What factors motivate you the most in English lessons?
2. What factors reduce your motivation the most in English lessons?
3. What can teachers do to increase students’ motivation in English?
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Appendix B: Student responses for open-ended questions

The following appendix contains all responses provided by students to the open-ended
questionnaire items.

What factors motivate you the most in English lessons? (Please describe up
to three key factors.)

improvment

When it’s something [’'m interested in

Getting to try different things

Having input.

good grades, communication and having fun.

Getting good grades, not falling behind the others and to be able to read more difficult
books

Good teachers that sees us and tasks in the right level.

Getting good grade

When the techer explains in a good way

When the lessons are intresting

When I have a goal in my work

Movies

how much the topic relates to my program, whether I feel the topic is beneficial to me,
and the lesson's connection to other subjects I am interested in.

grades, funny assignments, interesting topics

Np

That’s it’s interesting

keeping a good grade, lessons are intresting, and fun

When the teacher has clear instructions, is nice to us and gives us enough time to
finish our tasks in our own tempo without shutting someone out from completing a
task by giving all the correct answers before they've finished.

When the teacher actually showcase the task at hand and it cannot be monotone and
mundane.

There is also one key factor, it is when the teacher actually clearly tells you how to
improve and actually builds you up and not solely breaks you down. If you only get
broken down you are going to lose your self confidence and hence just lose intresst
and develop low self esteem.

Final key point is that we should learn more effective with shared thougts and ideas,
and not the plane old read the text and choose the right answer, but instead look at it
from varius perspectives. The subject english usually forces you to learn in a set way
and it may make students lose there natural creativity.

It has become more challenging, our tasks are more interesting and our teacher is very
motivating.
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I am most motivated in English lessons when I can use the language in real-life
situations, take part in interactive activities, and see my progress through clear
feedback.

Interesting topics, clear feedback, speaking english

Learning new stuff

When it’s interesting, when I find it fun and when it’s not repetitive.

That I Will fight to get a E-grade, and that motivation I have in every lesson to
complete my goal. 3 factors: Get an E, do my best every lesson and to look positive
on harder tasks.

Clear instructions, practical work, working in groups with friends (i choose myself)
Latta uppgifter om saker jag tycker &r intressant

Getting a decent grade

Getting good grades, to be ready for university and when the work is at least
somewhat intresting

Being able to speak to people from other countries, having discussions with friends in
english and reading/learning about real world topics in english.

To get good gardes, to be able to understand and feel that 1 know what i am doing.
Clear instructions, working with friends (not classmates chosen by teacher, friends I
choose myself), practical work.

When I am starting to understand more, improve my writing and when we have
interesting assignments.

I generally like the language, I love writing exercises and getting a good grade keeps
my mood up.

I'm learning, grades and when we work in groups with new people.

Understanding and acheiving

When we work on page 67

Good grades for a better future, being able to consume different types of media in
English and being able to use the language in the future

When a topic assignment interests me and personally resonates with me. Also when a
teacher is specifically able to criticise my English to help me improve.

Grades for higher education

When its movie time

When the topic is intresting and can improve your english in many ways,
speaking,reading and understanding.

I feel most motivated when the lessons are interesting and connected to real life. I also
like when the teacher explains clearly so I understand. Another important factor is
when we get to speak and work together with classmates.

Grades, the task being fun and idk

If they are fun, engaging and interesting

Interesting assignments, learning new things, interesting lessons

It is fun to test my skills in tests and assignments, and satisfying to receive a good
grade.

The friendly class
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e When I'm interested in the topic, and the fact that I like to improve my english and I
would like to be perfect at it also the fact the In want good grades.

better grade, understanding

To speak in public with english people

Learning new advanced words, an engaged / excited /motivating teacher, fun projects
To hang out with the boys

I would say that the three things that motivate me are the following: the eas of

travelling with less limitation becuse thers a languege barier. Being able to parttake in
different media, becuse the majoity of books, games and movis are all in english. The
last thing is just about grades.

Nothing

To get good grades, improvement and teacher's work

Nothing

If it’s something I think is fun.

I am most motivated when I can use English in real life situations, like traveling or

talking online. Interesting topics make lessons more enjoyable. I also feel motivated
when I see clear progress and get helpful feedback from my teacher.

Friends

I love to read and watch movies in English.

That it is interesting, new stuff and getting good feedback

Working in groups (choosing the groups ourselves). Also reading books.

The creative writing. The speaking and sometimes the reading.

Interesting assignments, learning new things and getting better at what I am doing.
Good grades

Friends

Intersting and relevant topics that I can realet to.

Opportunitis to speak and practice real communication.

Clear progress and feedback so I can see improvment.

