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Abstract 

This thesis explores the role of context-specific peace education initiatives in promoting social 

cohesion in the Western Cape, South Africa, with an emphasis on drawing lessons from the 

philosophy of Ubuntu. Against the backdrop of South Africa's colonial, apartheid and post-

apartheid historical and social significance, including issues of social cohesion, the study addresses 

the country's complex socio-political dynamics and ongoing challenges in fostering unity and 

inclusivity. By applying the Social Capital Theory, which highlights the importance of social 

networks, trust, reciprocity, shared norms and values, as well as collective action in achieving 

shared goals and cooperation, this study explores how context-specific peace education initiatives 

can be customized to local contexts and their potential to promote positive social change. 

With a focus on the Western Cape province, characterised by high levels of violence and socio-

economic disparities, this research delves into peace education initiatives to comprehend their 

adaptation to local circumstances and their capacity to drive constructive social transformation. 

The findings underscore the significance of relationships, social networks, and individuals with 

strong social capital in building positive peace and fostering social cohesion. Creating inclusive 

spaces for dialogue through storytelling, art, music, and other means emerges as a key finding. 

These spaces provide opportunities for people to come together, share their experiences, and 

engage in difficult conversations. The research also emphasizes the role of young people and their 

active engagement in civic participation as crucial for the success of peace education initiatives. 

By valuing and incorporating local wisdom, traditions, and practices such as Ubuntu, peace 

education initiatives can better address the specific needs and challenges of the Western Cape.  

The study recommends further research on the integration of gender-sensitive and intersectional 

approaches. Understanding and addressing gender-related factors are essential for promoting 

inclusivity and equality within peace education programs. 

Keywords: adaptive peacebuilding, context-specific peace education, ubuntu philosophy, social 

cohesion, social capital 
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1 Introduction  

South Africa bears the weight of a complex socio-political landscape, with enduring challenges in 

fostering social cohesion and post-apartheid reconciliation. By delving into this concept and 

examining peace education initiatives within this unique context, this research aligns with the 

profound relevance of South Africa's historical journey and ongoing efforts to cultivate unity, 

inclusivity, and a shared sense of belonging.  

With a deep sense of responsibility and a desire to contribute to the field, I embark on this research 

journey. By exploring the specific context of South Africa and its socio-political dynamics, I hope 

to shed light on the critical factors that contribute to the success of context-specific peace education 

initiatives. By weaving together personal experiences, academic exploration, and a commitment 

to social transformation, I aspire to make a meaningful contribution to the field of peace education 

and inspire positive change not only in South Africa but also in other contexts facing similar 

challenges. 

Is social cohesion a fallacy? In isiXhosa, one of the South African and several other Bantu 

languages, there is a saying, Umntu ngumntu ngabantu which can be translated as a person is a 

person through other people. It points to the shared humanity and interconnectedness. In Peace 

and Development Discourse, the emphasis on the Triple Nexus offers a more comprehensive and 

integrated approach to address the complex and interconnected challenges faced by communities 

affected by crises and conflicts. The Triple Nexus approach has gained importance in recent years 

because it recognizes the interconnectedness and complexity of humanitarian, development, and 

peacebuilding efforts. Traditionally, these three sectors have operated separately and often in silos, 

with limited coordination and cooperation between them. Similarly, the sector has started 

emphasising local ownership to highlight the already existing context-specific solutions and 

practices. When local ownership is emphasized in the Triple Nexus approach, it creates an 

environment where local actors are empowered to lead their development, humanitarian and 

peacebuilding efforts, working in partnership with external actors as necessary.  
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1.0 Unleashing the Power of Local Communities: A Development from 

the Inside Out Perspective 

Development from the Inside Out is an approach that emphasizes the importance of local 

communities and their assets in driving sustainable development. It differs from traditional top-

down and bottom-up approaches, which often rely on external actors and interventions to drive 

change. Wilson points to the duality of these approaches by suggesting that ‘the community-based 

economic development movement will be located at the heart of this change’ (1996:628) and 

should be important to involve local actors in each step of the development projects. Similarly, 

Hoffman's book titled, The Answers Are There: Building Peace From the Inside Out, highlights 

the value of the ‘local culture, of the talents, desires, experience, ingenuity, courage, commitment, 

knowledge and caring relationships within the community itself- all of that had been 

unacknowledged and uninvited’ (2022:475) and says that ‘community-led development isn’t about 

changing the local but it is about changing the way international peacebuilding and development 

works’ (2022:146). Building on Hoffman’s arguments, here are some reasons why the 

Development from the inside-out approach is important and could be seen as a helpful lens for 

context-specific peace education initiatives. Firstly, development from the inside-out approach 

emphasizes the importance of local ownership of development initiatives. This means that local 

communities are actively involved in the planning and implementation of development projects, 

rather than being passive recipients of aid. Secondly, it could be seen that by focusing on local 

assets and strengths, the development from the inside-out approach empowers local communities 

to take control of their development. This means that communities can identify their own needs 

and priorities, and work towards achieving their own development goals. Thirdly, this approach 

recognizes that development challenges are context specific. Therefore, development initiatives 

such as peace-education initiatives need to be tailored to the specific needs and challenges of each 

community- echoing Hoffman’s argument for the locals to be invited to the table. 

Development from the inside out can be seen as an asset-based approach. This approach in 

peacebuilding is a strategy that focuses on identifying and utilizing the strengths and resources that 

already exist within a community or society to build peace and resolve conflicts such as 

operationalising the philosophy of Ubuntu. Instead of focusing on problems and deficits, an asset-
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based approach looks for positive qualities and assets such as skills, knowledge, relationships, and 

networks that can be harnessed to promote peace and resilience. An asset-based approach in 

peacebuilding recognizes the importance of identifying and building upon existing strengths and 

resources within a community, rather than solely focusing on addressing weaknesses and 

deficiencies.  

This approach is closely tied to the Social Capital Theory, which emphasizes the importance of 

social relationships, networks, and norms in promoting cooperation and achieving shared goals. 

By utilizing an asset-based approach and drawing upon the principles of social capital, peace 

education initiatives can be more effective in promoting social cohesion and preventing conflict in 

local communities. 

1.1 Western Cape, South Africa 

South Africa has a long history of conflict and violence, particularly related to political and socio-

economic issues. The high rate of violence reflects its ongoing vulnerability and continuing 

fragility reflected in the country’s weakened social fabric and persistent inequalities (World Bank 

Group et al, 2019). As stated by Vision of Humanity (2021), ‘South Africa’s GPI has been steadily 

leaning toward ‘less peaceful’ scoring ‘very high’ on ‘perceived criminality in society’, 

‘homicides’, ’violent demonstrations’ and ‘safety and security’. Despite South Africa's economic 

growth and participation in BRICS, the country has been scoring low on the Global Peace Index 

(GPI) in recent years, indicating a lack of peace.  

This has led to an increased focus on peace education on local, regional, and international agendas. 

The African Development Bank Group has developed the Skills for Employability and 

Productivity in Africa (SEPA) Action Plan, 2022-2025, to address fragility in post-conflict states 

and promote social inclusion and peacebuilding. UNESCO has emphasized the importance of 

incorporating pedagogies of respect, inclusion, belonging, peacebuilding, and conflict 

transformation into the educational curriculum to address social exclusion and inequality (2021). 

The Agenda 2030 and African Union (AU) also support peace education efforts. However, creating 

a context-specific peace education is crucial, as relying solely on international frameworks may 

not be effective. International organizations recognize the need for a multi-level approach to 
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peacebuilding, such as the UNDP's efforts to localize the Agenda 2030 with a high focus on 

context-specific solutions. 

 

Western Cape province is still among the most violent provinces in South Africa with a high crime 

rate (figure 1). The persistently high levels of violence in the Western Cape can be attributed to a 

combination of complex factors. These include historical legacies of apartheid, socio-economic 

disparities, inequality, unemployment, gang-related activities, drug trafficking, inadequate 

policing, and limited access to quality education and social services. Additionally, the spatial 

segregation and fragmented communities within the province contribute to the perpetuation of 

violence and crime. Addressing these multifaceted challenges requires comprehensive strategies 

that address socio-economic inequalities, strengthen community engagement, improve law 

enforcement, and promote educational opportunities and job creation. While the complex issues 

contributing to the high levels of violence in the Western Cape will be acknowledged in this thesis, 

it is important to note that they will not be extensively analysed or explored due to the limitations 

of the study. The focus of this thesis is on examining context-specific peace education initiatives 

and their potential role in fostering positive social change, rather than providing an in-depth 

analysis of the underlying causes of violence in the Western Cape. 

In Peace and Development scholarship, there has been an increasing focus on context-specific 

peace education initiatives that underpin social cohesion. In post-conflict contexts and emerging 

democracies like South Africa, these initiatives can be viewed as important means to promote 

social cohesion. This is reaffirmed in the report by the Southern African Development and 

Reconstruction Agency (SADRA) stating that there is a need for bottom-up interventions aiming 

to ‘transform a culture of violence into one of peace and reconstruction’ (2019:3).  Moreover, this 

need is also highlighted in the report by the Western Cape government and social capital is 

emphasised. They suggest that building connected communities through social capital is crucial 

for bridging divides across various socio-demographic factors, including race, gender, language, 

and socioeconomic status (n.d.). Thus, examining the role of social capital in fostering community 

connectedness can provide insights into how government and civil society can effectively support 

this process. There has been a significant change in the peacebuilding discourse in both academia 

and practice. The second half of the 20th century has been dominated by top-down and determined-

designed approaches to conflict resolution. As criticised by de Coning et al, these interventions 
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were ‘too linear in its planning assumptions’ (2023:5) and failed ‘sufficiently involve national and 

local stakeholder’ (ibid). The authors go on to suggest that context-specific approaches to 

peacebuilding that underline local ownership have the potential to be more sustainable (de Coning 

et al, 2023). However, it is important to underline that the debate about top-down and bottom-up 

approaches can become too deterministic as designing sustainable peace interventions requires a 

multi-faceted approach. Furthermore, de Coning et al highlight the importance of shifting the 

discourse to more adaptive peace-building interventions that are more ‘pragmatic and complexity 

informed (2023:9) and ‘highlight context-specific local solutions’ (ibid).  

 

This research project aims to build on that gap and explore context-specific peace education 

initiatives within local communities in the Western Cape, with a focus on the lessons that can be 

learned from the philosophy of Ubuntu. The research will aim to explore how these initiatives have 

been tailored to local contexts. This project fits within the broader area of peace and development, 

as it seeks to explore how context-specific peace education initiatives can contribute to the 

development of peaceful and sustainable communities. It also fits within the sub-disciplines of 

peace education, which is concerned with how education can be used to promote peace, and social 

justice and foster social cohesion. 

In terms of policy and practice, the project has the potential to contribute to the development of 

more effective and context-specific peace education initiatives in the Western Cape and beyond. 

By identifying the key factors that contribute to the success of these initiatives and the challenges 

that need to be addressed, the project can inform the development of policies and practices that are 

better tailored to local realities and promote social cohesion. 
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Figure 1: murder per ratio: provincial distribution, per capita (*ratio per 100,000 of the population), adapted from 

businesstech.co.za, 2022 

1.2 Fostering Social Cohesion through context-specific peace education 

initiatives 

Peace education is a relatively new field that emerged in the 20th century. The debate on 

contextualising peace education is focused on different themes, each with its objectives. There is 

a distinction between “peace education” and “education for peace”, where the latter emphasises a 

more learner-centred and active approach. Local realities are crucial in the development of 

education initiatives. Ubuntu, an African ontology that emphasises interconnectedness has been 

used in different contexts and sectors, including social cohesion policies and measures in South 

Africa. However, the challenges such as political polarisation, social fragmentation and the 

persistence of historical injustices and post-Apartheid policies prevail. Therefore, there is a need 

for both a theoretical and tangible embodied and embedded Ubuntu that is relevant in the present 

context to cultivate a sense of shared identity for South Africa. Even though this African ontology 

can offer resources for social cohesion and people-centred transformation and development- there 

is a need to explore how Ubuntu can be operationalised as a framework for education for peace in 

specific local contexts in South Africa.  
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In the context of the Western Cape in South Africa, context-specific peace education initiatives 

based on Ubuntu philosophy can have several key benefits. Firstly, they can increase the relevance 

of peace education by tailoring it to the specific needs and context of the community, increasing 

its effectiveness in promoting peaceful attitudes and behaviours. Secondly, by empowering local 

communities to take ownership of their own peacebuilding and conflict resolution processes, these 

initiatives can increase their sustainability and promote long-term social cohesion. Thirdly, 

effective peace education can prevent future conflict and violence by addressing the root causes of 

conflict, such as social inequality and prejudice, and promoting empathy and understanding. 

Finally, by promoting shared values and building trust between different groups within a 

community, context-specific peace education initiatives can help to address underlying social 

divisions and promote greater social harmony. By tailoring peace education initiatives to the 

specific needs and context of the community, stakeholders are more likely to take ownership of 

the peacebuilding process and achieve lasting change. As highlighted by Nkondo, ‘ubuntu offers 

resources for social cohesion and people-centred transformation and development’ (2007:99). 

Thus, promoting positive values and behaviours through peace education can contribute to positive 

peace by addressing root causes, building trust and understanding, encouraging peaceful 

behaviour, and strengthening social cohesion.  

1.2.1 Research Problem and Research Gap 

The topic of this master’s thesis is the role of Ubuntu philosophy in contributing to peace education 

and social cohesion in local realities in South Africa. This topic is important and interesting 

because South Africa has a long history of conflict and violence, particularly related to political 

and socio-economic issues. The ongoing vulnerability and continuing fragility of the country's 

social fabric and persistent inequalities are reflected in the high rates of violence, especially in the 

Western Cape province (figure 1). 

