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INTRODUCTION 

 
 
 

 
 دنک یم تیاکش نوچ ین نیا ونشب
 دنک یم تیاکح اھ ییادج زا
 دنا هدیربب ارم ات ناتسین زا ھک
 دنا هدیلان نز و درم مریفن رد
 شیوخ لصا زا دنام رود وک یسکرھ
 شیوخ لصو راگزور دیوج زاب

Hearken to the reed (flute) as it laments 
and tells stories of separation: 

“Since from the land they uprooted me 
my song has expressed humanity’s agony.  
But any who has been forced away from their home 
seeks to connect and find that home once more”  
 
Jalaladin Mohammad Balkhi,  (known in the West as Rumi), Masnavi Mowlavi, 

book one (My own translation).  
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دوبن یکی ٬دوب یکی  
One was, and an-other was not… 
 
This is a phrase that I heard every time my mother would start a story. 
This phrase signifies how the Iranic peoples1 stories begin, a sort of once 
upon a time. One was, and an-other was not. There is a foreboding hint of 
shadows in these words, of another existence that is not (there), of an al-
ternate reality, if you will. I remember asking my mother: who is not? The 
answer was: those whose story this is not. I was not relieved by this an-
swer, in fact, it frightened me, the possibility of lives I could not see, other 
existences that were in darkness.  
 
This phrase also demarcates a border, a line, sometimes quite transparent 
and thin, which separates the two existences, one in the zone of being 
(Fanon, 2008/1952) and the other not. This border, adds yet another om-
inous layer, the possibility and perhaps the ease with which some can eas-
ily fall through and become not. I think this is what scared the most, was 
I or was I not? 
 
Yet, “there is possibility in those words” (Bashardoust, 2020). The blurry 
line between the two worlds makes possible the existence of an in-be-
tween place, a third space, where one can both be and not be; a borderland 
(Anzaldúa, 2012/1987), where existing in an-other way is made possible, 
where the ‘otherwise’  (Walsh, 2015) dwells. 
 
This is the story of those who are not, the ‘otherwise’, those whose stories 
are kept hostage by the idea that there is only a single temporality of be-
ing: Western-imagined temporality (Mignolo & Walsh, 2018). They are 
‘othered’, constructed as radically different from those who are legitimate 
inhabitants and owners of the universal reality and imagination (Ratna & 
Samie, 2018; Said, 2003/1978). But they exist nonetheless in the darkness 
of the borderlands, or rather re-exist as they are always redefining and re-
signifying life in conditions of dignity (Walsh, 2015), transforming the 

 
1 I have used Iranic (instead of Iranian) to refer to the expansive region that goes beyond the borders of modern 
Iran, and includes the Caucasus, Western Asia, Central Asia and parts of the Indian Subcontinent etc. In this 
sense Iranic Peoples is a spatial term that refers to the diverse Indo-European ethno-linguistic peoples who 
have been historical inhabitants of the Iranian Plateau and beyond. (Frye, 2004).  
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‘other’ to ‘otherwise’. This is also my story, the story of my research, my 
thinking, doing and being, as I explore, unlearn and relearn (Tlostanova 
& Mignolo, 2012) my geo and body-politics of knowledge (Mignolo, 
2009; Tlostanova & Mignolo, 2009) and my borderland existence.  
 
The purpose of this study is to explore the stories of sports and physical 
activity of a group of young Afghan refugee(d)s in Sweden, categorised 
as unaccompanied children2, as it was researched and analysed with and 
by the youth themselves, within and beyond a participatory action re-
search (PAR) paradigm. In choosing to (as Zapatista say) ask while walk-
ing with the young people, I have moved beyond the boundaries of PAR 
and have taken a decolonial option in my praxical and actional standpoint. 
In using multiple perspectives from across various epistemic loci, I have 
also attempted to view this research from a ‘trans-disciplinary’ standpoint 
that rejects bordering and separation of individual disciplines and aims to 
un-discipline knowledge (Tlostanova & Mignolo, 2009). 

 

Reclaiming the borderlands  
I was not always thinking trans-disciplinary. In fact, I viewed school and 
living as two separate entities. I was educated as a psychologist first and 
a sport psychologist later. My education stressed the importance of appli-
cation of a plethora of theories and quantitative methodology, from an 
objective point of view, in order to make deductive conclusions with clear 
models that could predict the human experience. My education thought 
me to separate my life from my academic learning as if the two existed in 
two different worlds with clear impenetrable borders. In school and uni-
versity, I learned to dissociate from my senses. This dissociation was pre-
sent to some degrees from the beginning of my education in my home-
land, Iran, but it was intensified when I became a young immigrant in 
Canada. I clearly remember the first day I attended the physical education 
(PE) class in Canada. In my homeland, I was athletic and I participated 
actively in school life and in PE classes, in fact I was a member of my 
school’s basketball team. In Canada, my experience on that first day left 

 
2 According to the Convention on the Rights of the Child (CRC) and Swedish laws, an ‘unaccompanied child’ 
is an individual under 18 years who at time of arrival is separated from their parents or guardian (CRC, 2005; 
Law(1994:137), n.d. 1 b §). 
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me exposed, uncomfortable and awkward. I dropped out of PE immedi-
ately after that. The same thing happened in literature, art and drama clas-
ses, despite the fact that I was an accomplished and well-read young artist 
who participated and wrote school plays in Iran. As a result, I was ‘stuck’ 
in studying natural sciences which I excelled at, and yet through them 
speaking objectively from the hubris of zero degree was reinforced 
(Castro-Gomez, 2007 as referenced in Demuro, 2015). Hubris of zero de-
gree describes the delocalised and disembodied vantage point that elimi-
nates the co-existence of diverse ways of knowing and being by ordering 
the human knowledge on an epistemological scale from traditional to 
modern, which positions Eurocentric epistemology as the only valid way 
of thinking and being (Castro-Gomez 2007 as referenced in Tlostanova, 
2019). I learned to separate the two worlds, drawing a solid line between 
my education and my life through what Cecilia Salinas (2020) calls a ped-
agogy of detachment. What I learned at school was knowledge while what 
I lived was ‘culture’ (Said, 2003/1978). My academic education rein-
forced this binary opposition: “mind and body, culture and nature, self 
and other, the coloniser and the colonised, the speaker and the spoken” 
(Salinas, 2020, p. 23). In Canada, my experiential, cultural and early 
scholarly knowledge was left out of the clearly demarcated boundaries of 
what constituted as knowledge. Nonetheless, I always ‘sensed’ that I was 
not quite on the inside, somehow hovering in between worlds; but it was 
in the process of this thesis, in asking while walking, separately but to-
gether, with the young Afghans in this study, and in taking a trans-disci-
plinary stand that I have come to see and grasp this third space: the bor-
derlands. Anzaldúa (2012/1987) articulates the borderlands as an ambig-
uous and unfixed third space constructed by both the wounding and con-
testation of the exiled other. Existing in the borderlands necessitates the 
re-birth of a hybrid form of consciousness that is made up by, and in con-
stant state of, transversions and crossings. This thesis, and the papers that 
it includes, demonstrate this crossing and my journey as I walk from the 
core to the periphery, asking and questioning until I come to reclaim my 
borderland existence and my geo and body-politics of enunciation and 
knowledge generation. Claiming one’s geo and body-politics of enuncia-
tion asserts that not only all knowledges are situated and constructed but 
they are also generated by subjects that are located within specific geo-
graphical, biographical, historical and political loci (Mignolo, 2009). 
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Privileging and reclaiming this epistemic space, therefor, disrupts the no-
tion of the universalised subjectivity of the objective knower and contrib-
utes to decolonial work.  

 

Delinking from modernity/coloniality 
Mignolo (2009) argued that modernity is entangled with coloniality. He 
expounded that modernity, is a self-serving narrative of progress propa-
gated by European colonial powers, that is based on dualistic logic that 
separates subject/object, reason/emotion, human/nature. This dualistic 
logic necessitates an underside to modernity: coloniality, which is the vi-
olent systems of oppression on which modernity is built and advanced 
(Mignolo, 2009; Tlostanova & Mignolo, 2012). In this way rather than 
viewing modernity as a series of linear events and processes, modernity 
is viewed as an epistemic frame through which much of the world’s his-
tory has come to be understood and is inseparable from the European co-
lonial project (Mignolo, 2009; Stein et al., 2020). Therefore, taking de-
colonial options necessitates delinking from “models of thinking, making 
and interpreting the world on the norms, created and imposed by/in West-
ern modernity.” (Tlostanova et al., 2019, p. 290). This epistemic disobe-
dience rejects modernity’s claims of universalism of temporality, thinking 
and knowing, humbling European (Western) epistemology to its geo-po-
litical locations, while also affirming those ways of knowing and 
knowledge generating that have been negated by the totalitarianism of 
modernity (Mignolo, 2009). It is important to denote that delinking does 
not mean to abandon or reject; instead, it means to make an epistemic 
shift to the borders of modernity/coloniality, in order to discern ways to 
manage and compost the sediments of its totalitarianism (Mignolo & 
Tlostanova, 2006; Stein et al., 2020). Decoloniality, therefore is an epis-
temic, political and cultural shift from modernity/coloniality’s limitations 
that foregrounds “the fact that achievement of modernity are inseparable 
from racism, hetero-patriarchy, economic exploitation and discrimination 
of non-European knowledge systems” (Tlostanova et al., 2019, p. 290).  
 
Taking this epistemic shift, I have started this thesis with the Iranian peo-
ples’ version of once upon a time, not only to demarcate a different be-
ginning for this story, but also because this different beginning captures 
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eloquently the dark underbelly of modernity, and delineates the borders 
drawn between the zone of being and nonbeing. Fanon (2008/1952) de-
scribed the precarious existence in these zones and elucidated that those 
in the zone of being are recognised in their humanities and their stories, 
their subjectivities and epistemologies accepted. While the humanity of 
those who are ‘not’ is questioned and their subjectivities, epistemologies 
and access to material resources are negated and/or minimised (Fanon, 
2008/1952; Grosfoguel, 2016).  
 
The protagonists of this thesis, the unaccompanied youth, are not unfa-
miliar to these practices as they are constructed by the Swedish institu-
tions, namely the media, as radically different to other Swedish youth. 
They are often categorised as either vulnerable victims, who have been 
exposed to traumatic experiences such as poverty and forced labour, or as 
tricksters who lie about their age in order to abuse the Swedish welfare 
system (Djampour, 2018; Stretmo, 2011, 2014). Such rhetoric is also em-
bedded in Swedish border management policies which have become in-
creasingly more confusing, restrictive and convoluted (Collison & De 
Martini Ugolotti, 2022; Djampour, 2018). Within the asylum system, for 
example, performing invasive bodily examinations on the youth, for the 
assessment of their age, has been normalised. This is despite wide-spread 
criticism from the medical and scientific community in relation to the va-
lidity of these tests (Djampour, 2018). Furthermore, since November 
2015, an interim three-year legislation has been implemented that only 
allows for short-term temporary residence permits for young asylum 
seekers. These temporary permits expire six months after high school ed-
ucation is completed, and the youth then can apply for permanent resi-
dency, but only if they have secured employment (Swedish Code of 
Statuses, 2018: 756). This shift in discourse and policy has meant that the 
need of the young refugee(d)s has been replaced by what is argued to be 
a crisis for the state, which in turn has legitimised the prosecution and 
deportation of the youth (Agergaard et al., 2016; Agergaard & Lenneis, 
2021; Djampour, 2018). Academic researchers have also been complicit 
in reproducing such skewed narratives; that is despite an increasing inter-
est in researching the refugee(d)s youth, majority of research has been 
deficit-oriented and preoccupied with the youth’s psychopathology and 
developmental concerns (Djampour, 2018; Wernesjö, 2011). In this way 
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the youth are positioned as problematic ‘others’ whose stories, dreams, 
ambitions and their existence as present and future generation is repeat-
edly negated.  

 

Sports and (de)coloniality 
Another modern/colonial institution that have been particularly involved 
in the lives of the migrant youth has been sport (and physical activity), as 
it has been offered by various governmental and non-governmental bod-
ies as a way to manage and integrate the youth (Agergaard et al., 2016; 
Azzarito, 2012). Modern sport has been entangled in colonialism since its 
invention in the mid-nineteenth century by European colonial powers 
(Besnier et al., 2018; Carrington, 2015). This invention came about as a 
result of codification and regulation of physical activities that were meant 
to be proof of unflinching superiority of Europeans as civilised, as men, 
as Christians and as white people; in contrast to the ‘savage’, unchristian, 
undisciplined and uncivilised other (Besnier et al., 2018; Carrington, 
2015). The sports that predominate the world today are all sports that ex-
plicitly contributed to the colonialism and were used by the colonial pow-
ers to spread and entrench their control over non-Europeans (Besnier et 
al., 2018). In contrast, other non-European forms of sports and physical 
activity and their influences on modern sports have been either down-
played or ignored altogether (Carrington, 2015).  
 
The quest for control over the world later manifested in a mission for civ-
ilising/modernising/development that still prevails in the sport for devel-
opment and peace discourse and underlines the general policies of inter-
national sports organisations (Darnell & Hayhurst, 2011; Sykes & 
Hamzeh, 2018). This civilising/managing mission is also extended to 
sport for integration discussions that are taking place in various global 
North institutions in response to an increase in migration from the global 
South (Agergaard et al., 2016; Spaaij et al., 2019). As briefly discussed 
before, these debates and the consequent academic interest in the topic 
reflect border management and ethno-nationalistic policies that are flour-
ishing in Europe and beyond (Agergaard & Lenneis, 2021; De Martini 
Ugolotti & Caudwell, 2022). Schinkel (2018) argued that measuring in-
tegration is a neo-colonial practice that is grounded in the legacy of raced 
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work and cultural/ethnic classification of earlier modern/colonial era. It 
revolves around positioning and assessing ‘modern/civilised’ individuals 
against ‘underdeveloped/uncivilised’ others. Within this context integra-
tion is turned into the property of individuals such as migrants and their 
children, which in turn pits them against the society at large (Schinkel, 
2018). Within sports, physical activity and leisure, the tendency to centre 
research on policy-driven themes such as integration has produced short 
term answers to limited questions which has made the more critical ques-
tions and issues irrelevant and invisible (De Martini Ugolotti & Caudwell, 
2022; Spaaij et al., 2019). In Scandinavia, for example, there is an over-
emphasis of researching assimilation and participation of ethnic minority 
youth in established sports clubs; whereas research on various leisure ac-
tivities of the migrant youth, as an independent subject, is rather limited 
(Agergaard et al., 2016; Spaaij et al., 2019). Aside from notable excep-
tions, scholarship within integration theme have rarely problematised 
these assimilatory tendencies of integration policies; nor have they criti-
cally discussed how such policies transform societal problems such as 
economic inequalities and unemployment onto the migrants. Further-
more, this body of research has often ignored the role that migration man-
agement and bordering policies play in shaping the experiences, needs 
and accessibility to sports and physical activity for the refugee(d)s 
(Agergaard & Lenneis, 2021; De Martini Ugolotti & Caudwell, 2022; 
Spaaij et al., 2019). As a result, similar to youth and children’s studies, 
scholarship on sports, physical activity and (forced) migration, for the 
most part, have consistently contributed to creation of deficit-centred and 
problematic narratives in relation to refugee(d)s and migrants.  
 
As such, sport is seen as a universal civilising agent that must be managed 
and directed by benevolent Northern stewardship (Darnell & Hayhurst, 
2011; Jeanes et al., 2015). In Sweden, sport interventions have been 
mostly enacted through the organised sports associations. The sports or-
ganisations and clubs are the backbone of Swedish sport model and a ma-
jor component of Swedish youth politics since approximately 90% of 
Swedish children and youth have belonged to a sport club throughout 
their lives (RF [The Swedish Sports Confederation], 2019). The programs 
run by these organisations have aided in the reproduction of othering as 
they have mostly focused on controlling what Azzarito (2012) called the 
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‘at-risk-bodies’ of the young migrants by monitoring their leisure time 
and promoting engagement in politically recognised and normative lei-
sure activities (Agergaard et al., 2016). Swedish scholars have further ar-
gued that Swedish sports clubs are problematic structures since meanings, 
values and organisation of sports inherent in the integration discourse, 
policies and programs enacted by them are that of normative Swedish so-
ciety, and does not necessarily reflect wider ideas about sports (Fundberg, 
2012; Karlefors, 2016).  
 
This last critique delineates an important element related to sports. While 
modern sport, in its hegemonic form, has emerged within colonising re-
lations, sports have never simply been delivered around the world by co-
lonial powers (Carrington, 2015; Darnell & Hayhurst, 2011). That is, 
there have always been resistance, re-negotiation and remaking of sports 
and all that they entail. Post-colonial scholarship on local histories of 
sports has demonstrated that sports have played a major role, both explic-
itly and in more subtle ways, in subaltern resistance and anti-colonial en-
deavours (Besnier et al., 2018; Carrington, 2015). In addition, there have 
also been sporting forms (although few in numbers) from the Global 
South/East that have become prevalent in the Global North. Within the 
context of sport and migration, the discussion of sports as a contested do-
main has been a key argument of critical sports studies (see for example 
De Martini Ugolotti, 2015; Gulamhusein, 2022; Mauro, 2016; McDonald 
et al., 2019; Mohammadi, 2022; Nunn et al., 2021; Spaaij, 2015). Alt-
hough few in numbers, these studies have shown again and again how 
sports and physical activity remain a contested arena “where power, 
knowledge, subjectivity, belonging and marginality are constantly nego-
tiated along the intersecting lines of class, gender, sexuality, race, ethnic-
ity, physical (dis)ability and legal status” (De Martini Ugolotti & 
Caudwell, 2022, p. 3). A decolonial scholarship in sports, therefore, 
should attempt to delink from Eurocentric thought and instead work to 
uncover “ hidden histories of alternative forms of physical culture and 
bodily practice that generate different meanings to those of the dominant 
competitive sports cultures of the West” (Carrington, 2015, p. 111). 
 
As I have demonstrated above, research within policy-driven themes (i.e., 
integration) have consistently flattened out the migrants’ experiences, 
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meanings and understandings of sports and physical activity to make 
sense for, and from, Eurocentric perspectives and framings; thus, muting 
other relevant, alternative and already existing ways of living sports and 
physical activity. To start the process of this doctoral project, therefore, it 
has been important for me to delink from the rhetoric of sport and inte-
gration and/or Swedish sports clubs; and to begin from another starting 
point, from the geo-body loci of the lived experiences of the youth as they 
themselves co-author and co-generate this knowledge. In this way, rather 
than focusing on what the borders do to the youth, the aim has been to 
show what the youth do to the everyday bordering they experience in their 
lives. 
 
Delinking from modernity/coloniality in generation of knowledge also 
means to delink from the colonial rhetoric of ‘discovery’, be that discov-
ery of places, peoples or experiences. Indigenous scholarship has taught 
us that under the doctrine of discovery, one of the first principles of inter-
national law established by European monarchies, investigating, map-
ping, claiming lands and colonising of non-Europeans were legitimised 
(Dunbar-Ortiz, 2014; Neel et al., 2007; Smith, 2005). Universities, as 
modern/colonial institutions have also been complicit in advancing the 
rhetoric of discovery by their constant request for something new which 
legitimises the study of some people and experiences from a delocalised 
and disembodied vantage point (Smith, 2005). To give an example, I will 
recount a recent experience. A short time ago, I watched a documentary 
called Three Identical Strangers (Wardle, 2018) depicting the story of 
three brothers who were separated at birth and adopted. The documentary 
revealed that the adoption of these three boys, now middle-aged men, was 
but one case of a large-scale twin study executed by psychologists and 
medical researchers who were interested in ‘discovering’ the answer to 
nurture vs. nature. The researchers had separated the children in the study 
and had kept the information regarding their status as twins or triplets a 
secret from the adoptee parents; instead, the children and their families 
were filmed and investigated under the guise of welfare policies for 
adopted children. It is sufficed to say that this unethical action has had 
tragic consequences for the children (now adults) and their families that 
are still unfolding. These ethical concerns had finally led to the discontin-
uation of the study and locking away of the collected material. What 
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struck me as most disturbing in this documentary was not the existence 
of such unethical practices in the scientific community, there are plenty 
of such examples out there; rather it was the attitude of the psychologists 
involved with the project who were interviewed years later, when the film 
was produced. The psychologists who had conducted this research ex-
pressed great remorse not for their unethical actions but for the loss of the 
collected material, as they lamented their inability in discovering new 
frontiers that were now barred to them. They had effectively turned the 
people in this unethical study into objects to be dissected and investigated 
for gratification of their own desires and academic achievements. This 
attitude that one has an inherent right and entitlement to ‘discovery’, to 
know, is what colonisation embodies (Neel et al., 2007). This view re-
gards ethical mishaps as unfortunate accidents or, at most, harmful by-
products of its right to discover and own, rather than co-constituents of 
its philosophy. 
 
I, therefore, would like to point out that I have in no way attempted to 
discover things or experiences in this work. To emphasise this, I have no 
research questions to neatly outline for the readers; or rather, as I will 
elaborate in later chapters, I have had to give up those intrusive questions 
at the commencement of my participatory work with the young Afghan 
refugee(d)s. Instead, choosing the decolonial option and following the tra-
dition of PAR, my intention with this work has been to foreground the 
stories, experiences and knowledge of the youth (and that of my own re-
search journey) while acknowledging the complexities of life and 
knowledge generations. 
 

Research aim  
This thesis stems from the willingness to delink from the rhetoric of sport 
and integration by taking the stories, lived experiences and knowledge of 
the youth, who co-researched with me, as the starting point. In dialogue 
with decolonial, Indigenous and PAR scholarship, I have aimed to present 
the stories of sports and physical activity of this collective of storytellers 
as it is researched and analysed by themselves. My aim has been to 
demonstrate how the young Afghan refugee(d)s navigate, experience, 
create meanings and generate knowledge in relation to physical activity 

26



 

27 
 

and sport. Furthermore, I have aimed to reveal how the youth think theory 
from their everyday praxis as they resist, enact agencies, do ‘otherwise’, 
and bring about re-existence in the margins.  
 
The intention here is not to write about but rather to show how re-exist-
ence and decoloniality happens both in my own process of thinking and 
doing and also in the lives of the Afghan youth in this thesis. This thinking 
and doing from the modernity/coloniality’s other, margins and cracks is 
what I strive to embody in my own practice. This position carries an in-
herent dilemma: How to write neither without being reinscribed in the 
dominant structure nor without reinscribing what I argue against 
(Anzaldúa & Keating, 2015; Stein et al., 2020). Accepting this dilemma 
ensures that I continually struggle against it in the ways I think, do and 
address the place of my thinking and doing. As a member of academia 
who is raised in a middle-class family and educated (mostly) within the 
dominant system, I carry a privilege that I cannot negate. Yet, I am also a 
woman of colour, an immigrant to both North America (Canada) and Eu-
rope (Scandinavia), who is in a constant state of (epistemic and geograph-
ical) border-crossing. This position grants me a vantage view into the 
workings of the dominant system and ways through which it negates and 
disavows other ways of being, thinking and doing. This particular locus 
also allows me insight into how life affirming struggles are ensued in the 
margins. Writing, thinking and acting from this vantage place in ways that 
work to illuminate the cracks and fissures of the dominant system and 
ask/walk a decolonial otherwise are concerns that underline my decolo-
nising intentions in all aspects of my life. By mentioning this place of 
enunciation, I do not mean to merely fulfil a requirement for researcher’s 
positionality disclaimer, but I would like to invite the readers “to move 
beyond a simple reading of and about towards a thinking from and with, 
a thinking-doing that requires the contemplation of one’s own place of 
enunciation and relation with the so-called universality of Western 
thought” (Mignolo & Walsh, 2018, p. 21).  
 

The structure of the thesis  
This is a compilation thesis and as such consists of two main sections; the 
first half is comprised of 5 chapters where theory/praxis, methodology 
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and general reflections are discussed. By providing an overview, not only 
have I described the above-mentioned topics in relation to the aims of this 
study, but I have also detailed and examined the process of this doctoral 
journey. The second half of the thesis is compiled of the four papers that 
I have written in the process of my doctoral education. The papers each 
mark a different point in my journey to the borderland. The first paper, 
although critical, is firmly rooted in modern/colonial social sciences and 
more importantly located within the discipline of sport and exercise psy-
chology. My orientation and place of enunciation changes as I move from 
paper I to paper IV. In the final paper, I reclaim and write from the bor-
derlands, and attempt to do an otherwise dissemination of the knowledge 
generated during this journey.  
 
I have supplemented certain themes with poetry (mostly from my home-
land, Khorasan) not only to contextualise those themes, but also to pro-
vide a cartography of my epistemic stand. The thesis also includes a num-
ber of personal stories that start certain chapters. By including these sto-
ries, I have tried to give more context and illuminate certain personal ex-
periences that have influenced the writing of this thesis.  
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PRAXIS AND THEORY 

 
My PhD journey has not been an easy one, and I have encountered various diffi-
culties, from writing and re-writing the ethics application, and arguing for my 
choice of using participatory methods to navigating the unknown and unfamiliar 
landscape of Swedish academia while being a newly arrived immigrant in Norway. 
Needless to say, that there have been numerous border-crossings, both spatial and 
physical, in this process. In one particular disheartening moment, I received the 
following excerpt in an email from my mother in Canada: 

 
The Torrent of Words, by the way, thunders down from the Sea of Stories 

into the Lake of Wisdom, whose waters are illuminated by the Dawn of 

Days, and out of which flows the River of Time. The Lake of Wisdom, as is 

well known, stands in the shadow of the Mountain of Knowledge at whose 

summit burns the Fire of Life. This important information regarding the 

layout- and, in fact, the very existence- of the Magical World was kept hid-

den for thousands of years, guarded by mysterious, cloaked spoilsports 

who called themselves the Aalim, or Learned Ones. However, the secret 

was out now. It had been made available to the general public by Rashid 

Khalifa in many celebrated [stories]. So, everyone ... was fully aware that 

there was a World of Magic existing in parallel with our own non-Magic 

one, and from that Reality came White Magic, Black Magic, dreams, night-

mares, stories, lies, dragons, fairies, blue-bearded genies, mechanical 

mind-reading birds, buried treasures, music, fiction, hope, fear, the gift of 

eternal life, the angel of death, the angel of love, interruptions, jokes, good 

ideas, rotten ideas, happy endings, in fact almost everything of any interest 

at all. The Aalim, whose idea of Knowledge was that it belonged to them 

and was too precious to be shared with anyone else, probably hated Rashid 

Khalifa for letting the cat out of the bag. 

Salman Rushdie, 2011, Luka and the Fire of Life. 
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Rushdie in this small excerpt, sent to me across the borders, expresses, in his own 
magical way, the power that academia has held over what counts as knowledge 
and how it is generated. My own difficulties in attempting to do ‘otherwise’ is a 
testimony to this control. Yet, he also makes visible that there are other and already 
existing ways of knowing and generating knowledge, i.e., stories, that cannot be 
controlled by the academia. The Fire of Life after all burns at the summit of Moun-
tain of Knowledge and thus, living is a knowledge generative practice that cannot 
be contained neither by the academia, nor within a single onto-epistemological 
paradigm. Generation and regeneration of knowledge is intertwined with every-
thing we are and do. So perhaps the Aalim never had total and undisputed owner-
ship and control of the knowledge of the Fire of Life.  
 
The cross-borders journey of this excerpt also illuminates the fluidity of borders 
and perhaps the generative space of being in-between, the space that I occupy and 
write from. Regardless, receiving this excerpt at that specific time gave me the 
courage to continue my course of praxis-grounded research. 
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One of my main interests in this thesis has been to engage with knowl-
edges that are from the ground up, knowledges that emerge “within and 
through embodied struggles and practices [which] in turn, continually 
generate and regenerate knowledge and theory” (Mignolo & Walsh, 2018, 
p. 19). Theory is not just an intellectual pursuit but it is contextual and 
relational as it is woven within the everyday living, feeling and doing 
(Lorde, 2007/1984; Walsh, 2015). That is why I will start this chapter by 
discussing and presenting decoloniality as a conceptual framework and a 
praxical way of being-becoming in the world. Within this framework, I 
will discuss the concepts of borderland and the works of Indigenous 
scholars and decolonising methodologies. Next, I will follow with another 
thinking-doing matter, participatory action research (PAR) as an episte-
mological challenge that shifts the location of knowledge. I will then dis-
cuss the possibilities and limitation of PAR in relation to decoloniality 
and decolonising work. In relating the work of this thesis to Indigenous, 
Black and Chicana scholarship, I am not appropriating these categories, 
that is I am not trying to use this scholarship to benefit modern/colonial 
university apparatus (Tlostanova & Mignolo, 2012). Rather learning from 
such scholarship, I depart from another beginning; a beginning that does 
not start with modern or post-modern theories. Lastly, I will complicate 
the concept of sport sciences as a modern/colonial discipline and answer 
an ever-present question “where is the sport sciences in this work?”. 
When discussing sport sciences, I refer to the larger discipline that is in-
volved with researching different aspects related to sports, physical activ-
ity and physical culture. There are different synonyms for this discipline, 
for example kinesiology or sports studies.  
 

Decoloniality  
Decoloniality is not a single field of study, rather, it is an option amongst 
many other ways of being in the world, including the hegemonic option 
of modernity/coloniality (Mignolo & Walsh, 2018). In this way, decolo-
niality is not a mission nor an abstract universal imperative, but rather a 
praxical way of living and thinking which involves “interrogating the 
structures of knowledge and of knowing that have thrown us, all of us on 
the planet, into the world” (Mignolo, 2018, p. 381). The decoloniality 
school of thought emerged in the works of Latin American scholars such 
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as Anibal Quijano (2007), Walter Mignolo (2009) and Maria Lugones 
(2010) among others, and was further developed by Medina Tlostanova 
(2009, 2019) within Eurasian and Scandinavian contexts.  
 
Quijano (2007) argued that colonisation of Latin America began the con-
stitution of a new world order that, over five hundred years, became the 
planetary world order. He named this matrix of power modernity/coloni-
ality, and further elucidated that this coloniality of power was not only 
expressed economically and politically but was strongly associated with 
coloniality of knowledge, of imagination, of being and thinking. Thus, 
modernity that defined (and still does) Europe and Europeans has been 
deeply entangled with European colonial domination over the planet and 
it is impossible to separate the two. That is coloniality is not a derivative 
but constitutive of modernity, and consequently there is no modernity 
without coloniality (Bhambra, 2014; Mignolo, 2009; Quijano, 2007). Co-
loniality in this sense may have started with colonialism of Latin America 
but it has evolved and is distinct from political and economic colonialism, 
and it did not end when economic and political colonialism ended 
(Tlostanova & Mignolo, 2009). Maria Lugones (2010) built on this con-
cept and argued that modernity/coloniality, rearticulated the world into 
homogenous and separable categories that are arranged in hierarchical di-
chotomies, categories and arrangements that are still present in our eve-
ryday living. “In a way, as modern subjects, we breathe coloniality all the 
time and everyday” (Maldonado-Torres, 2007, p. 243) as coloniality is 
maintained alive everywhere, in our books, common sense, cultural pat-
terns, criteria for academic performance and in aspirations and imagina-
tions for oneself.  Decolonial option, hence must move beyond the strug-
gles of political and economic sovereignty and instead interrogate these 
universalised assumptions and rearticulations. To further clarify these 
concepts, Stein and co-authors (2020) offered a metaphor by describing 
‘the house modernity built’. They explained that the  

 
…foundations of the house are built on solid concrete that separates 
humans from the rest of the nature, and creates degrees of hierarchical 
value that rank these ‘separate’ beings against each other according to 
their perceived utility. These fantasies of separation and hierarchy lay 
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the onto-metaphysical groundwork for the rest of the house. The car-
rying walks of the house are represented, on the one side, by the tiles 
of Western humanist values and Enlightenment knowledge traditions, 
which promise consensus and universal relevance, and which are se-
cured by denying the relevance of non-Western knowledges. On the 
other side is the wall of nation-states, which promise security through 
mechanisms of borders, rights, and national homogeneity, all of which 
are ultimately secured through processes of state sanctioned violence 
‘at home’ and abroad…Thus, while the house modernity built offers 
shiny promises, these promises are subsidized by a colonial underside: 
the externalised and invisible costs of building and maintaining the 
house. (Stein et al., 2020, p. 49) 

 
Using this metaphor, coloniality of knowledge means that, in Enlighten-
ment rationality, knowledge is considered as a relation between an indi-
vidual and something else. That is, in line with Cartesian thought, an in-
dividual self-actualises through knowing about an object: I think, there-
fore I am. In this sense, without the object, the subject cannot self-actual-
ise, yet the object is deemed unchanged, and only a mechanism for the 
self-actualisation of the subject (Tuck & Yang, 2012). This individuated 
form of knowing has at its core the radical absence of the ‘other’ as well 
as complete negation of the co-relationality and co-construction of knowl-
edges by subjects in relation to one another (Lorde, 2007/1984; Mignolo, 
2018; Said, 2003/1978; Stein et al., 2020). In this way, Enlightenment 
rationality assumes a delocalised and disembodied vantage point that 
eliminates the co-existence of other subjects with epistemologies of their 
own, positioning Eurocentric epistemology as the only valid way of think-
ing and being (Castro-Gomez 2007 as referenced in Tlostanova, 2019). 
This has enabled modernity/coloniality to conceal its coloniality and be 
understood only as modernity presenting a universal and a zero-point 
epistemology (Mignolo, 2009). 
 
