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As gender-based discrimination and violence against women continues to be a critical human 

rights issue across the world there is a growing demand of engaging men in transforming the 

relations, norms and the inequal social structures. Even though there are many laws and policies 

in place to protect women’s rights they are poorly implemented due to the fact that society and 

social institutions do not fundamentally support them. The purpose of this qualitative study was 

to investigate how interviewed male college students describe their experiences of participating 

in a one-year program led by the non-governmental organisation called Men Against Violence 

and Abuse (MAVA), based in Mumbai, India. Focus has been on the training program seen 

from the participating students’ perspective and in what way they perceive it has had an impact 

on their view of gender-based discriminations, equality and patriarchal norms in society.  The 

collected data has been analysed through the theory of patriarchy and gender socialization. The 

results of the study show that, even though the program has been successful in their goal to 

change the participants mindset to some extent, the main visible change seem to have been on 

the students interpersonal skills. The interviewed students report an awareness of gender-based 

issues in society but also a change on a personal level such as a developed confidence and 

communication skills. Methods like interactive sessions and street-plays as well as being 

exposed to new environments, are recurrently expressed to have been positive and beneficial 

experiences. Another finding is the belief that gender-norms and behaviour are deep-rooted in 

society. Therefore to change the mindset and changing the norms is a slow process and 

something that will take time.  

 

Keywords: Changing mindsets, gender equality, India, Men Against Violence and Abuse, 

patriarchy, socialization, violence prevention.  
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1. INTRODUCTION 
 

1.1 Background 
Gender-based discrimination and violence against women is a critical human rights issue across 

the world. The violence, perpetrated by and against men and boys, are also a major public health 

problem (Dhar, 2018; Jewkes et al., 2015). In India 338 954 cases of crime against women was 

registered in 2016. As many as 110 378 was filed under “Cruelty by husband or his relatives” 

and 84 746 under “Assault on women with the intent to outrage her modesty”. Kidnapping or 

abduction called for 64 519 of the cases and 38 947 cases of rape were filed where 36 859 of 

the times the victim knew the offender (National Crime Records Bureau, 2016). Important to 

keep in mind is that this is only the crimes registered. 

The Indian constitution refers to securing equality before the law and equal protection under 

the law (Article 14) and prohibits discrimination by the State on the grounds of religion, race, 

caste, sex or place of birth (Article 15). Further, specified laws and legislations exists to protect 

the rights of women and girls including prohibiting domestic violence (e.g. “Section 498A” in 

Indian Penal Code and “Protection of Women from Domestic Violence Act 2005”), prohibition 

of the customs of dowry, where the bride’s family is to give money, goods, or estate to her 

husband or his family (“Dowry Prohibition Act, 1961”), prevention of child marriage 

(Prevention of Child marriage Act 2006), prevention of sexual harassment of women at 

workplace (Sexual Harassment of Women at Workplace Act, 2013) and more. 

However, the laws and legislations are poorly implemented due to the fact the society and social 

institutions do not fundamentally support them (Chowdhury and Patnaik, 2010; Das et al., 

2012). Unequal power relations have over time led to the domination over and discrimination 

against women and girls by men and boys that we see today (Chowdhury and Patnaik, 2010). 

To not only mention the direct physical and mental abuse, sex selective abortions in line with a 

strong son preference, the practice of dowry and child marriage is still common in India 

although being illegal since many years (Ahmed-Ghosh, 2004).  

 

Issues regarding gender-based violence and equality has historically been seen as a women’s 

issue which is evidenced by India’s vibrant women’s movement. Interventions have been and 

still are mainly focused on women empowerment, support of survivors and for women 

themselves to take on the fight for change and to consistently work on advancing their status 

(Barker et al., 2011; Das et al., 2012; Dhar, 2018). Areas which calls for men’s involvement 

like reducing and preventing violence against women, income inequalities and sharing the care 

burden of children and household chores are on the other hand lagging behind (Barker et al., 

2011). However, in 1994 and 1995 men’s responsibility for promoting gender equality was 

highlighted at United Nations conferences leading to a change in the approach to prevent gender 

inequalities and gender-based violence (Gilbertson, 2018). From mostly targeting women, to a 

growing demand of engaging men in transforming the relations, norms and systems that sustain 

these inequalities. This has also generated in an increased number of organisations and 

programs around the world to answer this demand (Barker et al., 2011; Jewkes et al., 2015).  

Further, thanks to sustained efforts of women’s groups and gender equality activists, a separate 

Goal 5 on Gender Equality was adopted within the Sustainable Development Goals (SDGs) set 

by the United Nations General Assembly in 2015 (Dhar, 2018). A few of the targets include 

ending all discrimination and violence against all women and girls everywhere, including 

trafficking and other types of exploitation; eliminate all harmful practices, such as child, early 

and forced marriage; recognising unpaid care and domestic work; undertake reforms to give 

women equal rights to economic resources; and adopt and strengthen sound policies and 

enforceable legislation for the promotion of gender equality (UN, 2015).  
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The SDGs mark a new chapter in the struggle for gender equality and even if governments 

around the world pledge to take further actions to achieve gender equality, including 

strengthening implementations of laws and policies, a deeper commitment is needed to 

transform gender relations and enact sustained institutional reforms (Dhar, 2018). In the context 

of India one key challenges to reach the SDG Goal 5 is to more deeply understand why, despite 

constitutional guarantees along with several policies protecting women’s rights, patriarchal 

mindsets and misogyny continues to persist (Dhar, 2018). One important step to do this is to 

include men as partners in the work towards a gender just society. 

 

1.2 Men Against Violence and Abuse - MAVA 

One organisation that is trying to do this is Men Against Violence and Abuse (MAVA). MAVA 

is a Non-Governmental Organisation (NGO) based in Mumbai and have for the past 26 years 

been leading the way in India to involve boys and men to address issues related to gender-based 

discrimination and violence. Since 1993 the organisation has especially engaged young men in 

schools and communities in conversations around sexual health, toxic masculinity and gender-

sensitive behaviour. Through interactive workshops, an annual magazine, street-plays, film 

festivals and various programmes, including a mentoring program, MAVA tries to break gender 

stereotypes, reconstruct masculinity and change men's and boys' patriarchal and violent 

attitudes. They want to explore the role of men as partners and key-stakeholders rather than see 

them as the villain. According to MAVA the real enemy is patriarchy, not men (Ravindra et al., 

2007). MAVA have thus built their programs on the views and theory of gender socialization 

and patriarchy. They believe that to overcome patriarchal modes of socialization a change in 

the male, as well as female’s, mindset is necessary (Ravindra et al., 2007). This is the reason 

for their active choice to work with youth as it is a unique opportunity for intervention before 

gender norms become more solidified (Basu et al., 2017). The organisation wants to create an 

awareness among men as to how the system also affects them negatively. This way MAVA 

want their programs’ content to contribute to breaking gender stereotypes, prevent gender-

based violence and inequalities and change men's and boys' views on patriarchal society. 

MAVA argues that when men break the mould of society to express rather than supress their 

emotions, only then can change come about and violence towards women can become less 

(MAVA, 2019; Ravindra et al., 2007). 

MAVA works among college students who are volunteers at the National Service Scheme 

(NSS). The NSS is a national program that encourages college and university students across 

India to participate in various social projects that address contemporary social issues. Students 

voluntarily contribute to a minimum 120 hours of work per academic year in selected projects 

(nss.gov.in). Each year, in collaboration with 10-12 colleges around Mumbai and the NSS, 

MAVA offer three students from each college to attend their sessions and training in a mentor 

program. Around 30 students are this way able to partake to become advocates for gender 

equality at their colleges. The training starts with a 4-day residential camp with interactive 

workshops on different topics related to gender, talks and discussions by professionals in the 

field, games, performing plays and storytelling and similar activities. After the camp the 

students are throughout the year participating in various activities and interactive sessions, 

training in communications skills and performing street-theatre on gender related topics. The 

students are later on also encouraged to organize sessions for other youth themselves and 

partake in mass awareness events and debates lastly being exposed to protest marches and so 

on. After one year of intensive engagement and mentoring, the trained students are encouraged 

to reach out to more peers and involve in a wide range of community outreach programs 

spreading messages on women’s safety and dignity. Thus, every year, a fresh batch of mentees 

are shaped at MAVA who are groomed gradually to communicate with peers on contemporary 

gender and sexuality matters. 
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1.3 Purpose and research question 
The purpose of the study will be to investigate how interviewed college students describe their 

experiences of participating in MAVAs program and training. Focus will be on the training 

program seen from the participating students’ perspective. 

 

The overall research question is: 

 

• How do the interviewed participants of MAVAs mentoring training describe the 

programs content and the impact it has had on how they perceive gender-based 

discriminations, equality and patriarchal norms in society after completing the one-

year program? 

 

- In what ways do they describe the programs impact on their view of patriarchal   

norms in society? 

- What part of the trainings content do they describe as having more/less impact? 

- How do they describe themselves compared to before the training in relation to their 

college life? 

 

1.4 Limitations 

This is a minor field study conducted on eight male students in the age of 19-22 and their 

described experience of participating in a one-year program arranged by Men Against Violence 

and Abuse, a non-governmental organisation based in Mumbai, India. The study was conducted 

within a year after the students finished the program and is not a longitudinal study.    

 

2. PREVIOUS RESEARCH 
 

This chapter address some of the available reports and research studies on the subject matter of 

engaging men and boys to change social norms, gender equality and prevention of gender-based 

violence. When searching for studies a variety of sources was used. The searches involved the 

systems called Exlibris Primo, Google Scholar, Libsearch and Scopus where resources from 

many different databases are searched in one place and you can refine and delimit your search 

by hand. Searched keywords included: gender equality, gender-based violence, gender roles, 

engaging men, working with men, engaging boys, masculinity, feminism, patriarchy, 

socialization, violence against women, violence prevention, change, interventions, adolescents, 

empowerment, India. The words have been searched in different combinations to get the 

optimal result. The reports and research studies included bellow is both cross national and 

Indian. However, the focus is mainly on an Indian context. 

 

2.1 Previous studies 

2.1.1 Understand men’s structural condition 
Barker et al. (2011) claims in their study that to change minds, end violence and achieve 

equality we need an understanding of the circumstances in which behaviours and practices are 

maintained. In the years of 2009-10 the Men and Gender Equality Policy Project, led by 

Instituto Promundo and the International Centre for Research on Women, therefore conducted 

a multi-country survey called The International Men and Gender Equality Survey (IMAGES). 

IMAGES is a comprehensive questionnaire on men’s attitudes and practices as well as women’s 

opinions on men’s practices on topics like: household division and labour, gender-based 

violence, health, men’s participation in caregiving and as fathers, attitudes about gender, 

criminal behaviour and quality of life. More than 8000 men and 3500 women aged 18-59 
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participated from six low- and mid-income countries including Brazil, Chile, Croatia, India, 

Mexico and Rwanda. This makes it one of the largest surveys conducted on men’s attitudes and 

practices (Peacock and Barker, 2014). The project aimed to build an evidence base to be able 

to develop public institutions and policies to better tend to gender equality issues and create 

awareness among policymakers on the importance of involving men in matters concerning 

health, development and gender equality (Barker et al., 2011).  

IMAGES overall results show that men’s harmful attitudes and behaviours are rooted in gender 

norms, economic- and work-related stress, childhood experiences of violence, class differences 

and minority discriminations. The study finds that change is happening mainly among younger 

men and men with higher levels of education claiming them to have more gender equitable 

attitudes and practices. Also, men who have had fathers helping out in the daily care work are 

also significantly more likely to be involved themselves.  

Further, in all countries, except India, men did not see gender equality as something which 

would lead to losses for the men if women became an equal. However, although men seem to 

accept gender equality as a concept they might not yet fully practice it in their daily lives (ibid) 

With this said, men who reported more gender-equitable attitudes were more likely to be 

satisfied with their life in terms of relationships and sex and more likely to talk to their partners. 

Similar results were reported from women when their partner participated in daily care work et 

cetera. Finally, Barker et al (2011) points out that programs, policies and public education 

campaigns that aims to engage men must start moving beyond small-scale, often NGO-led, 

approaches. To engage them one must be empathic to their lived experiences, their unspoken 

feelings of depression and suicidal thought, childhood experiences of violence and work-related 

stress. However, this does not mean taking men’s structural conditions and make that into 

excuses for the violent and oppressive practices of some men. It should instead move towards 

addressing the structural but changeable factors that underpins it (ibid).   