The research problem for this study is the research gap between peace education, multi-level 

context, and what frameworks could be utilized to foster social cohesion. The literature review 

chapter will provide an in-depth discussion of the research gap and its relevance to the field. In 

summary, the research gap is the lack of context-specific peace education initiatives that underpin 

social cohesion in post-conflict contexts and emerging democracies like South Africa. The purpose 
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of this study is to contribute to the ever-evolving field of context-specific education for peace and 

to how theoretical concepts such as "Ubuntu" can inform practitioners, policymakers, and 

educators to operationalize it in a local context. 

The research objective is to explore context-specific peace education initiatives within local 

communities in the Western Cape and to examine how these initiatives have been tailored to local 

contexts.  

To achieve this objective, the study will answer the following research questions: What are the key 

factors that contribute to the success of context-specific peace education initiatives in the Western 

Cape? What are the challenges that need to be addressed to develop more effective and context-

specific peace education initiatives in the Western Cape? How can Ubuntu philosophy inform the 

development of context-specific peace education initiatives in the Western Cape? 

The thesis will be structured as follows: Section 1 will introduce the topic, research problem, 

purpose, research objective, and research questions. Section 2 will present a comprehensive review 

of the literature on peace education, social cohesion, and Ubuntu philosophy, with a focus on the 

research gap and its relevance to the field. Section 3 will describe the theoretical framework for 

the study. Section 4 will touch upon the analytical framework. Section 5 will describe methodology 

including the qualitative research approach and data collection methods such as semi-structured 

interviews and observation. Section 6 will present the findings of the research and Section 7 will 

discuss the key factors that contribute to the success of context-specific peace education initiatives 

in the Western Cape, the challenges that need to be addressed, and how Ubuntu philosophy and 

Social Capital theory can inform the development of context-specific peace education initiatives. 

Finally, Section 8 will provide a summary of the research findings, conclusions, and 

recommendations for policymakers, practitioners, and educators on the operationalization of peace 

education and Social Capital theory. 

In conclusion, this study aims to contribute to the understanding of the role of Ubuntu philosophy 

in local peace-education initiatives and its role in social cohesion in the Western Cape, South 

Africa. Although the scope of the research is limited to the Western Cape province of South Africa, 

the findings of this study could contribute to the development of context-specific peace education 
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initiatives and inform policymakers, practitioners, and educators on the operationalization of peace 

education drawing from the Social Capital Theory and Ubuntu. As we delve deeper into the 

complexities of social cohesion in this research, we must ask ourselves: can a sense of Ubuntu 

truly be fostered in societies that have been torn apart by conflict and division? 

2 Literature Review 

2.0 Introduction to the Section 

This literature overview provides a summary of the existing literature on the topic of peace 

education, social cohesion and the Ubuntu philosophy. The section begins with an exploration of 

the concept of peace and its different dimensions, and how it has been understood and 

operationalised in various contexts. It then moves on to examine the role of education in promoting 

peace and social cohesion, including an overview of different approaches and models of peace 

education. Ubuntu philosophy is then introduced as a theoretical framework for understanding the 

relationship between social relationships, education and peace followed by an exploration of how 

it has been applied in different contexts.  

This section also aims to identify gaps in the existing literature and highlight the need for further 

research in this area. By synthesising the existing literature conceptual frameworks mentioned 

above, it aims to provide a comprehensive understanding of the current state of knowledge in the 

field and contribute to the development of context-specific frameworks for promoting peace and 

social cohesion. 

2.1 Peace Education 

Since Galtung's original definition of ‘Negative Peace’ as an ‘absence of violence’ (1969:190) and 

‘Positive Peace’ as an ‘integration and cooperation’ (ibid) and later added the term ‘social justice’ 

(ibid), research on peacebuilding has shifted toward promoting cooperation and integration at the 

structural level. In addition, it is important to acknowledge the widely accepted categorizations of 

direct, structural and cultural violence proposed by Galtung (1969). Understanding the distinction 

between direct (causing direct harm by an actor) and structural violence (invisible forces leading 
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to social injustices) is crucial as Galtung argues that the absence of direct violence contributes to 

negative peace while the absence of structural violence fosters positive peace (ibis). The Institute 

of Economics and Peace (IEP) annual Positive Peace report provides a framework to contextualise 

the interconnected global challenges the countries are facing. Moreover, IEP points out that 

‘countries with high Positive Peace are more likely to maintain their stability and recover more 

easily from internal and external shocks’ (The Institute of Economics and Peace (IEP), 2021). 

 

In the context of the Western Cape, promoting positive peace and social justice can be critical for 

maintaining stability and resilience, particularly in the face of various internal and external 

challenges. According to the IEP, countries that prioritize positive peace tend to be better equipped 

to recover from shocks, including those caused by conflict, economic instability, and natural 

disasters. Therefore, efforts to promote positive peace through education and other initiatives may 

be particularly important in the Western Cape, where social and economic inequalities, historical 

legacies of conflict and violence, and other factors may pose ongoing challenges to peace and 

stability. 

Peace education has been an emerging field in scholarship and scholars only started engaging with 

it in the twentieth century (Thomas, 2012). There has been a debate about contextualising peace 

education around different themes, each with its objectives. Harris (2004) emphasizes five 

postulates for peace education: 

1.’it explains the roots of violence; 

2. it teaches alternatives to violence; 

3. it adjusts to cover different forms of violence; 

4. peace itself is a process that varies according to context; 

5. conflict is omnipresent. (p. 6) 
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Harris’s (2004) focus on violence points to what Galtung also tries to address; the fact that peace 

education tries to offer a new modality toward more peaceful societies (Galtung, 2008) and as a 

field deal with the potential emergence of conflict and violence. He also suggests the importance 

of ‘peace research, peace action, and peace education’ (Galtung, 1973: 317) in tackling the 

potential unfolding of violence and promoting peace (Galtung, 1973: 317). Apart from 

emphasizing aspects of stopping violence through “peace education”, the scholarship makes a 

distinction between “peace education” and “education for peace”. Both Galtung (2008) and 

Reardon (2000) point to a more learner-centred approach and active collaborative methods in 

Education for Peace rather than a teacher-centred approach typical in peace education. As Bar-Tal 

& Rosen suggest the primary objective of peace education is to ‘construct society members’ 

worldview in a way that facilitates conflict resolution and peace process and prepares them to live 

in an era of peace and reconciliation’ (2009:559). They also argue that this encompasses all 

members of society, including students, leading to two distinct approaches to peace education: 

focusing on students and schools as well as encompassing the socialization and persuasion of 

society members to support these processes (Bar-Tal & Rosen, 2009). The latter approach 

necessitates the involvement of various societal institutions in driving the necessary changes for a 

more peaceful society. 

Lin also emphasises the importance of fostering a culture of peace and recognises the 

interconnectedness of our shared humanity (2007). However, it is not just about the pedagogy used 

to teach peace or teach “for” peace, but rather finding context-specific education or education 

initiatives that are embedded in local realities. Gittins discusses this when talking about the 

importance of ‘context-specific approaches’ (2021:1004). Similarly, Bajaj (2016) also criticises 

the scholarship by suggesting that ‘peace education efforts are often decontextualized’ (in Gittins 

2021:1004). In addition, Gittins offers that most peace education initiatives and frameworks have 

been designed with top-down perspectives (2021) often excluding local realities. 

2.2 Social Cohesion, Ubuntu, and local realities in South Africa 

Local realities are important. Building off Gittins’s argument about ‘context-specific approaches’ 

(2021:1004), Ubuntu- the African Ontology has been used in different contexts and sectors. 

Although definitions across the scholarship differ, its essence speaks to the interconnectedness. As 
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defined by Oviawe, ‘Ubuntu is a philosophy of being that locates identity and meaning making 

within a collective approach as opposed to an individualistic one’ (2016:3). The author also points 

out that it can become a framework used as a bridge to reflect on the ubuntu ideal values of 

community-driven development and education (Oviawe, 2016). This connection between Ubuntu 

philosophy and local development is pointed out by the UNDP report highlighting clear linkages 

between Ubuntu and social cohesion (2016:15) and showcasing the importance of such 

philosophies in the African context. It also observes that ‘many social cohesion policies and 

measures...are founded on theory from the industrialised countries...’ (ibid). Rather, by 

operationalising social cohesion based on context-specific frameworks such as ubuntu in 

policymaking, societies can become more resilient, and peaceful. However, there are also 

challenges to promoting social cohesion and ubuntu in South Africa, including political 

polarisation, social fragmentation, and the persistence of historical injustices. Addressing these 

challenges requires a multifaceted approach that includes both policy interventions and grassroots 

initiatives that draw on the strengths and resources of local communities. To address these- it is 

important to conceptualise Ubuntu in a particular context rather than what Thakkathi and 

Netshitangani call ‘over-idealisation’ (2020:408) of Ubuntu. The authors suggest that to achieve 

this, it is necessary to rethink the essence of ubuntu in a way that aligns with the contemporary 

demands of the societies it exists in (Thakkathi and Netshitangani, 2020). This means that there is 

a need for both a theoretical and tangible ubuntu that is relevant in the present context. Scholars 

have criticized the use of Ubuntu as a model in various settings, including education. Enslin and 

Horsthemke criticise this idealised concept of ubuntu questioning ‘the value and efficiency of 

ubuntu as a practical guide for action and policy’ (2010:549) and conclude that it can be at best a 

part of an ideal democratic model for South Africa’ (ibid). However, Moetsi Letseka in the article 

titled, ‘In Defence of Ubuntu’ responds to the arguments and assaults by Enslin and Horsthemke 

by suggesting that Ubuntu has ‘the potential to be used as both a moral theory and public policy’ 

(2011:47). This emphasises the argument by Nkondo who says that education should establish a 

method for cultivating a social disposition of ubuntu (2007). Especially if utilising an Ubuntu-

based framework as a catalyst for transformation together with a distinct methodology that 

incorporates its principles. Nkondo also concludes his paper titled, ‘Ubuntu as public policy in 

South Africa: A conceptual framework’ by saying that ‘Ubuntu offers resources for social cohesion 

and people-centred transformation and development’ (2007:99). Both Letseka (2011) and Nkondo 



                     

18 

 

(2007) highlight that the educational policy framework in South Africa requires the promotion of 

ubuntu and the development of learners who can participate in society as active and critical 

citizens, which is critical for social cohesion in a country previously divided by apartheid policies. 

They also emphasise the significant role that ubuntu plays in promoting a shared moral discourse 

and the development of a tolerant society in South Africa.  

The conversation about operationalising concepts such as Ubuntu has not received much attention 

in peacebuilding discourse globally. As pointed out by Udo, ‘its global relevance is discernible’ 

(2020:314). He also highlights that the ‘ubuntu worldview is capable of playing a key role in 

conflict mediation, reconciliation and peacekeeping’ (ibid). Ubuntu's significance was brought to 

the forefront by the actions of Nelson Mandela and Archbishop Desmond Tutu, who utilized its 

principles in the Truth and Reconciliation Committee (TRC), effectively elevating it into a symbol 

of hope for reconciliation and healing. Furthermore, as Strozenberga et al (2015) argue, ubuntu 

symbolism highlights the importance of intercultural dialogue and cultural disarmament. This 

reinforces the conclusion drawn by Udo (2020) that the education of Ubuntu needs to be integrated 

into all levels and fields of the educational system. Furthermore, educating for peace with the 

principles of Ubuntu holds value in creating context-specific peace education initiatives in fragile 

democracies such as South Africa. 

Having highlighted the current debate around peace education and Ubuntu, in the next section l 

will build on the debate and aim to contribute to it with my research objective and proposed 

research design. 

Based on the literature review provided, one gap in the existing literature is the need for more 

context-specific approaches to peace education and social cohesion initiatives. While there are 

various approaches and models of peace education, many of them are criticized for being 

decontextualized and designed with top-down perspectives that often exclude local realities. 

Similarly, while Ubuntu philosophy has been applied in different contexts, there is a need for more 

research on how it can be operationalized in the South African context to promote social cohesion, 

peace and build social capital. 
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3 Social Capital Theory: Is Ubuntu A Key to Restoring Social 

Capital in Post-Conflict South Africa? 

3.0 Introduction 

In recent years, the Social Capital Theory has gained increasing attention in the field of community 

development and peacebuilding. This theory emphasises the importance of social networks, trust, 

and shared norms and values in promoting collective action, social cohesion, and sustainable 

development. At the same time, the Ubuntu philosophy, which is deeply rooted in African ontology 

and traditions, also stresses the significance of interconnectedness, reciprocity, and human dignity 

in building harmonious relationships and communities. 

In this section, I explore the interconnectedness of the Social Capital Theory and the Ubuntu 

philosophy in the context of my research on context-specific peace education initiatives and 

peacebuilding in the Western Cape. Drawing on the existing literature and my fieldwork, I examine 

how the Social Capital Theory can be informed by and complemented with the principles of 

Ubuntu, and how this can contribute to more context-specific and culturally appropriate 

approaches to community development, peacebuilding and peace education. 

Specifically, I analyse how social networks, trust, reciprocity, shared norms and values, and 

collective action, as identified in the Social Capital Theory, can be enhanced and strengthened 

through the application of Ubuntu principles, such as the importance of community participation, 

the recognition of diversity, the promotion of mutual respect, and the cultivation of empathy and 

compassion. I argue that such an approach can lead to more effective and sustainable peacebuilding 

initiatives and a deeper understanding and appreciation of the cultural and social contexts in which 

they operate. 

Overall, it aims to contribute to a more comprehensive and nuanced understanding of the Social 

Capital Theory and its potential for advancing community development and peacebuilding in the 

Western Cape, by highlighting the relevance and value of the Ubuntu philosophy in this context. 
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3.1 Definition of Social Capital Theory 

 

The concept of social capital has been around for some time but only gained attention in academic 

and policy discussions during the 1990s. Its supposed relevance has been evident in explaining the 

social and economic phenomena in recent years. Most scholars have identified that social capital 

is a multifaceted and intricate concept that encompasses a wide range of dimensions, types, and 

measurement levels (Bhandari and Yasonubu, 2009). 