Mignolo (2009, 2018) further elaborated the concept of modernity/colo-
niality in relation to what he called geopolitics of knowledge and know-
ing. He proposed that the concepts and structures of knowing are not uni-
versal but they are geographically, historically and politically situated. 
That is, epistemology is not only historical, but it is also geographical in 
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its historicity (Bhambra, 2014; Mignolo, 2009). Decoloniality as an en-
deavour, therefore, starts from posing the questions of who, when, why 
and where knowledge is generated and by doing so, one breaks away from 
the logic of modernity/coloniality, and turn the Enlightenment concept of 
‘I think, therefore I am’ inside out. “…rather than assuming that thinking 
comes before being, one assumes that instead it is a [gendered and] ra-
cially marked body in a geohistorical marked space that feels the urge or 
get the call to speak” (Mignolo, 2009, p. 160). Lorde (2007/1984) ex-
pounded this idea further when she contested the sight/thought-centric ba-
sis of Europeans subjectivity and instead foregrounded the senses and ex-
periences of lived reality: “The white fathers told us: I think, therefore I 
am. The black mother within each of us…whispers in our dreams: I feel, 
therefore I can be free” (p. 38). This epistemic delinking, or epistemic 
disobedience works to change the terms, assumptions and concepts as 
well the content and histories of the conversations on modernity/coloni-
ality, while affirming those other ways of knowing and being that have 
been denied by the totalitarianism of modernity/coloniality matrix of 
power (Bhambra, 2014; Mignolo & Walsh, 2018).   
 
Madina Tlostanova (2006, 2009), co-writing with Mignolo, expanded the 
concept of decoloniality when she discussed it in relation to the imperial 
march of Russia in Eurasia and Central Asia. It is important here to reit-
erate that decolonial option is not a universalised concept that can be ap-
plied uncritically to various histories. Instead, Tlostanova and Mignolo 
argued that despite the differences and incommensurability that existed 
between the many local histories of Central Asia and Latin America, they 
shared a commonality which was modernity/coloniality (Tlostanova & 
Mignolo, 2012, 2009). More recently, Tlostanova and colleagues (2019) 
have critiqued the Nordic academia in application of the words ‘decolo-
nial’ and ‘decolonising’. They argued that how these words are under-
stood in academic projects and initiatives are problematic since they do 
not mean an epistemic or existential delinking, but rather a general cri-
tique from within the modernity/coloniality matrix of power (Tlostanova 
et al., 2019). This misuse and co-option, albeit unintentional and not fully 
conscious, has depoliticised the concept of decoloniality since it has ob-
scured the reality of lived experiences and struggles of the Global South 
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and Indigenous peoples. They further added that the overuse of the de-
contextualised and delocalised concept of representation within the Nor-
dic context allows for the reproduction of the Global South subjects 
through the Eurocentric epistemic tools which leads to many academics 
speaking on behalf of the other (Stein et al., 2020; Tlostanova et al., 
2019). Decolonial option instead could mean engaging in collaborate 
work with the other to co-produce knowledge from “within the sites of 
alterity and multiplicity” (Tlostanova et al., 2019, p. 291).  
 
Common across Latin America, Central Asia and Nordic countries, de-
spite multiple and different local (colonial) histories, is the totalitarianism 
of modernity/coloniality, which includes coloniality of knowledge, and 
therefore the colonial wound. Colonial wound is the site of struggles, the 
geographical and epistemological frontiers that were/are drawn to mark 
exteriority and the positionality of coloniser-colonised, subject-object or 
as Fanon (2008/1952) described it, zones of being and nonbeing. Decolo-
nial option consequently comes to existence from within these borders as 
a way of being-becoming in multiple ways, but always in response to the 
various ways modernity/coloniality has been enacted. Thus, “moder-
nity/coloniality inadvertently generates critical dimension from within” 
(Tlostanova & Mignolo, 2009, p. 146). That is the seed of decoloniality 
grows from inside this matrix at the borders and from the colonial wound. 
In this way decolonial option does not start with modern or post-modern 
theorists “slightly modifying their theories to make them fit the analysis 
of the post/neo-colonial reality” (Tlostanova et al., 2019, p. 168), instead 
it starts from a different genealogy and a different location, from the bor-
ders. Epistemic disobedience means that one situates their place of enun-
ciation at a different place and a different beginning; at the borderlands, 
the spatial site of struggles that ensued as a response to coloniality. De-
coloniality in this sense, is not new, it has always existed in the border-
lands (Mignolo & Tlostanova, 2006).  
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Borderlands and epistemology of the borders  
The US-Mexican border es una herida abierta [open wound] where 
the Third World grates against the first and bleeds. And before a scab 
forms it haemorrhages again, the lifeblood of two worlds merging to 
form a third country-a border culture. 
(Anzaldúa, 2012/1987, p. 25)  

 

In this quotation, Gloria Anzaldúa (2012/1987) highlighted several as-
pects of the borders. She affirmed that, far from a one-time event, the 
pervasive nature of border operations and the marked violence that ac-
companies them, are continuous and ever-present. This violence is not 
only geographical but it also invades the spiritual, psychological and ex-
istential being of the individuals it marks. Yet, this space is also genera-
tive and creative. Borders are drawn to signify difference, they are defin-
itive and dividing, yet at the moment that borders are drawn a third am-
biguous space is born, a borderland that is neither there or here. Border-
land is a “vague and undetermined” (Anzaldúa, 2012/1987, p. 25) space 
that forms as a response to the violence of constructing borders (Mignolo 
& Tlostanova, 2006). Anzaldúa (2012/1987) explicated that borderland is 
never fixed and final, but in continuous state of becoming. The inhabitants 
of borderland are the exiled, the prohibited and the forbidden, “the squint-
eyed, the perverse, the queer, the troublesome, the mongrel, the mulato, 
the half-breed”(Anzaldúa, 2012/1987, p. 25). They are transgressors who 
constantly remind modern ‘legitimate’ subjects of the glitch inherent in 
the system. Borderlanders are in a state of perpetual crossing under the 
ever-present violence of the borders. This makes them vulnerable; they 
experience pain, tension and multiple intersecting oppressions (Anzaldúa, 
2012/1987; Motta, 2015). And yet Anzaldúa chose this marginal dark 
space because the ambiguous nature of borderlands can also give rise to 
la facultad [the capacity] to see, be and think otherwise. La facultad de-
velops as a sense, a feeling that arises from living in darkness, from the 
conditions of living in borderlands, always vigilant and oversensitive. 
Anzaldúa explained that this capacity, if developed, is “excruciatingly 
alive to the world” (Anzaldúa, 2012/1987, p. 60) and has a tolerance for 
ambiguity and contradictions; it includes rather than excludes and unites 
rather than separates. It is not merely a mosaic of separate pieces or a 
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balanced existence of opposing powers, rather it is aiming at synthesising 
a third element, a hybrid consciousness, a mutable and malleable species 
that is “in continual creative motion” (p. 102), breaking down dichoto-
mies and crossing boundaries continuously. In this way, she underlined 
not only what borders do to the inhabitants of the borderland, but more 
importantly what these dwellers do to borders. 
 
Audre Lorde (2007/1984) described a similar concept when she spoke 
about the possibilities within the darkness and pain of being in a state of 
constant contradictions, learning to “bear the intimacy of scrutiny and to 
flourish within it” (p. 36). And so, Lorde also favoured this place because 
it is “ancient and hidden; [it has] survived and grown strong in darkness” 
(p. 36) and within it lays an incredible source of creativity and power. 
One comes to realise such possibilities when one chooses to not think of 
these contradictions as problems to be solved but rather as situations to 
be experienced and felt deep within one’s own “ancient, non-European 
consciousness” (p. 36). Lorde also contended that survival in this place is 
incumbent upon the fusion, recreation and synthesis.  
 
Borders, therefore, are not only geographical but they are also epistemic. 
The epistemic borders that have emerged in the renaissance, out of the 
European consciousness, and continue to exert their dominance and su-
periority as models to be followed today have constructed a dominant 
universal subject and epistemology while simultaneously creating a mul-
tiplicity of inferior colonised, racialised and othered subjectivities 
(Demuro, 2015; Grosfoguel, 2013; Mignolo & Tlostanova, 2006). Border 
thinking has risen from this othered space and from and within the wound 
of this unnatural edge that was endowed to ‘others’ by modern/colonial 
hegemonic discourse. It is the “epistemology of the exteriority; [the non-
European consciousness (Lorde, 2007/1984)] that is of the outside, cre-
ated from the inside; and as such, it is always a decolonial project” 
(Mignolo & Tlostanova, 2006, p. 206). Border thinking and theorising 
from the borders offers a different point of departure that encompasses 
the fluidity, ambiguity and complexities of border existence. Such think-
ing also rejects a simplistic approach that reduces the lived realities, ex-
periences and resistances of the borderland to a European-vs-non-Euro-
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pean dichotomy (Anzaldúa, 2012/1987; Demuro, 2015; Khan, 2013). In-
stead, the complexities of borderlands that come about because/in re-
sponse to coloniality of knowing and being create a hybrid ontological 
being that is in constant state of crossing; such hybridity can start the jour-
ney to decolonising with a yearning for a world where many worlds could 
co-exist  (Mignolo & Tlostanova, 2006; Motta, 2015; Stein et al., 2020). 
Speaking from this epistemic space makes possible the emergence of de-
colonising methodologies that reflect meanings, imagination and strug-
gles of the inhabitants of the borderlands.   
 

Indigenous research and decolonising methodologies 
Speaking from the margins of the modern/colonial world system, Indige-
nous communities and researchers have long and often contested the 
mechanisms through which such system has colonised their lands, bodies 
and subjectivities, and negated their ways of being and thinking (Smith, 
2005). One such influential scholar is Linda Tuhiwai Smith who, speak-
ing from the epistemic view point of the colonised, talked back to the 
processes and understandings of what constitute modern research and 
scholarship. She pointed out that history of research from the vantage 
point of Indigenous peoples is “so deeply embedded in colonisation that 
it has been regarded as a tool only of colonisation” (Smith, 2005, p. 87). 
For Indigenous peoples, she argued, research is a ‘dirty’ process that has 
aided in extraction, exploitation and appropriation of Indigenous ways of 
knowing, their imagery and their creations (Smith, 2012/1999). Such 
knowledge about the other has been collected, analysed and classified un-
der the universal objective Western gaze (Mohanty, 1988) and from the 
hubris of zero degree (Castro-Gomez, 2007 as referenced in Demuro, 
2015), and then represented back to those who have been colonised  
(Connell, 2016; Said, 2003/1978; Smith, 2012/1999). Smith contended 
that such research assumes that Western paradigms are the only rational 
ideas possible. It is an approach that presupposes an inherent superiority 
with an underlying paternalistic attitude and desire to bring salvation/pro-
gress in all matters of living to the Indigenous peoples (Neel et al., 2007; 
Smith, 2012/1999). Indigenous researchers have been active in ways that 
disrupt this totalitarianism of Western scholarship and instead develop 
methodologies and frameworks that privilege Indigenous knowledge, 
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voices and reflections (Dunbar-Ortiz, 2014; Smith, 2012/1999). Decolo-
nising knowledge in this sense is a political agenda that aspires to trans-
form not only institution of research and all that it entails, but also the 
epistemological foundations form which it was constructed (Said, 
2003/1978; Smith, 2012/1999), that is the universalised notion of Euro-
pean epistemology. Recognising the heterogeneity of Indigenous peoples 
and their differing and multiple approaches to what decolonising method-
ologies entail, Smith argued for scholarship that enables peoples and com-
munities to reclaim and tell their stories in their own ways and to give 
testimony to their collective histories and struggles. She further explicated 
that embedded in such stories are the imaginations, yearnings and ways 
of knowing and being that derive resistance and reaffirm life for the In-
digenous peoples (Smith, 2005).  
 
Decolonising methodologies therefore, are not about creating diversity 
and new discoveries. Indigenous researchers, alongside others, have 
warned of the neo-colonial and neoliberal nature of the current conditions 
of research that continue to commodify knowledge and demand for new 
discoveries. Under such conditions Indigenous knowledge is one of the 
new frontiers of knowledge (Smith, 2005; Stein et al., 2020). Neoliberal 
desires of acquiring new knowledge in conjunction with the salva-
tion/progress rhetoric leads to either the reproduction of epistemic pater-
nalism or a surface level epistemic diversity (Berry, 2021). Such ap-
proaches do nothing to decolonise the process and epistemological foun-
dations of research. Epistemic decolonising is not about recognising di-
verse knowledges and integrating them into the existing scientific para-
digms, rather it is about mobilising other ways of knowing and being in 
order to challenge colonial and totalitarian legacies and injustices of ex-
isting scientific structures (Berry, 2021). In this regards, participatory 
praxis, where the research questions, aims, methodologies and concepts 
are grounded in the margins, in epistemologies of borderlands, can be a 
starting point in gesturing towards decolonising.  
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Participatory action research 
Participatory action research (PAR) is a collaborative approach to re-
search that moves the investigation from a linear cause and effect analy-
sis, to a participatory dialogical agenda that reflects the context of peo-
ple’s lives through transformative cycles of acting and reflecting 
(Dimitriadis, 2010; lisahunter et al., 2013). PAR stems from the struggles 
of South American peasants and Indigenous peoples in the face of colo-
nial and post-colonial practices in that region (Freire, 2005/1970). Its phil-
osophical roots derive from Freire’s (2005/1970) idea of praxis, a critical 
cycle of action and reflection which emphasises the importance of critical 
consciousness- Freire named this: conscientização [conscientisation]- in 
instigating personal and social transformation. This process is achieved 
collaboratively and dialogically through a cyclical non-dichotomising 
course of “reflection and action upon the reality of the world in order to 
transform it” (Freire, 2005/1970, P. 51) by the people who are living that 
reality. The collaborative dialogue, therefore, is a key factor in PAR 
whereby the praxis is generated upon the reality which is to be trans-
formed. This dialogue is neither an act of depositing ideas in another, nor 
is it a simple exchange of ideas. Nor yet, can it be between experts and 
objects of the investigation. It is an act of creation that occurs between 
subjects as co-investigators of a problematic reality (Freire, 2005/1970). 
In this way, PAR offers both the academia and the community to dialog-
ically work together in a collective to address specific issues which are 
not being addressed adequately by the current means of knowledge pro-
duction (Fals-Borda & Rahman, 1991; Heron & Reason, 2001; Kidd & 
Kral, 2005). The academic researcher, involved in PAR, consequently, 
becomes a member of a group of researchers who are collaborating and 
sharing their knowledge in addressing the issues that involve the whole 
of the community (Kemmis et al., 2014; Kidd & Kral, 2005). This re-
search collective, together and through the process of conscientisation, 
investigates and challenges the established structures and becomes aware 
that conditions of injustice are produced and not natural and therefore 
changeable (Freire, 2005/1970). Influenced by critical theories, PAR em-
phasises that research is not a neutral activity and it is always political, 
working to maintain or change dominant power relations (Cammarota & 
Fine, 2008; lisahunter et al., 2013; Spaaij & Jeanes, 2013). The aim here 
is to offset and transform power relations and taken-for-granted ways of 
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knowing through foregrounding marginalised voices in the process of re-
search, action and knowledge production (Macdonald, 2012). 
 
PAR philosophy maintains that knowledge is generated through collabo-
ration and within critical and relational dialogues of those who are living 
the problems being investigated. In this way, PAR is part of a political 
agenda that questions the hegemonic understanding that knowledge is the 
domain of academia. PAR scholars recognise that expertise and 
knowledge are broadly spread out; and those who have been systemati-
cally excluded and marginalised, are especially well-informed on the 
structure, consequences and entry points for resistance in that unjust so-
cial system (Fine, 2008; Spaaij & Jeanes, 2013). Through PAR, individ-
uals (both researchers and the community) learn about complex histories 
and consequences of certain discourses as well as their own histories and 
lived experiences; they begin to re-imagine and denaturalise taken for 
granted realities of their personal and social worlds and embark on gen-
erating and implementing ways of contesting such realities based on the 
knowledge accumulated through this reflective and critical enquiry 
(Cammarota & Fine, 2008). 
 
Even though, use of PAR within sport and exercise research has seen a 
modest increase over the last two decades, the number of PAR projects 
are still limited (Spaaij et al., 2018, 2019). There are, for example, a hand-
ful of studies within various fields of sport research (see for example 
Azzarito, 2016; Blodgett et al., 2013; Enright, 2010; Hopper & McHugh, 
2020; McHugh et al., 2013; Schinke & Blodgett, 2016; Walseth et al., 
2018), mostly located in North America as well as several research in 
sport for development context across the globe. The number of PAR pro-
jects within migration and sport/physical activity studies is even more 
limited (Spaaij et al., 2019). In a critical review of the literature over the 
span of 23 years (1996 to 2019), Spaaij and colleagues (2019) demon-
strated that only a handful of published literature had employed partici-
patory principles and even then, the participation was mostly limited to 
methodology and data collection. In most of these studies, the participa-
tion had not been extended to analysis of materials nor to dissemination 
of knowledge, and therefore, the actual process of knowledge generation 
had remained within the control of the academic researchers.  In the same 
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paper, Spaaij and colleagues (2019) warned about a Eurocentric bias 
demonstrated by the geographical distribution and thematic focus of the 
academic literature. They further argued that academic research align-
ment with sport as means for promotion and monitoring of integration of 
refugee(d)s in destination countries is neo-colonial form of knowledge 
production. In order to disrupt such neo-colonial tendencies, the authors 
called for innovative methodologies, praxis and frameworks that break 
away from the narrow focus of this rhetoric (Darnell & Hayhurst, 2011; 
Spaaij et al., 2019).  
 

PAR a new way to colonise? 
Although potentials of PAR in research seem abundant, PAR is not with-
out its challenges and criticism. One of which is that the “potential frus-
trations and ambiguity of PAR contexts are breeding grounds for re-
searcher insecurity and the potential to fall back on the comfort of one’s 
power and social position” (Kidd & Kral, 2005, p.190). Engaging in PAR 
means entering into the messy space of uncertainties where issues of re-
flexivity, representation, of who speaks for whom and how this came to 
be are brought into the surface  (Kidd & Kral, 2005; lisahunter et al., 
2013). The invisible role assumptions are made visible and force the re-
searchers to renegotiate their preconceptions regarding goals, methods 
and actions of the PAR projects. Researchers must be willing to alter their 
role from the ‘expert’ holders and imposers of all knowledge to contribu-
tors of some knowledge who are exploring areas of enquiry within a part-
nership with those who are living the problems (lisahunter et al., 2013). 
This means that it is the community that makes the research questions, 
the aims and the ways to do the research. In reality, this loss of control, 
on behalf of the academic researchers, is difficult and challenging and 
may not always realise fully. The beginning of this project, for example, 
was not participatory, that is, it was I, the academic researcher, who ap-
proached the youth and set the limitation of sports and physical activity 
as the topic of research. As I will elaborate in the methodology chapter, 
the youth, nevertheless, were active participants in generation and analy-
sis of research material as well as dissemination of the generated 
knowledge.  
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Another issue is the extensive time that PAR projects often demand. Since 
the research project is not ‘expert’ driven and requires a hands-on ap-
proach from everyone involved, it is often lengthy and time consuming. 
Researchers, therefore, must be prepared for the open-ended and exten-
sive course of PAR projects (lisahunter et al., 2013). A third difficulty, 
which has drawn criticism from scholars, is to do with the complex and 
often ambiguous power relations that engender perpetuation of broader 
systemic injustice and inequalities. This can manifest in two ways. One is 
that researchers can lose track of being critical of all perspectives, includ-
ing those of the co-participants and ignore the power relations and exist-
ing hierarchy between them (those to do with gender, class, ethnicity, cast 
etc.) that produces their perspectives (Kidd & Kral, 2005). A second issue 
regarding power is that most PAR projects are locally based and are there-
fore micro-level interventions; as such they can obscure or even repro-
duce broader and more systemic macro-level injustices (Cooke & 
Kothari, 2001). PAR projects in this regard, run the risk of integrating 
marginalised populations into the established systems rather than ques-
tioning those systems. A last concern is the ideological aspirations of PAR 
that may render PAR as a magic bullet that can bring liberation to every-
one. These aspirations obscure the reality of living and working within a 
modern/colonial system, the difficulties in attempting to transform such a 
hegemonic system, and how easily modern/colonial patterns and relation-
ships can be reproduced (Tuck & Guishard, 2013). 

 
These last concerns underscore a highly significant limitation in relation 
to decoloniality and decolonising work. In fact, decolonial researchers 
have argued that PAR philosophies are firmly rooted in modernity/colo-
niality anthropocentric understandings of knowledge (Mignolo & Walsh, 
2018; Smith, 2012/1999; Tuck & Yang, 2012). They have argued that 
Freire’s notion of conscientização [conscientisation] echoes and contin-
ues the Enlightenment rhetoric of mental emancipation “whereby the 
thinking man emerges from the dark cave of ignorance into the light of 
critical consciousness” (Tuck & Yang, 2012, p. 20). Linda Tuhiwai Smith 
(2012/1999) further argues that in practice, research often regarded as de-
rived from Freire’s philosophies have denied and obscured the possibility 
that research and approaches can be generated from a different value sys-
tem and world view, silencing the praxis and thought of Indigenous, 
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Black feminists and ethnic minority theorists and scholars. Such research 
therefore, has not only made a metaphor of decolonising work-free the 
mind and rest will follow-, but also has repackaged the old rhetoric of 
salvation/civilising projects in a new form (Mignolo & Walsh, 2018). 
Such shortcomings in Freire’s philosophies have turned decolonising into 
the Western doctrine of liberation which is preoccupied with philan-
thropic enterprise or desires to discover ‘new’ knowledge (Smith, 2005; 
Tuck & Yang, 2012). As my extended reflections in the last chapter will 
warn, PAR, in this way, can easily become a tool to (re)colonise.  

 
However, I believe that despite Freire’s limitations, in particular in rela-
tion to modernity/coloniality, much of his praxical and dialogical 
thoughts remains relevant. His notion of dialogical praxis can be ex-
panded to lead not to critical consciousness but to Zapatista’s concept of 
Preguntando, caminamos [Asking, we walk], which signifies that to 
walk, to do the work, together and separately, we must ask first 
(Holloway, 2011; Walsh, 2015). This is what I have tried to invoke in my 
use of Freire’s philosophy of dialogical and actional research as I have 
approached the protagonists of this thesis with hands forward and open in 
humility (Smith, 2012/1999) and asked while walking, separately and to-
gether, with them. The process has been messy, unclean and not always 
fruitful. Yet, it has also been a start to shift beyond and outside Freire’s 
limitations and into the cracks and borders of modernity/coloniality, into 
the darkness of the borderlands, where an otherwise knowledge is remade 
and comes to re-exist.  
 

Where is the sport sciences in this3? 
In the discussions of my praxis and thinking in relation to this thesis, there 
is hardly any reference to sport or physical activity theories and theorists, 
no self-determination theory, no talks about motivations for sport partic-
ipation, no modern or post-modern analysis. In taking the decolonial op-
tion, I have instead delinked from modern/colonial thought to ground this 
work in a different epistemic locus, in the works of borderland, Black, 
Chicana and Indigenous theorists. The question then arises: “Where is the 

 
3 A version of this section has been published in Idrottsforum.org on May 18, 2021 
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sport sciences in this?” This question has followed me from the begin-
ning, from the first presentation of my initial project plan. At that time, 
this question unsettled me for various reasons and I did not have an an-
swer to it. Firstly, I was concerned with the legitimacy of my area of in-
terest and whether addressing this will meet the requirements of my doc-
toral program. Secondly and most importantly, it troubled me that after 
all the discussions that I had presented in relation to exploring sports from 
the point of view of the refugee(d)s youth, answering this question was 
even deemed important. At the time, my theory and thought process, al-
beit radical and critical, was still firmly centred in the Western hegemonic 
theory. Since then, from the start of my thesis to now writing this, I have 
crossed multiple epistemic borders and have moved outside the Western 
canonical thought, beyond sport and sport sciences discipline but of 
course, the question has still remained. Here I argue that the constant re-
turn to this question arises from our, the sport researchers’, anxiety in the 
prospect of ending what has benefited us and in which we have invested 
our lives. At the same time, it denotes our desire to protect the discipline, 
and ourselves, from such possible collapse.  
 
The critique of the discipline of sport sciences is not new. In fact, Jerry 
Thomas had criticised the physical education discipline as early as 1987, 
arguing that over specialisation has fragmented the discipline and there-
fore has jeopardised its future. In his 1987 article adequately named: “Are 
we already in pieces or just falling apart”, he claimed that the physical 
education and sport sciences has become too narrow, and for it to survive 
it needs to maintain its interdisciplinary and holistic approach to concepts 
(Thomas, 1987). In a later paper, Loland (1992) offered an example of 
this holistic approach when he analysed the mechanics and meanings of 
Alpine skiing from two different disciplinary standpoints and argued for 
a pluralist research strategy that reflect an open-ended and infinite view 
of the process of research (Loland, 1992). Later, Tinning (1997) critiqued 
various aspects of sports and physical activity research. He questioned the 
dominance of performance discourses in the field that reproduce the com-
mercialisation of sport and the marketing of the bodies. He also problem-
atised the tenuous assumption that fitness equals health and argued that 
this rhetoric has resulted in negation of the health costs to individuals. His 
recommendations were a rethinking of the nature of sports and physical 
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activity that goes beyond the gym and the field (Tinning, 1997). Fast for-
ward to the first decades of the twenty first century, the academic journal 
Quest dedicated a special issue on the future of higher education within 
the sport sciences (kinesiology). Despite the variety of arguments and dif-
ferent problematisations, the question at the heart of each article was how 
to save the discipline. Hopsicker and Hochstetler (2016), for example, 
problematised the marginalisation of philosophy as a discipline in the 
larger field of sport sciences (Kinesiology) and argued for sport philoso-
phy sub-discipline to be revamped and evolve along with sport sciences 
itself, taking a more central role within the discipline of sport sciences. 
They also commented on the word ‘sport’, drawing attention to its limi-
tations as a concept within the discipline as a whole. They, however, con-
ceded that a name change might be a step in the wrong direction which 
can jeopardise the existence of the whole discipline (Hopsicker & 
Hochstetler, 2016). In the same issue, Block (2016) delineated several 
critical matters facing higher education as a whole, namely corporatisa-
tion of universities, risk to academic freedom and compromised intellec-
tual integrity. She further encouraged a more utilitarian path for sport sci-
ences scholars in creating cutting edge research and programs (Block, 
2016). She delineated that for sport sciences to survive in the age of 
posthuman, where knowledge can be stored in chips and inserted in hu-
man brains, the sport scholars must also be cutting edge and learn to re-
tool and use technology to their advantage (Block, 2016). These two dif-
ferent trajectories of critique, although coming at different times and with 
different recommendations, signify not only a desire for the sport sciences 
discipline to survive but also its inherent right to exist as a discipline of 
knowledge. It is interesting though that the more recent critiques have, in 
some ways, surrendered to the problematic, and yet ‘inevitable’ (accord-
ing to the authors) concepts that the earlier scholarship had critiqued.  

 
Despite the various reforms that the above-mentioned scholars have ar-
gued for, from holistic thinking and interpretation to advocating for cre-
ating interdisciplinary and utilitarian cutting-edge research, none of the 
scholars have questioned the ontological basis of sport sciences and its 
larger umbrella of social sciences. They have all assumed that what they 
believe to be social science research, in its current hegemonic understand-
ings, is the only way to gain access to human (and life) experience. It is 
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not surprising, therefore, that the reforms that earlier scholars had pro-
posed did not deliver its promised solution to ‘save’ the sport sciences 
and in turn resulted in the submission of scholars to problematic issues 
that persist in sport sciences and the institution of university as a whole. 
In line with decolonial thinkers, I argue that implicit in what we call sport 
sciences (Kinesiology) is colonial structures and imagination that attempt 
to conform bodies to healthy, gendered white ideals and reinscribe struc-
tural power relations (Joseph & Kriger, 2021). Therefore, I believe that 
questioning the ontological foundation of the discipline as well as the in-
stitution of research in which it is located, in this case social sciences, 
through a decolonial lens can add a different layer of comprehension as 
to why and where of the discontent with sport sciences, and the nature of 
the question “where is the sport sciences in this?”. Using the decolonial 
lens, I only present a brief overview of what I believe to be the ontological 
basis of what we call social sciences today.  

 
As discussed earlier, the social sciences in their current hegemonic form 
emerged from the European social thought of the Enlightenment era and 
consolidated themselves as disciplines in the nineteenth century in Europe 
(Heilbron, 1995). The social sciences expanded around the world and be-
came the Western empire’s companion. In this way they were (and still 
are in their hegemonic form) part of building Western civilisation and its 
imperial expansion (Mignolo, 2014). It is clear that these expansions were 
encountered by resistance, and many scholars (in particular the Third 
World scholars) were denouncing the imperial bent of the social sciences. 
In response to this discontent, there was an attempt to ‘open the social 
sciences’ in the mid 1990s (Mignolo, 2014; Tlostanova & Mignolo, 
2009). This was a reformative attempt that came from the hegemonic core 
of social sciences itself, and did not mean to question the implicit and 
totalitarian ontological basis of social sciences mentioned earlier. Using 
the arguments mentioned earlier within sport sciences as examples, this 
reform did not mean to change the terms but rather expand the boundaries 
of suitable contents. In effect, it meant to ‘save’ the social sciences, their 
implicit ontological beliefs and to a broader extent the totalitarianism of 
Western civilisation (Mignolo, 2014). This is precisely why this reform 
and opening could not address the core issues that many scholars (both in 
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the core and from the peripheries) considered problematic and disconcert-
ing. The sport sciences reforms that were discussed previously, reflect 
this idea of saving and protecting the discipline in its current hegemonic 
standing, albeit with a little more flexibility. Moreover, implicit in the 
question “Where is the sport sciences in this?” lies the desire to preserve 
and save the ontological totalitarianism of the discipline (and by exten-
sion modern/colonial institution of university). Sport sciences scholars, 
regardless of where we fall within our critique of the discipline, are de-
pendent on the “enduring affective investments in, and desires for, the 
continuation of its promises and pleasures”  (Stein et al., 2020, p. 54). 
Any attempts to reform the discipline without addressing and interrupting 
these desires will ultimately reproduce circularities (Stein et al., 2020) 
that seek to restore or retain the underlying structures (I will return to 
these circularities in the last chapter).  

 
The attempt to ‘open the social sciences’, although somewhat limited and 
circular in its intentions, still managed to shed light on the cracks of this 
totalitarian space and through these cracks, a different kind of yearning 
has seeped through (Stein et al., 2020; Walsh, 2015). Born in the border-
lands, in the cracks and margins of this totalitarian system, these yearn-
ings are about imagining an otherwise thinking and being. They aim to 
decolonise, to reformulate the principles and structure of knowledge by 
being grounded in otherwise ontological and epistemological grounds, 
and re-constitute what Eurocentric social sciences have disavowed (Stein 
et al., 2020; Tlostanova, 2019; Walsh, 2015). The yearnings are asking 
different questions because they were shaped and created at the moment 
of the establishment of the totalitarianism of Western/European thought 
(coloniality of being) in the thought process of those whose ways of think-
ing and being were negated and deemed outside of this totalitarian 
thought system (Mignolo, 2009; Tlostanova & Mignolo, 2009). They ask 
different questions because they are about giving life and sustenance to 
the otherwise and are not concerned with saving a discipline (Mignolo, 
2009; Walsh, 2015). They are about creative and generative joy of know-
ing beyond the disciplines. They are trans-disciplinary (not multi or inter-
disciplinary) because they reject the disciplinary limitations and aim to 
un-discipline knowledge (Tlostanova & Mignolo, 2009). In this way, they 
attempt to delineate that European thought and its organisation of 
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knowledge is not universal; that there are other ways of thinking, knowing 
and being that describe a different relationship to knowledge and its gen-
eration. The point of departure for these yearnings is on the “principal that 
the regeneration of life shall prevail over primacy of the production at the 
cost of life” (Mignolo 2009, p. 161), even if that production is of a disci-
pline or a field of study. What Salman Rushdie (2011) attempts to signify 
in the quotation that I shared at the beginning of this chapter is exactly 
this. That is despite the attempts of European thought to pass itself as 
universal in order to control the generation of knowledge and what 
knowledge means, knowledge and life cannot be bound and contained by 
any single onto-epistemological way of imagining, theorising, research-
ing and being. Decolonial yearnings attempt to make this explicit by 
showing that indeed otherwise possibilities already exist (Stein et al., 
2020).  
 