 

Another study by Chakraborty et al. (2018), also points out that a closer contextual examination 

of men’s lived realities and relational is needed to engaging men rather than only focus on 

trying to change their attitudes and behaviours. This should be done with a focus on critiquing 

patriarchal structures, and an engagement with women’s sustained anti- violence work to build 

accountability. The study was carried out to examine an ongoing work with young men in an 

urban informal settlement in Mumbai to understand men’s experiences of engaging with an 

NGO working with violence prevention. The study looked at what ways these young men’s 

participation brought about a transformation in their understanding of masculinity, gender and 

their personal relationships as well as in relation to their community. The study also explores 

some limits to men’s engagement that might reproduce gender inequalities or fails to critique 

their privileges. The study found that for many of the participants the program became a way 

for them to get information and knowledge about topics which they otherwise did not engage 

with, or if they did it was in informal non-pedagogic ways like the internet. When asked about 

their engagement and learnings from the program the men often highlighted this knowledge 

and awareness which they believed to be the reason for the changes in their attitudes and 

perception. The interviewed men felt like obtaining this awareness about how to interact with 

others, how a husband should treat his wife and how boys should view girls was linked to a 

process of becoming a “good” person. The participating young men, by having this knowledge 

and awareness, though themselves as “good” men for knowing better than to, for example, use 

violence. This in comparison to men who do use violence against women and are therefore not 

“good” men lacking the knowledge and awareness. A common though was thus that if the 

awareness is there the abuse would reduce. This is explained in the study as an individuating 

effect. Another recent study by Gilbertson (2018) which looks at young men’s involvement in 

gender justice activism in New Delhi also notes this. For many men partaking in this kind of 

work see the problem of patriarchy and gender-based violence as one of “mind-sets” making 

violence and patriarchy seem like an issue on individual level rather than an issue of structural 
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or historical systems. Further, even though many of the participants in Chakraborty et al.’s 

(2018) study reported an increased awareness on issues like gender equality it still tended to be 

discursive and generic lacking a deeper understanding. The study question if it is even worth 

working with a few men if there is a likelihood for individuating effects like this rather than 

community transformation and as it is easier to mobilise women. They argue however that it is 

important to do both. Paying attention to men’s needs must therefore be done with the 

awareness of the emotional labour that is involved in women’s efforts to prevent violence and 

address gendered issues.  

 

2.1.2 How to engage men 
The next step is to analyse how to best and most effectively engage men. A review published 

by the World Health Organisation was carried out with the purpose to examine programmes 

which engage men and boys in selected areas of health, fatherhood, gender-based violence and 

gender socialization (Barker et al., 2010). 58 programmes were analysed and ranked by their 

effectiveness in changing behaviours and attitudes. North America made up for 24 of the 

evaluated interventions. The remaining was split in more or less equal representation of 

programmes across the world. The ranking was based on two criteria. The programs evaluation 

design and its level of impact. However, it is expressed that a major limitation of the review 

was the difficulty comparing the different programmes due to the lack of detailed descriptions 

about the programmes’ methods and as they might differ in length. Out of the 58 studies 17 

where ranked as being effective in changing attitudes or behaviour, 22 were assessed as 

promising and 19 were said to be unclear.  

The overall results from the studies reviewed confirm that reasonably well-designed 

programmes with men and boys can lead to short-term changes in attitudes and behaviours in 

regard to their use of violence against women, sexual and reproductive health, and their 

tendencies for seeking help with health issues as a result of the programs. Group educational 

activities is the most common programme approach when working with men and boys. This 

includes for example group discussions and awareness-raising sessions or role-playing 

Evidence shows it to be useful in promoting critical reflections about how gender norms are 

socially constructed and confirms that such activities can lead to significant change in attitudes 

and self-reported behaviour (ibid). Also, integrated programmes that combines both group 

education with community outreach seem to be more effective in changing behaviour than 

group education alone highlighting a usefulness reaching beyond an individual level towards 

boy’s and men’s social context. Even though there is reported difficulties in recruiting men to 

participate in such mentioned groups, due to various reasons, if convinced to participate most 

men seem to find group education sessions to be rewarding and engaging (Barker et al., 2010) 

However, few of the included programmes in the review go beyond the pilot stage or a short-

term project cycle. The majority or the interventions are between 16 weekly group sessions to 

a one-year campaign and few of the evaluation reports describe efforts of upscaling the 

interventions or incorporate them into public policy. The most common age group is older 

adolescent and adult men from the age of 15 and older. This review therefore state that more 

evidence is needed on how to achieve large scale and sustained reach which is necessary to 

change gender norms and integrate a gender-transformative approach.  

 

In an Indian context, Das et al. (2012) have investigated whether and how activists from an 

organisation in Uttar Pradesh, working with men to take action to address violence against 

women, had become more gender progressive. A survey was used with questions on gender 

roles attitudes and gender related actions like household duties and decision making. Compared 

to a control group, which had not been associated with the organisation, the findings suggest 

that the activist men had more progressive attitudes and behaviours regarding gender. Das et al. 

(2012) do however point out that there is a chance that the men, being exposed to such 

messages, might have answered in a socially desirable way and it is impossible to know whether 
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they are practicing this belief consistently in their relationships. However, their understanding 

of how one should behave seemed to be significantly different from the control group that had 

had no contact with the organisation. As a conclusion, Das et al. (2012) is saying that changing 

mindsets are often considered to be the first step in changing behaviour and that the results thus 

could be considered encouraging. 

 

Another study reports findings from an intervention conducted in low income communities 

around Mumbai, with the aim to promote gender equity among young men (Verma et al., 2006). 

The project lasted over a period of six month and had 126 participating men in the ages of 18-

29. During the six months educational activities on gender, masculinity and sexuality where 

regularly organized. For many of the men it was the first time they participated in a similar 

project and according to the study almost all recruited men actively participated throughout the 

six months. Pre and post intervention surveys were made as well as 31 qualitative interviews. 

The survey consisted of a list of statements about men’s and women’s roles in relations to 

domestic life, sexuality and sexual relationships, reproductive health and disease prevention, 

intimate partner violence, attitudes on homosexuality and close relationships with other men. 

Peer leaders observed that a majority of men had went through a change during their 

participation in the project. The process usually started with a denial that gender-related norms 

even excited which slowly change into an acceptance that they indeed did. It often ended with 

the mindset believing that change would be worthwhile and a growing willingness to find ways 

in which they themselves and others could challenge these norms and behaviours.  

The overall findings from this study show a significant shift in gender-related attitudes when 

comparing the pre and post intervention surveys. Before the intervention the answers from the 

young men reflected a mindset of entitlement and dominance which shifted to a more gender 

equitable stance after completion. According to the study there was a positive change in 

attitudes towards gender, sexuality and intimate relationships making the intervention 

successful in engaging the young men in critically discussing gender dynamics and norms 

(Verma et al., 2006). 

 

Finally, Peacock and Barker (2014) identifies a few key feature they have found in what they 

consider to be successful interventions. Included are a positive and supportive message; 

encouraging men to reflect on the costs of hegemonic masculinity both for men and women; 

and an evidence-based and theoretically informed practice where ongoing monitoring and 

evaluations continuously are carried out. Further features for success are to recognize that men 

are different with different life experiences and that there if various factors shaping gender roles 

and relations. Also, successful project usually uses a range of social change strategies including 

community education, media, policy development, community mobilization. Lastly, Peacock 

and Barker (2014) also suggest that group education and school campaigns on gender- based 

violence should be part of school curricula and could be combined with the sexuality education. 

 

2.1.3 Laws and policies or changing social norms  
Huma Ahmed-Gosh (2004) argues, from an Indian perspective, that there is several reason why 

the laws are failing to protect women, claiming that legislations in India reflects the overriding 

patriarchal ideology in the country. She brings light to the resistance to eliminate as well as the 

overall lack of recognizing domestic violence as a serious problem in the Indian society. 

According to her, domestic violence is many times not seen as a crime or an act of cultural 

oppression of women. In all levels of legislative bodies it therefore seen as an internal family 

issue that should be resolved by the involved parties themselves to maintain the family stability 

and dignity (Ahmed-Ghosh, 2004). Ahmed-Gosh also claims that the police and lawyers live 

under these patriarchal values as well, where physical and especially mental abuse is seen as a 

way for the husband to “discipline” their wives. Further, if the incident was caused by stress or 

alcohol it can serve as extenuating circumstances as to not take it serious enough for conviction. 
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The attitudes of the police and lawyers makes it difficult for women to report their cases of 

crime against them. This is further complicated by the demand of evidence which many times 

are hard to provide. Also, due to socioeconomic relationships within households, between 

neighbours, servants and employers, no one, even though aware of the abuse, is ready to risk 

their job and relationship to defend the victim. Further, the women that actually do try to access 

these legal services are often those who have had enough and are desperate for help. Therefore, 

Ahmed- Ghosh argues, behavioural and social change is much needed since laws, due to social 

believes, are not implemented correctly to protect women (Ahmed-Ghosh, 2004). 

In addition to this Barker et al. (2010) is saying there is limited data available on the impact of 

legal structures, policies and broader public practices which aim to change the behaviour of 

men and boys to achieve gender equality. Particularly from low and medium- income countries. 

This even though there has been a number of new laws and policies in recent years related to 

gender-based violence and gender equality. Therefore, ways to change gender inequalities need 

to be identified especially on nation and policy level and how they impacts and change men and 

boys’ mindset and behaviour needs to be investigated and understood (Barker et al., 2010). 

 

Another study by Chowdhury and Patnaik (2010) is also saying that it is impossible to promote 

gender equality and improve women’s status in patriarchal India without the consent, mindset 

and involvement of the male population in society. They argue the importance of empowering 

boys and men in their understanding and capacity building when it comes to equal opportunities 

for all genders leading to the development of the society. According to Chowdhury and Patnaik, 

to improve the status of women men need to be involved as partners. Men must realize the 

importance of women and their contributions of various aspects in life. Otherwise women will 

never enjoy true empowerment. Education is nonetheless needed for everyone, male and 

female, and would help build the mutual respect and understanding for each other (ibid.) Gender 

norms, mindsets and behaviours are socialized from an early age regulating the ways men and 

women are thinking and acting. It might therefore be difficult but not impossible, says 

Chowdhury and Patnaik, to change someone’s ideology as long as it is done with the right 

feedback and approach (ibid.).  

 

2.1.4 Engaging men - positive or negative for the feminist work? 
Engaging men is an increasingly common element in violence prevention work and building 

gender equality. However, according to Flood (2015) there are some concerns that involving 

men might have negative consequences for the feminist work. One is that engaging men might 

indirectly diminish the legitimacy of women-only and women-focused programmes and 

services by the mistaken belief that all interventions should include men. However, Flood 

explain, that international networks like MenEngage have pointed out the importance of 

women’s autonomous organisations and leadership. A second concern is that a focus on 

involving men in this work might create an invalidation and marginalisation of the expertise of 

women and the women’s sector and that men would “take over”. As an answer to this Flood 

says that there are certainly international cases of men taking over individual programmes and 

projects but barely, if any, cases of men taking over women’s or feminist campaigns. However, 

some individual men in the movement do dominate interaction, claim expertise or act in other 

patriarchal ways. However, according to Flood, the greater problem is rather that men tend to 

not show up at all. Most of the work is done by women and so far the numbers of men engaging 

in this are small. Casey et al. (2016) confirms that there is an overall difficulty in recruiting 

participants and to trigger a willingness to be exposed to these programs. The available 

participants are often already engaged or engaged through existing relationships and/or social 

networks. With encouraging messages from relatable individuals the men are able to get a 

personal and emotional connection to the topic of gender-based violence and so on. Further, 

many of the men in Casey et al.’s (2016) study had multiple motivations and influences for 

their involvement in the issue. This suggest that it is important to reach out to men in multiple 
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ways over time, overlapping the contacts of engagement strategies and build on the pre-existing 

knowledge and sensitizing experiences for a successful result (Casey et al., 2016).  

A third concern for engaging men mentioned by Flood (2015) is that this kind of work would 

take away funding from working with women. There are however few, if any, instances that 

violence prevention work with men have directly taken funding away from work with women. 