 

The social capital theory has its roots in the works of early sociologists such as Durkheim, Weber, 

and Marx. However, the modern concept of social capital as it is commonly understood today can 

be traced back to the works of Pierre Bourdieu, James Coleman, and Robert Putnam in the 1980s 

and 1990s. 

Bourdieu was among the first to use the term "social capital" in a sociological context, defining it 

as the resources that individuals and groups have access to through their social networks. Coleman 

and Putnam also contributed significantly to the development of social capital theory. Coleman 

argued that social capital can be a powerful source of social order, while Putnam demonstrated the 

importance of social capital for civic engagement and community development. 

Since then, the social capital theory has gained widespread attention in academic and policy circles, 

with many scholars exploring its applications in various fields such as economics, political science, 

and public health. Today, the social capital theory continues to be a valuable framework for 

understanding the role of social relationships in promoting cooperation, trust, and collective action 

for mutual benefits. 

 

Social Capital can still be seen as a new concept in various fields. Woolcock (1998) called it to 

have great potential when properly ‘defined, operationalised and proven to have explanatory 

power’ (in Bhandari and Yasunubu, 2009:7). Castle (1998) echoed this by suggesting that the 

social capital concept should be used comparatively to have value as an analytical framework.   
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One of the challenges in social capital theory is the lack of a widely accepted definition. There are 

varying definitions and understandings of the concept, which can lead to different interpretations 

and applications. This lack of consensus on the definition can also result in difficulties in 

measuring and operationalizing the concept. Thus, the development of the theory and its 

application in practice can be hindered. The definitions describe it as a multidimensional concept 

that involves social relationships, networks, norms, values, trust, and institutions that facilitate 

cooperation and collective action for mutual benefits.  

3.2 Definitions 

Name Definition 

Pierre Bourdieu 
‘the sum of the actual or potential resources that are linked to the 

possession of a durable network of more or less institutionalised 

relationships of mutual acquaintance and recognition—in other words, 

to membership in a group’ (1986:248). 

 

Robert Putnam States ‘features of social organisation, such as trust, norms, and networks 

that can improve the efficiency of society by facilitating coordinated 

actions’ (1993:167). 

 

Francis Fukuyama 
‘The ability of the people to work together for common purposes in 

groups and organizations (1995:10). 

 

OECD (Organisation for 

Economic Cooperation and 

Development) 

 

‘Networks together with shared norms, values, and understandings that 

facilitate cooperation within or among groups’ (2001:41). 
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The World Bank 
‘The institutions, relationships, and norms that shape the quality and 

quantity of a society’s social interactions. Social capital is not just the 

sum of the institutions which underpin a society—it is the glue that 

holds them together’ (2007). 

 

 

Figure 2: Definitions 

 

Bourdieu's definition of social capital can be operationalised in context-specific peace education 

by focusing on building durable networks of relationships and mutual recognition among 

individuals and groups involved in peacebuilding efforts. This can involve fostering trust and 

reciprocity between community members, promoting community participation and engagement, 

and creating opportunities for individuals to build their skills, knowledge, and social connections. 

In the context of peace education, social capital can be developed through initiatives such as 

community dialogue sessions, peer mentoring and support programs, and collaborative problem-

solving activities. By leveraging social capital, peace educators can create a more supportive and 

collaborative environment for peacebuilding efforts, ultimately contributing to sustainable and 

inclusive peace. 

 

The concept of social capital in Putnam's definition is closely related to the ubuntu philosophy as 

both emphasize the importance of social networks, civic engagement, and reciprocity in promoting 

social cooperation and coordination. In both cases, the richness of social capital in a society is 

measured by the number of civic associations and the degree of participation in those associations, 

which are seen as indicators of the level of trust and norms of reciprocity in that society. In terms 

of operationalisation, peace education programs could focus on promoting civic engagement, 

participation in voluntary organisations, and the formation of social connections to strengthen 

social capital and foster sturdy norms of reciprocity and trust, which can help to resolve dilemmas 

of collective actions and improve overall productivity and well-being. 

 

Fukuyama’s contribution to Social Capital Theory by emphasising trust, reciprocity and shared 

norms has been seen as an important indicator of social capital theory. However, this measurement 
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alone cannot capture the full multidimensional nature of social capital. This concept of trust and 

social relationships is central to Ubuntu’s philosophy, which emphasizes the importance of 

community, relationships, and shared values in promoting social cohesion and development. As 

Migheli highlighted, ‘the sense of community is generated and maintained by the ties between its 

members’ (2017:1222). The author emphasises the sense of community that is generated and 

maintained by the ties between its members is central to both the concept of social capital and the 

philosophy of Ubuntu. 

 

The definitions by OECD and The World Bank are similar to previous definitions in that they also 

describe social capital as a collection of social networks, relationships, and norms that promote 

cooperation and mutual benefit. Both definitions emphasise the importance of shared values and 

understandings in facilitating social interactions and suggest that social capital is essential for 

maintaining the social fabric of society. The World Bank's definition specifically highlights the 

institutional aspect of social capital, emphasising that it is not just the individual institutions that 

matter, but also the relationships and norms that bind them together. Overall, these definitions 

provide a more comprehensive understanding of social capital by recognising its multidimensional 

nature and the importance of both formal and informal institutions in its development. 

 

Despite its multi-faceted nature, different definitions of the Social Capital theory have faced some 

criticisms. The pushback has mainly come from economists who questioned the conceptualisation 

and disapproved of its possible measurement and chosen indicators (Smith and Kulynych 2002, 

Harriss, 2002, Roberts, 2004, Halpern 2005). Additionally, Bowles and Gintis (2002) argue that 

the term "community" is more suitable for social capital than the term "capital" because it shifts 

the emphasis from individual ownership to collective actions and relationships.  

 

Despite the criticisms, multifaceted theories like social capital can offer a wide range of concepts 

and tools that can be applied to different contexts. In the context of peace education, the different 

dimensions of social capital theory can be used to inform the design of interventions that promote 

trust, social cohesion, and dialogue among different groups. The various concepts within the social 

capital theory, such as trust, norms, and networks, can be operationalized in peace education to 

foster cooperation, communication, and understanding between different groups. For example, 
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building trust and strengthening social networks between individuals and groups can help reduce 

tensions and conflicts. Additionally, promoting civic engagement and participation in voluntary 

organizations can help build social capital, which in turn can contribute to more peaceful and 

cohesive societies. Therefore, while the social capital theory may have its limitations, it can still 

offer valuable insights and tools for promoting peace and development. 

3.3 Social Capital and Social Cohesion 

Social capital has also been discussed in social cohesion frameworks- highlighting the importance 

of horizontal dimensions in cohesive societies. According to UNDP, these dimensions usually 

involve ‘cohesion among citizens, reflected in the extent to which civil society, social 

organizations and institutions (such as religious institutions) exhibit trust and a sense of 

interdependence and common destiny’ (2020:12). 

 

Portes described social capital as ‘the goodwill resulting from social relations’ (2000 in Menés and 

Donato, 2015:324). This sense of interdependence and common destiny is reflected in Ubuntu's 

philosophy of promoting social cohesion and development through community, relationships, and 

shared values.  

3.4 Ubuntu and Social Capital 

Defining and explaining Ubuntu as an African ontology presents a complex task due to its 

multifaceted nature and the challenge of capturing its essence within Western conceptual 

frameworks. Nussbaum points to some of the concepts captured within the philosophy as, ‘the 

capacity in African culture to express compassion, reciprocity, dignity, harmony and humanity in 

the interest of building and maintaining community with justice and mutual caring’ (2003:2). 

Additionally, Gade (2012) recognizes two aspects of Ubuntu through his research, ‘people 

defining Ubuntu as a moral quality of a person’ and ‘people defining Ubuntu as a phenomenon 

according to which persons are interconnected’ (in van Stam, 2015: 43). The interconnectedness 

inherent in Ubuntu is manifested through various means, as Van Stam emphasizes its role in 

cultivating a collective consciousness through the exposure to the lived experiences of others 
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(2015) which ‘facilitates a process of building, restoring and growing of an open-ended becoming, 

an aligned future’ (p.43). 

 

Building on van Stam’s point on Ubuntu’s role in facilitating national building, Nelson Mandela 

played a significant role in popularising the by embedding it in the TRC processes and the South 

African constitution highlighting the importance of promoting reconciliation and justice in the 

country. In the epilogue to the South African interim Constitution, it states, ‘there is a need for 

understanding but not for vengeance, a need for reparation but not for retaliation, a need for ubuntu 

but not for victimisation’ (Government of South Africa, 1993). Despite ongoing efforts to 

operationalize Ubuntu, its inherent complexity poses challenges in effectively implementing it 

across various sectors. Furthermore, Ubuntu has also been deeply ingrained in the cultural fabric 

of Southern Africa through the art of storytelling. Nelson Mandela himself narrated an illustrative 

tale of Ubuntu, stating, ‘In the old days when we were young, a traveller through our country 

would stop at a village, and he didn't have to ask for food or water. Once he stops, the people will 

give him food and entertain him. That is one aspect of Ubuntu’ (youtube.com, 2006). Mandela's 

anecdote about the inherent hospitality and generosity embedded in Ubuntu reinforces the 

connection between Ubuntu and the notion of social capital, demonstrating how the values of 

interconnectedness and communal support form the foundation for fostering strong relationships 

and collective well-being within communities. 

 

Social capital and Ubuntu are two concepts that have gained attention in various fields of study, 

including sociology, political science, and international development. Both concepts focus on the 

importance of social relationships and networks in promoting collective action and achieving 

common goals. While social capital theory emerged from the Western academic tradition, Ubuntu 

is a concept rooted in African ontology and philosophy. Despite their different origins, both social 

capital and Ubuntu share some similarities in their emphasis on the importance of social networks, 

trust, and reciprocity.  

 

In the paper titled, ‘Ubuntu and Social Capital: a strong relationship and a possible instrument of 

socio-economic development’ (2017), Migheli makes a case that there is a close relationship 

between Ubuntu and social capital and highlights the potential benefits of promoting Ubuntu in 
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the development of sub-Saharan societies- recognising that the governments should consider 

Ubuntu as a valuable tool in addressing poverty and conflicts and implement ‘Ubuntu-based 

policies’ (p. 1224). 

 

These Ubuntu-based policies could be reflected in different sectors. The association between social 

capital and education has become an important part of the discourse. This is not just through in-

school learning but ‘through informal and extra-curricular encounters such as those provided 

through sports and clubs’ (Glaeser, 2003:391 in Field, 2017:82). In the South African context, the 

legacy of apartheid has had a significant impact on social capital. The segregation policies of the 

apartheid regime created deep divides between racial groups, eroding trust and cooperation among 

them. The transition to democracy in 1994 marked a significant step towards rebuilding social 

capital, but the effects of apartheid are still felt today. 

Promoting Ubuntu as a central element of African identity and a means of socio-economic 

development could be a valuable tool in rebuilding social capital in South Africa and help to 

rebuild trust and cooperation among different groups in South African society. 

3.5 Types of Social Capital 

Social capital is a multifaceted concept that encompasses various forms such as structural and 

cognitive social capital, strong and weak social capital, horizontal and vertical social capital, and 

bonding, bridging, and linking social capital. In this discussion, the focus will be on the latter three 

forms, which are commonly identified in the literature. 
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Type of 

Social 

Capital Definition Example 

Bonding 

Social 

Capital 

Social capital exists within a specific group, often 

based on shared characteristics or experiences. 

Ethnic groups, religious 

communities, sports 

teams, etc. 

Bridging 

Social 

Capital 

Social capital that bridges different groups or 

communities, bringing them together around a 

shared issue or interest. 

Civil society groups, 

advocacy organizations, 

etc. 

Linking 

Social 

Capital 

Social capital that exists between different levels of 

society, such as between individuals and 

institutions, or between groups and political 

leaders. 

Inter-faith councils, 

insider mediators, etc. 

 

Figure 3: Type of Social Capital, adapted from UNDP (2020) 

3.5.1 Bonding Social Capital 

 

Bonding social capital is usually characterized by a sense of commonality and trust that fosters 

loyalty and attachment within the group. 
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In the context of South Africa, bonding social capital is especially relevant due to its diverse ethnic 

and cultural groups through shared cultural practices and traditions of various ethnic groups, such 

as Zulu or Xhosa, which promote a sense of loyalty and attachment within these groups. This can 

be harnessed in peace education initiatives by highlighting the shared values and cultural practices 

that exist among different groups in South Africa, emphasizing the importance of respect and 

understanding between them. By promoting the idea of "ubuntu," which emphasizes the 

interconnectedness and interdependence of individuals within a community, peace education can 

help to foster a sense of common identity and purpose that transcends differences and builds 

stronger bonds of social capital. As Bhandari suggests, ‘bonding promotes communication and 

relationships necessary to pursue common goals’ (2009:500) and ‘it influences creation and 

nurturing of community organisations’ (ibid). 

3.5.2 Bridging Social Capital 

 

It refers to the relationships and connections between individuals or groups who belong to different 

social, economic, or cultural backgrounds. It involves networks that cut across group lines and 

create social cohesion among diverse groups. These networks can take the form of civil society 

organizations, community groups, or social clubs, and they serve as bridges between groups that 

might otherwise have little interaction or communication with one another. As stated by Bhandari, 

‘bridging is crucial for solving community problems through helping people to know each other, 

building relationships, sharing information, and mobilising community resources’ (2009:500). 