My aim in this work arises from these yearnings. What I would like to do 
is to not work within the boundaries of a disciplines but to interrupt the 
circular reproductions within/of it. I wish to start from a different geneal-
ogy, from the lived experiences of the inhabitants of borderlands. In tak-
ing the decolonial option, I have journeyed from the core of the discipline, 
moved through its peripheries and crossed to the borderlands. My work, 
therefore, is concerned with widening the cracks so as to see the otherwise 
possibilities. I am not concerned with answering the question “where is 
the sport sciences in this?”, I am also not interested in saving the disci-
pline of sport sciences, even though I have benefitted (and still do) from 
its existence. What I am concerned with is to show how the disavowed 
peoples, ontologies and epistemologies have managed to sustain their dis-
avowed subjectivities and relationships; and how they have survived and 
even thrived on the margins. In relation to the work of this thesis, my 
intent is to demonstrate how the Afghan youth in this study have made 
and remade different relationships and understandings to and of sports 
despite and against the (Western) universalised concept of ‘sport’, in 
ways that goes beyond mere resistance but enact a re-existence. My cho-
sen praxis, theories and places of enunciation, discussed in this chapter 
reflect these yearnings.  
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METHODOLOGY  

 
We were returning home from one of our family road-trips. I must have been about 
eleven or twelve years old. My father liked to drive at night so as to escape both 
the heat and the traffic of the daytime. I was randomly moving the FM dial of the 
car’s radio, searching for something entertaining, when I landed on a radio station 
from Afghanistan. Up until then, I had never really listened to any radio programs 
from Afghanistan; but that night, the radio hosts were reading poetry. As we found 
out, the program on the radio station was called the Night Stories and that night’s 
story was Nizami’s Khosrow and Shirin. This is a medieval romantic poem that 
was written in late 1100’s and is considered to be one of the most valuable literary 
works in Persian literature ("Khosrow and Shirin", 2021). Hearing the voice actors 
on the radio recount this epic poem in their Dari dialect surprised me. Up to that 
point, my understanding of the Afghans, which was based on what I had heard or 
read mostly in the Iranian media, was that of an uneducated and often criminal 
population whom one should avoid. That night changed my thinking in profound 
ways that influence me still. Not only did I re-learn one of the most famous love 
stories of Persian literature, but I, also, was made aware of the deeply problematic 
narrative present in Iranian public discourse in relation to the people of Afghani-
stan. The voice actors and that radio program disrupted this problematic image and 
made me think deeply about how and why such images were made popular and 
whom did they serve and what did they obscure. That night, that radio program re-
positioned people of Afghanistan for me, not only as people who have history and 
culture, but also as people whom I share this history and culture with. That night, 
my relationship with the people of Afghanistan was re-created and brought to re-
exist. 
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In this chapter, I will present the methodological framework and material 
used in this thesis. The majority of the material generated in this thesis 
comes from a PAR project that I collaborated with a group of Afghan 
students (paper II). However, this thesis covers more than just this single 
project. It also includes my own thought processes before (paper I) and 
especially after the PAR project (paper III and IV), that is my own journey 
from the core to the margins and finally to the borderlands of moder-
nity/coloniality. The methodology concerning these various parts differ 
slightly and goes beyond the methodology used during the PAR process. 
Methodology is not only a discussion of tools used in collection of infor-
mation but it also concerns ontological and epistemological bases of those 
methods (Djampour, 2018; lisahunter et al., 2013). As discussed in the 
previous chapter, this thesis has been praxis-oriented and as such it con-
sists of an intertwining of lived experience, action and research from a 
particular place of enunciation, from the borderlands of modernity/colo-
niality. Taking a decolonial stand has meant that I acknowledge that my 
choice of methods has not been merely about gathering information but a 
highly political act; that is what and how I choose to do research affects 
what knowledge is generated and how that knowledge then impacts real-
ity (Smith, 2005, 2012/1999). It has also meant that I recognise and give 
privilege to my own memories, thoughts and lived experience as active 
constituents of this process. In the present chapter, I start by positioning 
myself in relation to this research, and in particular to the people of Af-
ghanistan, in order to invite the readers to contemplate their own place of 
enunciation and to read and think with/from rather than about. Next, I will 
discuss and present art-based research (ABR) as a decolonising method-
ology and a way of thinking-doing research that can reaffirm other ways 
of knowing and being. What follows is a brief overview of the epistemo-
logical relationship of peoples of Khorasan, in particular across the bor-
ders of Iran and Afghanistan, to art. Lastly, I will present and discuss 
methodological steps taken throughout the process of this thesis and eth-
ical considerations that followed.  
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The I in this research 
 

تفر مھاوخ هداج مرگ سفن رد بورغ  
تفر مھاوخ هدایپ ،مدوب هدمآ هدایپ  
 

دش دھاوخ ھتسکش بشما متبرغ مسلط  
دش دھاوخ ھتسب ،دوب یھت ھک یا هرفس و  
 

ھیاسمھ ،دیع یاھ بش یلاوح رد و ! 
ھیاسمھ ،دینش یھاوخن ھیرگ یادص ! 

 
تفر دھاوخ ،تشادن ّکلق ھک ھبیرغ نامھ  
تفر دھاوخ ،تشادن کسورع ھک یکدوک و  

 
 

At sunset in the hot breath of the road I shall leave 
I came on foot, and on foot I shall leave 
The talisman of my exile will be broken tonight 
And the tablecloth, which was always empty, will be folded tonight. 
And on the eves of feast days, neighbour! 
No more will you hear the sound of weeping, neighbour! 
The stranger who had not a penny shall leave 
And the child that had no dolls, too shall leave 

 
–Mohammad Kazem Kazemi, Piadeh amadeh boodam, piadeh 

khaham raft, (my own translation) 
 
 
My relationship with the people of Afghanistan is ancient, complicated 
and spans across three continents. I am from Khorasan, the Easternmost 
province of what is currently called Islamic Republic of Iran. Khorasan is 
an ancient region and its name, translating to land of the sun, refers to its 
geographical location in the east of the ancient Iranian federative system 
(Mojtahed-Zadeh, 2004). Coincidentally, my last name, Mashreghi, also 
means from the eastern lands and, as the family legend goes, was chosen 
by my ancestors to affirm and declare their Khorasani heritage. As dis-
cussed later in the chapter, this place of enunciation plays an important 
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role in my choice of methods as it relates to my epistemology. Histori-
cally, Khorasan has been an elastic and expansive region in Central Asia 
that covered most of what is now called Afghanistan, Tajikistan, Uzbek-
istan, Turkmenistan and easternmost provinces of Iran (Crews, 2015; 
Mojtahed-Zadeh, 2004). The many peoples4 of this land have shared cul-
tural, historical and linguistic ties since antiquity (Crews, 2015). How-
ever, the north-eastern parts of this land were partitioned in mid-nineteen 
century and were included in Russia and the new country of Afghanistan 
(Mojtahed-Zadeh, 2004). Development and reform policies enacted by 
different governments across the newly formed borders varied signifi-
cantly and in turn gave rise to various cultural and societal differences 
between the many peoples of this region (Adelkhah & Olszewska, 2007; 
Mojtahed-Zadeh, 2004; Najmabadi, 2005; Shams, 2021). My ancestors 
happened to be located on the Iranian side of the borders. Despite having 
direct links to places and people in Afghanistan, this chance coincidence 
allowed my great-grandparents to have Iranian citizenship and prosper 
within relative stable conditions during the early 1900s, which in turn 
granted me the privileges of a middle-class family.  

 
The differences produced in societal, political and cultural fabrics of the 
different nation-states of greater Khorasan also changed the circum-
stances and conditions of each country in relation to the political events 
that took place in last two decades of the twentieth century. In late 1970s 
and early 1980s, the countries of Iran and Afghanistan both experienced 
political turmoil. In Iran, a revolution took place that toppled the monar-
chy and brought the current Islamic Republic regime to power. Soon after, 
the western borders of the new republic were invaded by US-backed Iraqi 
army (Young, 2003) and an eight-year war ensued. The new regime, how-
ever, persisted and managed to end the war with its borders remaining 
intact, and has since experienced a relative stability despite its precarious 
relationships with the US. In Afghanistan, a coup installed a Marxist gov-
ernment which resulted in a civil war that brought the Soviet army to the 
country (Adelkhah & Olszewska, 2007; Crews, 2015). Afghanistan as a 
country has been suffering since from widespread internal violence in-
volving various local powers and international states (Adelkhah & 

 
4 I have used the word peoples to denote the heterogeneity and diversity of the those who come from this 
expansive region. 
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Olszewska, 2007; Crews, 2015). There were many displaced people, in-
ternally and internationally, within both of these countries; however, the 
conditions in Iran were different, both due to the fact that the war ensued 
there was an invasion and not a civil war, and also because of the already 
mentioned differences in development and reform policies enacted earlier 
in the century. I spent my childhood at the heart of this turmoil in Iran, 
and although I lived through the eight-year war, I lived the majority of it 
in the province of Khorasan, in the east. This meant that although war was 
part of my everyday living as a child, I did not (for the most part) experi-
ence its overt effects such as bombings, displacement and violence. As a 
child living in Khorasan, I also came to contact with the many Afghan 
refugee(d)s who had escaped the violence and war across the eastern bor-
ders. My earliest memories regarding the Afghan refugee(d)s in Iran is 
their negative depiction in the Iranian media as criminals and rapists. This 
relationship took a different turn when quite by accident I was exposed to 
a counter-narrative while being on a road trip with my family. I have de-
scribed this event at the beginning of this chapter.  

 
This new connection and understanding drove me to counter essentialist 
depictions of Afghan migrants in Iranian society. As a young child, I 
wrote extensively about these issues during my school years in Iran. Why 
did I do that? I am not sure where this drive for social activism comes 
from, perhaps it is rooted in my guilt of benefiting from and being com-
plicit in the production of these injustices. Regardless of the reason, this 
drive stayed with me when I, as a teenager (along with my family) immi-
grated to Canada, and propelled me to be active as a volunteer in several 
NGOs assisting migrants’ and refugee(d)s’ transition. During this volun-
teer work, I came to know many Afghan migrants, both professionally 
and personally. These colleagues and friends made me aware of the prob-
lematic understandings that Iranians, including myself, have in relation to 
Afghans. They made me aware that many benevolent Iranians view Af-
ghans as an extension of their Iranian-ness, and therefore, worthy of fair 
treatment, rather than as self-determined and sovereign humans who de-
serve justice regardless (Hakimi, 2020). The thought that I could be re-
producing exclusionary notions that denied humanity of people and per-
petuated social injustices troubled me deeply and made me more reflexive 
of my own attitude and behaviour. Later, my arrival to Scandinavia for 
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academic and personal reasons coincided with the arrival of many Afghan 
youth seeking asylum in Norway and Sweden. I was, once again, con-
fronted with various and mostly negative stories of the young migrants in 
the media, this time in relation to the integration discourse. Arriving to 
Scandinavia as an adult also allowed me to observe and name the othering 
that I, myself, experience everyday (and had experienced in Canada) as 
an Iranian woman. The academic works I read granted me ways to name 
the colonial difference I had always ‘sensed’, especially in relation to my 
field of study, sports and exercise.  

 
All these experiences have informed my choice of theory, praxis and 
methodology in the production of this thesis. My first-hand experiences 
in relation to people from Afghanistan have made me aware of my own 
biases, privileges and complicities. My own experiences of colonial dif-
ference have made me take seriously the epistemic force of local histories 
and struggles. It is with these troubles and complicities in mind that I have 
chosen to ask/walk with the Afghan youth in this thesis and to give atten-
tion to the ways they think theory through their lived praxis.  
 

Art-based research 
In my attempt to be transdisciplinary and in line with my decolonial 
praxis, I have utilised art-based research (ABR) as a way to foreground 
local epistemology of the peoples of Khorasan. By arguing that art is a 
way of knowing and being in Khorasan, I do not intend to claim any ex-
clusionary rights to it, rather I would like to draw attention to the ways in 
which art has been and still is a way through which knowledge is gener-
ated, thought about and transmitted.  

 
ABR is a systematic use of the artistic processes as a primary way of un-
derstanding and investigating lived realities. It is a transdisciplinary ap-
proach that aims to address knowledge generation holistically through the 
use of creative arts in any or all phases of research, from problem for-
mation to content generation, analysis and dissemination (Leavy & 
Chilton, 2014; Pentassuglia, 2017). ABR may make use of various forms 
of literary art, performative art, visual art, audio-visual art or multimedia 
art. Despite a debate in the research community as to whether ABR is a 
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paradigm or a methodological field (Leavy & Chilton, 2014), I understand 
it as an epistemology. That is, I believe this process of enquiry is, in itself, 
a way of knowing and being that can create and convey meaning. This 
view recognises that art includes multiple ways of knowing (i.e., imagery, 
sensory and kinaesthetic) and has been able to bring about awareness, 
meaning and knowledge (both of self and others) in relation to lived real-
ity (Gerber et al., 2012).  

 
ABR has a long history in social sciences (Blodgett et al., 2013; Pink, 
2003). Ethnographers and visual anthropologists have used orientalist 
(Said, 2003/1978) visual representations, i.e. photographs or drawings, to 
document ‘exotic’ cultures in the last century (Collier & Collier, 1986; 
Literat, 2013) and psychologists as early as Carl Jung in the 1910s have 
used art imagery as a mode of enquiry (Leavy & Chilton, 2014). ABR has 
also been instrumental in advancing embodiment theory and phenome-
nology (Leavy & Chilton, 2014; McNiff, 2008). With the advent of fem-
inist and critical race theories and poststructuralists’ advocation for re-
searching with rather than on people, PAR researchers took up ABR as a 
legitimate mode of enquiry (Literat, 2013; McNiff, 2008; Pentassuglia, 
2017). But despite the long-standing history of ABR in social sciences, 
ABR research within sport, exercise and physical activity and especially 
within a PAR paradigm, is only now gaining momentum (Azzarito, 
2012). The few PAR projects that I will discuss here are rich examples 
that highlight the potentials of ABR in the field. These studies have en-
gaged PAR in conjunction with ABR to investigate various themes such 
as transforming PE curricula, critiquing popular physical culture, public 
health agendas and foregrounding the lived realities of marginalised pop-
ulations (Azzarito, 2016; Blodgett et al., 2013; Enright, 2010; Enright & 
O’Sullivan, 2013).  

 
In an innovative project positioned within cultural sport psychology, 
Blodgett and colleagues (2013) used Mandala (circle) drawings in their 
community-based PAR research with Indigenous athletes in Canada to 
explore the relocation experiences of those who had moved out of their 
communities to pursue sport opportunities. The use of art and circle draw-
ing deeply resonated with the participants and offered an informal yet ex-
pressive alternative (and/or supplement) to words. The unique drawings 
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of the Indigenous athletes revealed the nuanced experiences of their relo-
cation and fitted together to reflect a more collective narrative about the 
young athletes and their journeys to pursue their sporting careers. These 
mandalas are currently displayed on a community blanket at the local 
youth centre serving as an educational tool by the community members 
to discuss what it is like to relocate for sport opportunities and, thus, con-
tinue to perform the action of the PAR in this particular community 
(Blodgett et al., 2013). Enright and O’Sullivan (2010, 2013) implemented 
a series of PAR projects in collaboration with adolescent girls in middle 
schools in order to understand, critique and transform aspects of the ado-
lescents’ lives that influenced their perspectives of their bodies, their 
physical activity (PA) and their engagement in physical education (PE) in 
school. In their project, Enright and O’Sullivan illustrated how the co-
participants rose to the challenge and took ownership of their learning. 
Their research demonstrated that the experience of creating a PE curricu-
lum was a positive, meaningful and energising experience for the young 
girls, albeit not without challenges, through which deep learning followed 
(Enright & O’Sullivan, 2010). In a follow-up study, Enright and O’Sulli-
van (2013) utilised the PAR approach to problematise the effects of pop-
ular physical culture on young girls’ understanding and relationship with 
PE and their bodies. The use of innovative methods such as scrapbooking 
(cut off pictures and text from magazines etc.) opened an expressive 
learning space where the young co-participants intentionally selected and 
interrogated their ideas and feelings about their experiences of popular 
culture. The act of cutting up cultural material literally equated to decon-
structing some of their preconceived perceptions about the inequalities in 
the physical culture and prescribed ideas about their bodies (Enright & 
O’Sullivan, 2013, p. 412). In another project, Azzarito (2016) engaged in 
PAR to foreground the voices of ethnically diverse youth through the use 
of photos in order to address the lack of representation of youth in youth 
related health and PA discussions. The student-researchers in her study 
expressed their understanding and lived experiences of PA through taking 
photos which were then curated and displayed in an exhibition in a com-
munity centre as a site of public pedagogy for social change. The ethni-
cally diverse young people in this study were personally involved in the 
research experience and gained subjective knowledge about their bodies 
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within a PA context. Through the exhibition, the student-researchers’ em-
bodied experiences were made visible to the public so as to open a dia-
logue about the many different ways these young people engaged in PA 
in their communities. In this way, this project aimed to produce a counter-
hegemonic discourse which disputed the health paradigms that frame 
these youths as ‘at risk’ or as ‘problem’, as well as enriching the local 
community by displaying creative and contextualised personal and cul-
tural expressions of movement and embodiment (Azzarito, 2012, 2016). 

 
As the above studies demonstrate, ABR have numerous advantages that 
serves my praxis of asking while walking better than other methodologi-
cal tools. For one ABR, in accordance with Freire’s dialogic pedagogy, is 
more collaborative and discourages the sense of hierarchy between the 
academics and coresearchers (Blodgett et al., 2013; Eales & Peers, 2016; 
Literat, 2013). Secondly ABR is enjoyable and legitimatises the 
coresearchers as experts of their own lives (Azzarito, 2016; Blodgett et 
al., 2013; Literat, 2013). This is particularly important for those popula-
tions who are often placed in problem-centred narratives and discourses 
(Blodgett et al., 2013; Smith, 2012/1999). A third advantage of ABR is 
that it is more expressive and nuanced; saturated with sense of ambiguity, 
it has the ability to pull the audience into its own reality and allow for 
multiplicity of readings (Eales & Peers, 2016). A forth benefit is the 
ABR’s ability to overcome the limitations of the usual logical-scientific, 
yet inaccessible, academic language and not only engage the coresearch-
ers in the creative process, but also talk to a variety of audience and, there-
fore, act as a tool of public pedagogy (Azzarito, 2016; Eales & Peers, 
2016). Finally, and most important for my purposes, ABR is advanta-
geous in decolonial work. ABR has the potential to foreground and re-
constitute alternative ways of knowing and being (i.e., oral history and 
storytelling traditions) that have been muted or rejected due to coloniality 
of knowledge and imagination. It also has the power to emphasise the 
lived experiences, ideas and humanities of its creators, and therefore, ef-
fectively unsettle and resist the dominant discourses that dehumanise 
(Said, 2003/1978). Following the aims of decolonial research ABR has 
the potential to enable the colonised to reclaim and tell their stories in 
their own ways,  
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and in doing so challenge what is considered knowledge. Moreover, ABR 
by necessity brings an audience into the process and in this way, not only 
it allows for an act of witnessing (of collective histories and struggles) to 
occur, but also by involving others in the process of its generation, it dis-
rupts the subject/object distinction.  

 
As mentioned earlier, ABR has been used extensively and for various 
purposes in social sciences, whether to create stereotypical and orientalist 
images as accompaniment to the Western empire or within poststructur-
alist theories and phenomenology with the aim of creating multiple un-
derstandings and meanings. Once again, my interest in ABR is neither of 
these, rather, aligned with Black and Indigenous feminists and borderland 
theorists, I view art as an epistemology. Western colonial thought, in its 
separating and ordering of things, has made a distinction between theory 
and art; that is art expresses what is felt, and theory states what is known. 
One is produced through the heat of the moment while the other is schol-
arship (Bereano, 2007). But borderland and Black feminist thought takes 
a sharp turn from this rhetoric when it declares art as a vital necessity of 
existence (Lorde, 2007/1984). Lorde (2007/1984) affirms that “[art] is the 
way we help give name to the nameless so it can be thought” (p. 35). It is 
this negated epistemology that I work to reconstitute in my thesis. I argue 
that art has been the dominant mode of enquiry and generation of 
knowledge in different parts of the world, in particular in Khorasan. 
Through the application of ABR in my thesis, therefore, I work towards 
reconstitution of this epistemology in ways that can bring re-existence for 
those whose ways of being and knowing has been negated, rejected, exo-
tified and excluded from what is known as knowledge.  
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Art and Poetry in Khorasan and Afghanistan 
 

 ؟ارم راوید ھب شقن نیا درب یم اجک ات
 دنام یم ورف ھک اجنادب ات _
 و ندید زا مشچ
 .ارم راتفگ ز زین بل
 

  تس یرَھ و روباشنِ حبص ِقفا دروجال
 تسا هدش مکارتم کچوک یشاک نیرد ھک
ارم راخرف و ھناغرف بناج درب یم  

 
 
How far away does take me the design of these tiles? 
-So far that cannot be contained in speech, nor in eyes,  
It is the blue of Nishapur and Herat’s skies  
that is captured in these small designs… 
 
Mohammad Reza Shafiei Kadkani, , Hezareye dovvome ahooye koohi 
(My own translation) 
 
 

Art is ancient and potent and it has a particular place in the cultural herit-
age of Iranian peoples. The many different peoples in this region (among 
many others in the globe) have expressed their philosophies, histories, 
identities and struggles through various art forms such as music, songs, 
poetry, painting, textile, architecture and landscape design (Farahani et 
al., 2016; Hejazi, 2003; Olszewska, 2015). The geometric design ele-
ments present in music, poetry, carpets and gardens in the region, for ex-
ample, has been linked to the beliefs about interconnectivity and circular-
ity of life (Farahani et al., 2016; Hejazi, 2003). The presence of water and 
vegetation symbols in poetry and carpets are argued to emphasise their 
sacred status in creation and sustenance of life (Farahani et al., 2016). The 
repetition of various elements in poetry, architecture and carpet design is 
indicative of the concepts of infinity and multiplicity in the universe 
(Hejazi, 2003; Olszewska, 2015). My aim in this section is not to give an 
overview of Iranic art and its symbolisms, as that is both irrelevant and 
beyond the aim of this thesis. Rather, I would like to demonstrate how art 
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and in particular poetry are elementary components of everyday living in 
Iran and Afghanistan, and therefore an appropriate methodology for the 
generation of knowledge in this thesis.  

 
Poetry has long had a significant place throughout the Persian/Dari/Tajik-
speaking world. The figure of the poet has been viewed as the epitome of 
greatness, “the learned philosopher-scholar for whose thoughts verse was 
the most appropriate vehicle” (Olszewska, 2015, p. 10). People often use 
the prefix “ دیوگ یم رعاش ” [the poet says] to give legitimacy to an argument. 
Ahmad Shamlou (1976), one of the greatest contemporary Iranian po-
ets/philosophers, argued that “In my country, people deem poets as proph-
ets onto whom they bestow enviable love” (Talebi, 2020). Throughout the 
history of Iranic literature, poetry has been the language of scholarship, 
mass communication and every day discourse (Olszewska, 2015). Poetry 
in the region is a form of knowing-being so hegemonic that it is present 
in all layers of social life, from scholarly texts to children’s games 
(Manoukian, 2004). This relationship with poetry is especially strong in 
Afghanistan and Khorasan where Khorasani scholars, and here I refer to 
the historical region, have continuously participated in the generation of 
knowledge in various fields of philosophy, astronomy, medicine, linguis-
tics, feminism, identity and public discourse through poetry (see for ex-
ample, Molana Jalaloddin Balkhi ‘Rumi’, Khayyam, Avecinna, Fer-
dowsi, Meena Keshawar Kamal and Mohammad Kazem Kazemi, as ref-
erenced in Paper IV). Poetry is also a form of cultural heritage that is 
practiced across all walks of life regardless of the degree of education, 
literacy levels or socioeconomic status (Olszewska, 2015). This may be a 
surprise to some readers as they may connect poetry to a pastime of, or 
even intelligent work, of the middle class. In fact, when I first presented 
the proposal for this thesis, I was critiqued for this exact point, but for us, 
Khorasani people,  
تسیگدنز ِدوخ هرس کی ھکلب ؛تسین یگدنز زا ییاھ تشادرب ،رعش " ." [poetry is not just 
an expression of lived lives but it is life itself] (Shamlou, 2012). Poetry is 
in everyday life, it is often seen written on the walls in the streets, on the 
back of trucks and taxis; it is used by parents to teach their children the 
importance of certain values and concepts; it is rehearsed by non-literate 
people in rural regions and it is written by scholars and social commenta-
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tors. Olszewska (2015) describes her arrival to the most deprived neigh-
bourhood in Mashhad, Iran by seeing the following quote written by the 
locals, mostly Afghan refugee(d)s, on a run-down building:  
“ تسین چیھ ،چیھرد چیھ زج ایند ” [The World is nothing but nothing-within-
nothing]. I, myself, remember that during an outing to a village, I partook 
in a game called هرعاشم  (I did not find an adequate translation for this 
word) with a group of children there. The premise of the game is that one 
recites a verse from a famous poem and the next person has to recite an-
other verse that starts with the last letter of last verse of that poem and so 
on. One of my Afghan acquaintances informed me that the retired elders 
in his village also pass their time with this literary game despite the fact 
that they are mostly nonliterate. Poetry is also rehearsed loudly during the 
various children’s games such as hopscotch, dodgeball and a multitude of 
other local games ( ریمخ بت بت ,لتم لتا ,فابریجنز ومع , etc). My first visit to 
the school, where the protagonists of this thesis studied, was coincidental 
with their Dari class project presentation on famous poets from various 
countries around the world.   

 
In the region, poetry has also been an instrument of cultural and political 
contestations  and throughout the history, the poets have written social 
commentary and criticism on religious and political tyranny (Ghani, 
1988; Olszewska, 2015). The open-ended, ambiguous and allegorical 
qualities of poetry have bestowed a certain degree of license for social 
criticism that has allowed the ordinary people to embrace it as well, and 
express their everyday struggles through it (Manoukian, 2004). It is from 
this epistemological ground, and in relation to taking a decolonial stand, 
that I decided to use poetry and art in the process of this thesis.  

 
Decolonising research, as Smith (2005) argues, enables the people to re-
claim and recount their stories in their own ways, and in doing so chal-
lenges what is considered knowledge. If modernity/coloniality has per-
petuated certain ways of thinking-knowing at the cost of negating others, 
then reclaiming those other ways leads to re-creation of a  language that 
is not in relation of dependency to modernity/coloniality (Fanon, 
2008/1952; Mignolo, 2009; Tlostanova, 2019). In this way, the process 
of telling of own stories of struggle, not only serves to regain a lost dignity 
and constitutes counter-narrative to the hegemonic ideology, but it also 
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bears witness to the existence of these muted subjectivities (Anzaldúa, 
2012/1987; Fanon, 2008/1952; Smith, 2005). In the case of this thesis, it 
is poetry and art that are the ways through which I along with the protag-
onists of this thesis have reclaimed and recounted their stories, testifying 
to their collective struggles and hopes.  

 

The PAR Process 

The school 
This PhD project was enacted in a secondary school in south of Sweden. 
The school was located in a rural area and provided service for a large 
number of students from the surrounding towns. The school offered vari-
ous programs, one of which was a secondary school preparation and qual-
ifying program-Språkintroduktion- that was geared towards young refu-
gee(d)s. That is the students enrolled in this program had to pass certain 
number of courses in order to gain access to secondary education. Physi-
cal education and health (PEH) was one of the courses offered in this pro-
gram. My introduction to the school was facilitated by a senior colleague 
who introduced me to one of the PEH teachers at the school. This teacher 
discussed a number of concerns and issues in relation to the PEH curric-
ulum in contrast to what actually happened in classes and she was very 
interested in hearing what her students have to say about these concerns. 
Considering the fact that I had chosen PAR as my research approach, my 
main aim was to work with the students, and therefore, what was to be 
researched would be up to the students. However, this process of working 
with the students could potentially also answer some of the teacher’s con-
cerns or, at the least, create more self-awareness in the students. At that 
time, I still looked positively towards Freire’s idea of conscientisation. 
Researching the students’ questions was one the main points that I re-
ferred to in my application for ethical vetting which was approved in Sep-
tember 2018. A few other PEH teachers at the school were also interested 
in the process of this research and allowed me to attend their classes. In 
the school, I was also introduced to the students’ Dari teacher. Dari, the 
Afghan students’ mother tongue, was one of the mandatory subjects in 
the program. The Dari teacher was also really interested in the research 
process and most kindly allowed me to attend her classes. It was during 
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her classes that I could speak in Dari/Persian to the students. Dari and 
Persian are dialects of the same language and mutually intelligible.  

 
At the start of the academic year in 2018, I started to participate in the 
students’ Dari and PEH classes. As mentioned before, collaboration and 
dialogue are one of PAR’s main constituents, therefore I spent a lot of 
time building relationships with the community of Afghan students in this 
program. This time was important not only in becoming acquainted with 
the students individually and providing them with opportunities to test 
and question my trustworthiness, but also in learning about possible con-
cerns and limitations that we needed to negotiate and overcome.  

 

The students  
The students who decided to participate in this PAR process were among 
the Afghan students I met in the Dari and PEH classes at the school. They 
were all male with the exception of one female student. The students in 
these classes knew from the beginning that I am interested in working 
with them in a research project. During the long period of rapport build-
ing, I made myself available to their scrutiny. I had to be humble, respect-
ful, open and honest. Many of the Afghan students had been born and 
lived in Iran where they had endured a lifetime of discrimination and rac-
ism by Iranians, and were subjected to the discriminatory and oppressive 
policies of the Islamic Republic of Iran (Adelkhah & Olszewska, 2007; 
Hakimi, 2020). Even though I identified myself as a person with Khoras-
ani heritage, I had to openly acknowledge this systemic discrimination 
and the ways through which I had engaged in and benefitted from it. This 
openness and humility made it possible for students to examine my trust-
worthiness. I also became more acquainted with the students and their 
hopes and dreams, as well as certain limitations. For example, I soon 
found out that the majority of the students had had limited access to or-
ganised school throughout their lives, and therefore they had limited writ-
ing and reading skills. I had to modify my ideas on the use of mainly 
poetry and decided on having a more open approach to art in general. In 
addition, I observed that the many students were quick to support each 
other, clarify concepts and help each other with school projects. They also 
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extended this support to me when I exposed my fears and difficult expe-
riences of my own migration journey as a teenager to Canada. In addition, 
I have no knowledge of Swedish language or education contexts and after 
learning this, the students lent their support and helped me navigate 
around the school. Recognising, discussing and questioning the ways that 
I had benefited from ‘othering’ of Afghans in Iran while also exposing 
my own  migration experiences, as well as learning about the students’ 
vulnerabilities and limitations,  made it possible for all of us to engage in 
dialogue through a politics of mutual vulnerability, which helped us rec-
ognise the complexities in our lives and work together across our differ-
ences (Tuck & Guishard, 2013). 

 
Finally in October 2018, I presented the research project and premises of 
PAR and decolonial framework to the students in one of their Dari clas-
ses. I also emphasised that the whole process was to be a collaborative 
work. Ten students volunteered to work in the project and consented to 
became coresearchers in order to share their stories and analyses with the 
larger public and academia. I will refer to these students as coresearchers 
from this point onward. The ten coresearchers comprised of nine male 
and one female (the only female present in the class) between the ages of 
seventeen and twenty. Their diversity is representative of the larger pop-
ulation of young Afghan migrants in Sweden. Five of the coresearchers 
had initially migrated to Iran with their families as infants and three were 
born there. The female coresearcher had first sought asylum and lived in 
Pakistan for a few years and the last male coresearcher migrated directly 
from Afghanistan. Eventually between the years 2014 and 2016, all had 
arrived in Sweden as unaccompanied children. At the commencement of 
the project, all but one lived independently. Their experiences with phys-
ical activity were varied on account of their gender, legal and social status 
in their former places of residence. Eight of the coresearchers who had 
lived in Iran had some access to public sports facilities or physical activity 
centres and had engaged in football as well as martial arts in the past. The 
female coresearcher explained that she had engaged in playing basketball 
and doing yoga since moving to Sweden but did not elaborate on her ex-
perience prior to her arrival. The only coresearcher who had previous ac-
cess to formal school and formal PE was the one male coresearcher who 
had immigrated directly from Afghanistan. To sum up, the research team 
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for the PAR project consisted of the ten coresearchers and myself, as the 
academic researcher and facilitator.  
 

The research material 
To begin the collaborative work with the coresearchers, together, we de-
cided that the students can depict their stories of sports and physical ac-
tivity on individual posters starting from a time of their choice. The stu-
dents had autonomy and control over the what and how of their expres-
sions. They could use words, drawings or a combination of both, as long 
as it related to sports and physical activity. What I soon found out was 
that the coresearchers definitions of what constitutes sports and physical 
activity covered a wide range of activities. This included a wide variety 
of leisure activities such as playing music and dancing, as well as physical 
labour or functional activities such as commuting etc. Moreover, they dis-
cussed sports and physical activity in relation to their education, hopes 
and future dreams. This class activity was done over two 2-hour sessions 
and it included all the students who attended the Dari and PEH classes 
and not just the ten coresearchers, that is it was done as a class activity. 
Both Dari and PEH teachers expressed that this activity will enhance stu-
dents’ self-knowledge and also create a more cohesive social group; 
moreover, it would also allow the teachers to become more familiar with 
the students. Aligned with ethical consideration, this insured that all the 
students, in the class, regardless of their participation in the study, bene-
fited from this activity. The working languages during the session were 
Dari/Persian as well as some Swedish and English. During these sessions, 
the PEH teacher and I both provided posters depicting our own individual 
stories of sports and physical activity throughout our lives as examples. 
These two examples varied so as to provide more options for the students 
in ways they could put their stories on paper. I guided the research team 
along with their classmates and assisted them in constructing their post-
ers.  