Lastly, engaging men can add, and arguably do add, to women’s work and divert energy and 

focus to thank and reassure the few men participating and to manage their own critical responses 

and pave the way for the men (Flood, 2015). 

 

Flood (2015) also mention other assumptions evident in the discourse and documents of various 

men-focused interventions and organisations. These assumptions are however many times seen 

as truth but are in fact inaccurate, dangerous or simplistic and need to be critically assessed if 

the field is to make progress. One of these assumptions is that changing men actually need to 

involve and directly work with men. However, this might be achieved by engaging and 

empower women and instead focus on transforming the unequal gender relations. For example 

by educating women, shifting their expectations of partners and intimate relations. Further, 

violence prevention should also include changing the actual structures in which men benefits. 

For example the criminal justice system’s, empowering women by decreasing their economic 

dependence on men and changing laws and policies.  

This leads to another assumption that supporting the progress towards non-violence and gender 

equality is in men’s best interest. However, Flood (ibid) point out that in some way men will 

actually “lose” from this progress. Men will after all lose the unjust privileges associated with 

gender inequalities but also the fact that men and boys might be ridiculed or harassed for not 

conforming to the hegemonic masculinity norms is a potential cost for the ones engaging in this 

work. For men to support and end violence against women should not be about their potential 

gains, Flood says, but rather for ethical, moral and or political reasons. 

Flood also brings light to the assumption that the best people to engage and work with men are 

other men and the need for male-only groups. There are of course pedagogical and political 

advantages to single-sex groups, he says, but mixed groups can be more useful when 

encouraging male empathy for female victims or create gender dialogues. After all, men’s 

willingness to listen to other men reflects the fact that men value what other men say higher 

than women’s voices and experiences which can indirectly feed into the violence against 

women (Flood, 2015). 

 

Lastly, Amanda Gilbertson’s (2018) study is looking at the tensions and risks of involving men 

in the gender justice work from the perspective of 15 male individual from a middle-class, 

working to promote gender equality in New Delhi. All participants in the study expressed an 

importance to engage men and boys in gender justice work pointing out men’s roles as 

perpetrator needing to become aware of their privileges. The opinion on how and what role men 

should have in the movement differed however between them. Some said men should be 

engaged but should not be the one deciding for women while other complained that most of the 

funding goes to women led and managed organisation for survivors or women’s rights work. 

One man especially was expressing frustration about how he was treated with an attitude of 

men can’t possibly understand women’s issue just because he is a man. He argued that they, 

the women, is reproducing the stereotypes they claim to be working against (Gilbertson, 2018).  

Further, the study shows that while many of them identified as feminists, accountable to 

women’s organizations and critiqued the idea of men as victims of patriarchy. Others however, 

did not want to be associated with the “radical” and “political” nature of feminism. They though 

that the women’s movement was too focused on women and too judging of people who did not 

share their feminist view. They also many times felt that men were equal victims of patriarchy. 

This distancing approach, Gilbertson argues, is due to the focus on “mind sets” and that change 

comes from within the individual. A discussion of power, the structural and the political need 
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to be present otherwise there seems to be room to question the extent of female oppression and 

male privilege. Gilbertson says that the “soft messaging” when trying to attract men to the field 

can have the consequences of gender equality messages being weakened but also co-opted. 

Equality is very unlikely to be achieved without addressing the structural (Gilbertson, 2018). 

 

3. THEORETICAL FRAMEWORK 
 

To better understand the context of MAVA and the male students the theoretical framework for 

this study is gender socialisation and patriarchy. It is necessary to point out that there are several 

relevant theories that could have been used based on the purpose of this study. However, the 

concepts of socialization and patriarchy are used both by MAVA themselves as well as 

recurring in previous research studies. It therefore feels appropriate as a theoretical framework 

for this study.  

3.1 Patriarchy 

It is possible to analyse violence against women and gender-based discrimination in a number 

of ways. A social theory could to some extent be useful but have been criticised by feminists 

for not sufficiently explaining the submissive role of women in society. Further, many of the 

theories have been produced from the perspective of men from a ruling class where women 

often are invisible as social actors (Acker, 1989). Thus, a natural choice is to go with one of 

multiple different feminist theories. Looking from a liberal feminist perspective gender 

inequality is often explained on an individual level rather than due to social structures. Here, 

one example could be due to bad childhood experiences where the boy for example did not 

receive the love and attention he needed which left him unprepared for life and therefore cannot 

control his violent behaviours as an adult (Walby, 1990). Even though this might be true to 

some extent, most cases of violence and abuse is not due to psychological issues within the 

man. Therefore, making the liberal feminist perspective unable to fully grasp the deep-rooted 

causes of the issue (ibid). From a Marxist feminist approach, using a class analysis, men’s 

violence and dominance over women would be explained as a bi-product of a capitalist society. 

The higher-class’ economic exploitation over the others is, with a Marxist perspective, the main 

feature of the social structure. Which in turn decide the nature of the relationships between the 

genders. However, Marxist feminism is often criticised for being too narrowly oriented on 

capitalism and therefore not able to really explain and analyse gender relations and its dynamic 

as a separate system (Walby, 1990). This leads us to the more radical feminist approach. Here, 

instead of explaining violence and domination as a result of capitalism, radical feminism 

focuses on the fact that men as a group dominates women as a group due to a social system 

giving them a privileged position in society. This social system is called patriarchy.  

 

The word patriarchy is from ancient Greek and literary means “rule of father”. It was referred 

to when describing a specific type of male-dominated family where a large household with 

women, children, younger men and servants where all under the rule of one dominant male. 

Now, however, the term is commonly defined as the domination of women by men and to 

characterise a system where women in multiple ways are made and kept subordinate (Bhasin, 

2000). Patriarchy might touch upon aspect of male supremacy, privilege and women as 

subordinates but is not synonymous with or reducible to either of those. Instead, a more 

complex definition is needed to be able to challenge and dismantle it effectively. Therefore, 

patriarchy is better explained as the integral systems created on gendered hierarchies of power 

relations. This results in the male privilege, particularly the privileging of some men, and the 

subordination of all others (Christ, 2016; Edström et al., 2014). 
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It was, and still is, important for feminism to understand the origins of women’s oppression to 

be able to develop a strategy for liberation (Sechiyama, 2013). A concept of patriarchy was 

therefore popularised by feminists in the twentieth century who emphasised its association of 

systematic oppression and submissive position of women as a tool to understand women’s 

situations (Edström et al., 2014). Patriarchy was first described as male domination but was 

soon defined and used in different ways by feminist theoreticians (Sechiyama, 2013). In the 

1990s and -00s, as grand structural social theories were on a decline due to a trend of 

neoliberalism and post structuralism thoughts in society, patriarchy as a conceptual tool also 

found a decrease in popularity. However, recently it seems like patriarchy is making a 

comeback in the debates around issues regarding masculinity and gender equality (Edström et 

al., 2014) Newer studies, which some is mentioned in the section “previous studies”, do talk 

and consider patriarchy as major factor in women’s realities. One major critique of patriarchal 

theory is in regard to the fact that it is still mostly men who are regarded as active subjects. The 

actors are men as capital owners, married men, the violent perpetrator. Whereas the women are 

passive (Åquist, 1994). However, as this study is focusing on male students in the context of 

engaging them in violence prevention work and norm-changing interventions, men as the active 

subject is of most relevance. 

 

As mentioned, the term patriarchal theory can be defined in multiple ways (Åquist, 1994) 

However the one chosen here is that of Sylvia Walby. She argues in her book “Theorizing 

Patriarchy” (1990) that violence against women cannot be understood outside an analysis of 

patriarchal social structures in society. According to her there are six patriarchal structures 

restricting women and maintains male’s domination. These structures include household 

production, paid employment, violence, the state, sexuality and culture. It is in the first (1) 

structure of household production, Walby means, that men control and benefits from women’s 

unpaid labour in the households. Women still do most of the childcare and housework through 

which she may receive her basic needs covered for. This especially if she does not have a paid 

employment. This way housewives constitutes for the producing class while men are the ruling 

class. The second (2) structure is the one of patriarchal relations in paid employment. Multiple 

combinations of patriarchal systems segregates men and women in the workforces and 

assigning women the less attractive jobs which requires less education and specialist 

knowledge. Further mentions here is the wage gap both reflecting men working more hours but 

also better payed jobs over all. Even though violence a lot of times are portrayed as an individual 

problem and varies in form, men’s violence is Walby’s third (3) structure. Violence is 

something that women expect from men according to Walby. Male’s violence against women 

is systematically excused and legitimated by the state’s refusal to intervene. Which leads to the 

fourth (4) structure, the state. According to Walby the state is both patriarchal, as well as 

capitalist and racist. It has a systematic bias when it comes to patriarchal interests and therefore 

tolerate and even legitimise men’s violence against women in a systematic manner by refusing 

to intervene other than in certain cases. Patriarchal relations on the level of sexuality is Walby’s 

fifth (5) structure, includes mandatory heterosexuality and sexual double standards. A sexual 

control over women. The sexual double standard refers to men blaming women for being too 

sexually active and calling her names for it. This whereas men are admired for having many 

sexual partners (Walby, 1990). Further a girls virginity and a wife’s fidelity are given highest 

value in patriarchal societies, not necessarily just for the fact that men have more freedom and 

power but rather that men can be punished for having sex with a woman under the protection 

of another man jeopardizing the patriarchal inheritance (Christ, 2016). Patriarchal cultural 

institutions are the sixth (6) and final of Walby’s structures and important in the sense that they 

help to generate a multitude of gender-norms and practices. This structure is based on a set of 

institutions that create a picture of the woman from a patriarchal point of view in many different 

arenas such as, for example, religion, media and education (Walby, 1990) All these six 

structures affect each other, both reinforcing and block each other but are relatively 
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independent. It is however necessary to address and specify multiple structures to avoid 

essentialism and reductionism (Walby, 1990).  

 

It is further important to note that Walby was western and therefore she writes about patriarchy 

from a western, mostly British, perspective. Patriarchy, even though working in similar ways, 

might take different forms in different classes, in different societies, but also within the same 

society. Some of the, by Walby mentioned, structure might be more distinct in one context 

whereas it is having little relevance in another. Patriarchy is affecting a tribal woman in India 

differently from an upper cast Hindu man and again differently for a woman from Sweden. 

However, patriarchy might function in various ways depending on social and cultural practices, 

but the main principles remains the same (Bhasin, 2000).  

The patriarchal ideology is being spread and maintained through culture, media and educational 

institutions by portraying men to be strong decisionmakers and women to be dependant and 

weak. Ideologies are important in preserving social systems and controlling people’s minds. It 

provides the justifications for social behaviour and structures reproducing them over and over 

until they seem invincible and natural (Bhasin, 2000). This takes us to the next theory of gender 

construction or gender socialization.  

 

3.2 Gender socialization  

Feminists, since the 60s, have successfully argued that there is a distinction between sex and 

gender claiming that sex not necessarily determine gender (Dasgupta & Gokulsing, 2013). For 

a long time, the general belief was that the different characteristics, roles and status assigned to 

women and men was natural, determined by biology (sex) and therefore also unchangeable. By 

accepting this as natural there is therefore no need to question the existing inequalities between 

men and women. The introduction of the concept of gender was important to be able to break 

the idea that women’s subordination was due to their biological attributes. Gender is now used 

as an analytical tool to understand the socio-cultural definitions of women and men. Gender 

identities are psychologically and socially determined by history and culture. This means that 

all cultures and periods in time have their view of masculinity and femininity, which proves 

they are changeable (Bhasin, 2000).  

As soon as a child is born, and many times also even before, the family and society slowly 

molds the child into the roles, behavioural patterns, responsibilities and expectations 

appropriate for its assigned gender based on its sex. The gender socialization has especially 

effect in the early years but continues throughout life. Thus, it can be reinforced or change. The 

family’s practice has a strong impact (Ram et al., 2014). The child first comes in contact with 

gender roles and learn how to perform the gender appropriate behaviours by observing adults 

in the household. It is possible to see this through the different way parents treat children. For 

example through which toys are given and what emotions are accepted, like girls are allowed 

to cry and boys can be aggressive. Just as important are the relationships between the adults. 