 

Bridging social capital is important because it helps to promote understanding, tolerance, and 

collaboration between different groups and networks, which can contribute to social and economic 

development, and can also prevent conflict and promote peace. According to the UNDP report, 

‘when such bridging networks and relationships are present, cross-communal mobilization and 

crisis management are more likely to prevent conflict escalation’ (2020:20). In post-conflict 

contexts such as South Africa, promoting collaboration and cooperation among diverse groups, 

peace education initiatives can strengthen bridging social capital and facilitate conflict resolution- 

helping to build more resilient and peaceful communities. 
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3.5.3 Linking Social Capital 

 

Linking social capital refers to networks and relationships that connect different groups or 

communities and facilitate communication, cooperation, and collaboration. These relationships 

can help prevent conflicts from escalating by providing a channel for dialogue and understanding 

between different groups. UNDP report called these ‘insider mediators’ (2020:20) who can serve 

as a ‘visual symbols of cooperation and common destiny’ (ibid). 

 

In the context of South Africa, linking social capital can be seen in various initiatives that bring 

together people from different backgrounds, such as interfaith councils, community development 

projects, and advocacy groups. For example, the South African Council of Churches is an interfaith 

council that brings together leaders from different religious groups to promote peace, justice, and 

reconciliation. This council has played a critical role in facilitating dialogue between different 

groups during times of conflict and has helped to bridge divides between communities and ‘uniting 

denominations to stand against the injustices of apartheid’ (Womack and Pillay, 2019:1). 

3.6 Conclusion 

One of the critiques of social capital theory is its deficiency in conceptualisation and application 

to development processes. Therefore, my research will focus on operationalising the concepts and 

drawing a comparison to the principles of Ubuntu philosophy to provide a better understanding of 

social capital and its potential contribution to development practitioners and policymakers. 

Furthermore, this research also aims to contribute to the understanding of the Triple Nexus 

approach by exploring the potential linkages between social capital, peace education, and 

sustainable development, which can inform the design and implementation of effective 

development interventions. 

 

The Social Capital Theory provides a valuable framework for understanding the complex social 

networks and relationships that underpin successful peacebuilding and conflict resolution 

initiatives. By emphasizing the importance of trust, reciprocity, and mutual obligations, social 

capital theory highlights the need to build and sustain strong community relationships to achieve 



                     

30 

 

lasting peace and social cohesion. This framework will guide the analysis of the empirical data 

gathered in this study and help to identify the key factors that contribute to the success of context-

specific peace education initiatives in the Western Cape. By using the Social Capital Theory as a 

lens through which to view the data, this study aims to contribute to the ongoing debate on the role 

of social capital in peacebuilding and to inform the development of effective and sustainable peace 

education initiatives. Specifically, I will use the concepts of social networks, trust, reciprocity, 

shared norms and values and collection action identified in the Social Capital Theory. 

 

Additionally, it can provide a framework for evaluating the impact of such interventions and 

identifying areas for improvement. Overall, the multifaceted nature of social capital theory allows 

for a more nuanced understanding of social dynamics, which can inform effective strategies for 

promoting positive social change. 

 

4 Methodological Framework 

To address the research question, a cross-sectional research design with a qualitative, abductive 

approach will be employed.  

4.0 Research Design 

By studying multiple cases, I aim to capture and understand the variation that exists across different 

individuals and organizations within the Western Cape region. This design allows me to explore 

the nuances and finer distinctions between cases, enabling a comprehensive analysis of the 

variables I am interested in. Additionally, the selection of multiple cases provides a larger sample 

size, which is beneficial for encountering more variation and ensuring the validity of my sampling 

procedure. As Bryman suggests, ‘A fairly typical form of such research is when the researcher 

employs unstructured interviewing or semi-structured interviewing with a number of people’ 

(Bryman, 2012:62). By incorporating a cross-sectional design and examining more than one case, 

this research aims to provide a comprehensive and nuanced understanding of the subject matter. 

According to Bryman, the ‘abduction the researcher grounds a theoretical understanding of the 

context and people he or she is studying in the language, meanings, and perspectives that form 
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their worldview’ (2012:401). This approach allows me to bridge the gap between participants' 

perspectives and social scientific explanations, enabling a deeper understanding of the research 

topic. It also emphasizes the importance of grounding my analysis and interpretation in the lived 

experiences and perspectives of the participants, which aligns with the qualitative nature of this 

research. 

4.1 Qualitative study 

A qualitative study can be seen as an essential research approach that focuses on understanding 

the meaning, experiences, and perspectives of individuals within a specific context. In the realm 

of peacebuilding and social cohesion, qualitative research provides valuable insights into the 

intricate dynamics and complex social phenomena that quantitative data alone cannot capture. As 

described by Bryman, ‘Qualitative researchers are much more inclined than quantitative 

researchers to provide a great deal of descriptive detail when reporting the fruits of their research’ 

(2012:401). 

By employing methods such as semi-structured interviews and observations, qualitative research 

allows for an in-depth exploration of the lived realities of individuals, their interactions, and the 

contextual factors that shape their experiences. As echoed by Bryman,  

‘One of the main reasons why qualitative researchers are keen to provide considerable descriptive detail is that they typically 

emphasize the importance of the contextual understanding of social behaviour. This means that behaviour, values, or whatever 

must be understood in context’ (ibid). 

This research approach is particularly relevant to this study as it enables a comprehensive 

examination of the context-specific education initiatives in the Western Cape, uncovering the 

nuances, challenges, and potential solutions that are embedded within the social fabric of the 

region. Through qualitative inquiry, I was able to capture the rich narratives, diverse perspectives, 

and contextual nuances that inform the understanding of social capital, peacebuilding, and the 

promotion of social cohesion in the Western Cape, contributing to a more holistic and nuanced 

understanding of this research topic. 
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4.2 Snowball sampling with purposive sampling 

Purposive sampling with snowball sampling was chosen for participant selection due to its 

relevance to the research objectives. As highlighted by Bryman, ‘it aims to sample cases/ 

participants in a strategic way, so that those sampled are relevant to the research questions that are 

being posed (2012:714). 

Purposive sampling allowed for the deliberate selection of participants with specific knowledge 

and experiences related to context-specific education initiatives and social cohesion in the Western 

Cape. Snowball sampling complemented this approach by leveraging existing social networks to 

identify additional participants who may provide valuable insights. To complement this sampling 

strategy and broaden the sample, the snowball method was also used. This strategy is echoed by 

Bryman that, ‘purposive sampling often involves more than one of the approaches outlined above. 

For example, it is quite common for snowball sampling to be preceded by another form of 

purposive sampling. In effect, the process entails sampling initial participants without using a 

snowball approach and then using these initial contacts to broaden out through a snowballing 

method’ (2012:427). 

This combined sampling strategy ensured a diverse range of participants, enhancing the depth and 

richness of the research findings. It enabled a comprehensive exploration of the complexities 

surrounding the initiatives and their impact on social cohesion in a concise manner. 

To examine the role of Ubuntu in local peace education initiatives in South Africa and its impact 

on social cohesion, in addition to studying available reports and studies on the subject, semi-

structured interviews will be conducted using purposive and snowball sampling to identify relevant 

participants. According to Bryman, ‘It typically refers to a context in which the interviewer has a 

series of questions that are in the general form of an interview guide but is able to vary the sequence 

of questions’ (2012:716). He also adds that, ‘the interview usually has some latitude to ask further 

questions in response to what are seen as significant replies’ (ibid). This approach can help me to 

gain insight into the participants' experiences, opinions, and perspectives on Ubuntu and its impact 

on social cohesion in the region. The study will mainly take place in Cape Town and Stellenbosch, 

located in the Western Cape province, which has a history of Conflict Transformation research 
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and innovative work on African security and governance issues by the Centre for Conflict 

Resolution (CCR) and Stellenbosch University's Transformation model.  

Observation methods were also used in this research to complement the interviews. This helped 

me to identify some nuances in my research that would have been missed through interviews alone. 

Additionally, being in the context and spending time in Western Cape while doing my fieldwork 

study helped me to gain a deeper understanding of the local culture and social dynamics, which 

was important for interpreting the data collected through interviews and observations. This 

approach allowed me to triangulate the data and ensured the validity and reliability of my research 

findings. Additionally, being present in the context has also allowed me to observe and document 

the context-specific practices and behaviours that are not easily captured through interviews or 

surveys.  

4.3 Ethical Considerations, Limitations and Delimitations 

The study will follow the ethical framework provided by the Swedish Research Council's Good 

Research Practice (2017) and informed consent forms will be used to ensure participants are aware 

of the purpose and explanation of the study. To maintain confidentiality, data will be stored in a 

coded and encrypted computer and accessed only by the researcher and thesis supervisor, with 

data destruction once it is no longer needed, as noted in the information participation sheet 

(Appendix 1). 

It is important to acknowledge that being present in the context and spending time in the Western 

Cape during my fieldwork study may have potential limitations on my research. Working with the 

research subjects in this study required a balance between upholding ethical considerations and 

building rapport with the individuals and groups involved. As the research delved into sensitive 

topics such as conflict, peacebuilding, and social cohesion, it was important to establish a sense of 

trust and mutual understanding between the researcher and the research subjects. This was done 

through initial meetings and interviews that were non-threatening, and by emphasizing the 

importance of informed consent, confidentiality, and voluntary participation. To minimize the risk 

of causing harm or distress to the research subjects, a debriefing session was held after each 
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interview to allow them to ask questions, clarify their responses, and provide feedback on their 

experience of the interview process. 

One of the challenges faced in working with the research subjects was ensuring that their 

perspectives and experiences were accurately and sensitively represented in the research. As a 

researcher, it was important to recognize and acknowledge my own biases and assumptions and to 

actively seek out multiple perspectives and viewpoints. This was done through purposive 

sampling, which aimed to select participants who could provide diverse and relevant insights into 

the research questions. Additionally, the use of a reflexive journal and regular discussions with the 

research supervisor and peers helped to ensure that the research was conducted in a transparent 

and rigorous manner. Despite these efforts, it is important to acknowledge that the perspectives 

presented in this research may still be limited by factors such as the selection of participants and 

the context in which the research was conducted which in turn will limit the representativity of the 

study. 

4.3.1 Data representativeness limitations 

It is important to acknowledge that the key informants' perspectives may be influenced by their 

own experiences and biases, and steps will be taken to ensure the validity and reliability of the data 

obtained from these sources. 

 

It is crucial to acknowledge and remain open to the potential limitations of the research, including 

concerns about the representativeness of the participants. While efforts were made to include 

diverse perspectives and experiences in the study, there is a possibility that certain participants 

may not fully represent the broader population. There is a need to critically examine whether the 

selected participants may be perceived as representing the elite or privileged sections of society, 

potentially limiting the generalizability of the findings. Recognizing this limitation, the research 

aims to capture a range of perspectives and experiences, ensuring that the voices of marginalized 

or underrepresented groups are also included and given due consideration in the analysis and 

interpretation of the data. This approach seeks to mitigate the potential bias and promote a more 

comprehensive understanding of the complexities surrounding social cohesion and peace 

education in the Western Cape. 
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4.3.2 Sampling Limitations 

The sample size of this study was relatively small, which may limit the generalizability of the 

findings. Additionally, the participants were selected based on their availability and willingness to 

participate, which may introduce biases in the data. Other individuals or groups may have different 

perspectives on the themes explored in this study. 

4.3.3 Self-Report Limitations 

The data collected for this study was based on self-reporting from the participants, which may 

have introduced biases or inaccuracies. Participants may have been reluctant to share certain 

experiences or perspectives, or they may have provided socially desirable responses that do not 

accurately reflect their true beliefs or behaviours. 

4.3.4 Language Limitations 

All interviews were conducted in English, which may have limited the participation of individuals 

who are more comfortable speaking in other languages such as Afrikaans and isiXhosa prevalent 

in the Western Cape province.  Additionally, some interviewees may have had difficulty 

expressing their views clearly in English, which may have impacted the quality of the data 

collected. 

4.3.5 Cultural Limitations 

This study was conducted in a specific cultural context, and the findings may not apply to other 

cultural contexts. Additionally, I may have had my own cultural biases that impacted the 

interpretation of the data. 

4.3.6 Time Limitations 

The data for this study were collected within a limited time frame, which may have restricted the 

depth of exploration for some themes. Additionally, the time frame may not have allowed for 
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changes or developments in the themes explored, as perspectives and experiences can shift over 

time. 

Despite these limitations, the findings of this study provide valuable insights into the perceptions 

and experiences of individuals working towards social cohesion in South Africa. The study 

highlights the important role that young people, Universities, NGOs and local context-specific 

reconciliation practices can play in promoting social cohesion, as well as the need for more 

dialogue and education to address issues of misinformation and hatred. These findings can inform 

future research and interventions aimed at promoting social cohesion and building trust in South 

African communities.  

4.4 Choosing the Right Participants: Methodological Considerations 

The key informants for this research have been carefully chosen based on their expertise and 

involvement in peace education and conflict transformation initiatives in South Africa.  

Additionally, given that my research questions involve investigating how principles of collective 

responsibility, interdependence, and Ubuntu philosophy can be leveraged to promote social 

cohesion in diverse communities through peace education initiatives, the perspectives of social 

activism students and community leaders have provided valuable insights into the local dynamics 

of peacebuilding and community development. 

The social activism students I have chosen to interview are very engaged in social justice 

movements and campaigns that aim to promote equity and inclusion in their communities. Their 

perspectives have provided insights into the effectiveness of peace education initiatives and the 

role of collective responsibility and interdependence in promoting social cohesion. Some of the 

key informants have also been pointed out as ‘community leaders’ and are often involved in local 

development projects and initiatives that aim to build stronger, more resilient communities.  

By including the perspectives of social activism students and community leaders in my research, 

I believe I have gained a more comprehensive understanding of the local dynamics of 

peacebuilding and community development in the Western Cape province of South Africa. 
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To answer the research questions, a diverse range of key informants have been chosen for this 

study. Stellenbosch University has been chosen for its efforts towards social inclusion and 

community engagement for peacebuilding through the 'Transformation model' integrated into its 

curriculum. The University of Western Cape has been selected for its research on conflict 

transformation and social cohesion as well as its direct engagement with marginalised 

communities in Western Cape. Local NGOs that focus on peacebuilding, peace education, social 

cohesion, and ubuntu-informed initiatives have also been chosen to gain insights into the success, 

challenges, and recommendations for improving the current situation. Additionally, the Institute 

of Justice and Reconciliation in Cape Town has been included due to its expertise in facilitating 

processes of justice, healing, and reconciliation in South Africa and beyond.  