 
Of course, this process was not without its challenges. For example, many 
students felt that they had to create something special and therefore it took 
a long time for them to put anything down on paper and some refused to 
do anything, as participation in this activity was completely voluntary. 
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Others took inspiration from, or sometimes copied, each other or the ex-
amples we (the PEH teacher and I) had provided. The students also 
worked together and discussed various issues that came up during the pro-
cess, for example whether certain activities should be mentioned or not. 
This somewhat collaborative process resulted in various representations 
of the students’ life experiences with sports including, timelines, words, 
drawing and even poetry. Some of the students were more expressive with 
words and others with drawings; still some others found it easier to repli-
cate what they thought was a good idea to represent their stories. The lat-
ter led to the creation of a number of similar depictions–i.e., drawing of 
trees as a symbol representing life. Once the students had produced their 
individual posters, the works of the ten coresearchers were separated and 
treated as research artefacts. Nine of these artefacts are shown in figures 
1-9. The tenth work has been left out as per wishes of the coresearcher.  
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Figure 1-9 Artefacts created by coresearchers, depicting their stories of sports and physical activity 
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Conversational interviews 
After the works of the ten coresearchers were collected, I proceeded to 
conduct individual interviews with each one in order to create more con-
text for the artefacts. These interviews were open conversational inter-
views that provided the space for storytelling and ensured a high degree 
of control over the creation and delivery of these stories by the 
coresearchers. Conversational interviews allow the interviewer to re-
spond to the stories which can provide both the interviewer and interview-
ees the flexibility to cocreate both what is said and how things are said 
(Blodgett, 2015). Considering both the vulnerability and somewhat pre-
carious contexts of the coresearchers lives, I decided to only take notes 
during these interviews. Since historically marginal communities have 
been exposed to data extraction by (Western) researchers equipped with 
high-tech devices (Smith, 2012/1999), not recording the interviews also 
were more aligned with my decolonial stand. During these interviews, 
which took about thirty minutes to an hour each, the coresearchers and I 
expanded on their artefacts and highlighted aspects of their engagement 
with sports and physical activity that they felt were important. The inter-
views were somewhat varied, some only discussed their experiences of 
sports and physical activity and others discussed more personal aspects 
of their lives; some were quieter and others more talkative but overall, 
they were open in discussing their posters. The coresearchers also had a 
chance to discuss information that they did not want to share openly with 
others. Even though my plan was to never single out a particular experi-
ence or expression by an individual, after each interview I ensured that 
the coresearchers felt comfortable about what was going to be shared pub-
licly with the rest of the research team. Despite differences, their collec-
tive experiences were very similar, regardless of their place of birth and 
previous countries of residence. I had to be more careful in relation to the 
single female coresearcher’s stories since, although still quite similar to 
others, there were key elements that could identify her as the narrator. In 
general, my strategy was to openly discuss only what I had permission to; 
this left the floor open for the coresearchers to discuss what, and when, 
they wished to share with others. On several occasions during the group 
discussions, some of the coresearchers felt more comfortable and shared 
what they had previously deemed private, others did not. In facilitating 
this process, I was inspired by the works of Azzarito (2016), Enright 
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(2010), Blodgett (2015) and Liebenberg, Jamal and Ikeda (2020). In these 
works, the researchers investigating various aspects of sport, leisure and 
physical activity, have involved youth in the process of research. The ex-
tent to which the youth in these studies have participated in the process of 
knowledge generation is different, but in my project, my main aim was to 
involve the youth as much as possible in all the stages, including analysis 
and dissemination.  

 

Participatory thematic analysis of material 
Smith (2012/1999) discussed various ways in which research methodol-
ogy can be decolonising which included methodology that allows for giv-
ing testimonies, reclaiming, reframing the community and writing theory. 
The participatory analysis of the material collected not only responded to 
this call, but also enhanced the coresearchers agency and ownership of 
this research. Before presenting the steps taken in this participatory anal-
ysis, I would like to highlight that the analysis of the material was already 
interwoven within our participatory work from the start, and in no way 
was a stage that was separate temporally and spatially from the rest of our 
work. The coresearchers and I, in depicting their stories and in our con-
versational interviews had already started to construct meanings and gen-
erate certain understandings. However, a more thorough and participatory 
analysis took place over two 2-hour sessions in a workshop style format 
where all of us, working together, used thematic analysis to identify 
themes in the material gathered. In conducting this workshop, I followed 
the guidelines provided by Liebenberg and colleagues (2015) in their 
manual for conducting PAR with youth. This manual is a practical guide 
for people who want to involve youth in research, particularly in analysis 
and dissemination stages.  

 
Thematic analysis systematically condenses a large amount of data into a 
set of important themes by carefully examining the patterns of meaning 
across a qualitative dataset (Braun et al., 2021; Liebenberg et al., 2015). 
The benefit of using thematic analysis is that it is not tied to a particular 
theoretical framework and as such can be used in a variety of research. 
Moreover, it is fairly accessible for novice researchers and the empirical 
material generated can be easily shared with public (Braun et al., 2021). 
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It also provides a rich and detailed description by creating codes that re-
flect the information gathered and identifies reoccurring patterns among 
them. The identified themes are then used as categories for further analy-
sis and presentation of the empirical material (Braun et al., 2021; 
Liebenberg et al., 2020). Thematic analysis of the material was done 
through an organic and messy process that I have attempted to organise 
in the following steps:  

 
Familiarisation with material 
The material used for this phase of the research included the ten artefacts 
depicting stories of physical activity, that the coresearchers had created, 
in addition to the notes that I had taken and was allowed to share during 
the individual interviews with each coresearcher. I had already written 
these notes on large papers in order to facilitate ease of analysis. During 
this first step, which took about an hour, the coresearchers studied the 
posters and the notes collectively. I encouraged questions and facilitated 
the lively conversation that followed. The coresearchers were interested 
in each other’s stories and experiences and were not shy to ask each other 
questions in order to clarify and elaborate various issues. The working 
language was Dari/Persian with some English and Swedish represented 
in the artefacts.  
 
Generating initial codes  
Once the coresearchers were familiar with the general content of the ma-
terial, I started the process of generating codes with them.  I explained 
that codes are descriptive words and phrases that identify a piece of in-
formation as important in relation to the research aim and that they often 
mark information segments as belonging to a particular group (Braun et 
al., 2021). To facilitate the process of code generations, coresearchers 
were equipped with a stack of post-it™ notes which they used to write the 
codes on, and stick it to the relevant places on the material. The 
coresearchers continued to converse in high spirits and work collabora-
tively while producing a comprehensive list of codes. This process took 
about an hour which marked the end of the first participatory analysis 
workshop.   
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Identifying themes 
We all met again in the same week to continue the analysis of the gener-
ated material. We continued our work with the organisation of the code-
words into themes. Themes represent overarching patterns in the empiri-
cal findings and highlight important relationships and contextual consid-
erations in relation to the research aim (Braun et al., 2021; Liebenberg et 
al., 2020). I collected all the post-it™ notes containing the codewords and 
placed them on a round table so that they all could be visible. The 
coresearchers went around the table and while discussing together started 
the process of grouping these codewords. This took about thirty minutes 
since all had to agree on the groupings. The coresearchers took liberty of 
reproducing some of the codewords that they felt belonged to more than 
one grouping. I acted as a facilitator of this process and guided the 
coresearchers when necessary.  
 
Reviewing research materials to understand and explain the meaning of 
themes  
In working with the young coresearchers, my aim has been to foreground 
their knowledge and their reflections and, therefore, discussing the rela-
tionship between codewords and the themes was one of the most im-
portant steps. Understanding how and why the pieces of the empirical 
material relate to one another is how theory is developed (Liebenberg et 
al., 2015). For this step, we all sat around the table with clusters of the 
word groupings laid out in front of us, and I facilitated a discussion re-
garding the relationship between codes in each cluster as well as the rela-
tionship between the different groupings. Eventually a thematic map was 
created which can be seen in figure 10. Once the discussions were com-
pleted, it was time to name the themes. For this purpose, I asked the 
coresearchers to first name each word grouping with a short phrase and 
then to compose a collective statement that elaborated the meaning of 
each theme. In summary, the coresearchers established five themes, 
which they called stories, as well as constructed five collective statements 
that elaborated and explained each theme more thoroughly. In order to 
ensure that these themes accurately reflected the research material, I then 
asked the coresearchers to go back to the raw material and extract quotes, 
anecdotes or representations that could be directly linked to each theme. 
In this way, the youth worked backwards; they chose a theme and then 
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added phrases, words and drawings that reflected that theme. They all had 
to agree and discuss their reasoning for their choices. Once again, some 
anecdotes and phrases were seen as related to more than one theme. This 
provided each theme with a rich assortment of quotes and anecdotes 
which then could be used to represent the empirical material. 
 

 
Maintaining credibility and coherence through ensuring inter-coder 
agreement  
Assigning criteria of good research within decolonial as well as partici-
patory frameworks is quite challenging. Smith (2012/1999) argues that 
methodological assessments in decolonising research should be con-
cerned with the broader politics and strategic goals of the research itself. 
She recognises certain projects that decolonising research can strive to do, 
claiming, re-presenting, testimonies, storytelling, celebrating survival and 
remembering (Smith, 2012/1999), all of which can be linked to the work 
done in this study. However, to ensure that the above projects were done 

Figure 10. Thematic map in progress  
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with accuracy and credibility in mind, I also employed what Burke (2016) 
distinguished as alternative criteria for assessing qualitative work. Burke 
argued that the quality of any qualitative research is both revealed and 
resides in the report, assigning the responsibility of assessment not only 
on the researcher but also on the reader. This list includes topics such as 
resonance, credibility, and coherence (Burke, 2021). Many of the activi-
ties mentioned above ensured that these criteria were maintained through-
out the process. Since the generation and the analysis of the material was 
done in groups accompanied by lengthy discussions before a final agree-
ment was reached, accuracy, coherence and inter-coder agreement were 
maintained.   

 
Producing the final empirical report  
We used the last part of this workshop to finalise and prepare the gener-
ated knowledge for dissemination. As mentioned before, overall, five 
themes were generated. The coresearchers called them stories, relating the 
themes to their collective life histories. Each theme or story was accom-
panied by a collective statement that the youth had created, as well as a 
rich assortment of personal quotations, words, drawings and phrases. In 
keeping with decolonial and feminist traditions that recognise the collec-
tive knowledge and efforts contained in individual stories and experiences 
(Mohanty, 2003; Smith, 2005), I made the choice to compound the per-
sonal quotations, words and anecdotes into one composite vignettes for 
each theme.   

 
Composite Vignette  
Vignettes have been used for various purposes in research (Blodgett et 
al., 2011; Spalding & Phillips, 2007). For example, Blodgett and col-
leagues (2011) used vignettes as a narrative strategy for presenting the 
research voices of Indigenous community members. Spalding and Philips 
(2007) used vignettes to encapsulate what they found in their action re-
search in a reflective and analytical manner. Alternatively, Smith and col-
leagues (2015) used vignettes as a tool for knowledge translation in rela-
tion to disability research with the aim of facilitating impact for disabled 
people and health professionals. As I have discussed in paper II, I used 
vignettes to represent the empirical material and findings in an ethical 
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way that reflected the collective experiences of the coresearchers. Com-
posite vignettes are vignettes that combine experiences and voices of mul-
tiple people into a single, synthesised narrative (Schinke et al., 2016). 
Drawing on feminist and Indigenous traditions, I believe that composite 
vignettes acknowledged and showcased collective histories, hopes, ways 
of knowing and efforts of the young coresearchers that derive their re-
sistance. These narratives provided a more whole, evocative and collec-
tive depiction of the coresearchers’ experiences  (Schinke et al., 2016; 
Spalding & Phillips, 2007). In addition, employing composite vignettes 
was an effort to honour all the coresearchers by including all their stories 
in each of the presented narratives. Moreover, in keeping with the ethical 
responsibilities and the requirements set by Swedish Ethical Review Act 
(2003) and the EU Data Protection Ordinance (2016), composite vignettes 
ensured the anonymity of the coresearchers, who are deemed vulnerable 
due to their age and refugee(d) status by Swedish law.  

 
Even though, the use of vignettes in this thesis was effective, it was not 
without limitations. It must be noted that I was the one who constructed 
the vignettes and therefore, they reflect my beliefs, interpretation and 
thoughts. Granted that each vignette was composed of a collective of 
words, individual experiences and drawings that the coresearchers had 
identified already, they, themselves, were not involved in the final crea-
tion process. Looking back, involving the coresearchers in this process 
would have elevated the collaborative dialogue which has been my main 
intention throughout this work. But unfortunately, time limits and my in-
experience prevented this from happening.  

 

Participatory dissemination  
Continuing the aim of the study, conducting participatory dissemination 
was the last step in this PAR project. Considering the negative discourse 
and problematic narratives regarding unaccompanied children (Stretmo, 
2014; Wernesjö, 2011), engaging in participatory dissemination has the 
potential to enhance the young people’s agency and self-expression, ena-
bling them to enter public conversations about their own lives (Azzarito, 
2016). In addition, providing public educational spaces outside of the con-
text of PEH classes makes it possible for the coresearchers to voice their 
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opinion and represent their embodiments so that they can be understood 
on their own terms (Azzarito, 2016; Enright, 2010). It also provides them 
with the opportunity to express their needs and advocate for support and 
resources (Liebenberg et al., 2020). For the coresearchers in this study, 
their main hope in doing the research was to re-present themselves to their 
teachers, staff and students at the school and to show that they have a past 
and history. In this sense their intentions were local but when the context 
was provided to go beyond their school and reach the community and 
beyond, they fully engaged with it.  

 
At the end of the participatory analysis, I asked the coresearchers how 
they would be interested in disseminating their project and provided them 
with some examples. They expressed that having an exhibition, that 
would showcase their art and their findings, in their school would be the 
most appropriate, since it would allow them to tell their stories to their 
teachers and classmates. I also suggested to have the same exhibition at 
the university so as to engage a broader public, particularly future PEH 
teachers. As stated above, the coresearchers showed interest in engaging 
with the second exhibition as well. It must be noted that in conducting 
participatory dissemination, it is crucial not to burden the coresearchers 
with more work or decision making than they want or can manage 
(Kaukko, 2016; Liebenberg et al., n.d.). This was especially true for the 
coresearchers in this project since they were already facing numerous 
challenges such as the stress of their academic work which was directly 
linked to precarity of their status as refugee(d)s. The young Afghans were 
busy trying to meet academic requirements in order to enter the job mar-
ket and find more stable residency status. Therefore, I had to step up and 
take charge of organising the exhibitions. I decided to stage the exhibition 
in three languages of Dari/Persian, English and Swedish. The themes, the 
collective statements and the composite vignettes were translated to Eng-
lish (by myself) and to Swedish (by the PEH teacher). The students’ Dari 
teacher also helped me with correcting the Dari/Persian grammar. The 
first exhibition was showcased at their school with the students and the 
teachers at their school as the intended audience. The exhibition was on 
display for a week at the entrance of the school and the school staff and 
teachers were notified of its content and purpose. With the permission of 
the youth and the school, I also invited a local reporter to the first day of 
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the exhibition. The second exhibition was a one-day event at Malmö Uni-
versity in conjunction with a lecture that I gave to future PEH teachers. 
Even though the main audience of this event were the future PEH teach-
ers, attendance to this lecture was open for the university staff and stu-
dents as well as the larger public. I had also invited representatives from 
local refugee advocacy organisations and independent media agencies. 
Even though the coresearchers had not taken a large role in organising 
these events, during the events they took control and ownership of the 
projects. In fact, during the first exhibition, I disappeared to the back-
ground as they engaged with the audience and the reporter in lively con-
versations. This resulted in a news report in the local newspaper which 
was delivered free of charge to the members of the community. The 
coresearchers were excited about this report since many of them lived in 
the community and therefore had received the paper copy of the newspa-
per. Some told me about how they have shared pictures of the news report 
with their families in Iran; others were quick to remind me (and each 
other) that despite the good content of this report, it will take only one 
wrong action from a refugee(d) person to put a bad light on everyone, 
demonstrating once again how aware they were of the everyday bordering 
that happened in their lives. Yet, almost everyone volunteered again to 
participate in the second event. Some even wanted to have a short public 
presentation in Swedish for the audience, but the audience in the second 
event was a lot larger and that overwhelmed the coresearchers at first, so 
they forgo the public talk. However, once again, as time passed, many of 
them took more control and participated in engaging conversations with 
the attendees. They expressed their satisfaction with the second event as 
well and felt that their talks with the PEH teacher trainees were generally 
fruitful.  

 
The process of participatory art-based research that I have described here 
may sound seamless and without difficulties. In reality, this process was 
simultaneously effortless and challenging. It took a considerable amount 
of time to plan and facilitate the various stages. These concerns coupled 
with the fact that I, myself, was not familiar with Swedish context and did 
not speak Swedish created many obstacles; navigating the Swedish school 
system, the students’ various efforts, skills and commitment levels, the 
logistic of meeting all the students at the same time, the fact that some of 
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the students who initially volunteered to participate relocated shortly after 
the start of the project were just some of the challenges that I have had to 
overcome. As I will elaborate later, another challenge was the unpredict-
ability that goes hand in hand with engaging with the concept of consent 
as an on-going process. This meant that the coresearchers had the final 
say in how and when they participate, and therefore, I had to create con-
texts where their participation, if they wished, was possible and wel-
comed. However, I believe these challenges are present in any research 
project to some degrees and in many ways, I had prepared myself for the 
work and commitment that this project needed. 

 
On the other hand, our (the coresearchers’ and mine) comfort with art as 
a way to communicate, express and narrate stories was what made the 
process seem effortless. Engaging in the process of research via art recon-
nected us to our own ways of knowing and therefore made the research 
process smoother. This does not mean that all the coresearchers produced 
complicated renditions of their life stories, but that through art, they were 
able to show and tell what they had experienced, felt and thought about. 
Another factor that influenced the progress of the project was my insider 
position both in terms of familiarity with language as well as the cultural 
contexts in which the coresearchers discussed their experiences. More im-
portantly and as I will discuss later in this chapter, it was my ethical ac-
countability to the students that led to the development of mutual trust 
between us which, in turn, advanced the course of the project.  

 

Processes external to PAR 
The remaining part of this thesis is comprised of two broad intertwined 
sections. First is a theoretical reading of my own thinking-doing in this 
process, in relation to decolonial scholarship as well as borderland, Indig-
enous and Black feminism works. Second is a systematic evaluation of 
the PAR project using the analytical tool offered by Spaaij et. al. (2018). 
Spaaij and colleagues (2018) offered a multi-dimensional model for eval-
uation of participatory research in the context of sports and physical ac-
tivity. They proposed that participatory research can be conceptualised 
along the three dimensions of degree of participation, degree of power 
changing and degree of reflexivity. Since these three dimensions bring 
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forth the epistemological, methodological and political issues, they also 
need to be considered in relation to the structures of authority present in 
the context of the research project (Spaaij et al., 2018). The first dimen-
sion is participation and it is defined in terms of both level and scale, 
where level of participation marks the depth of the local community’s 
involvement in the research process and the scale indicates the breadth of 
the community’s involvement. Level of participation ranges from shallow 
participation where researchers control the whole process and community 
participation is limited to consultation, to deep participation where con-
trol of the research process and its ownership rest in the hands of the com-
munity (Spaaij et al., 2018). Degree of power-shifting is the second di-
mension and it is inextricably intertwined with the degree of participation. 
Research has described power-shifting as one of the most important yet 
challenging aspects of PAR process (Kidd & Kral, 2005; lisahunter et al., 
2013; Luguetti & Oliver, 2018; Spaaij et al., 2018). Participatory research 
requires a reconceptualization of power relations between the academia 
and the coresearchers which affirms that knowledge does not reside only 
within academia, and people are capable of generating valuable 
knowledge that can lead to life-affirming strategies (Cammarota & Fine, 
2008b; Smith, 2012/1999) This, in turn, repositions the role of the re-
searcher from a detached director and extractor to a facilitator and collab-
orator (Spaaij & Jeanes, 2013). Who has the control during the research 
process, whose knowledge is counted and for whose benefits is the re-
search are some of the critical questions that need to be addressed and 
negotiated (Spaaij & Jeanes, 2013; Tuck & Guishard, 2013; Walsh, 
2015). Contemplating these questions leads to the third dimension of the 
model which is reflexivity. Freire (2005/1970) argued that “those who 
authentically commit themselves to the people must re-examine them-
selves constantly” (p. 60). Reflexivity broadly refers to an understanding 
and questioning the subjective, institutional, social and political process 
through which research is conducted and knowledge is generated 
(Hamdan, 2010). In addition, reflexive researchers acknowledge their 
own values, beliefs, world, spatial, temporality, geographical contexts, 
cultural contexts, etc. and that these concepts are changed and remade in 
the process of research (Hamdan, 2010; McGannon & Smith, 2015). 
However, decolonial researchers have advocated for more radical reflex-
ive practices that consider not only the researchers’ positionalities but also 
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larger systemic power relations between people and institutions, includ-
ing the systems of imperialism and colonialism (Darnell et al., 2016; Fine, 
1994; Spaaij et al., 2018, 2019). 

 
Even though PAR approach has been offered as a way to democratise the 
research processes, there are various complex and often ambiguous power 
dynamics, systemic and institutional practices as well as logistical issues 
that interfere with this goal (Chase et al., 2020; Cooke & Kothari, 2001; 
Spaaij et al., 2018). Spaaij and colleague (2018) identify two broad insti-
tutions of sport and education as structural authorities that interfere with 
emancipatory aims of participatory research and influence the three di-
mensions of participation, power-shifting and reflexivity. In many in-
stances these institutions reproduce and reinforce hierarchical power dy-
namics and hegemonic ways of knowing and being (Darnell & Hayhurst, 
2011; Stein et al., 2020). Even though Spaaij and colleagues (2018) have 
offered this model within the context of sport for development, their con-
tentions, that scholars engaging with participatory practices must do so 
with full awareness of whose knowledge and questions are addressed and 
centralised, converges with decolonial critique, making the above-men-
tioned model a suitable analytical tool for the assessment of this PAR 
project. 

 

Ethical considerations 
Ethical conduct has been an essential and required feature of my thesis 
from the beginning to the end, not least because as a somewhat insider 
researcher, I have had to live with the consequences of my research in my 
daily life (Smith, 2012/1999). The process of researching with the Afghan 
youth has exposed numerous ways through which my own life, both as a 
young migrant in Canada and now as an adult in Scandinavia, has been 
similar and different to the youth’s lives. These similarities and differ-
ences have made me recognise my own vulnerabilities, strengths, blind 
spots and biases (Tuck & Guishard, 2013). Tuck and Guishard (2013) 
maintain that the emphasis on procedural processes by various ethics 
boards only safeguards individual rights and autonomies while leaving 
undisturbed the scientific research’s complicity in sustaining racist, het-
eropatriarchal and colonial systems and relationships. Instead, they argue 
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for relational ethics where partnerships, commitment, accountability and 
social justice are foregrounded (Tuck & Guishard, 2013). Therefore, for 
me, being ethical, has meant that I move beyond procedural ethic guide-
lines set out by Swedish Ethical Review Act5. That is aside from follow-
ing the minimalist and mandatory codes outlined in the ethical vetting 
process, I have had to consider doing what is right (Palmer, 2021) in re-
lation to the partnership, commitment and accountability that I have to-
wards the youth. 

 
Taking a decolonial option has already made the process of this research 
personal. Being from Khorasan and an immigrant youth myself, “Scien-
tific objectivity was barred to me, for the alienated, was my brother, my 
sister, my father” (Fanon, 2008/1952, p. 175). Positioning myself as a 
somewhat insider researcher gives rise to the dilemma of loyalty and re-
sponsibility. However, this has meant that I needed to be highly reflexive 
of my own positionality and my complicities as well as my ethical respon-
sibility to the coresearchers. In choosing to walk with the coresearchers 
and ask, I have closed the objective distance between us because I agree 
with Anzaldúa that: 

In trying to become ‘objective’, Western culture made ‘objects’ of 
things and people when it distanced itself from them, thereby losing 
‘touch’ with them. This dichotomy is the root of all violence. 
(Anzaldúa, 2012/1987, p. 59).  

Following Anzaldúa’s argument, I have delinked this research from the 
rhetoric of objectivity. This does not mean that this dissertation is not 
trustworthy, rather it means that through a rigorous process of collabora-
tive dialogue with the coresearchers, I have attempted a more ethical anal-
ysis of the coresearchers and my own lived realities. In the section that 
follows, I will further expand on and discuss specific ethical concerns that 
I struggled with and negotiated in the course of this study.  
 

 
5 According to Ethical Review Act in Sweden, researchers must complete an ethical vetting process in cases 
where humans are involved and in particular vulnerable population. This project was approved and given the 
reference number: 2018/263 
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On research questions 
The small body of literature pertaining to doing a graduate research using 
PAR warns of the many challenges that doctoral students face in the 
course of their studies (Klocker, 2012; McCormack, 2004; Moore, 2004). 
The demand to meet the institutional requirements while also challenging 
those same hierarchical structures is seen as a daunting prospect (Klocker, 
2012; Moore, 2004). As I denoted in the previous chapter, my aim of de-
coloniality have complicated adherence to certain institutional require-
ments, both theoretically and methodologically. Another area of tension 
has been the issue of designing research questions. At the beginning of 
this process and before meeting the coresearchers, I had designed certain 
research questions; however, I soon realised that the young Afghans were 
not interested in researching those. To give an example, I had initially 
thought to investigate the coresearchers experiences in relation to their 
PEH class in Sweden, but they were absolutely not interested in this topic. 
What they learned in PEH class was irrelevant to them. Instead, they 
wanted to speak about their own stories in order to re-present themselves 
on their own terms to their teachers and classmates. In a way, what they 
were taught was not important, what had relevance to their presents and 
future hopes was what they had done to learn and live; and this was what 
they wanted to speak about. Keeping with my decolonial stand, and my 
commitment to walk/ask with them, made it imperative that I respect their 
wishes. I, therefore, laid my questions aside and instead attempted to for-
mulate questions out of what they wanted to research. But as I continued 
my reading of decolonial, Indigenous and borderland scholarship, this too 
felt wrong.  

 
Decolonial scholars have argued that, under modernity/coloniality, the 
objective knower’s sense-of-self is bound to his knowledge-of-others. 
This philosophy justifies the acquisition of bodies and territories, and the 
rule over them (Maldonado-Torres, 2007; Tuck & Yang, 2014). “Thus, 
[in modern/colonial logic], the right to conquer is intimately connected to 
the right to know” (Tuck & Yang, 2014, p. 3). In this way the notion of 
‘discovery’ has legitimised the study of some people while placing the 
researcher in a superior position of expert in relation to those who share 
their experiences or knowledge (Djampour, 2018; lisahunter et al., 2013; 
Said, 2003/1978; Tlostanova et al., 2019). Under modern capitalist labour 
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market then, knowledge becomes a commodity that can be bought and 
sold, and new knowledge is highly prized (Smith, 2005).  
 
In the current times, the efforts of previously silenced people to reclaim 
their ways of knowing have coincided with institutional interests in those 
same knowledges. The old adage of ‘doctrine of discovery’ (Dunbar-
Ortiz, 2014) has taken a new shape as universities and researchers race to 
‘produce’ and own the newest knowledge (Jordan, 2003; Smith, 2005). 
As discussed earlier, even the most participatory models are being co-
opted and turned to metaphors (Tuck & Yang, 2012) “for the purposes of 
supporting and reproducing the social relations of accumulation in their 
multifarious forms” (Jordan, 2003, p. 195). Perhaps a great example of 
this is the multitude of times, and in different academic contexts, that I 
have been asked for my research questions, and my discoveries in relation 
to them, when presenting this work. 
 
As mentioned earlier rather than posing research questions and then work-
ing to discover their answers from a position of expertise, I have outlined 
a general aim. Having already stated that I have not discovered new ex-
periences or phenomena, my intent has been to walk asking, in order to 
acknowledge and make visible the ways in which the Afghan youth make 
and remake meanings in relation to sports and physical activity, enact 
agencies, resist and re-exist in the margins. Yet, I am not certain whether 
refusing to pose research questions has been disruptive; or it has, in fact, 
concealed the doctrine of discovery, which some argue is inherent to the 
work of modern/colonial institution of university (Bhambra et al., 2020; 
Tuck & Guishard, 2013). These are questions that I still have no answers 
for.  

 

On consent 
Even though, acquiring an informed consent from the participants is one 
of the mandatory steps of doing research involving humans, many argue 
that the concept of consent must go beyond bureaucratic institutional re-
quirements. How do we know if the consent given is, in fact, informed? 
Or voluntary? And if it was given at one time, will it hold from that point 
onward? Many researchers involved with participatory methods have 
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written on the issue of consent (Hopper & McHugh, 2020; Kaukko, 2016; 
Nunn, 2018; Spaaij et al., 2018; Whitley et al., 2014). This is particularly 
important when the people involved in the research could be placed in 
vulnerable positions (Chase et al., 2020; Kaukko, 2016; Whitley et al., 
2014). For the purpose of this research, I too had to acquire a written con-
sent form.  This consent form was translated to Dari/Persian first and then 
reviewed by the students’ Dari/Persian teacher to assure its accuracy. 
Considering the students differing ability in term of reading Dari/Persian, 
I also went through the form with the students and explained it word by 
word and only then obtained the signatures of the ten coresearchers. This 
was, however, just a first step. Throughout the PAR process, from gener-
ation of material to their analysis and dissemination, consent was an on-
going issue that needed to be negotiated again and again. I did not want 
the coresearchers to feel that they are required to participate in various 
steps of the project in any way, and therefore, had to reiterate the volun-
tariness of each step. There were many instances when some of the 
coresearchers volunteered for something but then backed out, and there 
were other situations when coresearchers, who were hesitant at the begin-
ning, stepped in to do a job. Overall, I found that true participation meant 
that firstly, the context and conditions for that participation had to be cre-
ated; and secondly, the option to participate had to remain within the con-
trol of the coresearchers (Kaukko, 2016).  
 

Coresearcher, what’s in a name?  
In her dissertation, Djampour (2018) questions the academic tradition of 
acknowledging members of academia who have somehow contributed to 
the thinking process of researchers in terms of methodology and theory 
as colleagues, while not extending the same courtesy to the participants 
of the research (Djampour, 2018). I reiterate her recognition of asymmet-
ric power relations as one reason for this. I too get paid for completing a 
job that the coresearchers helped me with. This asymmetric power rela-
tion is especially problematic when it is the work and voices of the so-
called other that is at the centre of the research. In fact, through maintain-
ing this asymmetric power relation, much of the research about the other 
is a colonising discourse of the other (Anzaldúa & Keating, 2015; Fine, 
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1994; hooks, 1990). Discussion of one’s research implications for the par-
ticipants, therefore is necessary if one is to be ethical. On the other hand, 
Fine (1994) argues that the tradition of writing about has obscured the 
entanglements that connect the researcher to the participants; that is, it 
inscribes the other and blurs the self and refuses to engage the contradic-
tions that is present in research. Working the hyphen, that is the space in 
between, means that one acknowledges the that “there is no simple binary 
opposition of Self and Other, nor of the texts that inscribe and texts that 
resist” (Fine, 1994, p. 75). Having these critiques in mind, and in light of 
my decolonial praxis of walking and asking, I have chosen to call the 
young people, who collaborated with me in generating, analysing and dis-
seminating the empirical material in this dissertation, ‘coresearchers’. In 
addition, I have acknowledged our collaborative work by including them 
as co-authors, albeit symbolically, in one of my papers. At the end, how-
ever, this is my thesis project, for which I alone am accountable to my 
university but to have claimed it as purely my work would have been in-
accurate and unethical. In choosing to call the young Afghans coresearch-
ers, not only have I acknowledged their contribution to the PAR project, 
but I have also recognised the ways this relationship has changed me as a 
researcher and shaped the contents of this thesis. This does not mean that 
I have freed myself from being complicit in reproducing certain injus-
tices. In fact, by calling the youth coresearchers, I may have, in some 
ways, forced upon them a certain role, a role that, unlike me, they do not 
get paid to complete. Furthermore, in highlighting their agency, I may 
have risked undermining their vulnerabilities and hindered due response 
by governmental bodies. These dilemmas, that are yet unresolved in this 
work, have made visible the ethical accountability and responsibility that 
us, academic researchers, have towards those who participate in our stud-
ies.   
 

On becoming an auntie6 
My ethical responsibility towards the coresearchers has also meant that 
the relationship that we constructed throughout this process have contin-

 
6 It is common for Iranians and Afghans to call people whom they feel close to auntie or uncle. This signifies 
a symbolic familial relationship even though it is not bound by blood.  
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ued on and, in some cases, expanded beyond the boundaries of the re-
search, taking different and multi-layered roles. That is, it is not only them 
that need to be named; depending on each coresearcher and how we in-
teract, I have become a ھلاخ  [auntie], friend, tutor or have remained a re-
searcher.  