The way gender roles are distributed within the family creates a reference of gender identities 

which supports the child to adopt these gender roles. A mother teaching her daughter the 

household chores is for example done with the future marital and maternal roles kept in mind 

(Coman, 2016; Ram et al., 2014). In India, and many other places in the world, a girl will grow 

up socialized and trained to take care of her father and brothers to later in life move to another 

household to serve her husband and his family (Ahmed-Ghosh, 2004). The boys on the other 

hand are born and socialized to be the family provider. He is not expected to do any household 

work and is free to grow into a man with power and enjoy the privilege coming with it. He is 

in ways socialized into treating their mother, sisters and other women as subordinates. Thus, 

sometimes the socialization of girls and women become so “successful” that the women consent 

to the inferior roles and believe they deserve the abuse if they do not do what is expected from 

them (ibid). 
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Entering early adolescence, age 10-14, the norms, values and responsibilities are slowly 

expected to be followed leading to the widening of gender-roles differentials (Amin et al., 

2018). These gender stereotypes are further enforced through rewards and punishment in the 

interaction with other adolescents maintaining the belief that men and women are different; 

where masculinity means power and authority and femininity equals inferiority and 

submissiveness (Basu et al., 2017; Ram et al., 2014; Verma et al., 2006). For adolescent boys, 

peers are important in shaping and maintaining masculinity norms by challenging each other 

both physically and verbally. Risk-taking behaviours like alcohol and drug use and unsafe sex 

is encouraged. They might also challenge each other to claim their masculinity through sexual 

conquest of girls. Any deviation from norms is often ridiculed with insults and bullying (Amin 

et al., 2018).  

Even education itself is lot of times patriarchal where it many times justifies and ignore 

inequalities between men and women. Gender biases, in favour of men, can often be found in 

textbooks and children’s books and follows in all academic disciplines (Bhasin, 2000). 

Teachers’ expectations towards girls’ achievements are often lower than the ones for boys 

creating yet another reference as to what skills are valued within the genders. It is possible to 

see this in girls lack of confidence in their ability to solve different intellectual tasks even though 

there is plenty of evidence showing that their academical performances is just as good as boys’ 

(Coman, 2016). Girls connects their failures, more often than boys, with the lack of abilities 

whereas boys rather see it as due to a lack of effort. This is the result of the gender stereotypes 

transmitted by the educational practices where the girls and boys are being treated differently 

by the teachers. Following the line of the gender roles girls become more modest and boys more 

self-confident making girls more susceptive to negative feedback and boys to (ibid). 

Further influencing and consolidating gender stereotypes is media. Especially with the 

increased use of mobile phones and social media among young people. The mass-media 

continually delivers sexually explicit pictures, violent and aggressive masculine content in 

contrast to a more vulnerable femininity with an obsession to female beauty. It is possible to 

argue that media encourages violence against women by reducing them to bodies and 

objectifying them (Coman, 2016). Moreover, gender inequalities and violence are transmitted 

across generations. For example, if a man witnessed his father beating his mother, he is more 

likely to commit acts of violence against his own partner (Peacock and Barker, 2014; Ram et 

al., 2014). This process of socialization is thus ongoing throughout life and studies suggests 

that we all, knowingly or not, actively construct gender this way through social practices which 

are designed to differentiate men from women (Vauquline, 2015). From this it is possible to 

argue that masculinities and femininities are not fixed or static identities passively internalized 

through childhood but instead constructed, reconstructed and performed in interaction 

(Berkowitz et al., 2010).  

 

4. METHOD FRAMEWORK 
 

This chapter describe the method of the study, the sampling method and the method approach. 

The thesis is based on a minor field study conducted in Mumbai in November 2018 to January 

2019. 

4.1 Qualitative method 
To be able to answer the research question regarding how college students describe their 

experiences of participating in MAVAs programs and training, a qualitative method has been 

used in the form of semi structural interviews. Qualitative methods give the opportunity to bring 

out peoples’ personal thoughts and experiences in order to gain a deeper understanding of a 

problem or chosen topic. With this kind of interview and with the help of an interview-guide 
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there is a flexibility to give the respondents space to emphasize what they find important, 

capture their experiences of their time with MAVA but also guide the interviews enough to be 

able to answer the research questions (Holme & Solvang, 1997). Another advantage with a 

qualitative method is that it doesn’t need any major technical equipment when collecting data. 

A disadvantage might however be the fact that it needs extensive preparation (Denscombe, 

2018). 

 

4.2 Course of action 

The study was conducted in Mumbai, India, where MAVA’s office is located and the students 

live. The aim was to interview 10 college students that recently had finished their time with 

MAVA’s mentor program through the NSS collaboration. A purposive sampling, meaning a 

deliberate choice of participants on the criteria of relevance and knowledge, was this way 

applied to identify informants for data collection (Bryman, 2011). 

 

4.2.1 Sampling 
My aim was first to interview one student from each college connected with MAVA through 

NSS. A sample from the about 30 students that each year get the opportunity to partake in 

MAVA’s program. Eriksson-Zetterquist and Ahrne (2015) says that the best way for sampling 

individuals for interviews is to get lists of names to be able to conduct a more randomised 

sampling. However, this is not always possible for various reasons and the researcher will have 

to make do with being referred to selected people to interview. This can lead to a 

methodological problem as the informant, in this case staff at MAVA, might knowingly or not 

want to control the sampling by recommending individuals they believe will give answers 

beneficial for the organisation (Repstad, 2007). To avoid this it is important for the interviewer 

to be well prepared and to account for and reflect over how the interviewed person have been 

chosen (Eriksson-Zetterquist & Ahrne, 2015). In this study, due to low response from students, 

I was not able to get as broad and randomised sample that I wanted and is important in 

qualitative research (Bryman, 2015). Therefore the sampling became more of a convenience 

sampling in the sense that informants consists of available students. I am aware that this is not 

a preferred sampling method as it can compromise the validity of the research. Informants 

should not be chosen just for the reason of convenience (Denscombe, 2018). Further problem 

with this kind of sampling method is the difficulty to know how representative they are to the 

whole population, in this case meaning the whole group of MAVA students (Bryman, 2011). 

The results of this study do therefore not represent the opinion and view of the whole population 

of MAVA students. The result represents the interviewed students experience of participating 

in MAVA’s program. However, the students, aged 19-22, are from different areas of Mumbai 

and attending five different colleges around the city. All students, but one, had their first 

encounter with MAVA through the NSS program through their colleges one or two years ago 

and are in some way still active in the organisation.  

   

First contact was made through one of the project managers of MAVA. He helped me arrange 

the first three interviews by sending out a message through a group-chat MAVA use to 

communicate with the students, with brief information about the purpose of the study. An 

additional person came along in support for one of the interviews and was asked if he was 

interested in participating as well on which he said yes.  

To avoid the risk where staff members of an organisation gain full control over the sampling, I 

tried to use another sampling method, called snowball selection, as well (Eriksson-Zetterquist 

& Ahrne, 2015). This is when you ask a contact on the field to recommend another person to 

interview. A risk with the snowball selection is that it is limited to what the person considers to 

be a suitable person to interview in the area. Another risk is that the people selected by the first 

person have the same opinions and attitudes. This can lead to the material becoming unilateral 
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(ibid). Thus, I asked the students if they knew other MAVA participant that might be interested 

in doing the interview. However, my attempt only results in one additional student as they 

mostly referred back to other, already interviewed, students. At this point there was some 

struggle to find other students to interview. However, after a visit to a, by MAVA, planned 

event I was able to ask the group of students myself in person. They seemed slightly reluctant 

to say yes but I managed to arrange for three additional interviews. Even though it was 

mentioned several times that the interview would happen to their convenience in regard to time 

and place (Eriksson-Zetterquist & Ahrne, 2015; Repstad, 2007) and that an interpreter would 

be present for English translation the interest to participate was low. One student mentioned 

upcoming exams, others seemed shy from the fact that I was a foreigner. In one of the interviews 

a student mentioned that many students are not allowed to travel around Mumbai as it is not 

seen as safe and therefore can not participate in programs like MAVA’s. Maybe for a similar 

reason they felt like they could not be part of a study. I can only speculate as to why it was 

difficult to recruit informants for interviews. Due to limited time I decided that a final of eight 

interviews had to be enough. I also did not want to push for more as participation should be 

voluntary (Eriksson-Zetterquist & Ahrne, 2015).  

 

4.2.2 Ethical consideration and study limitation 
There are several ethical concerns to keep in mind when conducting a research. Firstly, the 

person being interviewed should be informed (Bryman, 2011). The students have therefore 

several times been informed on the terms. MAVA’s project manager which, when they had 

agreed to be interviewed, gave me their phone numbers to contact them. As it was easier to 

communicate over text messages, due to language barriers, I further gave information about the 

purpose of the study and the conditions of participation. This way we also decided on time and 

place to meet to the convenience of the student. The students have, before commencing the 

interview, again been informed about the purpose of the study, that participation was voluntary 

and that they without any explanation could discontinue the interview and withdraw their 

consent. They were also made aware that the interview was to focus on their experiences of 

MAVA and not their personal circumstances. The information shared by the interviewed 

students cannot be used in a way that can directly hurt the individual (Svensson & Ahrne, 2015).  

Therefore, in accordance with Swedish Research Council, informants were made aware that 

whatever information shared by them, including personal information such as name, was to be 

kept in confidentiality. Meaning that the data gathered from the interviews is only accessed by 

me and the interpreter and is only to be used for the purpose of this study (Vetenskapsrådet, 

2017; Bryman, 2011). I made the students aware that to preserve the confidentiality of the data 

their identity was going to be concealed. Neither details of any answers or information which 

might make it possible to determine who said what was going to be presented in the study 

(Vetenskapsrådet, 2017). Instead the interviews are distinguished by numbering them. The 

students real name has not been used in this final report. Instead they have been called by the 

number, in Hindi, in the order the interview was conducted. Below is a list of the interviewed 

students and the number in Hindi which will represent their name, followed by their age. 

 

1. Eek – 20  

2. Doo – 19  

3. Din – 22  

4. Chaar – 19  

5. Paanch – 19 

6. Chah – 21  

7. Saath – 21  

8. Aath – 20  



15 

 

All above mentioned information was written down in English for the interpreter to translate 

into Hindi and Marathi to make sure all was covered and understood by the interviewed student 

before the interview started. 

 

4.2.3 The interviews 
Three of the interviews were conducted in the MAVA office when no other staff were present. 

This was important to avoid the student’s answers to be influenced. One interview was 

conducted at the college of which the student is attending, two in a mall and one interview was 

done with two students at the same time in a park. The interviews where between 30-50 minutes 

long except for the one with two students which was around 90 minutes long. Recording an 

interview is useful as it will make the analysis of the material easier where one can go back and 

listen several times (Bryman, 2011). Therefore permission to record was asked before every 

interview and was agreed to by everyone. Notes where further taken during the interviews to 

note down thoughts, expression and other inaudible things. Two of the interviews I conducted 

myself in English after confirming that the student was confident enough in the language. The 

other six interviews where made with the help of an interpreter. An interview-guide had been 

prepared and translated into Hindi and Marathi for the interpreter to use if needed. More about 

this under “Interpreter” further down in this chapter. The interview-guide is given in its full 

form in the Appendix. 
 

4.2.4 After the interview 
I took field notes during the interviews with the purpose to note down impressions and insights 

and to later be able to remember more details, thoughts and ideas which is useful when starting 

the preliminary analysis. Once back after the interviews I made more detailed comments. The 

two interviews in English I transcribed myself the same day. The other interviews were, as 

agreed on, translated and transcribed by the interpreter. 

4.3 Interpreter  

Knowing from earlier experience from staying in India I believed that the interviews could to 

some extent be held in English. However, since the interviews was of a describing nature of the 

students experiences I wanted them to be able to talk more freely about it. An interpreter was 

therefore arranged to be present at the interviews. A message was sent out to an online group 

for students of the Tata Institute of Social Science located in Mumbai stating that a translator 

for Hindi and/or Marathi to English was required for this study. A female student attending a 

Master’s degree in Social Work with previous experience of translating was chosen for the fact 

of having relevant experience and good knowledge in needed languages (Dalen, 2015). She has 

been present in six of the eight interviews. She has also been helpful with insights of researching 

and planning of the interviews and helped transcribing the six interviews she attended. It is 

important to be aware that the gender, age and cultural background of the interpreter might 

influence the answers (Jones & Boyle, 2011). It is possible to argue the interviewed students 

would have been more comfortable with a male interpreter when talking about topics such as 

gender and sexuality. However, I chose a female interpreter in similar age as me. 