5 Presentation of research findings 

In this section, I will present the research findings obtained through diverse sources and 

methodologies. One noteworthy source of insights, the Transformation Education forum at 

Stellenbosch University, will be particularly emphasized and justified. This summit laid a solid 

groundwork for comprehending social cohesion and peace education initiatives, with several 

topics discussed aligning with findings from other research methods utilized in this study. By 

integrating insights from the summit alongside other research sources, it aims to deliver a 

comprehensive analysis of the research questions and objectives, ultimately contributing to the 

advancement of effective strategies for fostering peaceful and inclusive societies. Furthermore, 

following the presentation of insights from the summit, the research findings from the interviews 

will be presented, offering further depth and understanding of the study. 

5.0 Creating Safe Spaces for Dialogue: Insights from the Transformation 

Education Forum  

South Africa still continuously ranks as the most unequal country in the world (The World Bank 

et al, 2022) and Stellenbosch located in the Western Cape has been historically linked to the 

development and implementation of apartheid in South Africa. The town served as a centre for the 

development of apartheid policies by the National Party, which came to power in 1948. 
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Stellenbosch University, located in the town, was also a major site of academic support for 

apartheid ideology, with prominent scholars and leaders advocating for the separation of races and 

the subjugation of black South Africans. The town's role in creating and enforcing apartheid has 

made it a site of ongoing debate and reflection on South Africa's past and future. 

 

Given Stellenbosch's historical link to apartheid and the role of Stellenbosch University in 

supporting apartheid ideology, it begs the question: what is the university's responsibility moving 

forward in promoting social justice and addressing the ongoing inequalities in South Africa? How 

can the university use its influence and resources to create a more equitable and just society, and 

what steps can it take to confront and redress the legacy of apartheid? These are important guiding 

questions to consider and keep in mind. 

 

There is a history of the conversation around the ‘transformation’ at the Stellenbosch University. 

The University’s Transformation Unit acknowledges the urgency of transforming the University’s 

programmes to fit within its proposed model of a new African University to create a more ‘just, 

sustainable and democratic future’ (Stellenbosch University, 2019). The Transformation 

Education Forum held at Stellenbosch University was an important event that brought together 

scholars, educators, activists, and policymakers to discuss strategies for promoting transformative 

education in South Africa. The forum was designed to explore ways to address the challenges of 

inequality, discrimination, and social exclusion that continue to affect the country. The focus was 

on creating an inclusive, equitable, and just society, where everyone can thrive regardless of their 

background or identity. Through the presentations, discussions, and workshops, the forum 

provided a platform for participants to share their insights, experiences, and ideas on how to 

promote social cohesion and build more sustainable communities. Three main themes kept coming 

up in the conversations. 

 

Theme 1: The importance of operationalising shared values such as Ubuntu in conversation about 

Social Cohesion 

During the Transformation forum, there was a consensus among participants that to achieve social 

cohesion, it is important to operationalise shared values such as Ubuntu. By operationalising 
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Ubuntu, participants meant that these values should not just be used as empty rhetoric, but rather 

should be reflected in everyday practices, policies, and programmes such as Stellenbosch 

University’s policies. The forum highlighted the need for communities to be grounded in values 

such as empathy, respect, and collective responsibility. Participants agreed that such values should 

form the foundation of efforts to build social cohesion in society. 

Theme 2: Creating safe spaces where open dialogue happens across different identities. 

Another key theme that emerged from the Transformation forum was the need for safe spaces 

where people from different identities can have open dialogues. Participants agreed that such 

spaces are critical in building trust and promoting understanding between different groups. They 

highlighted the importance of creating safe spaces that encourage people to share their experiences 

and perspectives in a non-judgmental and respectful environment. The forum emphasised the need 

for these spaces to be inclusive, where all voices are heard, and all identities are valued. 

Theme 3: The role of universities as actors of change by implementing transformative policies and 

cross-pollinating knowledge into communities and society. 

The Transformation forum also discussed the role of universities as actors of change in building 

social cohesion. Participants acknowledged that universities have a responsibility to promote 

transformative policies that promote social cohesion and inclusion. They highlighted the need for 

universities to engage with communities and share knowledge and resources. Participants 

emphasised the importance of cross-pollination of knowledge from universities to communities, 

as well as the need for universities to promote active citizenship and civic engagement among their 

students. 

Attending the Transformation Education Summit at Stellenbosch University was a valuable 

experience that allowed me to gain insights into the complexities of transformation and the 

challenges faced in promoting social cohesion. However, as a researcher with limited prior 

knowledge of the South African context, I also faced some limitations in fully understanding the 

nuances of the discussions and debates that took place. Moving forward, I was able to reflect on 

the importance of contextual knowledge and the need to continually educate myself on the histories 

and cultures of the communities I research. This informed my research approach and methodology, 
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and I made a conscious effort to engage with local stakeholders and experts to gain a more nuanced 

understanding of the issues at hand. Additionally, the forum highlighted the importance of creating 

safe spaces for dialogue and the operationalisation of shared values, such as Ubuntu, in promoting 

social cohesion. This reaffirmed my research on the role of social capital in promoting community 

resilience, and I sought to incorporate these concepts into my analysis and findings. 

5.1 Insights on Social Cohesion and Ubuntu: Findings from 

Interviews 

This part presents the findings from a series of 13 interviews conducted with individuals who have 

direct or indirect experience with topics related to Social Cohesion, Ubuntu, and Social Capital in 

the Western Cape region. The interviews were conducted as part of a research project aimed at 

exploring how these concepts can be operationalized and applied in practice to promote positive 

peace and social cohesion. These were also aimed to answer the research questions aimed to 

explore the contributing factors, challenges, and the potential role of Ubuntu philosophy in 

developing effective and context-specific peace education initiatives in the Western Cape. The 

participants included are from a range of backgrounds and sectors, including community leaders, 

academics, civil society activists, and policymakers. Through these interviews, I gained valuable 

insights into how these concepts are understood and applied in different contexts, as well as the 

challenges and opportunities that exist in promoting them. This chapter is divided into several 

sections, each focusing on a specific theme that emerged from the interviews. 

5.1.1 Going Beyond Ubuntu  

This category pertains to the importance of moving beyond Ubuntu as a mere abstract philosophy 

and making it a practical, contextualized concept that can be applied in real-life situations. 

Interviewees have shared ideas on how Ubuntu can be operationalized and made relevant to 

different contexts, such as workplaces, schools, and communities. The findings from this category 

emphasize the need to move beyond Ubuntu as a mere philosophy and make it practical and 

relevant to various contexts. Interviewees suggested that Ubuntu can be operationalized by 

acknowledging and nurturing the self-sufficiency of communities. They also highlighted the 
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importance of consulting with people and exchanging the spirit of Ubuntu to solve problems. One 

interviewee suggested that “Ubuntu should be acknowledged in our poorer communities. They are 

self-sufficient. They will look after their own with the scarce resources that they have”. 

Some of the interviewees’ quotes illustrate the importance of fighting for justice to achieve true 

peace, as well as the need for deliberate bridge-building to bring different worlds together. As one 

participant pointed out, 

“I grew up in this ideology (Apartheid) and we were raised on the steady myth about each 

other, but somebody came and said that we are branches of the same tree and that person 

was Nelson Mandela. I will always be grateful to Nelson Mandela as we built bridges 

between people”. 

Despite the progress made in bridging divides and promoting unity, there remains a sense of 

lingering hopelessness among some interviewees which they attributed to the lasting effects of 

apartheid, such as socioeconomic inequalities, systemic discrimination, and deep-rooted trauma. 

One participant highlighted that “post-1994 we have a new Enemy and the need for Ubuntu is even 

greater now”. This is echoed by another participant who stated that “it was difficult to break down 

the old attitudes of Apartheid and perhaps not enough was done at the beginning”. 

The concepts of interdependence and interconnectedness were emphasized, along with the ethics 

of care and servant leadership to characterise it. As emphasised by one interviewee, “Ubuntu is 

missing in our communities” and characterised Ubuntu as “sharing of resources and respect for 

other people”. 

Overall, these findings suggest that Ubuntu should not be treated as an abstract concept but should 

be practically applied in various contexts. By nurturing self-sufficiency within communities and 

promoting dialogue and consultation, it can be operationalized and made relevant. The concepts 

of interdependence, interconnectedness, and servant leadership should be emphasized in 

promoting Ubuntu, and deliberate bridge-building is necessary to bring people from different 

worlds together. 
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5.1.2 Building Positive Peace and Fostering Social Cohesion through 

Social Capital 

This category focuses on the importance of relationships and social networks in fostering social 

cohesion and building positive peace. Interviewees have shared their experiences of how strong 

social capital and relationships can help individuals and communities navigate difficult situations, 

resolve conflicts, and build trust. 

 

The findings in this category highlight the critical role that relationships and social networks play 

in fostering social cohesion and building positive peace. The interviewees emphasized that strong 

social capital and relationships can help individuals and communities navigate difficult situations, 

resolve conflicts, and build trust. Tone interviewee pointed out that “schools, youth and community 

centres can bring people together to have conversations about social issues” which can “help build 

bridges and break down barriers between different communities”.  

However, the findings also suggest that there are significant challenges in building social cohesion 

and positive peace. The legacy of apartheid in South Africa continues to impact communities 

today, and there is a significant disparity in resources between different schools, with public 

schools struggling to provide adequate resources for their students. Additionally, the interviewees 

noted that there is a growing trend towards exclusion and building walls rather than building 

bridges. One interviewee pointed out the problem saying that “It is not the people, but the situation 

some of us are in. We are angry and hopeless”.  

In addition to the challenges mentioned above, interviewees also highlighted the difficulty in 

addressing the fact that individuals from public schools with fewer opportunities to interact and 

integrate are missing out on the opportunities to create stronger social capital. This disparity can 

exacerbate existing social and economic inequalities, which can further hinder efforts to build 

social cohesion and positive peace. Furthermore, some interviewees also suggested that it may be 

necessary to redefine what social capital means as one interviewee pointed out that “everybody 
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has some kind of social capital” and “it is about recognising that and utilising it in our 

communities”. 

This category emphasizes the critical role of relationships and social networks in fostering social 

cohesion and positive peace while acknowledging the challenges posed by the legacy of apartheid, 

resource disparities, exclusionary trends, and limited opportunities for creating social capital. 

5.1.3 Creating Safe Spaces as a Means for Integration 

This category looks at the value of creating safe and inclusive spaces where difficult conversations 

about sensitive topics such as race, gender, and sexuality can happen. Interviewees have shared 

their experiences of participating in dialogues facilitated through means such as storytelling, art, 

music, and other creative outlets. One interviewee highlighted that “forums such as the 

Transformation Education summit can be critical in bringing different perspectives in one room” 

because “we don’t always interact”. Another interviewee highlighted an experience of 

participating in a storytelling event that aimed to heal wounds and bring peace into their 

community in the Western Cape. They said that “through telling my story and listening to other 

people’s stories, I was more empathetic that we all have burdens and wounds to heal from the 

past”. 

The interviewees emphasized that integration is crucial for building peace and resolving conflicts 

in the community. There was a sentiment that by integrating individuals from different 

backgrounds, fostering inclusivity, and addressing the issues of violence, such as gender-based 

violence, gangsterism, and xenophobia, the region can create an environment where peace can 

flourish. 

They also stressed the need to respect each other's cultures and social capital, as well as to promote 

peace education and intergenerational peace. Literature, art, sporting events such as rugby and 

telling stories in a safe space have been highlighted as important tools for educating society and 

promoting understanding among people from different backgrounds. One interviewee highlighted 

that “‘literature plays a very important role in educating society’ and “showing society how things 

should and could develop.” Despite progress, interviewees noted that South Africa still faces 
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challenges related to isolation and insularity, scarcity of resources, broken homes, and 

hopelessness in different spaces, such as schools and workspaces. One interviewee highlighted 

that “we are still very isolated and insular with very few contacts with people from different 

background”. 

Overall, the category underscores the importance of creating safe spaces for dialogue and 

understanding as a means of integration and promoting peace. It also highlights the need to address 

historical legacies of discrimination and promote intergenerational peace through context-specific 

solutions. 

5.1.4 Young People as Bridge-Builders 

This theme highlights the significance of young people in bridging gaps and creating social 

cohesion through their active participation in civic engagement. The interviewees emphasized the 

critical role of universities in positioning themselves to achieve social cohesion by providing 

opportunities for community engagement, nurturing leadership skills, and promoting a culture of 

dialogue and inclusivity. They also stressed the importance of equipping young people with the 

necessary skills and knowledge to become effective agents of change in their communities. 

The interviewees further discussed the challenges in bringing people together and promoting 

change, including the need to address deep-rooted issues such as communication barriers and racial 

tensions. A few interviewees highlighted what one interviewee said about their experience at the 

University: “I didn’t always have a positive experience in university spaces- I’ve encountered 

discrimination and felt that me not speaking Afrikaans excluded me from entering some important 

spaces where decisions are being made”. The interviewees also recognized the importance of 

working with parents and teachers to create safe and supportive environments that foster emotional 

well-being and capacity-building. One interviewee said that “To change the child, you need to 

change the parent”. However, they acknowledged that the lack of funding and resources can hinder 

efforts to promote social cohesion and active civic engagement. 
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5.1.5 Local Reconciliation Practices and Repairing the Social Fabric  

This category focuses on the importance of embracing local reconciliation practices to heal societal 

wounds and repair the social fabric. Interviewees have shared examples of local reconciliation 

practices that have been successful in their communities and discussed how these practices can be 

replicated and scaled up to promote social cohesion on a larger scale. One of the reoccurring 

themes in these initiatives was creating a safe space and embracing already existing practises such 

as Ubuntu to create a sense of shared understanding and values. As one interviewee puts it, “It is 

not enough to just bring people together, we need to create a meaning around it and it needs to be 

meaningful for them so that’s where Ubuntu comes in”. 