 
When I first met the Afghan students and was introduced to them as a 
researcher, they called me مناخ  [Ms.]. Since the majority of the care work-
ers and educators in the lives of the young refugee(d)s are women, being 
an adult woman made it easier for me to interact with both male and fe-
male students. As the students and I interacted more and my collaboration 
with the coresearchers advanced, some of them started to call me ھلاخ  
[auntie]. By calling me auntie, not only they announced that I have been 
deemed trustworthy enough, but they also bestowed a certain responsibil-
ity onto me. That is by trusting me with their stories, they also expected 
that I would be worthy of this trust. Tuck and Guishard (2013) discuss 
that meaningful trust and reciprocity means addressing the direct needs 
of the community and as such I found myself offering support as a tutor, 
translator, friend or advocacy guide. However, this trust has been moder-
ated by gender, and thus has had its limits. My attempts to develop deeper 
connections with the coresearchers beyond the scope of the project has 
resulted in only three meaningful relationships, one of which is with the 
female coresearcher. These various roles, some of which quite intimate, 
does not mean that the coresearchers became dependent on me. Rather it 
means that we developed meaningful and reciprocal relationships based 
on mutual trust. 

 

On anonymisation   
It is part of the ethical requirements of any research involving people, and 
in particular those who may be in vulnerable positions, to anonymise 
names and identifiable details. However, I have found this procedure 
problematic from the start. How can I change the names of people who 
are coresearching with me? How can I deny them the right to own the 
process they are co-creating? Answering these questions became even 
harder when nine out of ten coresearchers did not want to be anonymised. 
In fact, they participated in this project so as to be able to create narratives 
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about themselves and publicise their stories in their own ways. They 
wanted to be named as the creators of the empirical material. So, what 
does it mean to anonymise the names of the people who want their names 
to be recognised, especially when I know who they are? On the other 
hand, the coresearchers are young and in vulnerable positions. There are 
also legal and ethical limitations in relation to their identities in Sweden 
and in countries they have lived. In addition, there is always a possibility 
that some unforeseen and unfortunate event in the future could jeopardise 
their lives. These are the thoughts and questions that I have had to cope 
with. At the end, and after discussing these questions with the coresearch-
ers, I made certain decisions alone and others in collaboration with them. 
I have deliberately chosen not to go into details regarding what type of 
changes have been made when presenting them. Instead, as previously 
mentioned, I have attempted to present their narratives collectively. As 
noted in the previous section, I have acknowledged them as symbolic co-
authors in one of the papers included in this thesis but once again, I have 
chosen to deliberately not disclose the details of their identities.  
 

The teachers in the school: A lesson in discomfort 
The scholarship on young (forced) migrants and especially ‘unaccompa-
nied children’ has problematised the role of gatekeepers as an influencing 
factor on the who and how of the participation (Chase et al., 2020). How 
one attempts to access the participants can create “risks of selection bias, 
of silencing particular voices and of spotlighting certain experiences 
while ignoring others” (Chase et al., 2020, p. 458). My access to the youth 
was initiated through a PEH teacher and in this way, it was already limited 
to the students in this particular school. The PEH teacher connected me 
to other teachers and staff at the school, and helped me with the facilita-
tion of the first workshop, as well as with the translation of the themes 
and stories to Swedish, which were then used in the exhibitions. Another 
important figure was the Dari/Persian teacher who allowed me to attend 
her classes in order to access and connect with the students. In addition, 
most of the PAR process from generation of material to analysis was done 
during her classes, that is she gave leave to the coresearchers to work on 
the project. She also offered her support for translating some of the mate-
rial into Dari/Persian. In addition, I was in contact, although to a much 
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lesser extent, with some of the other staff, namely the school principal 
and other teachers directly involved with the youth. The staff and the 
teachers at the school were most hopeful in granting me access and re-
sources but they were in positions of power in relation to the Afghan stu-
dents. This is problematic since it run the risk of pressuring the refugee 
youth to take part in the project or place the gatekeepers in decision mak-
ing positions in relation to the specifics of the project (Chase et al., 2020; 
Enright, 2010; Kaukko, 2016). My strategy in this case was to purpose-
fully distance myself from the school administration and teachers when 
the process started in order to fully support the youth. In a way, the teach-
ers’ involvements decreased more and more as the project advanced. 
However, this decision was not without repercussions. For the second ex-
hibition which was displayed at the university, I did not involve the teach-
ers directly. This created a grievance for the Dari/Persian teacher. She told 
me, after effect, that she wanted to have been there at the university and 
felt somewhat slighted that I did not make arrangement for her to be there. 
I apologised to her and informed her that everyone was invited from the 
start as this was a public event and we left it at that. But I am not sure how 
to take this. Was I somehow disrespectful to her and the support she had 
offered? Had I used my position of power to undermine her involvement 
in the project? Nonetheless, this small incident serves to remind us that 
engaging in emancipatory work with young people is always mediated 
through established and hegemonic power structures.  
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SUMMARY OF THE ARTICLES  

In this chapter, I will summarise each of the four papers included in this 
thesis. These four papers each mark a different point in my journey of 
writing the thesis. The papers can be read in isolations but together they 
form a coherent picture of my understanding and thought process 
throughout the journey to the borderlands. They also make visible the 
complexities and affordances of engaging in decolonial and participatory 
work of asking/walking.  
 

Paper one: Decolonizing sport and exercise 
psychology within a European context, a critical 
overview 
Published in Scandinavian Sport Studies Forum (11), 2020, 25-42. 
www.sportsstudies.org 

 
Paper one marks the beginning of my doctoral journey. Despite the title 
of the paper, I now believe that, at this time I was still firmly rooted within 
the modern/colonial thought system. However, my own relocation expe-
riences, in combination with theoretical readings that I had engaged in, 
had begun to make me critical of the discourse of sport and integration, 
especially within my (then) discipline of sport and exercise psychology. 
In this paper, I provide a critical overview of the field of sport and exer-
cise psychology research in relation to migration, integration and accul-
turation discourse. Moreover, I argue for scholarship within the field, that 
is done by and with the marginalised communities, treating them as active 
agents of change within their own lived realities. I contend that such 
scholarship has the potential to decolonise the field of sport and exercise 
psychology. Now, I am not sure if this later argument is possible at all 
within the current structure of university. I reflect on this later in this the-
sis. 
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I start the paper by positioning myself and describe the uncomfortable 
feelings of being spoken for and about on a regular basis, by media, by 
research and by legislators. I, then, delineate that the act of being spoken 
for and about is done from a Eurocentric framework that has positioned 
people like me, ‘the cultural other’, as fundamentally different and less 
than my European counterparts (Ratna & Samie, 2018; Said, 2003/1978). 
I describe how sport and physical activity research has been important in 
(re) producing certain problematic narratives about the ‘cultural other’. In 
addition, such scholarship has “failed to critically interrogate the political 
implications of being an ‘outsider’ within the inequitable, able-bodied, 
gendered” (Ratna & Samie, 2018, p. 23) and Eurocentric field of sport. 
Next, I present a detailed critique of various sport and exercise research 
performed in Europe in relation to acculturation psychology. I argue that 
the majority of these studies, including my earlier work, have used (post) 
positivist models that depict acculturation and integration as linear and 
universal processes which obscure the lived realities of the people in-
volved. I further maintain that such (post) positivist foundations tend to 
be present, even within more critical approaches of cultural sport psychol-
ogy. I contend that by leaving socio-political and whiteness discussions 
unacknowledged, the research within the field runs the risk of becoming 
complicit in the perpetuation of power inequalities and the (re)production 
of problematic stereotypes about the ‘cultural other’. Next, I offer decolo-
nial praxis of researching with and by the community involved as a way 
to counter hegemonic power of Western thought. Such scholarship can 
actively contribute to the development of both communities’ and individ-
uals’ psychosocial well-being by shifting the focus to the needs and ex-
periences of the ‘cultural other’, while also transforming the process of 
research, its assumptions, ethics and outcomes in the process. Lastly, I 
argue for participatory action research and art-based methodologies as 
ways to engage in such decolonial praxis.  
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Paper two: Decolonial stories of forced migrants in 
physical activity and sport, ‘we the Afghan kids’ 
Published in N. de Martini Ugolotti & J. Caudwell (Eds.). Leisure and 
Forced Migration: Lives Lived in Asylum Systems. (pp. 157-175). 
Routledge: London and New York, 2022. DOI: 10.4324/9780429341045-
13 
 
In this paper, my attempt to delink from modern/colonial thought be-
comes more apparent as I shift to the outside of the discipline of sport and 
exercise psychology. Instead, I ground the analysis in the lived experi-
ences of Afghan youth, their local histories and their struggles to bypass 
the precarities associated with their refugee(d) condition. My aim here is 
to work against the dominant discourse of integration and sport which 
places the young refugee(d)s in problematic narratives that centre around 
their deficiencies.  This paper is written as a book chapter in which I pre-
sent the empirical findings of our (the coresearchers’ and myself) PAR 
project. To recognise this collaborative endeavour, I acknowledge the 
youth as co-authors, albeit symbolically.  

 
Inspired by a lecture from Chimamanda Ngozi Adichie (2009), I start the 
chapter by emphasising the importance of many stories in countering the 
essentialising and othering effects of hegemonic discourse in relation to 
‘unaccompanied children’. I also problematise the integration discourse 
in relation to sport and argue that sport in this way has become a neo-
colonial and neoliberal tool for ‘civilising’ and managing the ‘uncivilised 
other’ (Carrington, 2015; Darnell & Hayhurst, 2011; Khan, 2013). I ex-
plain the importance of delinking from such rhetoric to reclaim one’s own 
stories and ways of knowing. I continue the chapter by presenting the 
methodology, the analysis process and the empirical findings of our PAR 
project.  

 
Due to word constraints, I needed to combine the themes, collective state-
ments and composite vignettes, discussed in the last chapter, into two 
overarching stories. The first theme or story showcases the youth’s 
agency in response to various encounters and experiences in their lives. 
Accompanying this agency, there is a deeply engrained notion of self-
awareness and introspection that ties their stories together. The 
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coresearchers revealed that from a very young age they have been pro-
foundly aware of the disadvantages in their lives, yet they did not merely 
endure them. Instead tapping into their cultural heritage, they developed 
resourceful strategies that turned these encounters into spaces of 
knowledge-making about themselves and their social world. Furthermore, 
they demonstrated that they continuously work to re-create conditions of 
dignity and re-existence amidst highly precarious conditions.  

 
As much as it has been important to highlight shared stories and struggles 
of the coresearchers, it is also imperative to give justice to diverse view-
points in these histories and struggles. The second theme explores the 
youth’s differing attitudes in relation to motives and experiences of phys-
ical activity. A number of youths highlighted social opportunities present 
in formal or informal sport settings, such as football, as a motive to par-
ticipate in sports; while others underlined that they engaged in sports to 
be more psychologically self-aware. In this way, contrary to the Swedish 
sports clubs’ hegemonic understandings (Jakobsson, 2015), the 
coresearchers did not prioritise competition and skill development as rea-
sons to participate in sports or physical activity. The youth also demon-
strated an interesting and complicated relationship with football. While 
for the majority of the boys in this research team, football was a place of 
fun, friendship and community, others (the female coresearcher and an-
other male) contested these unifying notions of football, and rendered 
football a gendered arena where they did not feel comfortable in. These 
two coresearchers, however, simultaneously offered a reinterpretation of 
their own relationship with football as football fans. As such, not only did 
they bypass the gender norms implicit in the sport but they also reaffirmed 
their connection to the global community of football, asserting their per-
sonhood and subjectivities. In conclusion, this paper presents the collab-
orative work of the Afghan coresearchers and myself in ways that show-
cases their agencies, subjectivities and deeply reflective thought pro-
cesses in relation to sports and physical activity; affirming them as present 
and future generations.  
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Paper three: Methodological challenges and 
opportunities in working within a participatory 
paradigm in the context of sport, forced migration 
and settlement, an insider perspective  
In press. Sport and Refugees: Displacement, Migration, and Settlement 
Journeys, Special Issue in Sport in Society: Cultures, commerce, media, 
politics. 
 
Paper three is co-authored with Shahrzad Enderle, PhD, a colleague from 
University of Freiberg who is involved in participatory research with ref-
ugee(d)s women. She and I have written this paper in response to our 
feelings of discomfort after completing our respective participatory re-
search projects. Our aim is to reveal the challenges and affordances of 
working within a participatory paradigm from our insider perspectives. In 
this paper we draw on our experiences of conducting participatory re-
search with (forced) migrants in the two geographical sites of Germany 
and Sweden. We have both contributed equally to the writing process, 
including editing and revisions of the paper.  

 
This paper starts with positioning our two different studies along the con-
tinuum of participatory research. Shahrzad had utilised a more Lewinian 
approach within the context of sport for development and peace, whereas 
I had employed emancipatory participatory research guided by Freire 
(2005/1970) with decolonial aims. For the analysis of our research, Shahr-
zad and I employ a three-dimensional model offered by Spaaij et. al. 
(2018), which was discussed fully in the previous chapter.  

 
The evaluation of our projects in this paper reveals that the application of 
the participatory methods in these two projects was successful in facili-
tating more inclusive and reflexive enquiry into sport and forced migra-
tion. Moreover, these enquiries enhanced the participation of the refu-
gee(d)s community as well as their ownership of the research process. In 
this way they were successful in shifting the power in the process of re-
search. These developments, however, were not linear and needed to be 
negotiated continuously along the way. Moreover, these transformations 
were often short-lived and limited within the boundaries of the projects; 
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that is, they stayed local. We argue that these limitations question the the-
oretical aspirations and practical potential of participatory methods. Tem-
poral aspects were another limitation of participatory methods. We found 
that in both of our projects, it took considerable amount of time and com-
mitment to establish relationships that could enhance the participation and 
shift power to the coresearchers. This has been particularly important for 
Shahrzad and I, since as insider researchers we have to live with the con-
sequences of the research in our daily lives. We found that the need for 
accountability and humility amplified for us as our commitment to the 
coresearchers and the projects’ aims went beyond the boundaries of re-
search and remained part of our day to day lives. In light of a growing 
popularity of participatory research in sports, we conclude that more open 
and honest discussions and reflections are needed regarding the limita-
tions of participatory paradigms and their aspirations. We reiterate Tuck 
and Yang’s warning (2012) that non-critical applications of participatory 
methods run the risk of turning transformation (and decolonisation) into 
a metaphor and obscure and even reproduce larger systemic injustices. In 
this way participatory research is compromised in becoming yet another 
tool in reproducing neoliberal and neo-colonial agendas of individualised 
choice and ‘happy diversity’ (MacDonald et al., 2009).  
 

Paper Four: These are the stories of our physical 
activities, decolonial re-existence and poetry 
Submitted to Creative Writing and Sport, Special Issue in TEXT: Journal 
of writing and writing courses 

 
Paper four completes the journey of this thesis. Situating myself within 
the borderlands, in this paper, I, embracing my Khorasani/Iranian herit-
age, reclaim poetry to decolonise my research and dissemination practice. 
My aim in this paper is to present the empirical findings of my work with 
the Afghan coresearchers while also working to unsettle the totalitarian-
ism of modern/colonial ways of generating and disseminating knowledge. 
By adopting the persona of رعاش  [the poet] (discussed in the previous 
chapter), I aim to present an evocative and reflexive social commentary 
of my relationship with the coresearchers and their relationship with phys-
ical activity and sports. 
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The paper starts with a brief overview of my chosen mode of dissemina-
tion and my reasons for privileging it. The poem follows next, where I 
first explore my complicated history and my relationship with the people 
of Afghanistan. The largest part of the poem, underlining my praxis of 
asking/walking with the Afghan youth, presents a poetic rendition of the 
empirical material of our collaborative PAR project. I have chosen to let 
the poem speak for itself so as to allow for multiple readings across dif-
ferent temporalities and spaces. What comes next is the body of theories 
and epistemologies that have given rise to the poem. Lastly, the endnotes 
map the cartography of the epistemological root system that supports and 
sustains the body of theory and the poem.  
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REFLECTIONS  

 
In the Borderlands 

you are the battleground … 
you are at home, a stranger, … 

To survive the Borderlands 
you must live sin fronteras 
be a crossroads.  
 
Gloria Anzaldúa, To live in the Borderlands means you 
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My aim in this thesis has been to explore the stories of sports and physical 
activity of a group of Afghan youth in Sweden through a collaborative 
research process with them. In dialogue with decolonial, Indigenous and 
borderland scholarship, I have taken these stories as a starting point in 
order to show how the youth, navigate, experience, resist, generate 
knowledge and re-create conditions of dignity in relation to sports and 
physical activity. Furthermore, in this process of asking while walking 
with the youth, this thesis also maps my own walk and attempt to delink 
from the modern/colonial matrix of power.  

 

Main contributions  
Viewing the four papers as a whole, this thesis contributes both theoreti-
cally and methodologically to the field of sports and exercise in relation 
to young asylum seekers and migration research. The use of participatory 
methods, in combination with art-based research, has resulted in rich and 
detailed stories that not only foreground the experiences of the youth and 
their agencies, but also challenge the colonial and reductionist rhetoric of 
integration discourse. Grounded in earlier modern/colonial raced work, 
integration discourse revolves around positioning and assessing ‘mod-
ern/civilised’ individuals against ‘underdeveloped/uncivilised’ others 
(Darnell & Hayhurst, 2011; Schinkel, 2018). Researching integration in 
relation to sport, therefore, constantly flattens out the migrants’ experi-
ences, meanings and understandings of sports and physical activity to 
make sense for and from Eurocentric framings (De Martini Ugolotti & 
Caudwell, 2022; Nunn et al., 2021; Spaaij et al., 2019). In doing this, such 
research negates and mutes other and already existing ways of living 
physical activity and sports (De Martini Ugolotti & Caudwell, 2022; 
Spaaij et al., 2019).  

 
In order to regain muted and negated subjectivities, decolonial scholar-
ship argues for a delinking from Eurocentric thought to, instead, ground 
the process of knowledge generation within other onto-epistemological 
thought systems that have been disavowed by modernity/coloniality 
(Mignolo, 2009; Tlostanova & Mignolo, 2009). By grounding our collab-
orative journey in our shared Khorasani onto-epistemology, the youth and 
I, delinked their experiences from modern/colonial framings. In its place, 
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by giving attention to the ways coresearchers think theory through their 
lived praxis, we demonstrated how they make and re-make their own 
meanings, understandings and knowledge in relation to sports. Support-
ing previous research, the participatory analysis in this thesis revealed that 
for the Afghan youth in this study sports and physical activity are not 
separate entities. Rather, they are intertwined with various aspects of their 
lives, such as their experiences of child labour, pleasures, hopes for the 
future, leisure, social and mental aspects, and migration experiences 
(Khan, 2013; Stack & Iwasaki, 2009). Furthermore, the youth confirmed 
that through their deeply reflective praxis, they continuously, actively and 
consciously reinterpret their sport and exercise experiences to recreate 
conditions of dignity and belonging. This happens in spite and against the 
controversies surrounding their refugee(d) status and the ever-present vi-
olence of bordering/migration regimes (Djampour, 2018; Khan, 2013; 
McDonald et al., 2019).  
 
The work of this thesis also highlights the affordances and limitations of 
participatory methods, art-based research and decolonising work. Alt-
hough the participatory methods grounded in the epistemology of the 
youth (and myself), have allowed us to reclaim and tell our stories in our 
ways (Smith, 2005), they fell short in making lasting systemic transfor-
mations, limiting the decolonising work I had envisioned. Initially, I had 
hoped that this research will result in wider engagement with the school 
community, as well as speak publicly to policies in relation to PEH clas-
ses. Yet, as I will discuss later, these hopes did not realise. These limita-
tions, however, have given rise to new questions and possibilities for fu-
ture research in relation to how change and transformation are defined 
and researched; and whether these definitions are somewhat limiting and 
influenced by the colonial rhetoric of salvation underlining PAR basic 
principles of empowerment and critical consciousness. These challenges 
are particularly important considering the current popularity (and neces-
sity) of participatory methods within sport and exercise research.  

 
This thesis, as a whole, also maps my own journey of decolonial praxis. 
By drawing from across different disciplines and theoretical and method-
ological frameworks-working to un-discipline (Tlostanova & Mignolo, 
2009)- and through the process of asking while walking with the Afghan 
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youth in investigating their stories of physical activity, I came to new un-
derstandings in relation to my own circular and colonial desires (Stein et 
al., 2020), my decolonial yearnings (Stein et al., 2020) and my borderland 
existence (Anzaldúa, 2012/1987). Through the course of this thesis, I 
gradually moved away from the individual discipline of sport and exer-
cise psychology and adopted, instead, a more whole view of knowledge 
that is not limited by any single onto-epistemological framework. This 
allowed me to embrace and reclaim the epistemology of the borders (my 
Khorasani heritage alongside my position of West Asian immigrant 
scholar within Western university system) while gesturing towards decol-
onisation.  

 

Empirical reflections: Re-existence  
There is already a rich scholarship within the context of sport and refu-
gee(d)s that has highlighted the role of sport as a form of subaltern re-
sistance through which individuals express their agencies despite larger 
structural forces working against them (Carrington, 2015; McDonald et 
al., 2019; Robinson et al., 2019; Spaaij, 2015; Stone, 2018). In fact, this 
has been my argument in paper II of this thesis. However, here I would 
like to advance my previous argument and propose that responses of the 
refugee(d)s youth to the colonial and hegemonic discourses present in 
their lives (including within sports and physical activity) extend beyond 
mere resistance and enact a re-existence (Mignolo & Walsh, 2018; Walsh, 
2015). That is through negotiation and recreation of meanings and expe-
riences, life-affirming practices are advanced against and in spite of the 
constant presence of violence, death and trauma.  

 
Walsh and Mignolo (2018) defined re-existence as redefining and re-sig-
nifying life in conditions of dignity despite the ever-present violence of 
coloniality. As it has been argued previously, coloniality is a system of 
domination that entails not only control over material and resources, but 
also over bodies, minds and imagination, ranking humanity into hierar-
chical categories, and creating separate and distinct borders (Arashiro et 
al., 2015; Grosfoguel, 2016; Mignolo & Walsh, 2018; Tlostanova & 
Mignolo, 2009). These borders are set up to define civilised and uncivi-
lised, safe and unsafe places (Anzaldúa, 2012/1987; Grosfoguel, 2016). 
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In addition, these borders are not only geographical but are embedded in 
policy and daily encounters of people who are deemed unsafe and unciv-
ilised. Yet, as definite as these borders (both geographical and everyday) 
appear to be, at the moment of their creation, and as a response to the 
emotional residue of these unnatural boundaries, a borderland is also 
formed (Anzaldúa, 2012/1987; Mignolo & Tlostanova, 2006). Border-
land is an undetermined space inhibited by those who go through the con-
fines of ‘normal’. In this sense, borderlanders are in a state of constant 
crossings (Anzaldúa, 2012/1987).  

 
Anzaldúa (2012/1987) proposes that the lives of inhabitants of border-
lands are plagued with contradictions. These contradictions are evident 
and intertwined in the lives of the young asylum seekers in Scandinavia 
(Djampour, 2018). Within the media discourse, they are often presented 
as radically different from other youth who did not experience (forced) 
migration (Chase et al., 2020; Djampour, 2018). They are depicted as ei-
ther vulnerable victims who deserve refuge or cunning strategists who 
abuse the asylum system (Chase et al., 2020; Djampour, 2018; Stretmo, 
2011; Wernesjö, 2011). These practices of everyday bordering are also 
reflected in Swedish asylum and border management policies that have 
become increasingly more convoluted and restrictive (Collison & De 
Martini Ugolotti, 2022; Djampour, 2018). Directly linked to the lives of 
the coresearchers in this study, for example, is the establishment of a leg-
islation that allows only short-term temporary residence permits for 
young asylum seekers which expire a mere six months after the comple-
tion of their high school education (Swedish Code of Statuses, 2018: 756). 
This means that unless the youth have secured employment within six 
months after their education, they will be deported. Throughout this 
study, most of the coresearchers were preoccupied with completing their 
education requirements in order to secure suitable employment against 
the looming possibility of their deportation. This obstacle limited their 
present and future options, and reduced, for instance, their availability and 
their access to leisure activities. Furthermore, they were unable to pursue 
higher education since it is not considered an employment according to 
the above-mentioned legislation. So, even if they wished for and their 
performance in high school was enough to grant them a place at a higher 
education institute, they had to forgo that option and keep to vocational 
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schooling that could lead to faster employment. These contradictions of-
ten necessitate the young refugee(d)s themselves to prove their ‘deserv-
edness’ through recounting stories of persecution and trauma in a manner 
that satisfies the state and undermines their agencies (Chase et al., 2020; 
Dawson, 2011). Such rhetoric of vulnerability and deficiency is also re-
produced within the context of sport and integration, where sport is seen 
as a civilising activity for the purpose of managing the ‘at risk bodies’ 
(Azzarito, 2012) of refugee(d) youth, as opposed to unstructured social 
and leisure time activity (Agergaard et al., 2016); or as a space where the 
youth can make and remake their own understandings, meanings and be-
longings (Darnell & Hayhurst, 2011; De Martini Ugolotti & Caudwell, 
2022; Nunn et al., 2021). These contradictions highlight “the conviction 
that global social reality is predicated on latent inequalities” (Demuro, 
2015, p. 117) and colonial power relations (Stein et al., 2020; Tlostanova 
& Mignolo, 2009). So, how do the young refugee(d)s response to the con-
tradictions inherent in their borderland existence?  

 
Anzaldúa (2012/1987) argues that the presence of contradictions in the 
borderlands brings about a tolerance for ambiguity which leads to the de-
velopment of a mestiza consciousness. This form of consciousness and 
understanding arises at the focal point of collisions and contradictions. It 
necessitates an assemblage of all that is separate, not through balancing 
opposing powers or gluing separate pieces together; rather through the 
process of synthesising of a “third element which is greater than the sum 
of its severed parts. [This third element, the mestiza consciences, is] a 
source of intense pain but its energy comes from continual creative mo-
tion that keeps breaking down the unitary aspects of each new paradigm” 
(Anzaldúa, 2012/1987, p. 102). That is contrary to the concept of enlight-
enment, the places of possibilities in the borderlands are dark, both pain-
ful and buried deep within the consciousness (Lorde, 2007/1984; Tuck & 
Yang, 2012). These dark places of pain and creativity hold an incredible 
reserve of emotions and feelings, making the inhabitants of the border-
lands hypersensitive to their surroundings (Anzaldúa, 2012/1987; Lorde, 
2007/1984). The young refugee(d)s account of experiencing trauma and 
wonder simultaneously demonstrated this concept. Their day-to-day liv-
ing, including their engagement with sports and physical activity, in-
volved a conscious journeying that enabled the transformation of the pain 
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into a voice of hope and becoming (Motta, 2015). Bergstrom-Wuolo et. 
al (2018) demonstrated this in their research on well-being and health of 
young asylum seekers in Sweden. They found that memories of migra-
tion, both good and bad, became a source of power, agency and hope for 
the young asylum seekers through which they found the strength to seek 
conditions of well-being in their daily lives (Bergstrom-Wuolo et al., 
2018). De Martini Ugolotti (2020) referred to a similar concept when dis-
cussing experiences of asylum seekers in music-making activities. He ar-
gued that music-making became a site of intensity, both lived and felt, 
“where the gradual wounding produced by the asylum regime is both 
manifested and negotiated” (De Martini Ugolotti, 2020, p. 14). Djampour 
(2018) further demonstrated the presence and importance of hope, love 
and intimacy in the lives of young asylum seekers. She argued that 
through acts of hope, such as dreams for one’s future or expectations of 
reunion with loved ones, the young refugee(d)s acted outside of their po-
sition of precarity and their experiences of everyday bordering 
(Djampour, 2018). As such, sports and physical activity also become sites 
of intensity where pain, trauma, joy, laughter and hope rub against each 
other. In this way sports and physical activity are not separate from life 
itself. That is, for the Afghan youth life is less fragmented, and their ex-
periences in sports and physical activity are linked to their hopes and 
dreams of future (Khan, 2013; Stack & Iwasaki, 2009). In advancing this 
concept, I argue that through this conscious and emotional journeying, the 
young refugee(d)s re-create conditions of dignity, render a time and place 
that exceed coloniality (Sykes & Hamzeh, 2018) and enact life-affirming 
practices. Their reflective analyses and stories demonstrate that despite 
various forms of oppression, trauma and hardship, they constantly re-
turned, or rather, reclaimed life and future in their acts of self-reflection, 
friendships, love and hope within the context of sports, and life; and thus, 
moved beyond the mere resistance of the precarities in their lives to bring 
about a re-existence. This constant creating and re-creating of their worlds 
and futures, against and in spite of violence, is how decoloniality is 
formed and advances (Mignolo & Walsh, 2018; Smith, 2012/1999), trans-
forming the other to the otherwise.  
 

 

104



 

105 
 

Theoretical and praxical reflections: Gesturing 
towards decoloniality 
I had started this doctoral journey with the desire to decolonise my disci-
pline of sport and exercise psychology. My first paper in this thesis testi-
fies to this; yet in the process of this journey, I came to the realisation that 
such a desire may not only be an impossibility, but also harmful in re-
producing the same entitlements that produced coloniality in the first 
place. Stein et al (2020) argue that yearning for and aligning with decol-
onisation does not stop one from reproducing modern/colonial desires, 
and that breaking away from these, and delinking from coloniality of 
power, is difficult, complex and unclean. All of us, as modern/colonial 
subjects, have affective investments in, and desires for, the continuation 
of the colonial world order, and its promises and pleasures. These affec-
tive investments re-produce colonial circularities in the very efforts to 
make change to the same system. In this way the efforts made to decolo-
nise are routed back into the same desires and entitlements that made co-
loniality possible (Stein et al., 2020). As such, these efforts are foreclosed 
before they begin, turning decolonisation into a metaphor and allowing 
for business to continue as usual (Tuck & Yang, 2012). One such example 
is material investments in the system and, therefore its continuation, i.e., 
employment. Another is a desire for certainty for fixed outcomes and 
guaranteed solutions (Stein et al., 2020), i.e., following this exact proce-
dure will lead to decolonisation. Yet another is a move to innocence, 
which attempts to remove involvement from implication in harm and rec-
oncile guilt with colonial futurity, i.e., because I am doing this work, I am 
not complicit (Stein et al., 2020; Tuck & Yang, 2012). Significant here is 
that these circularities come about not (simply) as lack of information or 
internalised coloniality, but rather as a result of our enduring affective 
investments in the modern/colonial order. Any decolonising work, there-
fore, should attend, with compassion and critique, to these investments 
(Stein et al., 2020). The process of this journey made me aware and re-
flective of the ways in which I was and still am complicit in reproducing 
modern/colonial circularities and desires.  
 
As well intentioned as my aim had been, it had glossed over my own 
complexities and the structural complicities I live in, “falsely assuming 
there is a clearly defined path [for] change” (Stein et al., 2020, p. 57). I 

105



 

 106 

had also incorrectly assumed that my work will somehow result in trans-
forming larger structures of authority and power relations. In reality, my 
efforts to contribute to re-presenting and reframing (Smith, 2012/1999) 
the Afghan youth in their own ways only resulted in local and short-
termed changes that had very little effect on larger structures of authority 
(Robinson et al., 2019; Spaaij et al., 2018). As I have highlighted in paper 
III, even their school, as a local structure of authority, remained un-
changed for the most part. For example, our attempt to showcase our work 
in a small exhibition in their school was met with lack of interest from 
most of the school attendees and teachers. Another structure of authority 
that has remained unaffected is the academic system and the university. 
Spaaij et al (2018) highlight the limitations imposed by the academic sys-
tem and university by discussing the pressure involved in the process of 
publication, privilege of certain languages as well as the forms of 
knowledge that are allowed to be researched and disseminated. Perhaps 
there is no better example than what transpired in one of my doctoral 
courses, which was concerned with different forms of disseminating re-
search. The instructors of the course encouraged us to think out of the box 
and to present our research differently, but they strongly rejected my re-
quest to read a poem to summarise my PhD project, even when I argued 
the epistemological grounds for this work. In this way, thinking out of the 
box was only allowed as long as it happened within a specific epistemol-
ogy and established rhetoric. Another example is the fact that paper IV, 
which represents my attempt to write a decolonial otherwise manuscript, 
has been rejected several times by journals specialising in qualitative re-
search in sports and physical activity; and each time in resubmitting it, I 
have had to change the format in ways that make the paper fit more into 
the modern/colonial academic standards and move it further away from 
my own decolonial testimony. In addition, even when I could 
acknowledge the work of Afghan youth as coresearchers and co-authors 
of our PAR project (paper II), this was only a symbolic reference. There 
is no possibility within the current modern/colonial publishing practices 
to accommodate the contribution of the youth in concrete ways. In effect, 
much like my work in paper IV, I have been complicit in turning decolo-
nisation into a metaphor and reproducing colonial circularities.  
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Another colonial desire was my intention to ‘bring’ critical consciousness 
(Freire, 2005/1970), to the youth. Tuck and Yang (2012) argue that the 
pursuit of critical consciousness is a move to innocence which conceals 
the rhetoric of salvation present in Western doctrine of liberation. More-
over, it propagates the concept that freeing the mind is enough; this re-
duces decolonisation into a metaphor and relieves us from feelings of 
guilt or responsibility without giving up power or privilege (Tuck & 
Yang, 2012). Working with the Afghan youth, I soon realised that they 
were already aware and highly reflective of the circumstances of oppres-
sion and power relations within their lives, and that they had developed 
strategies to negotiate these, long before they met me. In this way, they 
humbled me and complicated my own assumptions and intentions, cloud-
ing my path. This lack of clarity compelled me to reorient the ways I work 
with them. That is rather than pursuit of liberation through critical con-
sciousness, I had to learn to unlearn (Tlostanova & Mignolo, 2012) and 
make the shift to ask while walking, with them and separately, in this 
unclear path. This shift taught me to be reflexive of my own complicities 
and uncertainties, of my colonial desires and decolonial yearnings. Stein 
et al (2020) delineate the importance of speaking to these yearnings, 
yearning for an otherwise kind of relationship and mode of existence, 
“while remaining aware of the ever-present traps of inherited colonial 
habits” (p. 45). This reflexivity forced me to ask myself: what exactly did 
I do in our collaborative PAR project and in my own thesis? How did I 
speak to decolonial yearnings? 