 

The use of an interpreter and the process of translating might lead to misunderstandings and 

loss of information. Because the information needs to go through an extra step can make it 

difficult for the one interviewing to get a closeness to the informant which is crucial to be able 

to understand their experiences (Dalen, 2015). Further, transcribing the recorded interviews can 

also cause a loss in information as background noise might have disturbed the recording as well 

as the difficulty in capture intonation, emphasis and pronunciation in text (Denscombe, 2018). 

This methodological problem is further reinforced when translating the transcribed material 

from one language to another. This is therefore something that has been carefully considered 
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during the gathering and processing of the material. The information has travelled several steps 

of interpreting including through a third person and this is the material I have accessed and 

based my analysis on. 

 

4.4 Analysis 

All interviews have been recorded, translated and transcribed. The next step in the process was 

a content analysis and coding of the interviewed students’ descriptions. The interviews were 

carefully read and re-read multiple times to be able to gain an overview of the material. 

Comments and markings were done throughout the material (Holme & Solvang, 1997; Bryman, 

2011). At first the comments where more general but after going through the materials 

numerous times it was possible to identify themes and common patterns and differences in the 

material which will be presented in the result and analysis chapter. Throughout the analysis I 

used the theories of patriarchy and socialization together with the previous studies presented in 

earlier chapters. 

 

4.5 Preconceptions 

I would finally like to point out the importance of being conscious of cultural differences that 

might arise. Being a woman from a Swedish context might influence my preconceptions on 

concepts and topics dealt with in this study and therefore differ from that of the local and 

individual perspective. This is something I continuously and critically tried to reflect on during 

the whole research. 

 

5. RESULTS AND ANALYSIS 
 

In this section the results from the eight interviews will be presented. In order to answer the 

research questions, the collected material has been analysed with the help of the previous 

research and chosen theoretical framework. Through the analysis common patterns and 

differences have appeared constituting the studies result.  

5.1 Joining MAVA 

A pattern found in the analysed material is that the interviewed students decided to come to 

MAVA for other reasons than for having an interest in the gender topic. All interviewed 

students, except one, joined MAVA through the NSS at their colleges. Three of the students 

mention that their NSS coordinator had asked them to join because there were vacancies left 

for the program at MAVA. It was more common for the students to be interested in attending 

street-play workshops or just to enjoy and have fun with friends who was already attending the 

program. The street-play was many times also why they felt like continuing with the program. 

Two students even explain that they used to attend activities for the sake of food being offered. 

However, there was a small number of students that express to have had an initial interest and 

will to learn more about, what they call, taboo topics and attended for the sake of learning 

something new. Only one of the students says he had some knowledge about gender and 

sexuality before MAVA. One study found that many participants, of programs engaging men 

and boys, felt that attending was a way for them to get information and knowledge about topics 

they normally did not engaged with or only had information about from informal sources like 

the internet (Gilbertson, 2018). Further, studies have shown that even if men in general are 

positive towards gender equality there are difficulties in recruiting participants and motivate 

men to participate in these kinds of programmes. The available participate are often somehow 

already engaged, become engaged for personal reason or are recruited by a friend that is 
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involved (Barker et al., 2011; Casey et al., 2016). Several of the interviewed students was 

encouraged to join MAVA because a friend was already involved or they decided to go together 

and as mentioned, all students but one, was engaged through a student network. 

5.2 Changing the mindset 

5.2.1 The student opinion on MAVA’s work  
A recurring theme throughout the analysed material is the idea to change the mindset of men 

and boys, but also the general public, to achieve a more gender just society. MAVA says they 

want to create better awareness on gender issues and sensitize and mentor adolescent boys and 

young men, enabling them to adopt positive models of masculinity. This is something the 

interviewed students seems to reflect. According to them, MAVA’s goal is to change the 

participants view of concepts like gender equality, sexuality, consent and spread knowledge on 

topics that many times are seen as taboo. Many of the students use the actual term change of 

mindset when explaining. With this they seem to mean that MAVA is trying to make a change 

in the thinking of its participants. To sensitize and create awareness among men and make them 

question certain behaviours and way of thinking which brings negative effects to society. One 

student explains that 

MAVA wants to make a change in the thinking of its participants. I have gone through the 

change process and I feel that, as I lived in a slum area and the environment is not good 

there. On the other hand, joining MAVA gave me knowledge, information and exposure to 

things like the MeToo movement. MAVA has the goal to improve peoples’ lives and 

improve their thinking. (Din) 

Focusing on the mindset of men seems to be a common approach in working with men. 

Something Gilbertson (2018) brings up as a potential problem claiming that many men that 

have been involved in this kind of work see the problem of patriarchy and gender-based 

violence as one of lack of knowledge, awareness and mindsets. This might result in making 

violence and patriarchy seem like an issue on individual level rather than something structural 

or a historical system. 

Furthermore, the students mentioned especially that their view of equality had been in focus. 

According to the students MAVA’s goal is about convening the message that all humans are 

equal and that they want to trigger a kind of empathy among men towards other gender so that 

society can grow equally. In connection with this the term patriarchy is mentioned saying that 

MAVA is working against and trying to “break” patriarchy. India is a strongly patriarchal 

society (Ahmed-Ghosh, 2004), meaning, according to Christ (2016), that it has gendered 

hierarchies of power relations resulting in male privilege, particularly some men and 

subordinates of all others. These hierarchies and power relations is what Walby (1990) calls 

patriarchal social structures. She talks in her theory about six social structures in society that is 

restricting women and maintains males’ domination including household production, paid 

employment, the state, sexuality, violence and culture. She also claims that violence against 

women cannot be understood outside an analysis of those structures.  According to MAVA, 

patriarchy is the real enemy not men and that men thus also would gain from a more gender just 

society. So to be able to reach gender equality the system of patriarchy needs to be dismantled. 

Men therefore need to be involved in this work and seen as a partner for change. The 

interviewed students explain that MAVA’s main focus is men, but also students in general.  

As we know there are many organisations which are working for creating awareness for 

violence against women, organisations that are working from a protective perspective, but 

MAVA is breaking the rule and working with males in order to sensitize them. (Chah) 
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Aath, however, explains that he was at first confused about what MAVA was trying to achieve. 

He was told that they engage men and boys but there were also girls attending their sessions. 

Later, Aath says, he understood that they were working with college students to change their 

mindsets so that they (the students) can build a society which is more gender sensitive. Doo is 

also saying that the focus is on involving students from different colleges to bring some light 

to feminist thoughts. Din and Saath says that MAVA is focusing to change the thinking of their 

participants rather than the general public and a bigger reach.  

5.2.2 Beneficial experiences  
MAVA’s methods to achieve their goal of changing the mindset of their participants is varied. 

In the case of the mentoring program, investigated in this study, a common pattern found is that 

that the students mention some activities and concepts more often than others. They talk about 

attending workshops, sessions, rallies and different camps. They also bring up concepts and 

explanations they have been told about like gender equality, consent, sexual harassment at 

workplace and so on. The interviewed explain that they all attended the residential camp in the 

beginning of their year with MAVA. Saath describe his experience with the camp like this: 

I attended the camp along with my friends and due to their company I enjoyed the camp. 

All of us enjoyed the camp when we started getting information. During the sessions we 

were asked questions like – what do you understand about gender, how is gender perceived 

in your family and every participant was expected to respond. The facilitator started noting 

down their responses, gradually everybody started taking interest in the session. We were 

assigned tasks to present certain topics in the form of presentations, play and storytelling. 

When we started doing this, gradually everybody started taking interest in it. (Saath) 

Further, all the interviewed students describe to have been part of the street-play MAVA sets 

up on a different topic every year. Mentioned plays are “Gender Bender”, “Mardangi”, a term 

in Hindi meaning masculinity or manhood, and others on gender diversity. Many of the students 

say they joined the program for the reason of being able to perform. Saath explains that it was 

the street-plays he liked the most. The same applied for Eek which have a big interest in 

performing theatre. Several students describe incidents where they had tomatoes, banana-peels 

and biscuits thrown at them while performing the street-play but also that the crowed had 

shouted inappropriate comments about the girls performing with them. They explain the 

incidents had a big impact on them which made them realise that majority of people are not 

receptive to these topics of gender equality.  

Since it was our first public performance, each one of us were a bit nervous. We were 

performing the play in our best way. When the play was about to end some people from 

the audience threw a packet of biscuits and other edibles at us. As they were not happy with 

the content of the play. All of us thought, it’s okay, and we continued to perform till the 

end. (Chah) 

Chah continues explaining that they performed the play four times that day and every time 

someone threw something at them, and they decided among themselves that every time they 

perform the play they would do their best to continue till the end. He also explained how he 

learned to convey a message through performing like that.  

So now, whenever a new student joins MAVA we make them aware about the hardship 

and problems we have been through, we make them understand if the content and 

performance of the street-play is good enough you can compel people to stay back for 15-

20 minutes and have a look. This is the best thing I have learned from MAVA. How to deal 

with non-acceptance by people and turn it into acceptance by our performance. (Chah)  
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This can be explained with a strong resistance to change patriarchal norms and structures. 

According to the IMAGE survey men in the included countries are overall supportive of gender 

equality where 87-90 percent is saying that “men do not lose out when women’s rights are 

promoted”. However, India is an exception with only 47 percent believed that men would not 

lose out if women got more rights (Barker et al., 2011). The strong reaction from the audience 

might reflect that. 

Other things that all students expressed to have had an impact on them is the opportunity to 

have been exposed to new environments, other students, people with other gender and or 

sexuality than themselves, famous individuals and people from other countries. This is 

mentioned as something positive and as beneficial experiences. A clear pattern found in the 

material is that most of the students, if not all, expressed a form of gratitude towards MAVA 

and its staff members, in one way or the other. Both for the above-mentioned opportunities to 

go places and meet people but also for feeling welcomed and understood by the staff. Two of 

the students even explains it be like a family feeling. Peacock and Baker (2014) have found that 

a key feature for a successful intervention is a positive and supportive messages. With 

encouraging messages from relatable individuals the men are able to get a personal and 

emotional connection to gender related issues (Casey et al., 2016). Aath says in the interview 

that the staff at MAVA never maintained a hierarchy while interacting with them which led to 

him feeling comfortable while talking to them about any doubts or questions. He explains that 

in other organisations one might need an appointment to come to the office but never with 

MAVA. This even if there were guests present at the sessions or in the office. Instead anyone 

of the students were free to talk to them as well. Chaar also makes a comment about what he 

liked with MAVA compared to other organisations: 

The first session was taken by himself [the founder] which I found very good because in 

many organisations the founders are not taking the sessions and they call guest speakers. 

This I liked the most about MAVA. (Chaar) 

Several interviewed students are also confirming that the staff has a very helpful and 

understanding nature giving them guidance and motivating them compared to other teachers 

that might scold them if they are not completing tasks that they have been assigned. With all 

this said there was also some critic from the students which will be covered later in this chapter. 

In summary all students seem to agree that the goal of MAVA is to change the mindset of men 

in in regard to gender equality, patriarchal norms and topics like consent and sexual harassment. 
Some methods where repeatedly mentioned by the students including different sessions, 

workshops and rallies as well as being exposed to new environments are expressed as positive 

and beneficial experiences. However, what seems to have made the strongest impression on 

them was performing the street-play where they became aware of how most people are against 

this kind of work. Important was also the organisations welcoming, understanding and 

supporting approach. 

5.3 Gender socialization 

All the interviewed students, except one, explain that that the concepts of gender, gender 

equality, sexuality and other tabooed topics like menstruation was something completely new 

to them. The student that said that this was not new to him had however only been informed 

about it to some extent through NSS in an earlier year.   