When it’s interesting

Fun factor, interesting factor and group work factor

What factors reduce your motivation the most in English lessons? (Please
describe up to three key factors.)

When I don’t understand and when I thinnk it’s to difficult
When I don’t understand what I’m doing wrong
When we have too much going on at the same time and no teacher is willing to budge
on the test time.

e Always having speeches or oral exercises without getting to pick the people in your
group.

e the boring things like repetitive and doing the same things. Indivdual stuff and not
group assignments.
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Not knowing how to get better grades (repeatedly getting bad results but not knowing
how to improve), group projects and open questions (doesn’t feel like a fair way to
show what you can due to anxiety over being wrong and the others making fun of
your answer or because you “try to hard”)

Forced to do things that gives you anxiety.

When i dont understand

Oral presentations reduce my motivation

Boring lessons and tasks

Bad techers

Reading

Public speaking.

monotonous teaching patterns, niche assignments that will not benefit me in the
future, and when the lesson is not teaching me anything new.

working on my own a lot, finding the assignments too hard, boring topics (like
climate change)

Film

It’s not interesting

when we need to talk infront of class, when we have group work

When the teacher is mean and works to quicly so that you can't keep up and finish the
tasks before moving on.

Vague feedback on assignments

No development, only breaking you down but not supporting you to improve.

Plane mundane tasks.

Being constipated, And having to talk to Bum.

I feel less motivated when tasks are repetitive, when I can’t participate actively, and
when I don’t get clear feedback.

"surprise tests", unclear feedback, learning from textbook

Reading,speaking and listening

When I find it boring, when I don’t understand what I’m supposed to do and when the
project is too long.

When tasks are to hard for me, when I not understand the whole task and when I’m to
tired to work at all.

Way to difficult topics and group activities with clasmayes I do not choose

Svéra uppgifter och hoga krav

Presentation

When I do not get enough feedback which makes improvment much more difficult
and when the work is boring or not well explained

Excessive chatter in the classroom, boring topic and me being tired during the lesson.
When assignment does not go as planed

Speaking in front of the class (speaking in general), group activities, difficult topics/
short time span to work
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When I do not understand what I am doing wrong when getting a lower grade,
assignments I find boring and speaking in front of the class.

When 1 feel like my work is not enough, getting a restriction on how much I can write
and receiving the answer right before finishing a single exercise.

Bad grades, repetitive things and when the teacher talks too much

When the presentations are too long. Repetivite.

When we don’t work on pages 6-7

Constant assignments without learning new things, unclear feedback claiming you’re
simply missing “that extra something” and feeling like you’re not improving
Exercises that are mandatory but don’t count towards the grade, example group
speaking exercises. Reading comprehension tests that require convoluted answers
The coursework

NP

When we have to write esseys alla the time and not learn anything from it.

I feel less motivated when the lessons are boring or repetitive. It is also difficult when
the tasks are too hard or unclear. I lose motivation when I don’t get the chance to
participate or speak.

It being boring

Repetitive, uninteresting and long lessons

repetitive lessons, boring assignments, learning known things

When I can’t focus in the classroom and the teacher doesn’t help the class get start
off. It gets really messy and low interest.

Read books

Listening to some boring stuff

When the class is to loud

When it's uninteresting, when its repetitive and when I dont understand.

When they talk too long and I have no time to do all my work

Listening test

Unclear instructions, poor pacing(not moving fast enough / spending to much time on
a subject).

When the lessons are long and boring

When the task i to repetetive it easy to loss focus or just not to feal motivated.
Another thing that make me feal less motivated is when thers mulitipull tasks after
each other becus then you don't feal rewarded when finishing one of them.

The last reosen is when we bean working about the same subject for multipull weaks.
The difficulty

Tasks too difficult or unclear and teacher not explaining how to improve my English
Everything

English it self.

My motivation decreases when lessons feel boring or repetitive. I also lose interest if I
can’t see how the content is useful in real life. Another factor is when I don’t get clear
feedback, so I don’t know how to improve.

Long Class
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I don't like speaking in front of the whole class when I don't feel ready, I don't like
listening to a text spoken too quickly and reading tests are better if they are about
something I like.

Repetitive lessons, a lot of exams, no group worl

Speaking infront of the whole class.

The listening to audio files.

When English lessons gets repetitive and has no nuances. When doing the same thing
over and over again it turns boring. A teacher being negative also reduces my
motivation in any subject. Not getting the results that [ want.

Bad grades

Presentations infront of the class.

Repetitive or boring tasks with little variation

Too much focus on theory without practical use

Lack of feedback or unclear expectations

When it’s about reading because I find it hard to read

Not fun factor, bad factor, hearing tests

What can teachers do to increase students’ motivation in English? (Please
provide specific suggestions.)