 
Truth and Reconciliation Commission of Canada (2015), which was writ-
ten in response to the atrocities, genocide and displacement of Indigenous 
peoples by the Canadian government in its ongoing history of colonisa-
tion, makes many references to the act of witnessing as an imperative for 
all. The commission defines witnessing as “the traditional and continuing 
Aboriginal practice of calling forth witnesses to validate moments of great 
historic significance” (Truth and Reconciliation Commission of Canada, 
2015, p. 397). This entails remembering, recalling and caring for the his-
tory that has been experienced and witnessed, and to carry this knowledge 
back home and into the future (Simons et al., 2021; Truth and 
Reconciliation Commission of Canada, 2015). Here I would like to in-
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voke the act of witnessing as one of the praxical apparatuses that is en-
acted in the process of asking and walking. Witnessing, in this sense, does 
not mean recounting and re-writing stories of pain and suffering and tell-
ing it back to the communities in ways that produce colonial circularities 
(hooks, 1990; Tuck & Yang, 2014). Rather, it means paying attention “to 
the ways decolonial otherwise [operates] within and in the margin of 
modern/colonial order” (Mignolo & Walsh, 2018, p. 16). It means open-
ing and exposing the cracks within the modern/colonial system where the 
otherwise dwells, resist and re-exist against the pain and suffering. It is 
important to note that I do not attempt to idealise and exotify ‘alternative’ 
ways of knowing and being. Doing this is the mirror image of negating 
and pathologising them; it is yet another move to innocence (Tuck & 
Yang, 2012) that allows us to escape the necessary work of unpacking our 
complicities, complexities and uncertainties (Stein et al., 2020). Instead, 
I argue that in being a witness to the otherwise, in carrying this knowledge 
back home and into the future, one is also a witness to one’s own uncer-
tainties and complicities. That is carrying the message back home means 
coming face to face with one’s colonial desires. In this sense being a wit-
ness means being in a position of accountability and discomfort simulta-
neously, while looking into the future with hope and humility. Being a 
witness means being unsettled, embracing the epistemology of constant 
crossings (Anzaldúa, 2012/1987); it means staying with troubles 
(Haraway, 2016) and embracing the darkness of the journey because it is 
within these dark places that an incredible reserve of creativity and pos-
sibility is held (Lorde, 2007/1984). It is by unpacking one’s complexities, 
uncertainties and complicities that working towards decoloniality com-
mences. 

 
Becoming such a witness in our PAR project, did not only belong or was 
entrusted onto me, the academic researcher. Such thinking is both arro-
gant and colonial, it is yet another move to innocence that assumes only 
I, in engaging with the youth, could become the authentic knower (Tuck 
& Yang, 2012). In reality, we, together, became witnesses to each other’s 
differences but also to each other’s pains, joys and memories. In walk-
ing/asking together, and separately, we laughed at familiar stories, were 
puzzled by new information, gave advice on future strategies, acknowl-
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edged our individual and collective resistance and affirmed our re-exist-
ence. A good example of this is how organically our collective art-based 
research was conducted and how it affected each of our lives personally 
and collectively. One of the coresearchers, for example, decided to dedi-
cate more time to his painting and calligraphy skills while another vali-
dated his passion in writing song lyrics. Yet others made certain decisions 
to enact their futurity. There were also moments of uncertainty, of not 
understanding, for example when in contrast to everyone else, two 
coresearchers insisted that they did not like playing football. This really 
surprised the rest of the group and we spent time conversing and investi-
gating this new information. In this way working within our commonali-
ties and differences, at times, afforded us to bring into being a time and 
place which exceeded coloniality (Sykes & Hamzeh, 2018).  
 
The journey of asking/walking with the coresearchers affected me per-
sonally as well. It made it possible for me to re-learn certain aspects about 
myself that I had, in my attempt to fit within the modern/colonial univer-
sity, dissociated with. At the start of my PhD journey, I was asked by a 
colleague, if I planned to incorporate art within the work of the thesis as 
well. At the time, I was not sure, how did one use art to present an aca-
demic work? Little did I know that in my attempt to reconstitute the ne-
gated epistemology of Khorasan, I was also learning to re-synthesise my-
self. The poem, presented in paper IV took me by surprise because I had 
not thought about writing poems for a long time. In writing the poem to 
generate and disseminate knowledge, I also reclaimed and brought into 
re-existence that which was forgotten and put aside in myself. In a sense, 
the process of walking/asking together with the youth in the darkness, 
afforded me a home-coming into the borderlands.  
 

Concluding thoughts and future directions 
I have come to the end of this thesis, yet reflecting on challenges, com-
plexities and complicities of my journey has raised new questions and 
opened up new possibilities for future research. In this thesis, I have high-
lighted the limiting and harmful effects of policy-driven themes (i.e., in-
tegration) in sports scholarship, and have instead advanced a decolonial 
reading that foregrounds otherwise forms of engagement with sports and 
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physical activity. Subsequently PAR, with its focus on collaborative 
learning has become a useful mode of conducing such research; however, 
as my reflections in this chapter highlighted, there are certain complica-
tions in PAR that cannot be ignored.  
 
The critique related to the concept of critical consciousness underpinning 
philosophy of PAR is one example that can be further extended to the 
language of ‘empowerment’ present in many critical research with forced 
migrants. Reiterating Tuck and Yang (2018) argument, such language 
serves to continue the myth of Western doctrine of liberation and turn 
decolonisation into a philanthropic process of helping the ‘at risk’. Juxta-
posing this with the colonial desire for certainty and fixed outcomes ex-
amined previously, PAR philosophy can be questioned further in the ways 
action is often ambitiously defined as grand systemic and structural trans-
formations. Klocker (2012) expressed that much of PAR literature is 
‘judgmental’. That is, the literature focuses on linear and procedural pro-
cesses that must pass the test of ‘purity’ in terms of participation or trans-
formation levels. In this way PAR practitioners, albeit unintentionally, 
have created a binary of morally good ‘authentic’ research as opposed to 
morally bad ‘impure’ research, perpetuating the same myths-i.e., imag-
ined binaries- that modernity/coloniality is grounded on. As my reflec-
tions revealed, despite not having much influence on the structures of au-
thority present in our lives, all of us (the coresearchers and I) changed in 
much more nuanced, less visible but nonetheless deep ways. These subtle, 
yet profound changes also underline another shortcoming in relation to 
evaluating participatory research. In sport and leisure studies, evaluation 
and criteria of PAR projects often revolve around procedural aspects that 
can obscure the emergent and relational dimensions related to the pro-
cesses of PAR conducted from a decolonial perspective. In the evaluation 
of my project in paper III, for example, there was no criteria for these 
relational aspects. Future sport research, then, can investigate the ways in 
which action and change can be redefined and made meaningful for the 
people involved and in relation to sports and/or leisure contexts, while 
also paying close attention to colonial desires and circularities that may 
foreclose efforts to make change. In addition, sport and leisure studies 
need to investigate the ways in which deeper and more subtle relational 
dimension of PAR can be investigated and brought to the fore.  
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One of the main aims of this study has been to walk/ask with the youth in 
order to highlight ways in which they think theory through their daily 
praxis, in relation to sports and physical activity. However, my inexperi-
ence, and limited time and resources hindered the possibility for more 
collaborative representation of the youth’s stories (i.e., my role in the con-
struction of composite vignettes discussed previously). Furthermore, 
demonstrating our collaborative work, in academic texts, was difficult 
and at most symbolic. Future research can, thus, explore ways for ena-
bling co-authoring possibilities that reflect the coresearchers’ generous 
efforts and engagements with the process of knowledge generation.  
 
Throughout this work, I have outlined the importance of ethics in relation 
to both decolonial and PAR scholarship. Tuck and Guishard argue that 
relying solely on procedural aspects of (PAR) research does not resolve 
“ethical issues of representation and voice, exploitation, consumption, vo-
yeurism and reciprocity” (Tuck & Guishard, 2013, p. 15). Instead, they 
delineate the importance of dignity, care, humility and relationality in 
conducting participatory research. These conditions become even more 
relevant for insider researchers because these individuals belong to the 
community they research and cannot leave when the research is over 
(Smith, 2012/1999); in a sense they live with the research, its conse-
quences and the community every day. Within sport scholarship (and 
PAR), much of the discussion in relation to ethics of care revolves, right-
fully, around the responsibilities of the researchers to the (co)participants 
in their studies. Yet, I believe that insider researchers have a precarious 
position of having both certain privileges, i.e., a job in the academia, 
while also experiencing the emotional and psychological effects of being 
(new) migrants themselves, i.e., being racialised, having limited access to 
resources, etc. As mentioned above, added to this is enhanced levels of 
commitment and ethical responsibility that accompanies researching 
one’s own community. Shahrzad and I have briefly discussed these issues 
in paper IV; however, left out of that discussion is the exhaustion, stress 
and health-related issues that I experienced during this work. I do not 
mean to indulge in self-pity in this section, I have already embraced the 
contradictive, yet generative space of borderland and all that it entails. 
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Rather, I would like to encourage future sport scholarship in (forced) mi-
gration to not only investigate and discuss critically the ways in which 
ethical considerations can be redefined and remade to reflect dignity, re-
lationality and care for the research participants, but also how they can be 
extended to the insider researchers.  
 
Lastly, I wish to return to the concept of ‘discovery’ in relation to decolo-
nial thinking. In doing this, I would like to draw attention to all the in-
stances that we (the coresearchers and I) refused to engage with this prin-
ciple. For example, how the female coresearcher refused to discuss, pub-
licly, her life stories relating to time before her arrival to Sweden; or how 
the coresearchers and I refused to talk about the more personal details of 
their traumatic journeys and/or their survival strategies; or my refusal to 
pose intrusive research questions. Tuck and Yang (2014) present refusal 
to/in research as a generative orientation that puts limits on the mod-
ern/colonial social science research (see chapter on praxis and theory). 
Modern/colonial knowledge is built upon frontiers and a felt entitlement 
to transgress them. Refusal is a form of disobedience that attempts to 
place a limit on this conquest and underline that “there are some stories 
that the academy has not proved itself to be worthy of knowing” (Tuck & 
Guishard, 2013, p. 20). In this way refusal is an attempt to halt  the com-
modification of stories of pain and trauma, to instead  make space for 
examining what is relevant for the people whose lives are at the centre of 
the research (Tuck & Yang, 2014). In doing this, refusal to/in research is 
directly linked to decolonial yearnings that work to advance life-affirming 
practices. I believe future (PAR) research in sport scholarship can benefit 
from engaging in refusal to/in research and attend to ways refusal operates 
to illuminate what is relevant and life-affirming, and what is not. This is 
an area that I, myself, wish to examine more closely. 
  
I wish to finish by warning of the dangers of making specific frameworks 
under which we research, i.e., PAR or decolonial scholarship, ‘things’ 
that we can achieve through sets of procedures or practices. Decolonial 
critique show us that location, space and history matter, therefore, there 
is no straight way to do the work. There is no clear, universal path with 
well-defined and guaranteed outcomes. We must embark on this journey 
recognising that our lives and livelihoods are continuously intertwined 
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with systemic, historical and ongoing colonial violence, and as such we 
can only gesture towards decolonisation (Stein et al., 2020). 
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SAMMANFATTNING PÅ SVENSKA 

I relation till idrott och migration har studier inom mer policy-relaterade 
fält (exempelvis integration) konsekvent urvattnat migranters egna upp-
levelser av och förståelse för idrott och fysisk aktivitet. Sådan forskning 
har ofta utgått från eurocentriska perspektiv och förståelseramar vilket har 
inneburit att alternativa upplevelser har tystats ned och bortsetts från. Kri-
tiska idrottsstudier visar emellertid att sport och idrott är en omtvistad 
domän inom vilken mänskliga erfarenheter kontinuerligt förhandlas och 
omförhandlas utifrån intersektionella faktorer såsom klass, kön, genus, 
sexualitet, ras, etnicitet, juridisk status och funktionsvariation. Med ut-
gångspunkt i en dekolonial tanketradition har syftet med denna studie va-
rit att utforska och demonstrera hur ungdomar som har migrerat till Sve-
rige navigerar, upplever och utmanar den allmängiltiga definitionen av 
vad fysisk aktivitet och sport är och vilken funktion de fyller. Vidare har 
syftet varit att generera en ny icke-eurocentrisk kunskap om vad fysisk 
aktivitet kan innebära för människor som flyr från ett land till ett annat.  
 
Att ta avstamp från ett dekolonialt perspektiv innebär ett aktivt val att ta 
avstånd från en eurocentrisk tanketradition och epistemologi för att istäl-
let ge plats för alternativa geografiska, biografiska, politiska och histo-
riska arrangemang. Målet har varit att upptäcka förhållningssätt och prak-
tiker relaterade till idrottskultur som inte ryms inom en västerländsk he-
gemonisk diskurs. 
 
Den Khorasanianska tanketraditionen delar jag med de tio afghanska ung-
domar vars erfarenheter av idrott och fysisk aktivitet utgör studiens em-
piriska kärna. Inom ramen för deltagande- och konstbaserad aktionsforsk-
ning har ungdomarna och jag arbetat och forskat tillsammans vilket inne-
bär att vi har samarbetat med att samla in och skapa forskningsmaterial, 
analysera materialet samt sprida den genererade kunskapen.  
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Med utgångspunkt i tanketraditioner som på olika sätt berör områden cen-
trala för dekolonial teoribildning (exempelvis ursprungsbefolkningar, 
gränser och gränsskapande, ’Chicana’ och ’svart’ feminism), bidrar 
denna avhandling teoretiskt och metodologiskt till idrottsvetenskapliga 
studier som har kopplingar till migrationsforskning. Analysen visar att för 
de afghanska ungdomarna som deltog i studien utgjorde inte idrott och 
fysisk aktivitet en avgränsad enhet. Snarare var deras upplevelser av idrott 
och fysisk aktivitet sammanflätade med andra erfarenheter av exempelvis 
barnarbete, nöjen, framtidshopp, fritidsaktiviteter och migration.  Genom 
ungdomarnas reflekterande analyser och berättelser framgick det att de, 
trots olika former av förtryck, trauman och andra svårigheter, kontinuer-
ligt fann sätt att återta kontrollen över sina liv samt att de kunde bevara 
förmågan att reflektera över olika relationer, sin situation och sin framtid. 
Fysisk aktivitet fick, genom deras berättelser, en annan mening och bety-
delse än vad den traditionellt västerländska definitionen om vad som kon-
stituerar meningsfull fysisk aktivitet tillåter. Deras berättelser om och de-
ras syn på fysisk aktivitet kan därför tolkas som mer än bara ett motstånd 
mot en prekär livssituation utan bör istället betraktas som livsbejakande 
ögonblick av reflektion som har bidragit till en form av återfödelse eller 
omdefiniering av livet och dess begränsningar och möjligheter. Styrkan i 
att kontinuerligt behöva skapa och återskapa sin värld och sin framtid, 
alla svårigheter till trots, utgör ett exempel på hur avkolonialisering tar 
form och gör framsteg.  
 
Artikel 1 är en kritisk översikt och samtidigt en uppmaning till att med 
verktyg hämtade från den dekoloniala tanketraditionen, utmana 
idrottspsykologins kunskapsproduktion. Detta görs genom att bemöta De 
Andra som aktiva aktörer i kunskapsprocessen.  

 
Artikel 2 är berättelsen om tio afganska ungdomar boendes i en mindre 
stad i Sverige. De tillhörde gruppen ensamkommande barn som anlände 
till Sverige mellan åren 2014 och 2016. Inom ramen för dekolonialism 
har forskaren och ungdomarna samförfattat och analyserat ungdomarnas 
livshistorier i relation till fysisk aktivitet och idrott. Med stöd i 
deltagande- och konstbaserade metoder så som teckning, poesi och 
skapandet av posters, utforskades, analyserades och porträtterades 
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ungdomarnas mångfacetterade liv. Det blev även ett sätt att visa upp deras 
engagemang i fysisk aktivitet och idrott på kreativa vis.  

 
Artikel 3. Det finns ett växande antal studier om (ofrivillig) migration, 
idrott och internationellt utvecklingsarbete, idrott och fredsarbete, samt 
föreningsidrottens arbete med integration som förespråkar användning av 
deltagande samt innovativa metoder. Trots det saknas forskning som tyd-
liggör komplexiteten och utmaningarna med att genomföra den typen av 
studier i relation till idrott och (ofrivillig) migration. Med utgångspunkt i 
forskarnas personliga erfarenheter som aktionsforskare på två olika geo-
grafiska platser, syftar denna studie till att avslöja utmaningar och möj-
ligheter att arbeta inom ett deltagande paradigm. Resultaten från denna 
studie kan ge praktiska verktyg för (idrotts-)forskare och utredare samt 
andra som använder sig av deltagande metoder. 
 
Artikel 4. Med denna artikel vill jag sprida den kunskap som genererades 
under en deltagande konstbaserad aktionsforskningsstudie som jag gjorde 
tillsammans med en grupp unga afghanska asylsökande i Sverige. Fokus 
för studien var ungdomarnas erfarenheter av idrott och fysisk aktivitet. 
Jag har valt att förmedla detta genom en berättande dikt som jag skapade 
med hjälp av ’vox participare’ (deltagarnas röster) (Norton & Sliep, 2019. 
På detta sätt har jag baserat spridningen av studien i våra folks gemen-
samma epistemologi, Khorasani-folken i Central/Västra Asien. Genom 
att anta personan رعاش  [poeten] (Olszewska, 2015) och genom att skriva 
på ett reflekterande sätt som gömmer att jag själv är priviligierad, arbetar 
jag för att dekolonialisera forsknigsprocessen och kunskapsgenerering 
när det gäller idrottsområdet. Jag försöker visa hur de afghanska ungdo-
marna återskapar idrott (och fysisk aktivitet) på ett sätt som skapar vär-
dighet för dem själva och deras vardag. På detta sätt syftar jag till att pro-
blematisera de dominerande föreställningarna om vad idrott är, vad den 
ska göra och hur den kan användas av dem som lever med sociala orätt-
visor. 
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Abstract

Until recently, sport and exercise psychologists have been researching accultur-
ation and its relation with sport and exercise through a lens of universalism 
and (post)positivism. Using such ontological and epistemological assumptions, 
researchers have been preoccupied with finding linear patterns that predict the 
behaviours of immigrants in their new environments without much considera-
tion to historical, sociopolitical and cultural contexts (Chirkov, 2009a). Accul-
turation, however, is a changing process that is extended over time and revolves 
within and around specific historical, political and cultural contexts. Considera-
tions from post/anti/decolonial studies maintain that through the western eyes, 
race and ethnicity have become synonymous for non-white people who have 
been positioned as different and lesser than their white counterparts (Butryn, 
2009). Western scholarship has continued to place this ‘cultural other’ in the 
margins of the society and in constant need of intervention. Despite a call for re-
thinking the epistemological understanding of the acculturation and its relation 
to sport and exercise (Chirkov, 2009b; Ryba & Schinke, 2009), European and 
Scandinavias sport and exercise psychology has remained unchallenged territory 
for the most part. This critical overview is a call for decolonizing the knowledge 
and scholarship within sport and exercise psychology by utilizing transforma-
tive approaches that centralize the voices of the cultural ‘other’ and treat them as 
active agents in the process of knowledge production.

Keywords: integration, acculturation, anticolonial research, immigration, multi-
cultural, othering, critical sport psychology, cultural sport psychology
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From the vantage point of a Middle Eastern immigrant woman, “a 
position I choose to privilege” (Smith, 2012, p.1) and write from, 
I have been the direct product, consumer, reproducer and critic 

of the dominant public and academic discourse regarding non-Western 
diaspora, and in particular the Middle East. As a Middle Eastern per-
son living in Europe and North America, I have witnessed how Western 
hegemonic discourses have become a familiar site where our most intim-
ate relationships with ourselves, our families, our histories and our cul-
tures are constantly questioned, investigated, translated and legislated by 
the media, legislators and academia (Smith, 1999; Young, 2003). Sport 
and physical activity scholarship has been especially important in (re)
producing problematic stereotypes about us – the ethnic and ‘cultural 
other’ – and our bodies, “as well as [providing] a surface-level analysis 
that [has] mostly failed to critically interrogate the political implications 
of being an ‘outsider’ within the inequitable, able-bodied, gendered” 
(Ratna & Samie, 2018, p. 23) and Eurocentric fields of sport and physic-
al activity. In order to address this important issue at this critical time, 
firstly, I would like to address the researchers in my field of study, sport 
and exercise psychology, and their role in reproducing and maintaining 
certain social inequalities pertaining to marginalized ethnic groups and 
immigrants within a European context. Secondly, I aim to emphasize the 
need for an increase in ‘decolonial’ scholarship that critically tackles the 
traditional epistemological understandings of sport and exercise psychol-
ogy by centring the world views of ‘cultural others’ and treating them as 
active agents in the process of knowledge production. Thirdly, I intend 
to offer two approaches that can operate within decolonial frameworks 
to address these goals. The following is meant to be a critical overview of 
the above-mentioned concepts within Europe; therefore, in accordance 
with recommendations of Grant and Booth (2009) and their guidelines 
regarding a critical overview, I will only highlight European studies that 
have examined acculturation of migrants and ‘cultural others’ within the 
field of sport and exercise psychology that have been published in the 
last decade. 
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Framework

In order to define decolonial thought and decolonizing methodologies, 
I will first discuss colonization. Definitions of colonization vary across 
contexts and sites; in some cases it represents marked political and eco-
nomic hierarchies, in others the production of certain discourses about 
visible ethnic groups and non-Western cultures; and yet, in other con-
texts it could refer to the appropriation of imagery, creations and ways 
of knowing of certain populations while rejecting the very same people 
who fostered those ideas (Smith, 1999; Sugawara & Nikaido, 2014). 
What I wish to address here is the application of the latter two denota-
tions by academics, which has contributed to the creation of a ‘cultural 
other’ – a constructed homogenic group that is culturized, problema-
tized and ‘othered’, in ways that are radically different to and less than its 
white counterparts (Eliassi, 2015; Ratna & Samie, 2018). Linda Tuhiwai 
Smith (2012) whose ideas inspired the title and my opening statement, 
emphasized that the taken-for-granted belief that academic research is 
inherently a noble profession is a problematic concept that has made 
adverse and harmful effects of research, and the existing inequalities 
within it, invisible. She further argued that many researchers embodying 
this ideal, have simply assumed that their work is ethical and will benefit 
humankind regardless of means and implications of their research for 
the communities involved (Smith, 1999). Sport and exercise psychology 
researchers have not been immune to such practices. University-based 
(Western) sport and exercise psychologists coming from positions of 
power and authority, have entered vulnerable communities, particularly 
communities of the ‘cultural other’(i.e. Indigenous and immigrant com-
munities), often without active consultation and reflections of the mem-
bers of these communities (Blodgett, 2015; Smith, 1999). As a result, the 
knowledge produced by such means has tended to focus on negative 
social issues that debilitates the members of the community, ‘othering’ 
them further in the process (Forsyth & Heine, 2010). Additionally, many 
recommendations, interventions or theories that have been produced in 
this way do not give any legitimacy to the thoughts, world views and the 
agency of the people they are meant to influence. Reflections of Paulo 
Freire (1970/2005, p. 65) articulate this point eloquently: 

Attempting to liberate the oppressed without their reflective partici-
pation in the act of liberation is to treat them as objects which must 
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be saved from a burning building; it is to lead them into the populist 
pitfall and transform them into masses which can be manipulated.

It is important to note that criticism of normative ways of research with-
in the field of sport and exercise psychology, particularly when research-
ing ethnicity and culture, has been continuously present (see for example 
Duda & Allison, 1990; Ryba & Wright, 2005). Duda and Allison (1990) 
argued that viewing culture and cultural identity as simple categorical 
variables reflective of ethnicity not only diminishes the experiences of 
ethnic groups, but also results in biased and distorted understandings of 
the human condition within these contexts. Subsequently, inspired by 
feminist scholarship, researchers have increasingly criticized the Euro-
centrism of sport psychology scholarship and advocated a multidisciplin-
ary approach of ‘cultural praxis’ that combines theory and practice and 
engages sociocultural as well as social justice themes (Ryba & Schinke, 
2009; Ryba & Wright, 2005). As a result of such work, cultural sport 
psychology (CSP) has been developed as a valuable branch that can ad-
vance the field beyond its universalist assumptions towards a discipline 
that is ethically and politically concerned with equity and social justice 
(Ryba & Wright, 2010; Schinke & Hanrahan, 2009). Although CSP re-
searchers are challenging the mainstream assumptions and working to-
wards social justice, they are still few in numbers and their research for 
the most part continues to be within the framework of Western phil-
osophies. Decolonial scholarship, on the other hand, entails contesting 
dominant (Western) academic paradigms as taken-for-granted approach-
es to research in order to actively transform not only the site but also the 
aspirations of knowledge production (Forsyth & Heine, 2010; Mignolo, 
2009). This scholarship engages in knowledge-making processes to ad-
vance the cause of communities who are marked as ‘cultural other’ by 
questioning the underlying structures of research itself, from organiza-
tion to dissemination (Forsyth & Heine, 2010; Mignolo, 2009). In this 
way, decolonial methodologies informed by local ways of thinking be-
come praxis – action informed by reflection – embedded in the epistem-
ologies of the ‘cultural other’ and the ways that people have generated 
and communicated knowledge historically and/or through their social 
relations and interactions with the world (Blodgett et al., 2013; Freire, 
1970/2005; Smith, 1999). In such a way, voices from the margins can 
take the centre stage in the process of research and knowledge produc-
tion, offsetting and transforming the structural power and uncontended 
ways of knowing while working towards community development and 
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rebuilding leadership from within the communities concurrently (Mac-
donald, 2012; Smith, 1999). 
 Against the backdrop of public debate relating to immigrants and the 
rise of populist ideologies in Europe and across the world, I highlight 
the importance of continuing to decolonize sport and exercise scholar-
ship with the aim of centralizing the experiences, knowledge and ways 
of knowing of the people who are living the problematic realities that 
are at the centre of investigation as well as advancing critical perspectives 
on the dominant discourses. I will start by presenting and critiquing the 
current approaches and the knowledge that has been developed through 
their application in the field within a European context. Next, I will 
argue for decolonial approaches that can advance the current monolithic 
understandings about the ‘cultural other’ and produce critical scholar-
ship that endeavours to value, reclaim and foreground the marginalized 
voices and epistemologies, transforming the site of knowledge produc-
tion in the process. 

Sport (exercise) and Acculturation Psychology

Sport (and later exercise) psychology emerged as an academic discipline 
in the 20th century (Ryba & Wright, 2005). In the early days of the disci-
pline, despite having a variety of disciplinary orientations, most sport 
and exercise psychologists, seeking credibility, followed the well-travelled 
path of (post)positivism (i.e. rationalism, quantitative, neutrality, etc.). 
As a result, the research and knowledge that has been produced in this 
field is mostly quantitative as well as concerned with explaining and pre-
dicting athletic success (Ryba & Wright, 2005). Acculturation through 
and within sport and exercise/physical activity has not been an excep-
tion and the majority of sport psychology research in Europe (including 
my own earlier work) has employed cross-sectional sampling and linear 
models of acculturation (Berry, 1997) as a theoretical foundation (see 
Elbe et al., 2016; Hatzigeorgiadis, Morela, Elbe, Kouli, & Sanchez, 2013; 
Mashreghi, Dankers & Bunke, 2014; Morela, Hatzigeorgiadis, Kouli, 
Elbe, & Sanchez, 2013).
 Berry and colleagues (Berry, 1997; Berry, Phinney, Sam, & Vedder, 
2006; Berry & Sam, 2013; Kunst et al., 2015), operating within a (post)
positivist framework, which views social phenomena as compatible to 
natural phenomena (Chirkov, 2009a; Cresswell, 2013), formulated one 
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of the most prominent acculturation strategies models in psychology. 
Their model emphasizes the individuals’ links to both their cultures of 
origin and their societies of settlement. These two dimensions overlap to 
create four categories of Separation and Marginalization, Assimilation 
and Integration. The model further explains that separation occurs when 
the individual values holding on to his or her original culture while in-
volvement with others is avoided. Marginalization is ensued when nei-
ther cultural maintenance nor interaction with others is practiced. As-
similation happens when the individual has little interest in maintenance 
of his or her original culture and instead demonstrates a preference for 
interacting with the larger society, and integration exists when the in-
dividual has strong ties to both culture of origin and the larger society 
(Berry, 1997). Empirical evidence have also suggested that those with 
an integrative profile have the most effective psychological and socio-
cultural adaptation outcomes, making integration an ultimate goal of 
an immigrant’s acculturation strategy as well as the larger society’s best 
adopted policy (Berry, 2016; Berry & Sam, 2013). As mentioned before, 
the majority of sport psychology acculturation studies implemented in 
Europe have used this model as a theoretical foundation. Here I will 
review some of this research.

Sport and Acculturation Research in Europe

Morela and colleagues (2013) investigated the relationship between team 
cohesion and acculturation of a group of youth participants who were 
first generation immigrants in Greece and engaged in team or individ-
ual sports. Their finding showed that participating in a sports setting 
with high team cohesion did not necessarily enhance integrative features 
of the acculturation model. It did however, have a negative relation-
ship with feelings of marginalization and separation. Using the afore-
mentioned parameters, my colleagues and I carried out a cross-sectional 
study in Sweden, where we investigated the relationship between accul-
turation and motivational environment of sports setting for adolescents 
(Mashreghi et al., 2014). Our findings suggested a relationship between 
non-competitive motivational climate and assimilation features of the 
model. In fact, in this study we observed a negative interaction effect be-
tween the non-competitive motivational climate and the ethnic belong-
ing feature of the model. Interpreting this result within a Swedish con-
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text, we suggested that students in this sample were more comfortable 
with assimilation features of the model rather than seeing and accepting 
ethnicity in themselves and in others. We argued that such perceptions 
run the danger of leading to further marginalization of more visible min-
ority groups. 
 In a third study, Elbe and colleagues (2016) investigated young 
first-generation migrant athletes in Spain and Greece (with countries of 
origin located in Latin America and Eastern Europe respectively). The 
participants in Spain played in migrants-only teams while the participants 
in Greece were members of mixed teams which consisted predominantly 
of ethnic Greek players. The participants in Greece who were members 
of mixed teams scored much higher in either feeling marginalized or as-
similated whereas the participants in Spain who were members of Latin 
American only teams illustrated a more integrative acculturation profile. 
The authors explained that this may be due to the societal context since 
migrant communities in Spain were more established in comparison to 
migrant communities in Greece. Once again non-competitive motiva-
tional climate was inversely correlated with integrative features of the 
model, suggesting that motivational climate within the sports contexts 
did not necessary enhance integration but rather may have aided in pre-
vention of marginalization and separation. The participants in the above 
studies did not experience acculturation in homogeneous and linear fash-
ions. Moreover, contrary to the political claims of integration, the sport 
environment (and possibly the wider society as well) were more assimi-
latory in practice. The presence of high feelings of assimilation alongside 
high feelings of marginalization demonstrated by the migrant youth in 
the Greek case (Elbe et al., 2016) problematizes these assimilatory practi-
ces. It is possible to assume that such practices can be beneficial to certain 
members of the migrant society that perhaps do not demonstrate visible 
markers of difference but it can simultaneously be harmful to others who 
fail to assimilate due to having those visible markers of difference. 
 Bearing in mind that the objectives of research within a (post)positiv-
ist framework is to predict behaviours and yield irrefutable correlations, 
the conflicting findings of these studies and the inability of the model to 
perform as it was assumed, underlined fundamental issues with this ac-
culturation model that may reflect other psychological or socio-political 
factors. Consequently, in a position stand paper in International Journal 
of Sport and Exercise Psychology (IJSEP), Ryba, Schinke, Stambulova and 
Elbe (2018) concluded that both quantitative and qualitative research in 
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sport psychology have depicted a non-linear process of acculturation that 
intersect with the socio-political environment, culture and ethnicity; and 
sport and exercise psychologists need to investigate beyond the linear 
models of acculturation. 
 The conclusion drawn by Ryba and colleagues (2018) is also reflected 
in the findings of numerous acculturation psychologists who have scru-
tinized Berry’s model of acculturation on various grounds (see Bhatia & 
Ram, 2009; Chirkov, 2009b; Schwartz, Unger, Zamboanga, & Szapo-
cznik, 2010). One of the criticisms has been the model’s universalist per-
spective which asserts the same two acculturation processes and the same 
four acculturation strategies describe all migrants alike – notwithstand-
ing the type of migrant, countries of origin and settlement and the ethni-
city of the individuals and groups. Moreover, as Bhatia and Ram (2009) 
further elucidated, Barry’s model has failed to consider the issues of his-
torical and current conflict and power, and has implicitly assumed that 
the two cultures in question have equal status. Despite Berry’s (2016) 
later contentions regarding the required presence of equity as a precon-
dition for full integration, his model of acculturation is founded on the 
assumption of equity of all cultures (Chirkov, 2009b) which, I believe, is 
rarely (if ever) the case in the current (or historical) contexts, especially 
considering the privileged position of Euro-American world views and 
the power they exert in the contemporary socio-political world. Another 
criticism has been the linearity that is implicit in the model, according to 
which integration strategy is an optimal end-goal. However, the experi-
ence of acculturation is far from a simple linear journey (Chirkov, 2009b). 
Thus, acculturation, from a critical perspective, is a changing process that 
is extended over time and revolves within and around specific historical, 
political, sociological and cultural contexts (Chirkov, 2009a). Accultura-
tion scholarship, therefore, needs to consider and reflect on these issues. 