All the interviewed students explain that they before MAVA never used to reflect or think much 

about gender roles or violence against women. Growing up seeing this happen daily around him 
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they therefore did not see it as something wrong but rather something that was part of the 

culture. A few of the students describe themselves to have had, and that they still have, biased 

thoughts and that they used to tease girls. A common pattern found was that the students, when 

asked about the time before MAVA, told personal stories on how they earlier had viewed 

females in their surroundings. The stories include them requesting sisters to go get drinks and 

snacks for them, not understand why his younger sister would ever need her own mobile phone, 

why his cousin stopped dance classes after she had gotten married, or why his mother avoided 

certain areas in the house parts of the month. All this without reflecting over it since that is how 

it always had been done. Aath tells his story like this: 

Though this has not happened with me, but whenever we used to go to our friend’s 

home they used to sit along with us and order their sisters to bring water or tea for us 

and they did. They brought tea, snacks for us. In those days we never felt it to be 

wrong. But today when we go to their homes we ask our friends to bring all these 

things instead. Even if we have read all these things in books we never used to give a 

thought upon these issues earlier. Because, I have never seen the environment in my 

house to be gender biased or suppressing. Later on I started reflecting that even I used 

to do the same thing with my sister, but she never listened to me because she is older 

than me. (Aath) 

This can be explained with the perspective of Walby’s (1990) patriarchal social structures of 

household production and culture institutions. Men control and benefits from women’s unpaid 

labour in the households. Further, these gender roles and practices are generated and reproduced 

through socialization. From an early age one learns about what is socially accepted and 

expected from one’s gender. In this way one learn about taboos and become something that is 

not questioned or reflected on (Coman, 2016). It is, according to several of the students, due to 

the fact that many of these topics are taboo and therefore not talked about they are lacking 

knowledge about concepts related to gender and sexuality. Saath remembers reflecting over the 

fact that this was something he could not read about in a school text book which made him want 

to learn more. Din also gives a mention about how schools rarely talk about gender and when 

they do it is usually only about male and female on a very basic level. There is, according to 

Din, never for example a mention about a third gender or at all any talk on sexuality. Formal 

education is also an impactful tool of socialization. It is often also patriarchal as well were 

gender norms are reinforced and ignoring inequalities. Textbooks and teachers often have 

gender biases in favour of men resulting in gender stereotypes being transmitted by the 

educational practices (Bhasin, 2000; Coman, 2016). Combining this with a culture where topics 

like sexuality and menstruation is taboo might lead to the cases like the students describe. 

According to Coman (2016) another important influencer and reinforcer of gender stereotypes, 

together with parents and the education system, is media. As mass-media is continuously 

delivering violent and aggressive masculine content against the vulnerable beautiful femininity, 

it is arguably almost encouraging violence against women. This is something that several of the 

students talked about in the interviews, explaining that they now reflect more over what they 

watch and how men and women are portrayed in film, music videos and tv shows. Saath 

comments like this: 

There is a person in MAVA who used to talk about the way are portraying female 

characters, the words which are used to describe their body parts and appearance. Many of 

these kinds of songs and movies are there and people tend to like these kinds of stuff more 

than the other. Songs and movies have a deep impact on the people’s mind. Then I started 

giving it a thought that even I listen to the songs and don’t think upon it. These songs have 
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been the same way since a long time, and I found that somewhere media has the power. 

(Saath)  

Paanch is also saying he used to mostly watched for entertainment but now he can’t help seeing 

gender roles in a character. This can make him angry sometimes, he says. He explains that many 

music videos are very insulting to women and that the series and movies he watches, even 

though they are recently produced, still follows set masculine and feminine norms. Din also 

comments that media is teaching about gender roles and people watching the daily soaps and 

not getting any other information might take it as the truth. 

Media and businessman play a vital role in India, as they influence the people. Daily soaps 

are watched by all the grandmothers who are generally sitting idle at home and makes them 

more prone to torture their own daughters-in-laws. (Din) 

In summary, a strong pattern found in this section is that gender socialization seems to be 

present in all the students. They are all, in one way or another, explaining that they had not 

reflected much on gender roles, inequalities or violence against women before joining MAVA. 

Most of them could now however give a personal story on how they have become aware of this 

in their near surroundings, while watching media and so on.  

5.4 Knowledge and awareness 

5.4.1 The students’ view on gender equality after one year with MAVA 
As mentioned above the students perception of equality had been on focus throughout the year. 

Their view of gender equality has in the analysed material some common traits but is expressed 

slightly different between the students. Aath, for example, had before MAVA been thinking 

that gender equality is when everyone gets the same things and resources. Now, however, he 

explains it to be when one gets what one needs and wants regardless of one’s gender. He refers 

to a story he had been told about gender equality by a member of MAVA staff: 

One day when I was sitting along with [name of staff-member], he said, if you are given a 

mobile phone then your sister should get a mobile phone, right? I replied yes, if there should 

be gender equality we both should get mobile phones. He again asked me if you get new 

clothes she should get new clothes, right? And I replied yes she should get new clothes as 

well, there should be equality between us. Likewise he asked many questions and I replied 

the same way. Because I was having an understanding that if we get resources equally that 

is gender equality. Then he made me understand and realise that this is not the meaning of 

gender equality because if you want a mobile phone and you get one, but you are also 

providing a mobile phone to your sister, but what is she is not in need of it? Gender equality 

means you get whatever you want, and she gets whatever she wants and needs. And I agree 

because [name of staff-member] made me think in this way (Aath). 

This story other students also seem to use as a reference when explaining about gender equality. 

Even though they are not mentioning the whole story there is similarities in the way they explain 

it. Eek, for example, speak about gender equality as the fact when all necessary things are given 

to all and that everyone should be able to get the things they want regardless of their gender. 

Gender equality in my perspective is, when necessary things are given to all. Food, clothes 

and shelter are given to all. And things which that particular gender wants. That, I am a 

male I want that mobile phone. If my sister doesn’t want that mobile phone… I have certain 

requirements.. I like to.. according to my requirements things will be given to me. If I want 

to wear a saree then a saree is given to me. If my sister wants to wear a shirt and heavy 

shoes than she is allowed to. Gender equality would be that if you want something you can 

get it without being questioned about you gender (Eek). 
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Doo talk about gender equality in the sense of respecting others, explaining about more specific 

problems of caste, dowry and marriage and how the chances of equality is affected by this. He 

says that happiness should matter more than cast or gender. Doo continues by asking why we 

can’t just accept the other person as a human and be happy with that.  Din, on the other hand 

says that gender is a human creation and a social construct. They might learn in school that men 

and women should be treated equally but by going to MAVA he now says to be aware of the 

third gender and that gender roles decide how people are treated and what they are allowed to 

do. Chaar says in the interview that gender is the identity of a person meaning that gender 

equality is the ability and the right to express that identity freely: 

Gender is an identity to a person. If a person is passing a comment saying- look he is talking 

this way [feminine], it should not affect me because I am this way and I will continue be 

this way. (Chaar) 

Chah has a similar view as Chaar explaining that to him gender equality is when every person 

is being accepted as a human being and not based on the gender. Paanch gives a longer 

explanation stating that he believes gender equality to be a society without either patriarchy or 

matriarchy. He thinks that opportunities should be equal no matter one’s gender. He thinks that 

our society on paper might already be equal but the laws that do exist for women need to be 

implemented properly. Saath consider gender equality in the terms of decision-making power. 

He finds it important that decisions are made together and explains about his parent situation 

As I have seen my father asking my mother about everything whenever he is taking some 

decision about or for the family. If she says, yes we need this, then the decision is taken 

forward. I feel this is really important as well as good and crucial part of gender equality 

(Saath).   

Patriarchal structures are according to Walby (1990) what is upholding the unequal society and 

to reach equality we therefore need to dismantle these structures. In the above section it is 

possible to see several of the structures. For example in Paanch explanation we can see the 

structure of the state and its toleration of patriarchal interests. That, even though the state might 

have laws and policies in place they still tolerate and legitimise violence against women. Also 

the general control over women and others when it comes to expressing their identity freely is 

important here. One student explained that he before MAVA did not see the use for his sister 

to have her own mobile phone and stopped her from getting one.  

5.4.2 Awareness 
In connection with the theme of changing the mindset all the students use the word awareness 

in one way or the other when explaining their time with MAVA. Especially when expressing 

the feeling of being more aware of gender roles and behaviours that they had not reflected on 

to be “wrong”. A big proportion of the students talk about things in a sense of being “right”, 

“wrong” or “bad”. They describe that they now have an awareness and that there has been a 

shift in mindset on what they considered to be “bad”. Things like transgender or homosexuality, 

which the they before had considered bad or wrong, are now understood better and respected. 

Instead things like teasing and harassing girls is seen as wrong. Gilbertson (2018) finds in her 

study that men, when asked about their engagement and learnings from an intervention, 

highlights that change in their attitudes and perceptions are due to the new knowledge and 

awareness they have acquired. This made them look at themselves as a “good” person as they 

had learned how to behave and treat others, especially women and girls. In comparison, men 

that are thinking and behaving with the “old” mindset, using violence and harassing women are 

therefore a “bad” person, lacking awareness. Similar tendencies are possible to find in the 
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interviewed students. This might create a problem as it, as mentioned before, can lead to 

individuating of gender- based violence and other issues. 

However, the concepts of gender and gender equality still seems to be confusing for many of 

the interviewed students. Gender and sexuality are, for example, sometimes expressed to be the 

same thing. This applies especially when they mention terms like transgender, 3rd gender, 

gender identity, homosexuality and biological sex. Eek mention that he felt it is difficult to 

grasp the basics when so many new concepts were introduced even though, and maybe just 

because, they are similar and connected to each other. He thinks MAVA instead should stick to 

one topic or concept and try to fill the gaps of students’ understandings of gender related issues 

So, MAVA is every year taking different topics. Focusing on different topics like male 

dominance, patriarchy and after that sexual harassment in workplace, gender diversity and 

then after that consent. So they are taking different, different topics. In my opinion they 

don't have to take a different topic, they have to work on a single topic for two to three 

years. Because I have observed that... I didn't understand harassment at workplace that 

much and then a new topic on gender sensitization, a topic introduced in my group. I didn't 

grasp, I didn't understand the harassment at workplace, and I was then introduced a new 

topic. This was like you didn’t study for a test, you didn't have the exam before introducing 

a new topic. (Eek) 

Chakraborty et al., (2018) report a similar result saying that whereas there is an increased 

awareness on issues like gender equality among participants in these kinds of program and 

interventions involving men, their understanding of the matter still tend to be discursive and 

generic. 

In summary, awareness is something all students report to have gained from their year with 

MAVA. This goes hand in hand with MAVAs goal of changing the mindsets of participants. 

Focus seems to have been on the students perception of gender. When asked the most common 

answer referred to an example told by a MAVA staff saying that gender equality is when one 

gets what one wants and needs regardless of gender. The students also explain gender equality 

to be a social construct, freedom to express one’s identity without being judged and where equal 

opportunities are given to all. Further findings presented in this section is that many of the 

students express a feeling of knowing a right and a wrong in relation to behaviour, awareness 

and mindset. However they seem to sometimes confuse the concepts. 

 

5.5 Impact on the student (college) lives 

5.5.1 College life - friends and other students 
Another clear pattern found in the analysed material is that the interviewed students express 

that they have become more confident compared to before their one year with MAVA. Mostly 

in relation to communication and interacting with people, especially with girls, but also when 

speaking in public and this way also developed their presentation skills. Aath expressed the 

belief that this is due to him regularly attending sessions, workshops and performing the street-

play. He also expresses that, thanks to the encouragement from staff and other students, he 

found a new side of himself. His new friends made him realise his potential and that he was 

able to move away from something that he did not enjoy. For Doo attending the MAVA 

program has made his confidence grown a lot as he used to be very shy.  

I feel like my thinking has changed a lot after joining MAVA. I joined MAVA for the 

intention of getting something to eat, but after just one day I found a new meaning. I used 
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to be bullied before but since joining MAVA that the same people that used to bully me 

now asks for my help. (Doo) 

A further pattern is that most of the interviewed students express that they want to share their 

newly acquired knowledge with friends and other students and does this with their newfound 

confidence. Eek says for example that he feels the need to spread this knowledge because people 

at his college is not so concerned with these things. Eek also express that he can relate and 

communicate better with others now which has made him a better listener. He is very interested 

in theatre and this has helped him when he performs his plays. Paanch is also expressing an 

eagerness to spread the knowledge he gained at the MAVA program. He described how he was 

conducting a session on masculinity at his college and how he was surprised about some of the 

reactions he got from the attending students. One participant said that if the girls want to wear 

crop tops then what could he do about the fact that it makes him feel “special” for them and 

want to touch them.  

Until then I had only heard that I will face problems, that people say this kind of things, but 

that moment made me think, this is not normal, but this is the reality of society. Even if 

you try to convince someone with the right things they will bring up their own thoughts 

and call you the bad one. So that’s what actually made me more persistent in this field. I 

actually try to explain to them. At the end, after one hour long debate he actually apologized 

for the comment. But still the comment made me a bit sad. He was actually a bit older, one 

year older than me, but he had that kind of thinking. I used to think that this are the thoughts 

that my elders have, the previous generation has. That made me think that we need to 

change certain things right now (Paanch).   