The interviewees mentioned that these practices can take many forms, such as dialogue, mediation, 

and community-building initiatives. One interviewee stressed the need for action-oriented young 

people to lead these efforts, while another emphasized the value of the private sector in promoting 

entrepreneurship and self-sufficiency among young people. A few interviewees highlighted there 

is a need for more resources and capacity building being given to schools and educational 

institutions to take on the position to teach about peace education, and reconciliation practises. 

One interview leading their own CBO noted that “there are so many projects happening in South 

Africa all the time. We are on the ground leading the efforts. We are helping families heal. We are 

helping communities heal, but there is still so much that needs to be done.” 

However, interviewees also noted the challenges faced in promoting reconciliation and peace in 

South Africa. They spoke of the prevalence of violence in communities and the need for more 

conversational spaces where people can come together to understand one another. They also 

acknowledged the existence of hatred and misinformation among some people and stressed the 

importance of addressing these issues through dialogue and education. Despite these challenges, 

interviewees expressed a strong desire to help and highlighted the important role that churches can 

play in promoting peace and reconciliation in their communities. One participant noted that “NGOs 

and Churches and other religious institutions are trying to fill the void of government’s failures to 

provide basic services”. 
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The value of the private sector and NGOs in promoting peace and reconciliation has also been 

highlighted. Participants have emphasized that the government has failed to provide adequate 

spaces for conversation and reconciliation and that it is up to individuals and community 

organizations to fill this void. The role of the Church has also been recognized as important in 

promoting social cohesion, and there was a consensus that more needs to be done to bring peace 

to South African communities that are still dealing with the aftermath of apartheid.  

5.1.5.1 Addressing Violence in Western Cape 

As evident from the interviews- the issue of violence in the Western Cape is a pressing concern 

that demands immediate attention. Various forms of violence, including gender-based violence, 

gangsterism, and xenophobia, have been particularly alarming in recent years. These issues have 

compounded the challenges faced by communities, exacerbating the overall sense of insecurity 

and fear. Gender-based violence continues to affect women and girls, with high rates of domestic 

abuse and sexual assault. Gangsterism, fuelled by socio-economic disparities and limited 

opportunities, has led to the proliferation of gangs and criminal activities, posing a significant 

threat to both individuals and communities. Additionally, incidents of xenophobia have created 

tensions among different population groups, perpetuating a cycle of discrimination and violence. 

Addressing these specific issues requires targeted interventions, including education, awareness 

campaigns, improved law enforcement, and support services for victims. By acknowledging and 

actively confronting these issues, the Western Cape can work towards building a safer and more 

inclusive society for all its residents. As highlighted by Leggett (2016), Western Cape keeps 

coming up as the ‘country’s most crime-ridden province’ (p. 15), which causes significant 

confusion as it is one of the ‘best developed provinces in the country, with the highest employment 

levels’ (ibid). This discrepancy underscores the complex root causes of violence in the region, 

which demand multi-faceted approaches for effective resolution. Understanding and addressing 

these issues requires comprehensive research on the socio-economic dynamics taking into 

consideration the history of the Western Cape. By recognising the need for a holistic approach, 

one that combines efforts to promote social cohesion, and integration and address the underlying 

factors of violence, we can begin to unravel the intricate web of causes and work towards 

sustainable solutions. 
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The next section of this report will analyse the findings through the lens of social capital theory. 

By examining the findings of this study through the lens of social capital theory, we can gain a 

better understanding of how social connections and networks can impact civic engagement and 

social cohesion. This analysis will provide valuable insights into the potential strategies and 

interventions that can be implemented to strengthen social capital and promote greater social 

cohesion in South African communities. 

6 Analysis: Building Social Capital through Ubuntu: The lessons 

learned from Context-Specific education initiatives in Western 

Cape 

In this section, I delve into the analysis of context-specific education initiatives in the Western 

Cape region, with a focus on their impact on fostering social capital through the concept of Ubuntu. 

Drawing upon the experiences and lessons learned from these initiatives, I explore the intricate 

relationship between education, social cohesion, and violence prevention. By examining the 

factors that contribute to building social capital and promoting Ubuntu values within communities, 

valuable insights into the challenges and opportunities for creating sustainable change in the 

Western Cape can be gained. Through a comprehensive analysis, it aims to shed light on the 

complexities of violence and social cohesion in the region, while offering valuable 

recommendations for future educational strategies that contribute to a more inclusive and 

harmonious society. 

In addition, it is worth noting that at the beginning of each section, I made a deliberate choice to 

include a personal insight derived from the findings. These personal reflections stem from the diary 

I maintained throughout my fieldwork, capturing my own experiences, observations, and 

emotions. By incorporating these personal insights, I aim to provide a more intimate and nuanced 

perspective, adding another dimension to the thesis. These reflections not only contribute to the 

richness of the narrative but also highlight the researcher's subjective engagement with the research 

process and the impact it has had on the understanding and interpretation of the findings. 
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6.0 Introduction 

As I embarked on my research journey in the Western Cape, I couldn't help but notice the many 

manifestations of poetic justice that were evident throughout the region. The legacy of apartheid 

and the struggle for freedom has left an indelible mark on the people and communities of this 

region. As I delved deeper into my research, I began to see how the principles of poetic justice 

were intertwined with the stories and experiences of those I interviewed. From the powerful role 

of storytelling to the importance of bridging divides and building relationships, my research has 

illuminated the many ways in which it is being realized in the Western Cape. 

Somebody’s words resonated with me deeply and added another layer to the context. They spoke 

of the simple pleasure of being able to sit in a cafe, sipping coffee without fear of being chased 

away. The joy of living by the sea was also a treasured experience for them, one that they never 

could have imagined during their upbringing. It was a reminder of how far society has come, but 

also of the work that still needs to be done to ensure that everyone can enjoy such basic freedoms 

without fear of discrimination or persecution. 

6.0.2 Context-specific Solutions for Peace 

Context-specific solutions are gaining increasing attention in contemporary peacebuilding 

discourse due to their relevance in addressing the unique challenges faced by different 

communities. These initiatives are grounded in local, cultural, historical and political 

understanding of what constitutes peace. As de Coning points out, in context-specific 

peacebuilding, the process is geared towards promoting participatory and sustainable peace that is 

locally and nationally owned and led (2023).  

The importance of context-specific peacebuilding initiatives is also highlighted by the Social 

Capital theory and the findings of this research. As discussed earlier, the theory emphasizes the 

role of relationships and social networks in fostering social cohesion and building positive peace. 

The research findings further suggest that young people can play a crucial role in this process by 

creating spaces where constructive dialogue can happen. By engaging in these conversations, 

young people can bridge gaps and break down barriers between different communities, promoting 
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understanding and trust. This aligns with the principles of context-specific peacebuilding, as it 

involves locally led efforts to address the unique challenges faced by communities, with an 

emphasis on participation and ownership. In addition to the role of young people, the findings in 

this study also underscore the importance of the involvement of other key actors such as teachers, 

community leaders, religious leaders, and universities. These actors play a critical role in creating 

safe spaces for constructive dialogue and facilitating the development of strong social capital 

within their communities. For instance, teachers and university educators can provide 

opportunities for students to engage in meaningful discussions and critical thinking around issues 

related to social justice and peacebuilding. Community and religious leaders can foster 

relationships of trust and mutual understanding between different groups within their communities 

by encouraging intergroup dialogue and collaboration. 

Moreover, as de Coning (2023) notes, context-specific peacebuilding approaches place a strong 

emphasis on local ownership and leadership. This means that community leaders and other actors 

from the local context are best positioned to understand the unique challenges facing their 

communities and to develop context-specific solutions that are appropriate and effective. The 

involvement of these actors can also help to build social capital by fostering relationships of trust 

and mutual support within and between different groups in the community. 

With this understanding of the context-specific peacebuilding initiatives and their role in 

promoting participatory and sustainable peace, the following section analyses the findings of the 

research through the lens of the social capital theory, highlighting the critical role of social 

networks, trust, reciprocity, shared norms and values and collective action in fostering social 

cohesion and positive peace in the Western Cape region. 

6.1 The Strength of Ties: Unpacking the Role of Social Networks in 

Fostering Social Cohesion 

Despite the progress made in dismantling the apartheid regime in South Africa, its legacy still 

looms large in the spatial organization of many towns and cities in the Western Cape. In almost 

every place I visited during this research, a clear divide was evident, with communities separated 

by the road or other physical barriers. This is a testament to the enduring impact of apartheid spatial 
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planning, which aimed to segregate communities by race and privilege whites over non-whites. 

The legacy of apartheid can also be seen in the disparities in access to resources and opportunities 

in different communities. For example, some communities may have limited access to educational 

institutions, community centres, or other public spaces where social networks can form, and social 

capital can be generated. These limitations can have a significant impact on the ability of 

individuals and communities to build social capital and access the resources they need to thrive. 

The findings from my research in the Western Cape indicate that social networks play a significant 

role in fostering social cohesion and building positive peace. Through interviews with community 

members, it became evident that strong social ties and relationships between individuals and 

groups can help mitigate conflict and promote understanding. These social networks can be 

developed through various avenues such as schools, youth centres, community centres, and 

religious institutions. Furthermore, the study highlights the importance of the role of young people 

in the creation of these networks, as well as the importance of supportive and inclusive leadership 

from community leaders, religious leaders, and educators. Overall, the findings suggest that 

building strong social networks and promoting positive relationships between individuals and 

groups can contribute significantly to creating a more peaceful and cohesive society. 

While social networks and social capital can play a significant role in fostering social cohesion 

and positive peace, it is important to acknowledge that not everyone has equal access to these 

resources. For example, individuals who are excluded from certain spaces such as universities and 

community centres may not have the same opportunities to build strong social networks and 

relationships. This exclusion from certain spaces is not only evident in physical barriers but can 

also be seen in social networks, where certain groups of people are excluded and marginalized. As 

one participant in the research put it, "Poor people feel that they have been pushed aside- we need 

to be peacebuilders and to bring people in”. This can perpetuate existing inequalities and create 

barriers for those who are already marginalized. Furthermore, certain groups may not have access 

to the resources necessary to participate in building social capital, such as technology or 

transportation. These limitations must be recognized and addressed in any effort to promote social 

cohesion and positive peace. It is crucial to ensure that everyone has access to opportunities to 

build relationships and social networks, regardless of their background or circumstances. 
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Throughout my research, several participants have highlighted the issue of exclusion and lack of 

integration in the Western Cape, which has significant impacts on people's access to social capital. 

As one participant noted, "There is a need for integration in the community as a means to build 

peace." Another participant highlighted the reality of the problem, stating, "It happens in other 

towns in South Africa as well, but the problem with integration in Western Cape is real." 

Participants emphasized the importance of integration, with one noting that "for people to tolerate 

one another, they have to integrate." As another participant put it, "You need to know about my 

poverty, and you need to tell me what it is to be privileged." Integration, they argued, is essential 

for understanding and building empathy between people. "If we don't integrate into the space," 

one participant said, "we won't know such things about each other." 

 

The limitations of social networks and access to spaces for certain groups highlight the need for 

creating inclusive spaces for transformative conversations. As one participant noted, "We are still 

very isolated and insular with very little contact with people from different backgrounds" 

recognizing the importance of creating an environment that allows for open and honest dialogue. 

Addressing the problem of integration in the Western Cape and fostering cross-cultural 

interactions can also help build social capital and promote a more peaceful society. By recognizing 

and addressing these challenges, we can work towards creating spaces that are accessible and 

inclusive for all, allowing for meaningful connections and transformative conversations to take 

place.  

Nussbaum's remarks in the interview resonate with the findings. She suggested that "In a way, 

social cohesion is just the first base - we need to go beyond cohesion and think more of what it 

takes to heal society." The findings also support Nussbaum's observation that "At its best, social 

cohesion happens in small groups, one conversation at a time." This is emphasised by remarks by 

Kolm that ‘social capital is created one room at a time’ and ‘the small group is the unit of 

transformation and the container for the experience of belonging’ (2008:190). 

In addition to the challenges of exclusion and lack of integration, participants in the study also 

highlighted the limitations posed by capacity building, inadequate funding, and a lack of 

interaction between schools in accessing social capital. As one participant pointed out, “Schools 
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do not interact with each other, and this creates a barrier to accessing resources from 1model C 

schools to public schools.” Another participant emphasized how much the teachers do with limited 

resources, highlighting the need to provide better skills and resources to enable them to reach their 

full potential. The participant says: “I had a student who passed with 7 As. Now imagine how would 

it be for that student with just a little bit of resources- how would it be if he would go to the Model 

C school- what kind of potential he would reach?’’ These findings underscore the importance of 

addressing these structural issues in not just creating inclusive spaces for transformative 

conversation and building social capital, but also highlighting the income disparities.  

 

Romanowski in his paper titled, ‘Using social capital to Develop South African Principals and 

Schools ‘states; 

 

‘One feature of deprived communities is a lack of social capital. Yet, research reports that social capital 

contributes to poverty reduction and positively impacts schools and student educational outcomes. In South 

Africa, there is a deficit in social capital in under-resourced and underperforming schools that limits students’ 

educational opportunities and achievement’. (2022:405). 