Cultural sport psychology

In light of the above-mentioned critiques, a previously sporadic criticism 
on over-representation and centralization of Euro-American knowledge 
in sport settings, as well as in acculturation psychology, has gained mo-
mentum (Blodgett et al., 2008; Butryn, 2009; Ryba & Wright, 2005; 
Schinke et al., 2010; Schinke & Hanrahan, 2009). Over the last decade, 
sport and exercise psychologists, especially within North America, have 
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criticized the research and theories produced in the field, stating that de-
spite the greater presence of the ‘cultural other’ within the field of sport, 
either culture has rarely been discussed, or it has been presented as a cat-
egorical grouping in studies (Blodgett, 2015). Responding to this criti-
cism, scholars in the discipline have developed the field of cultural sport 
psychology (CSP) as a critically reflexive and contextually informed line 
of inquiry that contemplates contextual and cultural influences on the 
lived experiences of individuals and the meaning-making processes with-
in the context of sport (and to some extent exercise) (Blodgett, 2015; 
Ryba & Wright, 2010; Schinke & Hanrahan, 2009).
 Positioning their work within cultural sport psychology and build-
ing upon the work of feminist and indigenous researchers, Ryba and 
Schinke (2009) scrutinized the conventional methodology of Western 
scholarship, highlighting its ritualized Eurocentrism, a process through 
which Euro-American perspectives and methods have become the only 
legitimate and valid frameworks of knowledge. They stated that despite 
the marginalized groups’ objections to the hegemonic knowledge claims 
and presence of sophisticated frameworks of knowledge in the margins, 
the mainstream knowledge base in sport psychology has continued to 
be a Euro-American construction, established through ritualized (formal 
education in mainstream universities) methodologies that have imposed 
hetero-Euro-centered strategies across all populations and cultures (Ryba 
& Schinke, 2009). They, therefore, advocated the use of cultural praxis 
through “an active and reflexive process of blending theory, lived culture 
and social action” (Ryba & Schinke, 2009, p.266), with the aim of cul-
tivating sport psychology scholarship that intersects with sociocultural 
difference, power and ethics, and facilitates a contextual understanding 
of marginalized voices. 
 CSP, though embraced more fully in North America, is still in its ear-
ly stages in Europe, especially within the acculturation arena (see Ron-
kainen, Khomutova, & Ryba, 2017; Ryba, 2017; Ryba, Stambulova, & 
Ronkainen, 2016). Ryba, Stambulova and Ronkainen (2016) examined 
life stories of 15 transnational professional and semi-professional athletes 
(including one black and one mixed-race athlete) to understand the de-
velopmental dynamics of cultural transition and psychological mechan-
isms that assisted athletic career adaptability. Their findings provided 
rich stories that highlighted the intense feelings of loss, excitement and 
hope involved in migration experiences of professional athletes, as well as 
underlined the host countries’ organizational shortcomings in address-
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ing the challenges of elite athletes’ mobility and migration. In a second 
study, Ronkainen, Khotumova and Ryba (2017) examined the life stories 
of two athletes who migrated to a different country for work and family 
reasons. Their findings highlighted the open-ended path of acculturation 
and the importance of multiple relational and belonging contexts in the 
process. Despite the non-normative ways in which these two studies in-
terrogated acculturation in sporting contexts, they did not fully engage 
in critical and decolonial paradigms so as to move the dialogue beyond 
explanatory discussions and into more transformative work. The above 
studies, for example, did not engage in analysis of psychosocial or racial 
– as it relates to whiteness studies – differences between the individual 
migrant athletes and how those differences might affect their accultura-
tion processes. One example of such a difference could be the effects of 
historical racialization (and colonization) on internalized belief systems 
(as described by Fanon, 1965/2001) of the European and African ath-
letes as well as their coaches and teammates, and the ways in which this 
effected their acculturation strategies. Moreover, as evidenced by arti-
cles reviewed in this paper, CSP research has been developed within the 
realm of professional or semi-professional sport and have not yet made 
any progress in areas of physical activity and exercise. 
 Considering this body of knowledge in sport and exercise psychology, 
the need for more critical scholarship pertaining to the ‘cultural other’ 
within a European context is evident. In spite of the rapidly growing 
field of CSP, approaches related to (post)positivist, assimilation, Euro-
centric perspectives still linger on in the scholarship of the field. Even 
though acculturation studies within the framework of CSP have contest-
ed the normative discourse on understanding psychological processes as 
autonomous, by leaving socio-political and whiteness discussions un-
acknowledged, the research within CSP runs the risk of becoming com-
plicit in the perpetuation of power inequalities and the (re)production of 
problematic stereotypes about the ‘cultural other’ (Butryn, 2009; Ratna 
& Samie, 2018). This is where decolonizing thought and methodologies 
can offer a different point of departure for researching sport and exercise 
and their relationship with acculturation.
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Decolonizing praxis

As I outlined in the introduction, decolonizing methodologies are first 
and foremost political projects that intend to transform the site of know-
ledge rather than merely challenge or reform it (Smith, 1999). They do 
not revolve around incorporating the ‘cultural other’ in recognizable 
(and colonial) structures and their point of departure is not the current 
mainstream institutions of knowledge. Rather they are grounded in epi-
stemic disobedience, which works to transform those same institutions 
and their underlying taken-for-granted ways of conducting, producing 
and disseminating knowledge. Concurrently, decolonial research aims to 
work for the revitalization of peoples who have been historically mar-
ginalized and denied their full humanity (Mignolo, 2009; Smith, 1999). 
Methodologies informed by decolonial thought become praxis that can 
empower people and communities to tell their stories in their own ways, 
acknowledging their collective histories and struggles as well as reclaim-
ing their own ways of knowledge production and dissemination (Freire, 
1970/2005; Smith, 1999). When researching acculturation in and through 
sport and physical activity, decolonial praxis can offer deep insights into 
the needs, interests and lived experiences of individuals who are deemed 
‘cultural other’, insights that come from within the communities and 
highlight the invisible and deep-seated barriers that exist in relation to 
acculturation and integration strategies. Such scholarship can actively 
contribute to the development of both communities’ and individuals’ 
psychosocial well-being by shifting the focus to the needs and experien-
ces of the ‘cultural other’, while also transforming the process of research, 
its assumptions, ethics and outcomes (Freire, 1970/2005; Smith, 1999). 
In this way, decolonial praxis can contribute in ways that are meaningful 
and ethical to the individuals’ acculturation as well as to the academia 
and acculturation psychology research. 

Sport (Exercise) Psychology and Decolonizing 
Research 

As mentioned in the previous section, a number of sport and exercise 
psychologists, especially in North America have taken up the notion of 
praxis, arguing for an active and reflexive process of blending theory, 
lived culture and social action, thus prompting a cultural turn in sport 
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and exercise psychology (Blodgett et al., 2013, 2008; Blodgett, Schinke, 
Peltier, et al., 2011; Ryba & Schinke, 2009; Schinke & McGannon, 2014). 
Working with communities seen as the ‘cultural other’, namely Aborig-
inal and immigrant communities, these scholars have employed research 
processes that are in line with the communities’ needs and interests. Em-
ploying innovative and culturally relevant methodologies (participatory, 
art-based and narrative methods), Blodgett and colleagues endeavoured 
to obtain deeper understandings of the process of relocation and accul-
turation for the Aboriginal athletes who participated in their study. They 
argued for the use of Indigenous methodologies as a way to advance past 
the culturally exclusive practices of traditional sport psychology research 
(Blodgett et al., 2013; Blodgett, Schinke, Smith, et al., 2011). Not only 
have these projects made visible the structural and systemic racialized 
practices in Euro-American (Canadian) contexts, they have also illustrat-
ed the nuanced and fluid process of acculturation, showing that it is not a 
finite process; it can re-emerge again and every time a new practice is en-
countered (Schinke & McGannon, 2014). Moreover, these studies have 
drawn their conclusions from within the marginalized groups through 
the use of meaningful methodologies which aimed not to exploit the 
individuals’ knowledge or invade their subjectivities (Blodgett, Schinke, 
Peltier, et al., 2011). As these examples illustrate, decolonial praxis is em-
ployed through various approaches and methods. A thorough discussion 
regarding the specifics of such approaches is outside of this article’s lim-
its. A brief overview of two of these approaches, namely participatory 
action research (PAR) and art-based research (ABR), will have to suffice.

Participatory Action Research and Art-Based 
Research as Decolonial Praxis

The PAR approach moves the investigation from a linear cause and ef-
fect analysis to a participatory dialogical agenda that reflects the context 
of people’s lives through transformative cycles of acting and reflecting 
(Dimitriadis, 2010; lisahunter, Emerald, & Martin, 2013). It is research 
that is conducted ‘by’ and ‘with’ the communities rather than ‘on’ and 
‘for’ them. PAR is decolonial in its origins and stems from the struggles 
of South American peasants and Indigenous peoples in the face of col-
onial and post-colonial practices in that region. A central notion in PAR 
is the idea of praxis, action informed by thought and reflection, which 
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is created in the process of dialogue between subjects as co-investiga-
tors of a problematic reality (Freire, 1970/2005). Through PAR, cultural 
sport and exercise psychology researchers can open up a space for critical, 
multi-cultural and multi-versal dialogue about knowledge that extends 
and moves outside of the ivory tower of academia and its well-inten-
tioned academics. Via this critical space, opened up in the process of 
PAR, individuals (both researchers and community members) can learn 
about complex histories and consequences of certain discourses as well 
as their own psychological and social attitudes and behaviours; they 
can begin to re-imagine and denaturalize taken-for-granted realities of 
their personal and social worlds and start generating and implementing 
ways of contesting such realities based on the knowledge accumulated 
through this reflective and critical inquiry (Cammarota & Fine, 2008; 
Dimitriadis, 2010). 
 Art-Based Research (ABR), which despite being culturally relevant 
has been particularly underrepresented in acculturation studies of sport 
and physical activity psychology, is another approach that, when used 
within a decolonial framework, can work to develop and strengthen the 
‘cultural other’ communities and ways of knowing. In his pivotal work, 
Orientalism, Edward Said (1978/2003) highlighted one of the prominent 
features of the modern social science tradition in relation to the world of 
‘cultural others’ as the “singular avoidance of literature” (p. 291) in favour 
of overemphasizing the facts and statistics. He argued that in this way 
modern social science has reduced and dehumanized the peoples and the 
regions in question to statistics and trends. He further contended that 
since ‘cultural other’ poets or novelists write of their experiences, ideals 
and humanities, they effectively unsettle the Western representation of 
their world and their peoples (Said, 1978/2003). I would extend this 
disrupting characteristic to all works of art, making art-based research a 
powerful tool that can centralize the marginal voices and revitalize their 
culture, language and ways of knowledge production. In many cases, 
such modes of inquiry are also epistemologically and methodologically 
aligned with the peoples and cultures in question and embrace local ways 
of thinking and being (Blodgett et al., 2013; Smith, 2012). This especially 
holds true in the field of sport, exercise and physical activity where the 
(non)moving bodies, their expressions and (non)performance are the 
centre of our inquiry. PAR and ABR in sport and exercise psychology 
have the potential to become decolonizing approaches that (co)produce 
knowledge from within and by the traditionally marginalized commun-
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ities, benefiting the development and revitalization of those commun-
ities while working to challenge and transform the mainstream ways of 
research which reflect Eurocentric biases of those who have historically 
dominated academia. 

Conclusion

Throughout this paper, I have reviewed and exposed various representa-
tions of the ‘cultural other’ within the field of sport psychology in order 
to “work against colonial discourses that further plunge us into hierarch-
ical and binary juxtaposition” (Samie, 2017, p. 53) and situate the ‘cultural 
other’ as different and/or less than their Western counterparts. With the 
development of CSP, psychological knowledge about the ‘cultural others 
and their relationship to sport and physical activity has undeniably de-
veloped in the last two decades. Nonetheless, the European scholarship 
within sport and exercise psychology, particularly in relation to accultur-
ation studies, is still lagging behind; in Europe, Eurocentric beliefs and 
constructions have managed to predominate and direct academia and 
research within this field. Guided by Western epistemology, this schol-
arship have further disconnected the communities from their histories 
and culture, and devaluing their knowledge and ways of knowing in the 
process (Fanon, 2001; Smith, 1999). Therefore, now, more than ever, 
sport and exercise/physical activity psychology researchers, particularly 
in Europe, need to critically re-examine the ritual of their knowledge 
production and utilize other ways of knowing that do not reproduce 
the same patterns of social inequalities that are being researched, other 
ways of knowing that are drawn from ‘within’ and ‘by’ the commun-
ities themselves and therefore are congruent with the peoples’ values and 
epistemologies. PAR and ABR, within decolonial frameworks, are but 
two such examples that offer great potentials for reclaiming values and 
epistemologies that have been eroded historically in the course of West-
ern university-based research. In this way sport and exercise psychology 
researchers can work towards development and revitalization of margin-
alized communities and restore their humanity. 
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 یشزرو یاھ تیلاعف زا ییاھ ناتساد »ناغفا یاھ ھچب ام«
دا$رفو ،یلع ،نسح ،دمحم ،نیمسای یھارمھ اب یقرشم ذمرادنپس  طسا) 

 

 یاھ نوغرف و نیگنس یاھ نھآریت ندرک اجباج تخس راک ھب نآ رد ھک ینامتخاس هاگراک ھب زوررھ«
 یزاب "رخ ییاپمد" مناتسود اب .متشاد یشوخ تقو اھرھظ زا دعب یلو . متفر یم مدوب لوغشم  رجآ رپ
 .میدرک یم باترپ مھ یوس ھب یرگید ھب تباصا فدھ اب ار یا ھنھک ییاپمد ھگنل نآ رد ھک میدرک یم
 نیا !میدرک یم تکرح عیرس یلیخ تسیاب یم ،میشاب ناما رد ییاپمد دروخرب ھبرض زا ھک نیا یارب
 یکشخ و یمیدق لاک ،ناغفا یاھ ھچب ام ،میدش رتگرزب یتقو .تشاد یم لوغشم ار ام اھ تعاس یزاب
 ».تشذگ یم شوخ .میدرک لیدبت لابتوف نیمز ھب ار

 

 یشخب اھ نآ .دننک یم یگدنز دئوس رد یکچوک رھش رد نونکا ھک تسا یناغفا ناوجون هد ناتساد نیا
 یاھ لاس ھلصاف رد »تسرپرس یب یوجھانپ ناکدوک« مان ریز ھک دنتسھ یناناوجون هوبنا هورگ زا

 ناکدوک قوقح نویسناونک قباطم .دنا هدمآ دئوس ھب )2019 ات }ترجاھم سناژآ{ 2016 ات 2014
)CRC( تسا لاس هدجیھ ریز رتخد ای رسپ ،»تسرپرس یب یوجھانپ کدوک« دئوس نیناوق نینچمھ و 
 .دشاب غلاب تسرپرس نودب دئوس ھب دورو ماگنھ رد ھک

 و یندب یاھ تیلاعف ھب ھطبار رد نانآ یگدنز زا ییاھ ناتساد ات میا هدیشوک ،نامرادید نیلوا زا
 »تیاور ھناگی« بلاغ رواب اب ھلباقم رد یراک .میھد رارق یفاکشوم دروم ار نانآ و میسیونب یشزرو
 "نارگید" شا ھجیتن ھک یمومع نامتفگ رد "تسرپرس یب یوجھانپ ناکدوک" زا )2009یچیدآ(
 ینایرج »نارگید« .تسا یکدوک نارود یلک ریوصت زا نوریبرد اھ نآ نداد رارق و ناکدوک نتشاگنا
 یاھ توافت نامتفگ یانبم رب »یدوخ یاھ هورگ« هزوح زا جراخ مدرم زا یھورگ نتخاس زا تسا
 ھب "تسرپرس یب یوجھانپ ناکدوک"« هویش نیا اب .)2018 یماس و انتار( یداژن و یموب ِیعامتجا
 یم رامش ھب )2018روپمج( »هدنیآ و زورما لسن ای ،اھایور و اھوزرآ اب یناکدوک رامش رد تردن
 و یگنسرگ و رقف دننام کانلوھ تایبرجت ضرعم رد ھک ،ریذپ بیسآ ناینابرق هورگ رد ای اھنآ .دنیآ
 ،کریز و رگ ھلیح ینازادرپ ھشقن ای و )2011 ومترتسا ،2018روپمج( دنریگ یم رارق یرابجا راک
 یدئوس یھافر یاھ نامزاس زا ییوج هرھب رد یعس ،دوخ نس هراب رد نوناق نارومام بیرف اب ھک
 و یتلود عونتم یاھ نامزاس ،»تیاور ھناگی« نیا ھب خساپ رد .)2014 و 2011 ومترتسا( دنراد
 تیریدم اھ نآ زا یکی ھک دنا ھتشاد نوگانوگ یاھ شور اب ناناوجون نیا تیریدم رد یعس یتلودریغ
 و شزرو طسوت ناناوجون یگتخیمآ مھ ھب موھفم نیا .تسا هدوب یشزرو یاھ تیلاعف و شزرو طسوت
 یوجھانپ ناکدوک« نیا زا »نارگید« ریوصت دیلوتزاب یارب یلماع ھب ابلاغ دوخ ،یندب یاھ تیلاعف
 ھناگی« نیا زاس و تخاس ھک تسا نآ تقیقح .)2018 دراگرگآ( تسا هدش لیدبت »تسرپرس یب
 نآ قبط رب و دریگ یم تأشن یکدوک و کدوک فیرعت هراب رد ییاکیرما/اپورا یاھرواب زا »تیاور
 نینچمھ تسردان فیرعت نیا  .دوش یم فیرعت ناھج رسارس رد ناکدوک ھمھ یاھاضاقت و اھزاین
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 روحم اپورا یاھ لمعلاروتسد زا هدافتسا اب ،برغ یشھوژپ تاسسوم ھک تسا ییاھدتم زا یشان
 تیاور یور و هداد رارق شھوژپ دروم ار ناناوجون و ناکدوک نیا ،)2019 یقرشم و 2018روپمج(
 یخیرات ھنیشیپ چیھ نودب ار ناناوجون و ناکدوک نیا ھک دنا هدرک زکرمت یناسمھ روحم لکشم یاھ
 و یگنسرگ ،رقف ھک تسا یھیدب .)2018 دراگرگآ( دننک یم یفرعم اپورا یاھ هزاورد لخدم رد
 هدوبن یطیارش نینچ لعفنم ناینابرق زگرھ اھ نآ اما تسا هدیشخب لکش ار ناکدوک نیا یگدنز سارھ
 طیارش تاریثات دنا ھتسناوت موادم و ھنالاعف ناکدوک ،دھد یم ناشن زاغآرس ناتساد ھک نانچمھ .دنا
 نیمھ رد دنا ھتسناوت اھ نآ .دنیایب رانک نآ اب و هدرک کرد دنا هدوب وربور نآ اب ھک ار یقفاومان

 دننامھ ییاھایور و اھوزرآ و دنبایب یکدوکرھ دننام ھناکدوک یاھ یزاب زا تذل یارب ییاھ هار طیارش
 اموزل »تیاور ھناگی« رواب ،دیوگ یم )2009( یچیدآ ھک نانچمھ .دننارورپب ناھج ناکدوک ھیقب
 یاھ ناسنا ناونع ھب ار طابترا ناکما نآ رب ھیکت اب اریز تسین مھ یفاک اننیقی اما تسین تسردان
 رایسب یاھتیاور فیرعت اب ھک منآ رسرب نم لصف نیا رد .دزاس یم نکممریغ هاگ و راوشد ربارب
 زا یشان »یرگید« اب ھلباقم ھب کرحت و شزرو ،یندب یاھ تیلاعف اب ھطبار رد یناغفا ناناوجون

 و شھوژپ ناوارف یاھتیاور نیا ناناوجون نیا دوخ یراکمھ اب ھک نانچ ؛مزیخرب »تیاور ھناگی«
 یاھ تیلاعف هدھاشم دندقتعم ھک دربب لاوس ریز ار اھ یدئوس جیار ھشیدنا نیا ات تسا هدش یفاکشوم
 نانآ ھک دھد یم ناشن دنا هدز تسد یرابجا ترجاھم ھب ھک یناناوجون یندب تیبرت و یشزرو
 .)2017 گربستوا و ومرن ،زلو شرازگ ھنومن یارب( دنشاب یم دوخ یدئوس نالاسمھ زا رت تسدورف

 

 یرظن یاھداینب و یتخانش تفرعم راتخاس
 

 هدیزگرب ار )PAR( یتکراشم یلمع شھوژپ شور ،ناناوجون نیا یاھ ھصق شیامن و کرد روظنم ھب
 یژولودتم« بوچراھچ رد  )ABR( روحم رنھ تاقیقحت یاھ شور دربراک اب ما هدرک شالت و
 ،تسا هدرک نایب )2009( ولونگیم ھک نانچمھ .مبای تسد مھم نیا ھب »هدشمگ تیوھ تفایزاب

 فیراعت ھک تسا )یلمع و یرکف یدنیارف( هدش ھتفریذپ یفرع »هدشمگ تیوھ تفایزاب یژولودتم«
 یسایس یدنب ھنوگ و ،نانز و نادرم یداصتقا_ یعامتجا طیارش ،یداژن یرامش ریقح( یرامعتسا
 شلاچ ھب ار )اپورا رد جیار یاھوگلا یور زا ناییاپورا "یلومعم و یفرع" ھتخاسدوخ فیرعت قبطرب
 انب .دنک یم ادج یبرغ یتخانش تفرعم زا ھتساخرب "یلومعم و یفرع" فیرعت زا ار دوخ هارو هدیشک
 ار ینوگانوگ فادھا ھک تسا یسایس یراک دوخ تاذ رد ،»هدشمگ تیوھ تفایزاب یژولودتم« نیارب
 روط ھب ھک تسا یتاعامتجا تایح دیدجت یارب ییاھ هار نتفای نآ فدھ نیرتمھم و نیلوا .دریگ یم یپ
 و تاسسوم ندیشک شلاچ ھب یژولودتم نیا فدھ نیمود .دنا هدش هدرمش »نارگید« یخیرات

 دلوم ناھج رد .دننک یم دیلوت )ینمض ای اقلطم( ار یتلادع یب و یرباربان نیا ھک تسا ییاھراتخاس
 ھتفرگ ماجنا »نارگید« تاعامتجا ھب ملع و یتخانش تفرعم زکارم لاقتنا طسوت شلاچ نیا ،شناد
 )1999 تیمسا ؛2009 ولونگیم ؛2010 نیھ و تیسروف( .تسا

 

 ھک ھتفرگرب ریرف ولوئاپ ھناداقن درخ هدیا زا ار شا ھفسلف ھک )PAR( یتکراشم یلمع شھوژپ شور
 یرامعتسا راتخاس  ھیلع رب اھ نیمزرس نآ نایموب و یبونج یاکیرمآ ناییاتسور تازرابم رد ھشیر
 تاریغت یارب ھناداقن درخ رب ریرف .)1970/2005 ریرف ؛2010 سیدایرتیمید( دراد یحاون نآ رد
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 ھبناج دنچ یوگتفگ و یراکمھ اب تسیاب یم دنور نیا دنک یم اعدا و دراد دیکات یعامتجا و یصخش
 روظنم ھب یعقاو ناھج رد لمعلا سکع و لمع" عوضوم رد ربارب و راو هریاد یسررب لکش ھب
 ماجنا ،دننک یم یگدنز تیعقاو رد ھک یمدرم ھلیسو ھب )51 ص ،1970/2005 ریرف( "نآ رییغت
 وگتفگ طسوت دنناوتب ناققحم ھک دروآ یم مھارف ییاضف یتکراشم یلمع شھوژپ بیترت نیا ھب .دریگ
 تمکح دیلوت اھ نآ دوخ طسوت و ھعماج نایمزا ،نانآ یراکمھ و تاعامتجا نیا دارفا اب یتکراشم یاھ
 دروم ار ناھج هدش ھتفریذپ راجنھان یاھراتخاس دناوت یم دوخ دشر ریسم رد یدنور نینچ .دنیامن

 )1991 نامحر و ادروب -سلاف ؛2008 نیف و اتوراماک( دھد رارق لاوس

 

 یتنس روط ھب ،تسا راوتسا یبرغ لدم لوصا رب ھکروحم هاگشناد قیقحت یاھ دتم ،رگید یوس زا
 نآ یور ،ھتشاد یسرتسد ناھج رسارس ریذپ بیسآ تاعامتجا ھب دناوتب ات دزاس یم رداق ار هدنھوژپ
 نآ دارفا یگدنز رب اھ شھوژپ نیا رثا ھب ھک نآ نودب دھد ماجنا یا هدیچیپ نوگانوگ تاقیقحت اھ
 و اھ تیقالخ ،اھ ایور تقیقح رد ییاھدتم نینچ .)1999 تیمسا( دشاب ھتشاد ییانتعا تاعامتجا

 نآ نابحاص ھک ار ینامدرم یلکب و درگن یم یرامعتسا یشرگن اب ار عماوج نآ تخانش یگنوگچ
 یب یوجھانپ ناکدوک« دروم رد .)1999 تیمسا ؛2019 یقرشم( دریگ یم هدیدان دنا هدوب اھ هدیا

 و ھتفرگ ماجنا روحم درف یاھ لمعلاروتسد یانبم رب اھ شھوژپ رتشیب ،دئوس روشک رد »تسرپرس
 ؛2018روپمج( تسا هدوب دارفا ومن و دشر ھب طوبرم یاھ ینارگن و یناور تخانش رب اھ نآ دیکات
 ،ترجاھم دنور ھبنج کی رب اھنت ماوقا نتخیمآرد و ترجھ ھب طوبرم تاعلاطم یتح .)2011ومترتسا
 اب هراومھ ھک رفس تالکشم و یردام نیمزرس کرت دنور دروم رد و ھتشاد زکرمت نانآ دورو ینعی
 ھب نینچمھ یتاعلاطم نینچ .)2018روپمج ؛2018 دراگرگآ( دنا ھتفگن ینخس ،تسا ھتخیمآ ترجاھم
 خیرات و ننس و بادآ نایم زا ار تفرعم نیا روطچ ھک نیا و نامدرم نیا یتخانش تفرعم یگنوگچ
 -رنھ تاعلاطم .)1999تیمسا ؛2010 نیھ و تیسروف( تسانتعا یب ،دنا هدرک بسک دوخ
 رد جیار یاھ دتم ھک ار نارجاھم یفرعم ھنوگ نیا اھنت ھن ھک دراد ار نآ ییاناوت )ABR(روحم
 یرامعتسا رکفت اب ھک ماوقا تنس رب ینتبم یاھ تفرعم ھب ندیشخب ورین اب ار نانآ تخانش و شھوژپ
 دتم .)2019 یقرشم ؛2013 ھیقب و تژالب( دشکب شلاچ ھب ،دنا هدش راکنا و ھتشاگنا هدیدان
 تفرعم دیلوت و قیقحت تیریدم فدھ اب ،یرنھ دنور دنمشزرا و مظنم هدافتسا مزلتسم روحم_رنھ
 ھبناجکی هاگن ھن و رگید عماوج اب رگ شھوژپ لماعت .)2008 فین کم ؛2014 نوتلیچ و یول( تسا
 نآ لصاح ھک دوش لیدبت یرامعتسا دض یتنس ھب ھک دراد ار نآ ییاناوت اھ نآ نتشاگنا »نارگید« و
 تژالب( دوب دھاوخ تفرعم نیا رب ھیکت اب عماوج نآ ندیشخب تردق و نانآ تفرعم یواح ننس یایحا
 یلمع شھوژپ شور و ،روحم_رنھ تاعلاطم ھنوگ نیدب .)2019 یقرشم ؛2013 نارگید و
 "نارگید" عماوج نایم زا تفرعم دیلوت ھب دناوت یم یرامعتسا دض هاگن و )PAR,ABR( یتکراشم
 یقرشم ؛2013نارگید و تژالب( دشک شلاچ ھب ار یزاس »نارگید« نامتفگ و راتخاس ھک دماجنیب

2019(. 
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 قیقحت شور
 

 تکراشم یارب یناراکمھ ادتبا رد اما ،تسا یتکراشم یلمع شھوژپ عون زا رضاح قیقحت ھچرگا
 اب ،دئوس رد یقالخا لوصا یسررب ھتیمک زا زوجم تفایرد زا سپ هدنھوژپ ناونع ھب نم .تشادن
 زا هدافتسا اب ات متفرگ سامت )SKANE( ناکسا ھقطنم رد یناتسریبد یناغفا نازومآ شناد زا یھورگ
 و یندب تیبرت و نازومآ شناد نیا ھطبار درومرد یتکراشم یملع شھوژپ و روحم_رنھ شور
 شناد هورگ نیا اب ھناتسود یا ھطبار داجیا و ھیلوا یاھ سامت زا سپ .مھد ماجنا یتاعلاطم شزرو
 اب ،روحم_رنھ و یتکراشم یرامعتسا دض درکیور اب ،شھوژپ نیا اب ھطبار رد ار دوخ ھیرظن ،زومآ
 ھب ھک دندرک تقفاوم اھ نآ .دندش هژورپ رد تکرش بلطواد اھ نآ و متشاذگ نایمرد نازومآ شناد
 و مدرم مومع نایم رد ات دننک یواکاو و وگزاب ار دوخ یاھ ناتساد ،قیقحت دنور رد راکمھ ناونع
 .دوش رشتنم یھاگشناد-یملع ھعماج

 رگشھوژپ ناونع ھب )یقرشم زمرادنپس( نم و )ناسیونمھ( هدش لیکشت رفن هد زا هدنھوژپ میت
 رد .مشاب یم وملام هاگشناد رد یرتکد هرود یوجشناد میوگب دیاب مدوخ یفرعم یارب .یھاگشناد
 سپس و هدرک یرپس نیمزرس نآ رد ار میگدنز لوا لاس هدزناش ،ما هدیلاب و هدمآ ایند ھب ناریا ِناسارخ
 یارب رت سپس .مناد یم دوخ ھناخ زورما ھک ینیمزرس .ما هدرک ترجاھم اداناک ھب هداوناخ ھیقب اب
 .منک یم یگدنز ییایوانیدناکسا یروشک رد رضاح لاح رد و مدمآ دئوس ھب متالیصحت ھمادا

 ھتشذگ ھب یتسیاب ادتبا .درک مھاوخ یفرعم ار اھ نآ ھک دنتسھ یناغفا ،هژورپ نیا شھوژپ ناراکمھ
 ینیمزرس ھب ار ام تشگزاب نیا و .منک وگزاب ار نانآ یردام نیمزرس ھچخیرات و مدرگزاب رود یاھ
 یحاون یدالیم 1863 لاس ات ،ینالوط ینارود لوط رد .دش یم هدناوخ گرزب ناسارخ ھک درب یم
 دوب گرزب ناسارخ زا یشخب ،دوش یم هدیمان ناتسناغفا زورما ھک ینیمزرس زا یا هدرتسگ
 و شرتسگ لاح رد امیاد ھیاسمھ فلتخم لیابق موجھ ببس ھب ھک ،ناسارخ تلایا .)2004 هدازدھتجم(
 دیاب .تفای یم ھمادا نآ زا سپ و ایرد ومآ گرزب دور ات ھک دوب ناریا تلایا نیرت یقرش ،دوب شھاک
 هدرتسگ تلایا نیا هزورما .دوب یفیاوطلا کولم یا ھنوگ ھب ناریا رد تموکح متسیس ھک موش روآدای
 تیمھا .تسا هدش شخپ ناتسنمکرت و ناتسکبزا ،ناتسکیجات ،ناتسناغفا ،ناریا یاھروشک نایم رد
 ؛دوش تسد ھب تسد نوگانوگ یاھ یروطارپما نایم مادم ھک دش یم ببس ھیحان نیا یشیجلا قوس
 .دندوب رتشیب یعیبط عبانم ھب نتفای تسد و شرتسگ یوزرآ رد هراومھ اھ یروطارپما نیا اریز
 ناسارخ دابآ و زیخلصاح ھیحان ھک دش ببس یناھگان یاھ تھج رییغت و موادم یاھ یشکرکشل لصاح