Walby’s (1990) mentioned structure of sexuality is useful to understand the incident Paanch is 

telling. Walby is talking about a sexual control over women and entitlement to sex. There is 

also a double standard where men blame women for being too sexually active and calling her 

names for it. This whereas men are admired for having many sexual partners (Walby, 1990). 

Saath says that because the information they get at MAVA is not generally accessible elsewhere 

it makes him feel good sharing and discussing it with his friends, especially when he sees them 

thinking over such issues and changing their mindset to a little extent. Chaar also express the 

will to spread this knowledge but that it mostly has been useful for himself as he explains having 

faced many of these gender related problems himself. Further, Chah explains how he is aware 

that not all students get the opportunity to attend MAVAs sessions, due to both limited number 

of spots available but also because of parents not letting them travel to far away as Mumbai is 

not seen to be safe. He is therefore inviting friends to his home to discuss similar topics.  

5.5.2 Family 
The students also mentioned how the learnings from MAVA has been useful in relation to their 

family situations. The stories seem to be quite personal but had a few common traits. Doo, for 

example, describes his family situation to be much better since he has been associated with 

MAVA. It is difficult to say from the interview how much it is due to his personal involvement 

with MAVA or other positive things that seem to have happened for his family. Din describes 

that his parents feels much better knowing that their son is learning, staying in school and doing 

well and that he has started earning some money himself. Din also explains he have now a better 

understanding about gender roles and why neighbours and others where talking so much about 

the fact that his mother was out earning while his father was at home suffering from heart 

problems. Paanch also sees change in his family. They are now sharing the workload of the 

house chores more evenly between the family members. He also tells a story about how he tells 
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his mother about what he learns. One day he had asked her about why they should help her, on 

which she had answered by asking why she should be the only one doing it. Paanch explains 

that this makes him happy to see she is standing up for herself. Saath is also proud about how 

his family, even from before MAVA, seems to be more equal compared to other families. Saath 

explains that even if his mother is illiterate his father always asks her about big decisions 

regarding the family. A child’s experiences from the home situation affects, according to Barker 

et al. (2011), their gender practices. The same way that experience of violence in childhood can 

lead to the man using violence against his partner later in life, experiencing a father helping out 

at home can lead to them being involved themselves. Chaar on the other hand explains that 

there have been some tangible changes at home.  

Yes, I have changed. I will start with my house. Basically, during periods my mother was 

not allowed to enter temples, the kitchen or any such common spaces but as I came to learn 

about this after joining MAVA I told my family that the blood is not impure, it is the same 

blood and the process is natural. Before joining MAVA I used to wonder why my mother 

is being restricted from entering such places. (Chaar) 

However, even if there are some changes at home, Chaar says that whenever he talks about this 

in his family they make fun of him. This incident can be viewed in the light of the fact that men 

will in some way “lose” from progress towards non-violence and gender equality and might be 

ridiculed or harassed for not conforming to the hegemonic masculinity norm (Flood, 2015). 

This is however important in the light of breaking patriarchal structures for the students to be 

aware of the gender norms regarding household production and so on where they now seem to 

be sharing the housework with mothers and sister to a bigger extent. 

In summary, the results of the analysed material show similarities when it comes to what impact 

the program has had on the students’ lives. Most of the students report a developed confidence, 

especially when interacting with others which have led to a better ability to relate and 

understand others. There is further a reported willingness to share the newly acquired 

knowledge to others. Both actively through the organisation but also privately with friends and 

family. The students also report positive changes in their families. 

5.6 Change 

5.6.1 The students’ feeling of achieved change 
Verma et al.’s (2006) above mentioned study of an intervention, conducted in low income 

communities around Mumbai to promote gender equity among young men, reports a positive 

change in attitudes towards gender, sexuality and intimate relations. The intervention had lasted 

six months with regularly organized activities on gender, masculinity and sexuality and was 

seen as successful in engaging the men in critical discussions around gender norms. Similarly, 

many of the interviewed students feel like they can see a development in their personality in 

the way of confidence, communication and general awareness and change in attitudes since 

after joining the program. The students were asked about what they think they would have 

answered on the question “what is gender equality” before their time with MAVA, on which 

most of them said they would not have been able to give an informed answer. Chah, for example 

said: 

I don’t think I would have ever answered this question. Because I did not have any idea 

about such concepts. Now that I am aware I can explain each and everything to the new 

student joining MAVA. Today I can explain them gender, gender discrimination and 

consent to them in my own way which I was not in a position to do a year ago. (Chah) 
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Paanch seems to be a very active and excited learner. He is now engaged with other projects 

which also touch upon these topics and eager to share what he have learned. Eek and Aath is 

also involved in other projects. However, Eek and Saath claims that they have not seen a drastic 

changed within themselves. Saath explains in the interview that this is mainly to do with him 

having some knowledge from before attending MAVA. Eek on the other hand explains it with 

the fact that he has been living one way in this society for the last 18 years before joining 

MAVA.  

I have been living in that society from the last 18 years and in my subconscious mind I 

have a male dominance. My older sister is there so sometimes I get angry on her even if 

she is older than me I got angry. I think the reason is the masculinity. Because sometimes 

I feel dominant of her. If my older brother is there I can’t shout at him. And in my home I 

have not changed that much. On a personal level I practice [that mindset], but not fully to 

that extent where MAVA want to see their volunteers to be. (Eek) 

Eek says in the interview that one or two sessions or even a year cannot change his total mindset 

from the past 18 years. This demonstrates however the awareness the students claim to have 

gained. He believes that he has not changed much but is aware of expressing dominant 

behaviours and thoughts subconsciously and that he is still working on this. Aath also explains 

to be aware of still having a biased mindset and following patriarchal norms. He thinks that 

these behaviours are deep-rooted in our character and not very easy to change. However, as 

gender identities and gender norms are psychologically and socially determined, meaning that 

all cultures and periods in time have their view of gender, proves that they are also changeable 

(Bhasin, 2000). Chowdhury and Patnik (2010) therefore claims that even if it might be difficult 

it is not impossible to change someone’s ideology and mindset as long as it is done with the 

right feedback and approach.  

5.6.2 Future practice 
All of the student expresses a will to stand up for the values and the mindset they have learned 

with MAVA. They are not sure what the future will bring but now when they are aware of 

certain things and have made them conscious about inequality they will do their best to practice 

what they have learned. Saath, for example, say that being exposed to an organisation like 

MAVA at this age, a very constructive phase in life, has a positive effect on a person’s thinking 

process. He says he will therefore always have the knowledge with him to be able to “correct” 

himself. Din points out that he never got so much information in school as he did at the MAVA 

program. Therefore he wants to take care of the knowledge he has learned. Similar applies for 

Doo and Chaar who explains that they will keep this in mind in the future even if it is difficult 

to fight the mindset of family and surroundings. Paanch explains that it would be impossible 

for him to have learned something this important and then just throw it away. He explains the 

experience with MAVA has been like a “thought-changing drug” and want to continue to spread 

this knowledge. 

It is not like I’m going to use it today and throw it out tomorrow. It is something I should 

keep today improve it for tomorrow and use it for the betterment of the future! (Paanch) 

Doo says he plans to teach children at home so that they learn some of the basic things MAVA 

is teaching. Chah explains that he wants to continue to work with these issues even after he is 

not connected with MAVA anymore. If not with an organisation, he will try on a personal level 

on his own. Aath on the other hand comments that he will stand up for the values as long as it 

is in his direct surroundings with people he has a connection to. He explains that he does not 
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feel he can step between a husband and wife fighting as he believes they will say it is their own 

personal life.  

In summary, the students do overall report a change within themselves and their mindset. It has 

mostly been a personal development where they have gained more confidence, but they also 

express an awareness and an ability to explain the concepts and issues regarding gender and 

sexuality. However, some students express that they have not experienced a big change in 

themselves explaining that it takes time to change an 18-year-old way of living. 

5.7 How to reach gender equality  

A final theme is that many of the student show an awareness that changing peoples’ mindset is 

a slow process and not something that will change overnight or even over a year as in their case. 

Chah explains that change is slow and even if a few people have changed their ways there is 

hundreds of people still stuck in the “old” mindset.  

Let us consider there is a wall which is dividing the society into two. One powerful side 

and on the other side I am now with the understanding of this unequal society, willing to 

break that wall and make society equal. But, it will not have an impact even if I get two, 

three people on my side because on the opposite side is hundreds of people. This is not an 

easy task and it will take time (Chah). 

Eek and Aath are of similar opinion that all this is deep-rooted behaviours and one cannot 

understand everything what MAVA is trying to teach in just a few sessions. They say that a 

mindset learned from birth cannot easily be changed within a year or two. Aath explains that 

they (the students) might have been lucky to be part of MAVA’s program which has helped 

him but what about all the others. One has to practice continuously he says. Eek also points out 

that even if students do become aware he believes they might not fully know what to do with 

it. He gives an example of a girl that is harassed in school and tells her parents which decide to 

take her out of school because it is not safe. Instead she will sit at home to do housework and 

get married. Eek point out that they therefore might not speak up about these things. As Ahmed-

Gosh (2004) explain, it is common for girls in India to grow up socialized to take care of her 

father and future husband and his family. It might therefore be easy for parents and others to 

find reasons to take the girls and women out of school. The same applies for women in payed 

work positions and sexual harassment at workplace. Further, Doo believes that the reason for 

the slow change is because people strongly hold on to what they know. He says that we all have 

generalised thoughts about society and have built the social structures based on biases. Several 

students further mention the issues of religion, caste and the practice of dowry as connected 

problems which are difficult to change as they are built on long-established traditions.  

There are incidences when I have wanted to take stand against it [Dowry] but people say, 

you are a kid, you don’t know that this has been a tradition and we have to follow it. (Doo)  

Din is also explaining about speaking up against gender roles after neighbours had made 

comments about his father staying at home while his mother is out working. 

After joining MAVA I now know that these are the gender assigned roles, but I can’t talk 

against them as they might think that I am disrespecting the society (Din). 

Chaar, as already mentioned, tells that he has experienced elders in the family making fun of 

him when talking about these issues. Chah confirms this saying that it is difficult to convince 

and discuss this with the elders in the family because if they after a point feel you have stepped 

to far you might get a slap. Going back to the mentioned story of banana peels and biscuits 
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being thrown at the performers Paanch explain that they had asked one man about why he had 

done it. 

My friend pulled one of them out of the crowd, a person that was throwing, and asked him. 

Whatever you are doing [the man was saying], it is not right, it is very bad and against our 

culture. In our culture there is not written anywhere that we have to accept this kind of 

relations [homosexuality], or that we have to help our wife with household work. One of 

our senior members came forward because after that comment we were literally angry. So 

he explained to him that if you haven’t read anything about our culture then you can’t 

comment on this. We have a temple named Khajuraho that resembles different kind of 

intimate actions, so we have had some culture praising it. And if you are speaking about 

helping our wives and our sisters it is not a bad. They are working for us or you are working 

for them, it won’t make a difference (Paanch). 

Paanch continues with saying that he thought the man was not in the right mindset at that 

time. Several of the students believe that it is the change of mindset that will solve many of 

the gender related issues. For Chaar, realisation is the key to do so. 

Until and unless the person himself feels from the inside that “I was wrong”, a person can 

never be changed without acceptance and willingness to change. The day on which they 

will realize that it was their mistake and apologize for it, according to me, self-realization 

is the key to change a person’s mindset. (Chaar) 

Further, the importance of start teaching about gender and sexuality from an early age are 

mentioned as the youth are the future. This way they will, according to a few of the students, it 

will have the biggest chance of staying in the mind and they will be sensible by the time they 

are adults. Aath is confirming this saying that India is a young country and the young people 

are the ones active in society right now.  