 

In my research, I found that the lack of social capital in underprivileged areas of the Western Cape 

is a significant barrier to community building and sustainable peacebuilding. The quote highlights 

the importance of social capital in reducing poverty and improving educational outcomes, and this 

rings true for the Western Cape. Without access to strong social networks and support systems, 

individuals and communities in under-resourced areas struggle to access opportunities and 

resources that could help them overcome their challenges. This is reinforced by Field (2003)- 

highlighting that social capital should be viewed as a valuable resource and utilized to enhance 

interpersonal connections and engagement. This underscores the need for initiatives that aim to 

build and strengthen social capital in underprivileged areas, not only for the sake of creating 

inclusive and sustainable communities but also as a means of reducing poverty and improving 

educational outcomes. Additionally, addressing the root causes of structural inequalities and lack 

of funding is equally important to ensure that social capital can be developed and utilized 

effectively. 

 
1 Model C schools, funded and administered by parent bodies with government support, offer a high standard 
of education, varying teacher/student ratios, and excellent facilities based on parents' financial contributions.  
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In summary, the research highlights the impact of social networks and the spatial divide on people's 

access to social capital in the Western Cape. Participants identified a lack of integration between 

schools, as well as limited access to funding, as barriers to accessing social capital. In addressing 

these issues, it is important not only to build spaces and networks but also to address the root 

causes of structural inequalities and funding disparities. By doing so, transformative conversations 

and sustainable peacebuilding can be fostered. 

 

6.2 The Role of Trust in Fostering Inclusive Communities and 

Transformative Dialogue 

 

As I walked towards the bookshop turned into a community space in Cape Town where young 

people met regularly to host different events, I couldn't help but feel a sense of anticipation. I had 

heard about this group before and was eager to experience their sense of community first-hand. 

As I approached, I was greeted with warm smiles and the words "Molo sisi, Unjani?" which means 

"Hello sister, how are you?" in isiXhosa. It was a small gesture, but it immediately made me feel 

welcome and reinforced the sense of Ubuntu that I’ve been feeling since coming to South Africa. I 

could sense that this was a place where people came as they were, without fear of judgement or 

exclusion. It was clear to me that this group had created a safe space where trust and mutual 

respect were the foundation of their community. 

 

It was a refreshing atmosphere filled with joy and openness, but it was also contradictory to the 

poem that they started reciting about the mistrust and exclusion the young people of colour still 

feel today walking the streets of Cape Town. The poem highlighted the daily experiences of people 

of colour who are forced to prove their existence and constantly face scrutiny and exclusion in 

society that they cannot completely claim as their own. It was a stark reminder of the work that 

still needs to be done to create a truly inclusive and trusting society in South Africa. 

 

Mbuyiseni Oswald Mtshali 

 

I get up in the morning 
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and dress up like a gentleman – 

A white shirt, a tie and a suit. 

 

I walk into the street 

to be met by a man 

who tells me “to produce.” 

 

I show him 

the document of my existence 

to be scrutinised and given the nod. 

 

Then I enter the foyer of the building 

to have my way barred by a commissionaire 

“What do you want?” 

 

I trudge the city pavements 

side by side with “madam” 

who shifts her handbag 

from my side to the other, 

and looks at me with eyes that say 

“Ha! Ha! I know who you are; 

beneath those fine clothes 

ticks the heart of a thief.” (1971) 

 

This analysis part explores the role of trust in building social capital within communities, based 

on the findings of the research. Trust is a critical component of social capital and is essential for 

creating a sense of community and fostering relationships based on shared values and norms. As 

Algan points out, trust contributes to and improves community life and governance (OECD, 2018). 

Trust can also contribute to the development of networks and social ties, which are essential for 

accessing resources and opportunities. The research findings suggest that trust is an important 

factor in the development of social capital, particularly in underprivileged communities where 

social networks and resources are limited. It 

 will examine the various dimensions of trust that emerged from the research, including trust in 

institutions, trust in individuals, and the role of cultural values such as Ubuntu in fostering trust. 

Ultimately, it argues that trust is an essential component of social capital, and building trust can 

contribute to the development of stronger, more resilient communities. 
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This section specifically focuses on the importance of embracing local reconciliation practices to 

heal societal wounds and rebuild trust in communities. It explores successful reconciliation 

practices that have been implemented in various communities, with interviewees sharing their 

experiences and ideas on how these practices can be scaled up to promote social cohesion on a 

larger scale. The interviewees emphasized the need for action-oriented young people to lead these 

efforts and the value of the private sector in promoting entrepreneurship and self-sufficiency 

among young people. They also highlighted the role of NGOs and community organizations in 

filling the void created by the government's lack of capacity and political will. 

However, the interviewees also spoke about the challenges faced in promoting reconciliation and 

peace in South Africa, including the prevalence of violence in communities and the existence of 

hatred and misinformation among some people. They stressed the importance of addressing these 

issues through dialogue and education and the need for more conversational spaces where people 

can come together to understand one another. Despite these challenges, interviewees expressed a 

strong desire to help, and the important role that churches can play in promoting peace and 

reconciliation in their communities. Overall, it underscores the urgent need for promoting peace 

and reconciliation in South African communities that are still dealing with the aftermath of 

apartheid. 

6.2.1 Social Trust 

The discussion about the importance of trust has gained attention due to its association with the 

Social Capital discourse as well as socio-economic development. As highlighted by Cook and 

Cook, 2011; Zmerli and Newton, 2008, there are two primary dimensions of trust mainly social 

trust and institutional trust. Social trust also referred to as interpersonal trust or relational social 

capital has been named an ‘essential component of social capital’ (Putnam et al, 1993:170) 

pointing to trust between individuals (Kwon, 2019). It is important to acknowledge that the 

concepts of social trust and institutional trust are complex and interconnected and go beyond 

simple definitions. It is essential to delve deeper into the multifaceted causes and nuances of trust 

and distrust in society, including historical legacies, economic disparities, and cultural factors, 

among others. Only by doing so can we begin to build a more comprehensive understanding of 

trust and work towards repairing and rebuilding broken trust in our communities.  
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Despite the lack of an agreed definition, the conversation around the lack of interpersonal trust 

was a recurring theme in the interviews. This can be seen through the conversation and discourse 

of exclusion, division and a lack of understanding. As one participant put it, "To be able to sit in a 

warm room with a warm meal and with your family and happiness and togetherness, it is difficult 

to understand the person living on the street who has nothing."  

Another participant highlighted the need for greater understanding, stating,  

"When somebody does break in or there is a petty crime, then we are quick to say, Oh, 

they're good for nothing, they should be taken away or put in jail, but there needs to be 

more of an understanding of why this is happening. What is the root cause of the 

unhappiness that is happening, and what can we do?"  

 

It emphasizes the need for building trust in institutions that can facilitate understanding, provide 

support, and address systemic issues. Without this trust, it can be difficult to address the complex 

and multifaceted challenges facing communities. 

6.2.2 Institutional Trust 

The lack of trust in institutions and the state's ability to provide for its citizens is a significant 

source of frustration for many people in South Africa. The pervasive corruption in the country 

further erodes institutional trust and undermines people's confidence in the state's ability to address 

their needs. These complex issues require multifaceted solutions that address both the systemic 

and interpersonal dimensions of trust. 

Institutional trust has been more broadly defined as ‘trust in the government and political systems’ 

(Scrivens and Smith, 2013:36). 

In the Western Cape, NGOs and other institutions such as churches are playing a critical role in 

bridging divides and fostering a sense of trust that has been broken for so long. As one community 

member notes, "I think one of the things that is lacking is peace in South Africa in our 

communities." Unfortunately, this lack of peace often manifests itself in violence, as another 

community member explains, "We see lots of violence in our communities because people don’t 
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have peace at all." However, there was a strong agreement among the interviewees about the value 

of exposing to the ‘other’, as another community member notes, "Having to sit down and having 

a conversation is always bringing a peaceful solution." Sadly, the sense of hopelessness with the 

Government was felt in the conversations, as one community member explains, "government failed 

to provide that conversational space for everybody." NGOs and other institutions can also help to 

address deep-seated issues like hatred, as one community member notes, "somewhere somehow- 

there is an element of hatred that still exists in some people in South Africa." By providing accurate 

information and creating opportunities for dialogue, NGOs and other institutions can help to 

correct misinformation, as another community member notes, "People have wrong information, 

but that information will never be corrected until we sit down and have a conversation." It's 

important to note that these conversations are not always easy as another community member 

explains, "We always exchange hateful words towards one another." Nevertheless, the need for 

peace and understanding is so great that everyone must do their part to help, as one community 

member concludes, "The need is so high out there, but we must all try to help."  

Throughout the interviews, the significance of NGOs in restoring shattered trust and promoting a 

sense of unity in the Western Cape was palpable. As one respondent noted, "In my experience, it 

is only up to NGOs to carry out the work of what the state should be doing." The state has failed 

to provide the necessary support, and NGOs are often left to fill the gap. These organizations 

collaborate, respecting the unique cultures and needs of each community. However, NGOs often 

struggle with funding, and donor fatigue is a real issue in South Africa. Yet, as another respondent 

pointed out, "Rather put your support into NGOs - that's where you eliminate people asking for 

money and eliminate people being on the street." 

Many of the interviewees who work in the NGO sector highlighted the importance of collaboration 

and working together, with one respondent from an NGO stating that "from the NGO perspective- 

Ubuntu is big. We all should support each other and collaborate." This was especially evident 

during the COVID-19 pandemic when many NGOs were struggling with funding, yet "everybody 

pulled together and helped where they could." The spirit of Ubuntu was also emphasized, with one 

interviewee stating that "everybody can practise Ubuntu in their own homes," and defining Ubuntu 

as "kindness and support." This collaborative approach and the promotion of Ubuntu values by 

NGOs helped to bring communities together and foster a sense of trust and support. 
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Apart from the NGOs, the interviewees kept pointing to the role of religion in South Africa. As 

one community member notes, "The role of the Church is very important in the community." These 

can provide spaces for worship, but they can also serve as important community centres where 

people can come together and address difficult issues. Additionally, the interviewees were 

highlighting the role of religion as an “individual transformation” and “healing process”. This can 

be echoed by van Wyk’s research and findings highlighting the value of religious rituals by 

suggesting that,  

‘Healing rituals as a force for reorienting their social reality – a material world that is permeated 

with the legacy of Apartheid – and symbolically transforming it into a life-enhancing reality.’ 

(2017:3). 

Religion played a vital role in the struggle against apartheid and has continued to play a crucial 

role in the process of reconciliation and healing in the post-apartheid era. During apartheid, religion 

was a key site of resistance, providing sanctuary for activists and offering moral guidance and 

support to those fighting for freedom and equality. In the aftermath of apartheid, religion has 

worked to promote healing and reconciliation between different racial and ethnic groups, 

particularly through the Truth and Reconciliation Commission. Through its teachings, practices, 

and community-based initiatives, the church has been an important force for positive change in 

South Africa. 

While the role of the church as a transformative healing practice and community space emerged 

as a prominent theme in the research, it is important to note that this study did not delve deeper 

into the complexities of individual healing transformations. Therefore, further research could 

explore the nuances of how religion and the church can contribute to personal transformation and 

healing, and how this intersects with broader societal and structural factors in post-Apartheid South 

Africa. 
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6.3 Building Peace through Reciprocity and Ubuntu: “I wash your hands- 

you wash mine”. 

In my work on peace education and community development in the Western Cape, I have had the 

privilege of interacting with a diverse range of individuals who are working towards creating more 

peaceful and just communities. These individuals come from different backgrounds and work in a 

variety of ways, yet there is a common thread that runs through their work: the concept of Servant 

Leadership. This idea of leadership, which prioritizes serving others and empowering them to 

become agents of change, resonates deeply with the principles of reciprocity and Ubuntu. 

As I have engaged with these individuals, I have been struck by their embodiment of the principles 

of Ubuntu, which emphasizes the interconnectedness of individuals and the importance of 

community. Their welcoming and inclusive attitudes have made me feel a sense of belonging, and 

their actions have demonstrated the power of reciprocity and the importance of working towards 

the collective good. 

In this section I will explore the role of reciprocity, shared values and ubuntu in peace education 

initiatives in the Western Cape, drawing on my experiences and observations of the individuals I 

have worked with. Through this exploration, I aim to highlight the importance of these principles 

in creating more peaceful and just communities and to offer insights into how they can be 

integrated into peace education initiatives. 

It was evident from the interviewees that Ubuntu is a philosophy that emphasizes togetherness, 

support, and kindness. As one interviewee put it, "I define Ubuntu as kindness and support." 

Another interviewee explained that "togetherness and support and kindness are my definition of 

peace but also my definition of ubuntu." Practising Ubuntu means living your life in a way that 

reflects these values. "It has to be something that involves your whole life, and it has to be what 

you believe in," said one interviewee. 

The legacy of Apartheid was a recurring theme among the interviewees, with a strong sense of 

anger, disappointment and hopelessness. Ubuntu is particularly important in South Africa because 

it offers an alternative to the divisions and inequalities that characterized the Apartheid era. As one 
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interviewee explained, "Apartheid fostered the idea that people are different" and "was based on 

the idea that white people are the masters of the society." Ubuntu and peace, on the other hand, 

are "very much opposed" to this ideology. By promoting togetherness, support, kindness, and 

interdependence, Ubuntu offers a way to bridge the social and economic gaps that continue to 

divide South African communities. The interviewees emphasized that Ubuntu must be “practised 

on an individual level to be effective on a broader scale and that it requires a deliberate process 

of bridge-building to connect different worlds.” Though practising Ubuntu is not just about 

opposing apartheid, but also about building bridges between different communities and promoting 

interdependence. "The whole idea of Ubuntu is to bring people outside of the society inside," 

explained one interviewee expanding that "We have to have people in the community who are 

deliberate bridge-builders." These bridge-builders help connect different worlds and promote 

interdependence. 

Schools can also play a role in promoting Ubuntu and peace by focusing on peace education. 

"When learners would learn about peace, they would also learn about Ubuntu," said one 

interviewee. But promoting Ubuntu and peace is not just the responsibility of schools. "It needs to 

start with parents," said another interviewee. 