Interesting topics and work more together in groups

Give concrete feedback - so I know what I need to improve

Give them interesting assignment not just the regular stuff that we have in every other
language.

Actually teaching us stuff not just testing our abilities every time by writing texts on
exam or so - because if we never get to learn anything new we’re going to get the
same grade every time.

Do group stuff more with broad communication.

Making the class comfortable answering questions openly by doing “games” where
everyone has to take a part. A safe place

Support more and be interested to help us. Be there and care

Help more

Have a good and variy in the lessons

Expain detailed and intresting

Have some cool lessons

Teach better

To increase motivation in English, teachers can make assignments that come from an
entirely different subject but written in English, to give students a sense of utility for
their English skills outside of just practicing the language.

let them work in pairs or groups to discuss things in english to improve their comfort
and thats a fun way of getting used to speak english

Film och att om man blir fardig med uppgifterna far man sluta

Talk about things that the students find intresting
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more work with friends

Be nice to the students and talk in a tone of respect without looking down on them
and trying to show them up. A nice relationchip between students and teachers is one
of the best ways of improving the chance of the students succeeding.

1, Belive in your students, assist them and motivate them.

2, Don’t only break them down but help them to improve such as excersices tailored
to students.

3, A wide range of ways to learn and process assignments.

Making it interesting.

Teachers can increase motivation by using real-life tasks, interactive activities, and
giving clear feedback.

Focus on teaching on the whiteboard rather than relying on a textbook, as it feels
more free and in the moment, rather than learning for example grammar from a
textbook. Putting more focus into reading books in English class can also improve the
learning-experience.

Have fun exercises. For it to be more interesting

Center the projects around the students interest.

To push them and to describe good for the student.

Makke the lessons more interesting, crative, funny and practical.

Ge oss latta uppgifter

Movie

Give good feedback! And explain how to improve not just what needs improvment!
Use the english subject as a means to learn about history.

Be more motivating and make the students feel that they are good and that they do
their best. Not just say all things that are wrong

Focus on good things people do instead of improvements. Less speaking and STOP
grading accents because a Swedish accent is not a factor for a lower grade.

Give concrete exampels of what I am doing wrong.

Let the children have one day were they work in the book and hand out the answer the
lesson after so that the children won't feel stressed about not being quick enough.
Not talking too much and repeating everything more than 3 times. When we do the
same kind of things all the time.

Less repitivite, more working

Nothing we have very good teacher

Clear feedback, interesting topics which are then connected to the assignments and
varied lessons (reading, speaking, listening, grammar etc.)

make coursework that is not boring

Léara oss mer, inte bara prova vara kunskaper

nothing more than they are doing right now.

Teachers can make lessons more fun by using different activities like games, group
work, and videos. They should explain clearly and help students when needed. Giving
positive feedback and connecting lessons to students’ interests can also increase
motivation.
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idk

Focus on what the students think is fun and go from there and try and change things
up from here to here

having interesting lessons where the students are actively engaged in the lessons
Make sure the classroom is calm and encourage the students to try their best.

Do more presentations

Maybe take suggestions from the students about what we should do.

being more clear about the lessons, somtimes with a example

Talk about how much it effecte you and not give unnessecary info

Be more lively / excited, if they act like they actually care about teaching / english as
a subject then that will spread to the students aswell.

Play some games so we can compete and have fun

Show how somthing corelate to real life and try to implement more tasks that involvs
speaking/talking white each other.

Let us watch more movies

To explain how to improve by give examples and to vary the lessons so it doesn't get
boring

Dont no

Pick out fun things to do on the lessons.

Teachers can increase motivation by making lessons more interactive and relevant to
students’ lives, such as using real-life situations, games, or discussions. They should
vary activities to avoid boredom and include topics students find interesting. Giving
clear, regular feedback and encouraging students also helps build confidence and
motivation.

Funny lesson

It should not be required to talk in front of the whole class. We can talk in front of two
or three people. We can choose something we like to talk about.

Interesting topics or topics that are a bit deeper that we can discuss and reflect on.
Less written exams

Let the students read a book as a assignment. Do not make them talk infont of the
whole class since some people think that is very very scary and you do not want them
to have a lump in their throat everytime english class is next up.

I'm afraid I do not know.

Try new things and vary the assignments. So that it is not the same type of text all the
time.

Better grades

Less presentation infront of the class.

Use varied and interactive activities (discussions, games, real-life tasks)

Give regular, constructive feedback and show progress

Connect lessons to real-world situations and students’ interests.

Give detailed feedback so students know what they need to actually improve

More reading tests with kryssfrdgor
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