 خیرات اما .)2015 زویرک( دنامب یاجرب ییاھ ھبارخ اھنت شھوکش راگزور زا و دوش دوبان و فیعض
 هدوب ناھج اب و رگیدکی اب ھطبار داجیا شالت رد ھک تسا یفلتخم ماوقا خیرات تقیقح رد نیمزرس نیا
 مکحتسم یاھ ھتشر اب گرزب ناسارخ نیا نامدرم ،هزورما یاھروشک ندمآ دیدپ زا شیپ رایسب .دنا
 نیا رد  .)2015 زویرک( دنا هدوب میاد طابترا رد نایناھج اب ترجاھم و یملع سرادم ،رنھ ،تراجت
 تکرح نامھ یپ رد ،دنراد نس لاس هدزون ات هدزناش نایم ھک ،هژورپ راکمھ یناغفا ناوجون هد لصف
 .دنتسھ دوخ ناکاین یناسنا طابترا داجیا و

 ناشناگتسب و هداوناخ یھارمھ نودب ،نوگانوگ یاھروشک و اھ نیمزرس زا ار نانآ ،ینالوط ترجھ
 فقوت ھب روبجم ناناوجون نیا زا یخرب ھک ناتسکاپ و ناریا نوچ ییاھ نیمزرس ؛تسا هداد روبع
 و هدمآ ناریا ھب دوخ یاھ هداوناخ اب ادتبا رفن جنپ ،هورگ نیا نایم زا .دنا هدش اھ نآ رد تدم ینالوط
 ھب تسرپرس یب یوجھانپ ناونع ھب ادتبا ناناوجون نیا زا یکی .دنا هدمآ ایند ھب ناریا رد رفن ھس
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 یوجھانپ ناکدوک« ناونع ھب اھ نآ ھمھ ماجنارس .تسا هدمآ ناتسناغفا زا امیقتسم یکی و ھتفر ناتسکاپ
 نانآ بلغا ھک تسا ناکسا ھیحان رد اھ نآ نونکا هاگتماقا .دنا هدمآ دئوس روشک ھب »تسرپرس یب
 ناوجون ناراکمھ نیا و ارم رایسب کرتشم یاھدنویپ .دنمانب دوخ ھناخ ار نآ و دننامب نآ رد دنلیام
 یکرتشم نابز اب و دنا هدمآرب و هدیلاب نیمزرس کی رد ام دادجا .ددنویپ یم رگیدکی ھب ار هژورپ

 ناونع ھب الاح مھ و یناوجون رد مھ ،ما هدز ترجاھم ھب تسد اھ نآ دننام زین نم .مییوگ یم نخس
 و یتاقبط هاگتساخ دننام تسھ ام نایم زین ییاھ توافت لاح نیا اب .یوانیدناکسا ھب لاسگرزب
 قیقحت دنور لوط رد .یترجاھم تیعقوم و هاگیاج ،اھ ییاجباج و تایبرجت ،لاس و نس ،یعامتجا
 نیا یاھ ھتفگ ھک ھنوگ نیدب مشاب نامیاھ توافت نینچمھ و کرتشم یاھ دنویپ ساکعنا ما هدرک شالت
 و شمارآ بقارم لاح نامھ رد و مھد رارق شھوژپ ھجوت زکرم رد تناما و مارتحا اب ار ناناوجون

 .مشاب اھ نآ تمالس

 ادکیآ و لامج ،گربنبیل طسوت هدش نییعت یاھ لمعلاروتسد زا ،هژورپ نیا هدنھد نامزاس ماقم رد
 اب یتکراشم یلمع شھوژپ شور یارجا و یھدنامزاس یارب یلمعلاروتسد ھک ما هدرک یوریپ
 هدننک تکراشم ناناوجون اب ھتعاسود یاھ تسشن رد شھوژپ نیا .تسا نآ جیاتن لیلحت و ناناوجون
 ھب طوبرم یاھارجام و تارطاخ ات مدرک تیادھ ار یشھوژپ میت ،اھ تسشن نیا رد .تسا ھتفرگ ماجنا
 یا ھتخیمآ ای ،یشاقن و حرط ،تاملک زا هدافتسا اب ذغاک یور ار دوخ یندب تیبرت و یکیزیف تیلاعف
 نوگانوگ هوجو ناشیارب نانآ راک ھب ھجوت و تقد اب نم ماگنھ نیا رد .دنروآ شیامن ھب ود نیا زا
 ناوجون راکمھ هد زا کیرھ اب ،راک نایاپ زا سپ .ما ھتفاکش و هداد حیضوت ار تکرح و یندب تیلاعف
 دوخ هدش ھئارا راک دروم رد ما ھتساوخ نانآ زا و هدرک وگتفگ و ھبحاصم ھناگادج تروص ھب ،هژورپ
 یارب ییاضف ،یا هرواحم یاھ ھبحاصم .دشاب حضاو و نشور زیچ ھمھ ات دننک تبحص لیصفت ھب
 تیقالخ زا ھنادازآ ات دش هداد نانآ ھب تصرف نیا و دروآ مھارف ناناوجون نیا یگدنز ناتساد فیرعت

 یشنکاو هزاجا هدننک ھبحاصم ھب وگتفگ دنور .دننک وگزاب ار دوخ یاھ ناتساد و هدرب هرھب دوخ
 فاطعنا و شمرن لامک رد ناگدنوش ھبحاصم مھ و هدننک ھبحاصم مھ نآ لالخ رد ھک داد ار بسانم
 اھوگتفگ نیا لوط رد .)2015 تژالب( دننک یراکمھ تساھ ھبحاصم نیا لصاح ھچنآ قلخ رد دنناوتب
 رظنم زا یناوارف تیمھا اھ نآ و نم رظن ھب ھک یتاکن رب ما ھتسناوت تشاددای موادم نتشادرب اب نم
  .میامن دیکات ھتشاد ناش یگدنز رسارس رد نانآ یندب تیبرت و یکیزیف تیلاعف

 لیلحت ھب ھتعاسود تاسلج رد شھوژپ راکمھ هد اب ،رگیدراب .میتخادرپ اھ هداد لیلحت ھب سپس
 ادتبا .)ادکیآ و لامج ،گربنبیل( دش ھتشادرب ریز یاھ ماگ دنور نیا رد .میتخادرپ نانآ راک یعوضوم
 نانآ اب یھافش ھبحاصم ماگنھ رد نم ھک ییاھ تشاددای و هژورپ ناراکمھ طسوت هدش قلخ رثا هد اب
 ھک نانچمھ ھمھ و میداد لیکشت دوب هدش قلخ ھک یراثآ زا یھاگشیامن راک نیا یارب .میدش انشآ ،متشاد
 ھک ارم یاھ تشاددای ،میتسیرگن یم تقد ھب شھوژپ راکمھ ناناوجون نیا کی کی راک ھب مھ هارمھ
 مھبم تاکن حیضوت و تالاوس حرط ماگنھ نیا .میدرک رورم زین مدوب ھتشون یصوصخ ھبحاصم رد
 یاھ تشادرب و تارظن ات تفرگ رارق شھوژپ ناراکمھ رایتخا رد ییاھ تشادای سپس .دوب اھوگتفگ
 رانک و دنسیونب ،اھ نآ رب هدوزفا یاھ تشاددای و هدمآ شیامن ھب یاھریوصت هرابود ندید اب ار دوخ
 زا نآ زا سپ .دش ھتشون اھ یشاقن هراب رد ھلمج جنپ و تسیب ات تسیب ھلحرم نیا رد .دننابسچب ریوصت
 ھتسد .دننک یدنب ھتسد رگیدکی اب طابترارب انب ار ھلمج جنپ و تسیب نیا دش ھتساوخ راکمھ ناگدنھوژپ
 ناگدنھوژپ .یفنم ھچ و تبثم هاگدید زا ھچ تشاد یگتسب رگیدکی اب اھ نآ طابترا ھب تالمج نیا یدنب
 رد و دنشاب ھتسباو یفلتخم تاعوضوم ھب دنناوت یم تالمج نیا زا یخرب ھک دنتفایرد سپس هارمھ
 .دنھد رارق فلتخم تاعوضوم ھعومجم ریز رد دنناوتب ات دندرک یسیونزاب ار تالمج هرابود ھجیتن
 و هدرک وگتفگ رگیدکی اب تسیاب یم راکمھ ناگدنھوژپ اریز دیماجنا لوط ھب یتدم ھسورپ نیا دنور
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 دروم رد رگید ترابع ھب .دندیسر یم قفاوت ھب یباختنا تاعوضوم ریز تالمج نداد رارق یارب
 سپس .)نارگید و گربنبیل( دش یم یعطق قفاوت تسیاب یم یباختنا تاعوضوم و تالمج نیا رابتعا
 نآ ھمھ ھک تسا یھیدب .دننیزگرب یھاتوک حرش و ناونع تالمج هورگ رھ یارب دش ھتساوخ اھ نآ زا
 ھب هرابود هدنھوژپ ناھارمھ نآ زا سپ .دندیسر یم قفاوت ھب نآ حرش و ناونع رس رب تسیاب یم اھ
 لاثم دروم و اھ نآ یگتسباو قبطرب هاگشیامن راثآرانک ار تالمج مامت و دنتفر یرنھ یاھراک غارس
 جنپ یور ام ھمھ ماجنارس .دنداد یم رارق دندوب هدرک قفاوت و هداد حرش ھک نانچمھ ،ناشندوب
  .میدرک قفاوت دوب هدش هداد شیامن و ھتفگ ھک ینوگانوگ یاھ ناتساد اب ھک ناونع و عوضوم

 هدوب هدنھوژپ ناراکمھ ھمھ قفاوت دروم ھکنانچ ار تاعوضوم نیوانع منک یم شالت شخب نیا رد
 ناوج ناراکمھ تمرح ظفح نینچمھ و یوغل یاھ تیدودحم ھک تسا رکذت ھب مزال .مھد حرش
 قفاوت تاعوضوم و نیوانع یمامت نیارب انب .مھدب اھ نآ رد یکدنا تارییغت ھک ھتخاس مراداو هدنھوژپ

 بکرم میھافم .مھد یم ھئارا اھ نآ زا یبکرم موھفم و هدروآ درِگ یلصا ناونع ود ریز ار هدش
 فیرعت و موھفم کی ریز فلتخم صاخشا تارظن و تایبرجت یمامت زا یبیکرت ھک دنتسھ یمیھافم
 ،یگ و نوناگ کم ،تژالب ،کنیش( اھ تیاور ھمھ لماش دنتسھ یبیکرت تیاور و دنشاب هدمآ درِگ

 یسررب و شھوژپ ناراکمھ یرنھ یاھراک و اھ ناتساد یمامت یعوضوم ھعلاطم زا سپ .)2016
 ھب هویش نیا رد ھک نیا لوا .مدیزگرب ار میھافم نیا بیکرت هویش ببس نیدنچ ھب ،اھ نآ ھنافاکشوم
 و یلاس مک و یریذپ بیسآ ھب ھجوت اب ھک تشاد هاگن سانشان ار ناگدنیوگ تیوھ ناوت یم یتحار
 نیا مود .تسا مزال و یرورض دئوس ترجاھم نوناق قبط رب هدنھوژپ ناراکمھ ندوب رجاھم تیعقوم
 ار یسک و منک نایب ار شھوژپ ناراکمھ ھمھ یاھ ناتساد و تایبرجت متسناوت یم هویش نیا طسوت ھک
 ھمھ تایبرجت کارتشا زا رت عماج یریوصت دناوت یم بیکرت نیا ھک نیا موس .مزادنین ملق زا
 ھجوت لباق تاکن ،نیوانع یگتخیمآ  .)2016 ،نارگید و کنیش( دراذگب شیامن ھب هدنھوژپ ناراکمھ
 رد سپس و دش دھاوخ ھیارا اج نیا رد اھ نآ ھمھ یموھفم یگتخیمآ مھرد اب هارمھ ،کیرھ حرش و
 ندوب ھیال دنچ هدنھد ناشن ات تفرگ دھاوخ رارق ھنافاکشوم یسررب دروم یرامعتسا دض یبوچراچ
 نآ یندب تیلاعف و تکرح اب کیرھ یصخش ھطبار و هژورپ رد راکمھ ناغفا ناناوجون یاھ ناتساد
  .دشاب اھ

 

 میدوب دوخ طیارش ھب هاگآ و ،قیقد ،مواقم ام

 

 یماگنھ هژیو ھب( ،میشیدنایب ناھج نیا رد دوخ تیعقوم و یناھج طیارش هراب رد میلیام ھک نآ ببس ھب
 میتسناوت اما میا هدنارذگ ار یتخس نارود ھک میناد یم یبوخ ھب ،)میتسھ لاعف یکیزیف ظاحل ھب ھک
 .تخاس رتدنمورین ار ام تمواقم نیا و میھد ھمادا و مینک تمواقم

 

 یبوخ راتفر میوگب دیاب و درک یم رد مندب مامت ھک مدرک یم راک ردقنآ .دوب نم یارب یتخس نارود«
 نینچ ھبرجت ھک یناسک زا رتشیب رایسب منک یم رکف زورما اما .دوب یا هریت راگزور .دنتشادن ام اب مھ
 زورما ھک یسک ،متشادن ار تایبرجت نیا رگا .مسانش یم ار یگدنز دنا ھتشادن ار یتخس یاھ نارود
 ھب اھنت ھن .دنتخومآ نم ھب اھزیچ رایسب روآ تقشم یاھ راک نآ و هریت راگزور نآ .مدوب یمن متسھ
 ».مھد رارق ھعلاطم دروم ار نامدرم ات متفای یتصرف ھکلب ،مدش رتدنمتردق یکیزف ظاحل
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 بآ ھمھ نیا ھک دوب راب نیلوا .مدناوخ یم اعد مادم .مدوب هدیسرت اعقاو ،متشذگ یم ھنارتیدم زا یتقو«
 مدق و هزات یگدنز دیون نم یارب ھنارتیدم .اھتنا یب و ابیز و دوب گنر یبآ ھنارتیدم .دوب مفارطا رد
 یب و هدرتسگ ھنھپ نایم رد کچوک یقیاق رد نتسشن منک یم رکف .داد یم سانشان یناھج ھب نتشاذگ
 لقاال ،متشادن یصاخ یکیزیف تیلاعف چیھ تدم نیا رد .تسا نیدامن یتمالع و ناشن دوخ بآ یاھتنا
 هدایپ اجنیا ات ناریا زا .مدومیپ یم دیاب ار یزارد هار میوگب دیاب ھتبلا .دشاب وگتفگ لباق ھک ردقنآ ھن
 ».متشاد ینالوط ییامیپھار تفگ دوش یم .دبلط یم ینالوط یور

 

 یب ناکدوک ھک دزیخ یمرب شنیب نیا اب ھلباقم ھب ناونع نیا رد زکرمت و یریذپ فاطعنا موھفم
 فاطعنا یگنوگچ .دشک یم ریوصت ھب کریز ینازاب ھقح ای لعفنم یناینابرق ار وجھانپ تسرپرس
 ناناوجون یارب و )2011 ھیقب و نورث( تسا یتنس و یگنھرف تدش ھب یرما دارفا تقد و یریذپ
 تیعقوم زا نانآ ھناھاگآ ینیبزاب طسوت زکرمت و یریذپ فاطعنا نیا ،دنتسھ اج نیا رد ھک یناغفا

 ھب .تسا هدش هداد شیامن ،دنا ھتفای نآ نایم ار دوخ ناناوجون نیا ھک یا هرطاخم و داضت راشرس
 طسوت ھک تسھ و هدوب ییارعش و ھفسالف ،نادنمشیدنا ندمآرب نیمزرس ناسارخ ھیحان یخیرات ظاحل
 شسرپ دروم نینچمھ و ھجوت و تقد دروم ار دوخ یگدنز هزوررھ یاھ شلاچ شیوخ رنھ و راعشا
 ناغفا هدنھوژپ ناراکمھ یموھفم بیکرت نیا رد .)2004 هدازدھتجم ؛2015 زویرک( دنا هداد رارق
 و تقد اب و ھتسج دوس شیوخ یگنھرف تنس نیا زا دوخ راوشد و بسانمان طیارش کرد و نییبت یارب
 زا( هراومھ ھک دننک یم نشور ناغفا هدنھوژپ ناراکمھ .دنا هدرک یبایزرا ار شیوخ تیعقوم زکرمت

 دوخ یگدنز رد یگنسرگ و رقف ،میاد ییاجباج زا یشان یاھ ھمھاو و جنر ھجوتم )یلاسدرخ نینس
 ؛دنا هدوبن تالکشم نیا تاریثات هدنریذپ طقف یناوجون ھچ و یکدوک ماگنھ ھب ھچ نانآ دنچرھ .دنا هدوب
 .)2015 ھیقب و زتور ؛2018 روپمج( تسین یعیاقو نینچ قلطم شریذپ هدنھد ناشن اھ نآ هاگدید و
 دوخ یگدنز رد ییاھدوبمک و اھ جنر نینچ ریثات زا ات دنا ھتفای ییاھھار و میھافم نانآ لباقم رد
 .دنھاکب

 

 یسررب اب هراومھ تقیقح رد هدنھوژپ ناراکمھ یگدنز نارذگ ھک دھد یم ناشن یبیکرت تیاور نیمود
 و لمات دنیورردور نآ اب هزوررھ ھک یتالکشم رب اھنت ھن اھ نآ .تسا هدوب ھنازور تیعقوم و طیارش
 یم لاوس ریز تسا ھتسباو نانآ نوگانوگ تالکشم ھب ھک ار یفرع یناعم و رواب ھکلب دننک یم رکفت
 و یندب تیبرت فیرعت دروم رد )اھ یبرغ هاگدید زا( جیار یفرع یناعم اھ نآ شخب نیا رد .دنرب
 ماجنا یمرگرس و حیرفت یارب ھک یماگنھ اھنت یدرون هوک ایآ .دنشک یم شلاچ ھب ار یشزرو تیلاعف
 یدرون هوک اب اھنآ .دنشیدنا یمن نینچ یناغفا ناناوجون ؟دیآ یم باسح ھب یشزرو تیلاعف دریگ
 تیبرت و یشزرو تیلاعف زا یا هزات هاگدید فلتخم یاھروشک نایم زا دوخ ینالوط ییامیپھار ندرمش
 .دواک یم رتشیب ار موھفم نیا یدعب لصفرس .دنھد یم ھیارا یندب
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  توافتم یلیالد ھب اما میشاب دنمورین و لاعف یکیزیف ظاحل ھب میراد تسود

 

 اب یفلتخم یاھ یزاب .میربب تذل ندوب مھ اب زا و میشاب دوخ ناتسود اب میلیام زیچرھ زا شیب •
 نکیزاب ھچ میتسھ لابتوف یزاب ھتفیش ام رتشیب .تساھ نیرتھب زا کی لابتوف یزاب لثم پوت
 .میرب یم تذل مھ رگید یاھ یزاب زا یلو .رگاشامت ھچ و میشاب
 دروم رد رکفت و ھبقارم یارب یتقو ناونع ھب یکیزیف تیلاعف زا میراد تسود ام زا یھورگ •

 .ندیود طقف ای و انش ای یراوس ھخرچود ماگنھ الثم .مینک هدافتسا نام یگدنز

 

 ار اھ تیلاعف نیا ،مھد ماجنا ار اھ نآ ییاھنت ھب ملیام ھک دنتسھ ییاھراک ندیود ای یمزر یاھشزرو«
 رکف یارب یبوخ تصرف اھ تیلاعف نیا ماجنا ماگنھ .مدوخ و متسھ نم .داد ماجنا ناتسود اب ناوت یمن
 ھتسجرب صاوخ زا یکی .شوخ یتقو نتشاد یارب ینک یم یزاب تناتسود اب ار لابتوف .مراد ندرک
 ».ینارذگ یم تقو تناتسود اب ھک تسا نیا لابتوف

 

 ھقالع دروم یزاب لابتوف ھک تسا نیا تقیقح .منک یمن یزاب لابتوف نم اما .لابتوف متفگ منک یم رکف«
 ،مرب یم تذل یلیخ لابتوف یزاب یاشامت زا یلو ،مھد یم حیجرت ار لابیلاو ای لابتکسب .تسین نم
 اپورپ نارادفرط زا .متسھ مھ یللملا نیب یاھ یزاب ھتفیش ھتبلا .دشاب یزاب رد مردارب رگا صوصخب
 نم یگدنز مامت روآدای ،مراد تسود یلیخ مھ ار یراوس ھخرچود .متسھ ودلانور ونایتسیرک صرق
 هرخالاب ات مدروخ نیمز ردقچ تخومآ یم نم ھب یراوس ھخرچود مردارب یتقو دیآ یم مدای .تسا

 زین ار میگدنز ناکس ییوگ منک ظفح ھخرچود یور ار ملداعت متسناوت ھکنیمھ .متفرگدای ار ملداعت ظفح
 ».متفرگ تسد ھب

 

 "یناگمھ یندب تیلاعف" ناونع ھب و دنراد دئوس رد ینالوط ھقباس یشزرو یاھ نامزاس و شزرو
 نیاربانب .)2012 }دئوس شزرو نویساردفنک{ RF( دنیآ یم رامش ھب دئوس یشزرو لدم تارقف نوتس
 ھب دراو هزات ناناوجون نتخیمآ مھرد یارب ییاضف ناونع ھب تاحیرفت و یکیزیف یاھ تیلاعف ،شزرو
 اما .)2007 اپورا نویسمک ؛2019 ملوکیا( )تسا روطنیمھ مھ اپورا ھیقب رد( دیآ یم رامش ھب دئوس
 ،اھ شزرا ھک تسا نآ هدنھد ناشن دئوس رد "یناگمھ یندب تیلاعف" یمیدق تنس ھعلاطم و ھجوت رگا
 "یناگمھ یندب تیلاعف" یارب یشزرو یاھ هاگشاب نیا تاذ رد ھک یشزرو یاھ نامزاس و یناعم
 یناھج یتارابتعا اموزل و دنتسھ دئوس ھعماج رد هدش فیرعت تارابتعا و اھ شزرا ،دنا هدش ھنیداھن
 گربدناف( دنک یم هارمھ لاکشا اب ار یشزرو یاھ هاگشاب نیا راتخاس دوخ یاج رد ھک ؛دتسین

 ناناوجون یارب ھک دھد یم ناشن لصفرس نیا ،نیشیپ تیاور ھمادا رد .)2016 زروفلراک ،2012
 دراد دئوس روشک رد جیار یاھرواب زا یرت هدرتسگ رایسب یناعم یندب تیلاعف و شزرو یناغفا
 ناناوجون تکراشم و تیوضع رب ھک جیار نامتفگ فالخرب .)2018 یماس و انتار ،2019 یقرشم(
 رگید عاونا ھب ھک دنھد یم ناشن وگتفگ دروم یناغفا ناناوجون ،تسا زکرمتم شزرو یاھ هاگشاب رد
 ھب اھ نآ ،دندرک نایب نیشیپ یبیکرت تیاور رد ھک روطنامھ .دنتسھ دنمقالع شزرو و یندب تیلاعف
 نآ ھب یبایتسد ناکما دننک یم یگدنز ھک یعامتجا رد ھک ھتفای نامزاس نادنچ ھن یھورگ یاھ شزرو
 یراتخاس رد یندب تیلاعف و یشزرو یاھ تراھم شیازفا و بسک ،تباقر .دنلیامتم رتشیب ،تسھ اھ
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 نانآ یریذپ فاطعنا یتنس_یگنھرف ھنیمز و عوضوم نامھ هوالعب .تسین نانآ یشزرو تیولا هژیو
 ھک دنراد دیکات ھتکن نیا رب یناغفا ناناوجون .تسادیوھ یشخب تیولا نیا رد )ناھج اب ھطبار رد(
 تالکشم اب ییورایور یارب یندب و یرکف یاھ تراھم شیازفا یندب تیلاعف و شزرو زا نانآ فدھ
 اب دراوم رتشیب رد ،یندب تیلاعف و شزرو دروم رد یصخش شنیب نینچ .تسا نانآ نوماریپ یاضف
 یاھ تصرف یوجتسج و یشزرو یاھ تراھم شیازفا ،تباقر رب دیکات ھک دئوس ھعماجرد جیار رظن
 نیا هدنھوژپ ناراکمھ ھک دوش یم هدھاشم رگید راب .)2015 نسبوکای( تسا یعامتجا و یکیزیف
 تکرش یارب ار یرتشیب رایسب یاھ هزیگنا و دنشک یم شلاچ ھب ار ھعماج ھنیداھن یاھرواب ،ھعلاطم
 و ناناوجون رگید دننام ھک دننک یم تباث نینچمھ اھ نآ .دننک یم داھنشیپ یشزرو یاھ تیلاعف رد
 یعامتجا و یفطاع یاھزاین زا یرایسب ھب یشزرو و یندب یاھ تیلاعف رد تکرش اب زین اھنآ ناناوج
   .دنھد یم خساپ دوخ

 

 ،یگنھرف و یدرف دشر ،یتشآ یرارقرب مھم لماوع زا یشزرو یاھ هاگشاب دننام زین لابتوف شزرو
 هژورپ .)2013 یروبدارب( دیآ یم رامش ھب ھعماج کی رد فلتخم یاھ هورگ یگتخیمآ یاھ هژورپ و
 هژیو ھب ،ناوج و ریپ نایوجھانپ یگدنز رد لابتوف شزرو تیمھا رب تاعفد ھب یرایسب تاعلاطم و اھ
 نیا رد نانآ ندوب ھناگیب ای قلعت سح و نابزیم ھعماج رد نانآ نتخیماین ای نتخیمآ اب ھطبار رد نادرم
 .)2015 ژیاپسا ،2016 وروام ،2016 ھیقب و بلِا ، 2009 نوسردنآ :لاثم یارب( دراد دیکات عماوج
 دنتسھ یلابتوف قاتشم نانکیزاب اھ نآ تقیقح رد .دنتسین ینثتسم زین ناغفا یاھ ھچب هورگ نیا یاھرسپ
 .دنتسھ یزاب لوغشم ھتفھ رد راب نیدنچ دوخ رھش و ھلحم یاھ میت رد ای دوخ ھناتسود یاھ میت رد ھک
 شزرو و یندب تیلاعف زا شیب یزیچ لابتوف یزاب ھک دننک یم تباث ناغفا ناناوجون نیا رگید راب و
 یاشامت ینعی نآ لکش نیرت هداس رد صوصخب ،اھ میت زا یراداوھ ناجیھ ،رابجا ھب نارجاھم .تسا
 یگتخیمآ یارب شزرو زا هدافتسا ھب طوبرم تاقیقحت رد ھک تسین یبلطم ،ناشنازیزع ھناتسود یزاب
 انتار( دشاب ھتفرگ رارق شھوژپ دروم نادنچ یگنھرف دنچ عماوج رد نوگانوگ یاھ گنھرف اب نامدرم
 ھطبار یلصا روظنم ناونع ھب یراداوھ عون نیا رب شھوژپ نیا رد ناغفا یاھ ھچب .)2018 یماس و
 و یعامتجا طباور ،رگید یھورگ یاھ شزرو ای لابتوف یزاب طسوت .دنراد رارصا شزرو اب دوخ
 یناغفا ناناوجون یطابترا لماع نینچمھ نومضم نیا .دبای یم تردق و دوش یم تیبثت نانآ یگداوناخ
 یم راگزور اوزنا رد ھن و دنا هداتفارود ھب ایند زا ھن ناناوجون نیا .تسا نایناھج اب شھوژپ راکمھ
 دننک یم یگدنز نایناھج اب طبترم و ناھج ھنایم رد لابتوف یزاب طسوت اھ نآ .)2005 ریرف( دننارذگ
 ناشناراداوھ و ناھج نوگانوگ یاھ هاگشاب اب ھک ،دوخ ھعماج و هداوناخ اب اھنت ھن ھک یروط ھب
  .دنا ھتسباو و طوبرمزین

 ناونع ھب لابتوف ندرک ھتسجرب زا رتارف رایسب هدش دیق نومضم ھک تسا تیمھا زئاح ھتکن نیا
 یاشامت تنس و گنھرف و لابتوف شزرو نایم یاز لکشم عناوم ھتبلا و .تسا روآ یگتسبمھ یشزرو
 لابتوف ،شھوژپ راکمھ ناغفا ناناوجون یارب ھک دنامن هدیشوپ .دنک یم ھتسجرب ار لابتوف یزاب
 نیاربانب .تسین هدش ھتفریذپ نآ رد یتح نادرم زا یخرب و نانز روضح ھک تسا ھنادرم ییاضف
 یم اشامت ار اھ یزاب ناراداوھ ناونع ھب طقف ای عناوم نیا ندزرود یارب شھوژپ یناغفا ناراکمھ
 .دنزادرپ یم یرگید یاھ شزرو ھب نانز رانک رد یشزرو تیلاعف یارب ای و دننک
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 ییاھن یدنب عمج

 

 نودب ناکدوک « فیرعت ھناگی یاھ دمآ یپ و »یرامش رگید« ھیلعرب ما هدرک شالت لصف نیا رد
 یب" یا ھشیلک ریوصت  ھب ار اھ نآ تخس و هدیچیپ یگدنز تسا شالت رد ھک ناغفا »تسرپرس
 ندرمش ریقح ھک »یرامشرگید« اھنت ھن نآ دنیآرب ھک یریوصت .منک ھلباقم  ،دھاکب ورف "تسرپرس
 اب .)2018روپمج ،2009 یچیدآ( تساھ نآ یدئوس نالاسمھ هریاد نوریب رد ناشنداد رارق و اھ نآ
 شھوژپ راکمھ ناونع ھب هژورپ نیا رد ناناوجون ABR و PAR یرامعتسا دض یفرع دتم زا هدافتسا

 نایب تغارف تاقوا رد یشزرو و یندب یاھ تیلاعف اب ھطبار رد ار دوخ یاھ ناتساد و هدرک تکرش
 ھنادنمتردق تساھ نآ یتسیز طیارش کرد و دوخ تخانش راشرس ھک اھ نآ یاھ ناتساد .دندرک
 ناناوجون نیا ھنوگچ ھک دھد یم ناشن و دشک یم ریوصت ھب ار نانآ یگدنز یگیالدنچ و یگدیچیپ
 رد هاگ و وسمھ هاگ ھک یتیلاعف ؛دنا ھتخادرپ شزرو و یکیزیف تیلاعف ھب نوگانوگ قرط زا هراومھ
 و ناناوج یشزرو یاھ هاگشاب راک و زاس هراب رد یراذگ تسایس جیار یاھ هاگدید فلاخم یوس
 یاھ تیلاعف رد هراومھ اھ نآ ھک دھد یم ناشن یناغفا ناناوجون نیا تشذگرس .تسا دئوس ناناوجون
 ،ندوب داش یپ رد ،نکیزاب ناونع ھب ھچ و یچاشامت و راداوھ ناونع ھب ھچ یندب تیبرت و شزرو
 یاھ نییآ نیرمت ،دوخ یگنھرف یاھ توافت شیامن ،صاخ یتنس یگنھرف هورگ و هداوناخ ھب قلعت

 یگدنز ھک دنھد یم ناشن اھ نآ .دنا هدوب ،ناھج اب ھطبار رد دوخ هاگیاجرب لمات و زکرمت و یتنس
 ھب دنراد رایتخا رد ھک یتاناکما و قیاقح یانبمرب و تساھ تیعقوم دروآرب و تادھاشم یانبمرب نانآ
 یورین ھک دننز یم ھیکت دیما یورین ھب هدنیآ و ینونک لسن ناونعب و ؛دنزادرپ یم حیرفت و یزاب
 و رقف ،ینامناخ یب تالکشم رب و دندرون رد ار اھزرم لیوات و تقیقح رد ات تسا نانآ هدنربشیپ
 .دنیآ قیاف یمومع یاھ نامتفگ
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In the context of sports and migration, research within policy-driven themes 
(i.e., integration) have consistently flattened out the migrants’ experiences, 
meanings and understandings of sports and physical activity to make sense 
for and from Euro-centric perspectives and framings. Thus, muting other 
relevant, alternative and already existing ways of living sports and physical 
activity. Critical sports studies, on the other hand, have demonstrated that 
sports (and physical activity) remain a contested domain where various 
human experiences are negotiated and remade along the intersecting lines 
of class, gender, sexuality, race, ethnicity, legal status and (dis)ability. 
The aim in this study has been to work within a decolonial framework to 
demonstrate how migrant youth in Sweden navigate, experience, challenge 
and generate knowledge in relation to physical activity and sports.

Grounded in Indigenous, borderland, Chicana and Black feminist 
knowldeges as well decolonial thought, this thesis contributes both 
theoretically and methodologically to the field of sport and exercise in 
relation to young asylum seekers and migration research. The participatory 
analysis demonstrates that for the Afghan youth in this study sport and 
physical activity was not a distinct entity, rather it was intertwined with 
various aspects of their lives, such as their experiences of child labour, 
pleasures, hopes for the future, leisure, social and mental aspects, and 
migration experiences. Through their reflective analyses and stories, 
the youth revealed that despite various forms of oppression, trauma and 
hardship, they constantly returned, or rather, reclaimed life and future in 
their acts of self-reflection, friendships, love and hope within the context 
of sport and life. They, thus, moved beyond the mere resistance of the 
precarities in their lives to bring about a re-existence. 
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