At its core, Ubuntu is about interdependence and the ethics of care. "If I humiliate you or make 

you less than who you are, I do it to myself," said one interviewee. "I cannot hurt you without 

hurting myself." This leads to a "gentler community" that values interconnectedness and 

interdependence. Another interviewee added that Ubuntu is also characterized by "servant 

leadership." 

Ultimately, the interviewees emphasised the day-to-day experiences of Ubuntu such as 

“Everybody can practice Ubuntu in their own homes," said one interviewee. "If you're not 

practising Ubuntu as an individual, what is the purpose? You're not going to practice it on any 

other level in your life." Despite the challenges facing South Africa, many interviewees remained 

hopeful that Ubuntu can help build a more peaceful and interconnected society.  
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This is emphasised by Murithi’s insights: 

‘In order to initiate the social reconstruction of war-affected communities, a key step will be to find a way 

for members of these communities to “re-inform” or educate themselves in a way that emphasises sharing 

and equitable resource distribution’ and ‘emphasising the importance of reviving cultural attitudes and values 

that can promote education in order for peace to flourish’ (2009:225). 

The author points to the findings of this research, especially the revival of shared norms such as Ubuntu in promoting 

social cohesion and sustainable peace within communities.  

6.3.1 Complexities at Hand 

A common thread that emerged from the interviews was the complexity of the issues at hand. The 

challenges of promoting peace, building bridges, and practising Ubuntu were not straightforward. 

This complexity was evident in many ways. For example, one interviewee noted that the legacy of 

apartheid was still strongly felt, leading to anger and disappointment. Another spoke of the 

challenges of addressing broken homes and the need to start with parents. Others talked about the 

difficulties of changing entrenched attitudes and behaviours and the need for sustained effort and 

commitment. 

To navigate this complexity, the interviewees emphasized the importance of education and cultural 

revival. They stressed the need to infuse education with peace and shared values such as ubuntu 

and support cross-sectorial collaborative processes. In short, the interviewees point out that 

addressing complex issues requires a multifaceted approach.  

6.4 Building Bridges: The Power of Collective Action in Civic 

Engagement 

‘Ours was a generation that had to find its way on a road not well travelled before’ 

(Mamphele Ramphele, 2012:15) 

As I sat in a bustling café/bar in Stellenbosch called Casa Carveza, I couldn't help but be inspired 

by a conversation I’ve had with young South African emerging leaders passionately discussing 
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politics and the importance of civic engagement. Their energy and enthusiasm for making a 

positive difference in their communities was contagious. I was struck by the fact that this was not 

an isolated incident, but rather a common thread throughout my time in the Western Cape. 

Everywhere I went, from community meetings to university seminars, young people were actively 

engaging with issues of identity, capacity building, transformative education, and peacebuilding 

efforts. This experience reinforced my belief in the power of collective action and the potential for 

young people to drive positive change in their communities. As they said, they understood the 

urgency of being politically engaged in the new Democracy like South Africa. 

This part is focused on the importance of collective action in civic engagement. As one of the 

participants in a discussion pointed out, "Change needs to happen when every citizen sees 

themselves as a role-player to bring about change." In the South African context, peace and 

harmony are crucial, and bridging gaps between people who disagree is essential. Among the 

NGOs and grassroots organisations, I have interviewed, there was a strong agreement that a cross-

sectorial collaboration between different NGOs, schools and the private sector is necessary to 

achieve better peace education efforts in the region.   

As highlighted by Kapucu, ‘by increasing social capital, we as a society should be able to reduce 

the collective action problem through increased trust, stronger community, bridging bonds, and 

reciprocal kind works towards each other’ (2011:29).  

As supported by Kapucu- the research findings have highlighted the importance of building social 

capital. One of the main themes that emerged from these quotes is the idea of building bridges 

between different groups and sectors to bring about positive change through collective action. This 

type of bridge-building is a form of social capital known as bridging social capital, which involves 

creating connections between diverse groups and facilitating collaboration and cooperation. 

The importance of bridging social capital is highlighted by quotes such as "There is a need to bring 

people from different worlds into the room" and “Just because you don’t agree with somebody- it 

doesn’t mean that you need to be in the conflict and there is the gap that you need to bridge”. 

These quotes emphasize the need for diverse groups to come together and work towards a common 

goal. 
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Other quotes, such as "You need to build relationships before doing work together" and "Just build 

understanding," speak to the importance of trust and shared understanding in building bridges 

between groups. This is an essential component of bridging social capital, as it involves developing 

relationships and mutual respect across boundaries. Overall, these quotes underscore the 

importance of bridging social capital in fostering collective action and building stronger, more 

cohesive communities. The concept of social capital is a key element in bridging different groups 

and fostering cooperation towards a common goal.  

6.4.1 Linking Social Capital 

Besides focusing on building connections and trust between individuals from different diverse 

groups, the research findings also indicate that linking social capital can play a crucial role in peace 

education initiatives. This involves not only fostering connections between different schools, as 

discussed earlier but also between different sectors. Such initiatives can provide vital support, 

capacity, and funding when necessary. Linking social capital refers to the connections and bridging 

bonds between diverse groups, such as different social classes, ethnicities, or organizations. Healy 

and Cote (2011) refer to it as, relations that exist between groups and individuals coming from 

different social layers of society which allows them to leverage resources and ideas (in Woolcock, 

2001). Cross-sectorial collaboration can be seen as an important aspect that came from the 

interviews. As suggested by one of the interviewees as "the missing element in social capital is 

standing together and collaborating." This form of linking social capital is where actors from 

different sectors, such as the private, public, and non-profit sectors, work together towards a 

common goal. 

By collaborating across sectors, organizations and individuals can share resources, expertise, and 

networks to achieve more effective and sustainable outcomes. Cross-sectorial collaboration can 

also facilitate the exchange of knowledge and ideas, promote innovation, and create opportunities 

for collective action. 

Furthermore, the interviewees highlighted the need for greater cross-sectorial collaboration in the 

Western Cape in their organisations as well as between the major universities. They suggested that 

this can potentially help to address complex societal issues that require a multi-faceted approach. 
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This can be echoed by Kapucu suggesting that cross-sectoral collaboration could be linked to 

people becoming more civically engaged within their communities (2011). For example, in 

addressing poverty, it may be necessary to collaborate across sectors to address issues related to 

education, health, housing, and employment. This is emphasised by one of the interviewees 

working in the NGO sector: “Here are NGOs collaborating so why all do the same thing. 

Collaboration and working together are important”. They also linked the collaboration to the 

principles of Ubuntu by saying that from their NGO experience, working in the region “Ubuntu is 

big. We all support each other and collaborate”. 

The findings further point out that Ubuntu could be operationalised in the context-specific peace 

education initiatives in South Africa through cross-sectorial collaboration. This is also highlighted 

by Iline and Philip who point out that, ‘interconnectedness and working together constitute the 

centre and basis of ubuntu’ (2019:12). This means bringing people from different sectors and 

backgrounds into the same room, listening to each other's perspectives and experiences, and 

working towards a shared goal. By embracing the principles of Ubuntu, such as empathy, 

compassion, and interconnectedness, individuals and organizations can build stronger bonds of 

trust and understanding, which can ultimately lead to more effective collaboration and positive 

outcomes for all involved. In this way, Ubuntu can be seen as a powerful tool for promoting cross-

sectorial collaboration and fostering collective action towards shared goals. 
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7 Conclusion 

This thesis set out to investigate the implementation and adaptation of context-specific peace 

education initiatives in local communities of the Western Cape, with a focus on understanding how 

these initiatives have been tailored to suit the unique local contexts. Through a series of 13 

interviews with key stakeholders in the region, several key themes emerged that shed light on the 

complex nature of peace education in a diverse and challenging context. 

Through this study, I have sought to address several important research questions regarding 

context-specific peace education initiatives in the Western Cape. Firstly, it has explored the key 

factors that contribute to the success of these initiatives. The findings have revealed the 

significance of moving beyond the rhetoric of Ubuntu and focusing on practical ways to promote 

social cohesion and positive peace. It has also emphasized the importance of understanding the 

local context and engaging in collaborative partnerships with various stakeholders. Additionally, 

the value of relationships, social networks, and strong social capital has been highlighted as crucial 

in building positive peace and fostering social cohesion. 

 

Secondly, this research has investigated the challenges that need to be addressed to develop more 

effective and context-specific peace education initiatives in the Western Cape. This research has 

shed light on the need for creating safe and inclusive spaces for difficult conversations to take 

place. Specifically, the importance of storytelling, art, and music as means to facilitate dialogue 

and address local needs. Furthermore, there was a strong emphasis on the role of young people as 

connectors and the need to enhance their capacity to become active agents of change in promoting 

civic engagement. 

 

Lastly, it has explored how Ubuntu philosophy can inform the development of these initiatives in 

the Western Cape. The study has demonstrated that embracing local reconciliation practices and 

involving local communities in the development and implementation of peace education programs 

are essential for their success. It has highlighted the inside-out approach to peacebuilding and the 

potential benefits of integrating Ubuntu into policy-level interventions. 
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By focusing on adaptive peacebuilding with the inside-out approach and focusing on local 

ownership, the potential for success is greatly increased. This requires building the capacity of 

local NGOs and CBOs as well as allocating adequate funding to support their work. Without these 

resources, it is difficult for peace education initiatives to achieve lasting positive impact. 

Therefore, policymakers and stakeholders must prioritize funding and support for local 

organizations working towards peacebuilding and social cohesion in the Western Cape and 

beyond. There is a need for context-specific approaches that consider the unique social, cultural, 

and political landscape of the region. 

This study has also highlighted the importance of considering gender in peace education initiatives, 

and there is a need for further research in this area. Specifically, future studies should investigate 

how gender dynamics influence peacebuilding efforts and how gender-sensitive and intersectional 

approaches can be integrated into peace education programs. Additionally, the study suggests 

exploring how Ubuntu philosophy can inform policy-level interventions aimed at promoting social 

cohesion and integration not only in South Africa but also in other contexts with similar challenges. 

Understanding the role of gender and Ubuntu philosophy can contribute to the development of 

more effective and context-specific peace education initiatives that promote positive peace and 

lasting social change. 

These issues are particularly relevant given the upcoming general election in South Africa, as they 

speak directly to the need for policy frameworks that promote inclusive and sustainable peace. 

Future research should aim to explore these issues more deeply and provide policy 

recommendations for promoting gender equity and social cohesion in South Africa and beyond. 

This study has attempted to contribute to the field of peace education in the Western Cape and has 

highlighted several key factors that contribute to its success. A context-specific approach is 

essential to achieving lasting peace, and collaborative partnerships between a range of stakeholders 

are critical to its success.  

This research journey has been personally enriching and transformative. It has deepened my 

understanding of the complex dynamics surrounding peace education in the Western Cape and the 

challenges that hinder the realization of lasting social cohesion. Through engaging with 
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stakeholders and delving into the intricacies of context-specific peace education initiatives, I have 

witnessed the power of collaborative efforts and the potential for positive change. 

As I reflect on the findings of this study, I am reminded of the immense importance of embracing 

our shared humanity and interconnectedness, as encapsulated in the concept of Ubuntu. This 

philosophy resonates deeply with me on a personal level, as it aligns with my belief in the 

fundamental value of empathy, respect, and inclusivity in fostering harmonious and thriving 

communities. 

Furthermore, the recognition of the critical role of young people as connectors and catalysts for 

change has struck a chord within me. As a young person myself, I am inspired by the potential for 

youth to shape the future and drive meaningful societal transformations. It reinforces my 

commitment to actively participate in civic engagement and contribute to the advancement of 

peacebuilding and social cohesion initiatives in my community and beyond. 

Ultimately, this research has reinforced my conviction that peace education is not merely a 

theoretical concept but a tangible catalyst for positive change. I hope that the findings and 

recommendations of this study will inspire further exploration and action, both within the Western 

Cape and in other regions grappling with similar challenges. Perhaps the notion of social cohesion 

as a static and elusive concept is a fallacy, but the active pursuit of social justice, equity, and 

inclusion may pave the way for a more cohesive and connected society. The journey towards social 

cohesion may be fraught with challenges and setbacks, but it is a journey worth taking if we want 

to build a better world for ourselves and future generations. 
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Appendix 1: Informed Consent form 

 

 

Context-specific peace education initiatives within local communities in South Africa: 

Lessons from Ubuntu 

 

 

The participant should complete the whole of this sheet             

 

Have you had an opportunity to ask questions and 

discuss this study? 

 

Have you received satisfactory answers to all your 

questions? 

Do you understand that you will not be referred to by 

name in any report concerning the study? 

Do you understand that you are free to withdraw from the study: 

● at any time? 

● without having to give a reason for withdrawing? 

 

(Where relevant) I agree to my interview being recorded. 

(Where relevant) I agree to the use of non-attributable 

direct quotes when the study is written up or 

published. 

 

Do you agree to take part in this study? 

 

Please tick the appropriate box 

       YES                               NO 
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Participant name:  

Date:  

Signature of Research Participant:  

 

 

Researcher name: 

 

Martina Lastikova 

Signature: 
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Appendix 2: Interview Questions 

 

1. What does peace mean to you, and how do you think it can be achieved in your 

community? 

2. How do you feel about the relationships and networks in your community? Do you 

think they promote social cohesion, and if so, how? 

3. How familiar are you with the Ubuntu philosophy, and do you think its principles align 

with promoting peace and social cohesion in your community? 

4. In what ways do you promote the value of community and interconnectedness through 

your work and how does this relate to Ubuntu philosophy? 

5. What do you think are the benefits of peace education, and how do you think it can be 

implemented effectively in your community? 

6. Can you describe a time when you felt that social relationships or networks played a 

role in resolving a conflict or promoting peace in your community? 

7. How do you think policymakers, practitioners, and educators can utilise concepts such 

as Ubuntu to promote peace and social cohesion in the community? 

8. What do you think are some of the challenges that peace education initiatives face in 

your community, and how can they be addressed? 
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