The major motive is to empower the youth, to show them the right path, to implant the 

values in them but we forget one thing in this process- the youth is moulded by these kinds 

of efforts, but we need to work with the older generations as well because they are the ones 

who are moulding the current generations. (…) we need to work on the roots of the tree, 

youth are like leaves and the older generations are the roots. (Aath) 

Furthermore, is that all of this is not talked about much outside of MAVA and, as mentioned, 

not taught in school. Aath thinks that the education system needs to change and should take 

better care of the young. Supporting this statement is a study suggesting that group education 

and school campaigns on gender- based violence should be part of school curricula and could 

be combined with the sexuality education (Peacock and Barker, 2014). That way, Aath believes, 

more work from organisations like MAVA could be done on the previous generations. Several 

of the other students also believes that the target group needs to be extended beyond the students 

and young people including more people from the older generations. 

As a final point, a number of the students also made comments on what they felt could be better 

with the program and MAVA as an organisation. Some students felt there was a lack of structure 

in the sense of managing sessions, workshops and other events. According to one student, plans 

were changed too often which made it difficult to plan for other things and a hindrance for 

students to regularly be able to attend. Another student also felt a lack of structure in the content 

of the sessions as the topics were changed without sometimes making sure the students had 

understood the basics. Therefore the students stress on the importance of making sure 

everything like venue and facilitators are confirmed and that everyone is given the right 
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information and invitation. Supporting this is a study that shows that reasonably well-designed 

programmes with men and boys is reported to be successful and might lead to short- term 

changes in attitude and behaviours in regards to their use of violence (Barker et al., 2010).  

A few students also made comments the methods MAVA is using. As MAVA has been working 

for 26 years now the change might have happened within a fair few people, the students say. 

However, seen from the perspective of MAVA’s purpose and the impact they are expecting to 

achieve, the students believed that the methods like the street-play and short film festival is not 

enough to bring change in people’s mindset. Barker et al. (2010) report that programmes that 

combines multiple types of activities like group education and community outreach seem to be 

more effective in changing behaviour than group education alone. The study highlights a 

usefulness reaching beyond an individual level towards boy’s and men’s social context . 

Arguably, MAVA does this through other means like their annual magazines and collaboration 

with women’s organisations. The effect and impact of other parts and programmes of MAVA’s 

is however, due to time restrictions, not something this study has had the possibility to look 

into.  

A further observation done by the students is that the people usually invited and attending these 

kinds of event are students, teachers and others that already know something about these issues. 

This, according to one student, leads to the actual target group being lost. Several students 

therefore they think that MAVA should reach further, beyond the college student to the general 

public. Whereas college students are connected through NSS the general public are not reached. 

One student also raises the concern about the diversity of the groups. He feels like minority 

groups like students from for example Muslim colleges are not getting their representation in 

the same extent. Therefore he thinks that MAVA should approach other colleges that are not 

already having many organisations working with them. As mentioned, there is a difficulty in 

recruiting and motivate men to participate in these kinds of programs and need to happen on 

multiple levels. There are however little evidence and therefore unclear as to what strategies 

work the best, in what situation, to actually trigger a high attendance (Casey et al., 2016). 

In conclusion reaching a gender just society will take time. This is something all students seem 

to be clear about explain that it is due to deep-rooted behaviour sprung out of old traditions. 

Whereas realisation and awareness are seen to be the key according to some students, others 

point out the importance to go beyond just awareness. Several of the interviewed students 

therefore believe that learning about gender and sexuality needs to start at an early age, 

preferably in school. Many of the students also agreed that the reach needed to become bigger 

to be able to achieve the goals of mindset change and ultimately gender equality. Not only 

students but also the older generations. 
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6. DISCUSSION 
 

This final chapter contains the discussion of the results followed by a critical method discussion. 

The purpose of this study has been to investigate how interviewed college students describe 

their experiences of participating in MAVAs program and training. Focus has been on the 

training program seen from the participating students’ perspective.  

The research question was: 

How do the interviewed participants of MAVAs mentoring training describe the 

programs content and the impact it has had on how they perceive gender-based 

discriminations, equality and patriarchal norms in society after completing the one-

year program? 

- In what ways do they describe the programs impact on their view of patriarchal 

norms in society? 

- What part of the trainings content do they describe as having more/less impact? 

- How do they describe themselves compared to before the training in relation to 

their college life? 

6.1 Result discussion 

Efforts to engage men and boys in gender justice work has increased the past 20 years  (Barker 

et al., 2011; Flood, 2015). However, even though studies suggest that men in general are 

positive towards gender equality their attitude is often complex, influenced by their education 

level, income, social environment and childhood experiences (Barker et al., 2011). The majority 

of interventions with men and boys continues however to be small scale, short-term and NGO 

-led interventions with a limited reach (Peacock and Barker, 2014). A study by Chakraborty et 

al.  (2018) even questions if it is worth working with a few men where the effects tend to be on 

an individual level rather than a community transformation and as it is easier to mobilise 

women. However, it is important to work with both as it is impossible to promote gender 

equality and improve women’s status without the consent, mindset and involvement of the male 

population in society (Chowdhury and Patnaik, 2010).  

 

It is however difficult to change a mindset and behaviours that has been socialized since an 

early age (Coman, 2016; Ram et al., 2014). The process of socialization is ongoing throughout 

life suggesting that one is actively constructing gender through social practices (Vauquline, 

2015). Masculinities and femininities are therefore arguably not something that is fixed or static 

but something constructed, reconstructed and performed in interaction (Berkowitz et al., 2010). 

Arguably, identities that might have been passively internalized through childhood can 

therefore change. Evidence of gender socialized mindsets can be found in all the interviewed 

students. The students explain that they had not reflected much on gender roles, inequalities or 

violence against women before joining MAVA. The topic was all new to them. MAVA has 

built their programs on this belief that to overcome patriarchal modes of socialization, break 

gender stereotypes, and change behaviour, a change in mindset is necessary. This focus of 

changing mindsets and build awareness is also reported in previous research studies as a 

common approach in many programmes and interventions engaging men and boys (Gilbertson, 

2018; Barker et al., 2010).  MAVA argues that when men break the mould of society to express 

rather than supress their emotions, only then can change come about and violence towards 

women can become less. Most of the students report that they now could give a personal story 
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on how they have become aware of gender norms and unequal structure in their near 

surroundings and while watching media and so on.  

 

A result found is that all the students mentioned methods like interactive sessions and street-

plays as well as being exposed to new environments to have been positive experiences. This 

could maybe be viewed as impactful events. However, if it has been impactful for the goal of 

MAVA (changing the mindset) rather than just something they have been doing for fun on a 

regular basis can be discussed. Even if it is difficult to exactly pinpoint what had more and less 

impact, the interviewed students express however that performing the street-play had made a 

strong impression on them. Here they explain to have become aware of the fact that a majority 

of people are not receptive to topics like gender equality. In the end it seems however that the 

impact and perceived change has been on the students interpersonal skills, confidence, exposure 

to topics and people with other gender and sexuality than themselves, famous personalities 

rather than their mindset. With this said the interviewed students do however express an overall 

gained awareness about gender roles and unequal social structures which limits people to be 

free, especially in this case women. They see their mothers, sisters and female cousins being 

denied entering places while on their periods, not free to choose their own partners and 

prevented to work outside of the home after marriage. Even if the students express difficulty 

talking with the elders in the family, who often tells them they are too young to understand, 

they are also realising they have a voice they can use to stand against the inequalities they see 

around them. They therefore want to spread, the for them, new knowledge that they have 

acquired. Both actively through the organisation but also privately with friends and family. The 

students also express that the exposure to people of other gender and sexualities have made 

them more respectful towards it than before. As an example from viewing transgender as 

something “wrong” to a more accepting attitude. However, the student still seems to confuse 

some of the concepts like gender and sexuality which are sometimes expressed as the same 

thing. This applies especially when they mention terms like transgender, 3rd gender, gender 

identity, biological sex. With this said it might still be possible to argue that this is a step in the 

right direction as changing minds can be seen as the first step towards changing behaviours 

(Das et al., 2012). 

 

However, something that comes forward from the previous studies is the importance to find the 

balance between focusing on the individual versus the structural. Changing the laws or the 

social norms. Some studies (Flood, 2015; Gilbertson, 2018), says that focus on mindset of 

individual men might be useful but we can’t forget about the bigger picture of the structural 

systems creating the gender hierarchies. Gilbertson (2018) argues that focusing on “mind sets” 

leads to an individuating effect and that change therefore is believed to come from within the 

individual. A discussion on the structural and political is therefore needed to address male 

power and privilege. In contrast, Ahmed-Gosh (2004) argue that behavioural and social changes 

is much needed since laws are not implemented correctly due to social believes but also because 

the state, according to Walby (1990), is patriarchal, protecting the patriarchal interests and 

legitimise violence against women. Working towards equality needs to move beyond the 

interpersonal violence and tend to the larger violence and discrimination which dwells within 

patriarchy.  However, it also needs to address the ingrained social norms which influences 

things like son preferences, early marriage and dowry (Peacock and Barker, 2014). It is unlikely 

that the hierarchical social structure in India, and the rest of the world, will see a very fast 

transformation. This is something the interviewed students repeatedly points out. They explain 

the slow process to be due to deep-rooted behaviour sprung out of old traditions. Whereas the 

student might see some change within themselves they are also aware that they might 

subconsciously express dominant behaviours and following patriarchal norms. This is not 
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something that will go away in just one year with a program like MAVA’s the students say but 

something that has to be practiced and worked on for much longer. Several of the interviewed 

students therefore believe that learning about gender and sexuality needs to start at an early age, 

preferably in school. A statement which is backed by another study (Peacock and Barker, 2014) 

suggesting that education on gender- based violence should be part of the school curricula. 

Several studies show that well-designed programs, that include both men and boys, women and 

girls as partners has the best chances of leading to significant changes in gender-related attitudes 

and practices (Barker et al., 2011, 2010; Jewkes et al., 2015; Peacock and Barker, 2014). The 

issue of gender equality and violence against women has to be tackled from several angles but 

that the main focus should be on men (Ahmed-Ghosh, 2004). Even though there might be gains 

for men in the long run, there is however punishments and personal losses for going against the 

norms. This is something many people understandably seems to be afraid of and therefore 

refrain from doing. Further, India is a country where the community is important for the 

individual. Due to socioeconomic relationships within households, between neighbours, 

servants and employers, no one, even though aware of abuse or unfair treatment, is ready to 

risk their job and relationship to defend the victim (Ahmed-Ghosh, 2004). MAVA want to be a 

safe place where new thoughts on these topics can flourish. The interviewed student confirms 

this point out how the organisations welcoming, understanding and supporting approach has 

been crucial for their learning. Das et al (2012) claims that changing the mindset might be the 

first step to changing behaviours. However, it might be difficult for the students to practise their 

“new” mindset outside of MAVA without the support from the staff members and the peers. 

The students say they will do their best but there is a lot working against them. 

6.3 Method discussion 

As the aim of the study was to investigate participants’ experience of the MAVA programme 

the choice of using a qualitative method seemed more suitable. This compared with a 

quantitative method which focuses on gathering a wider and more extensive but at the same 

time more shallow data to be able to generalise (Bryman, 2011). The aim of this study was not 

to generalize the result or collect data from a large number of people. Instead the purpose was 

to gain a deeper understanding and for the interviewed students to have room to emphasize 

what they find important and capture their experiences of their time with MAVA. A quantitative 

approach would not have been able to achieve this as it lacks a flexibility (Repstad, 2007). One 

suggestion could however be to complement the interviews with more quantitative methods 

like statistics or surveys. However, the time limitations of a minor field study do not allow a 

mixed methods study.  

Furthermore, an increased number of interviews as well as a bigger selection of students to be 

able to accomplish a more randomised sampling can arguably have led to a different the result. 

However, it can be argued that the empirical data provided in this study has given enough 

relevant material to contribute the understanding of the programs impact on the participant 

students and the development of the program.  
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APPENDIX - INTERVIEW GUIDE 

 
Background 

• Could you please tell me a little about yourself? 

- How old are you? 

- What do you study?  

- Family members? 

MAVA and the program 

• Tell me about how you first got in contact with MAVA? 

• What made you decide to join the program? 

• Please tell me a little more about the program 

- What do you think is the goal of MAVA? 

- What was the first activity you did with MAVA?  

- What activities did you partake in? 

 

• Can you tell me about something you have learned during the program that have had 

impact on your way of thinking? Example? 

• Could you describe an event that especially made an impact on you during this one year?  

• What did you like the most with the program? 

• Was there anything you did not like with the program? (Remind them that they are 

anonymous and that they please should be as honest as possible) 

Views on gender issues and patriarchal norms. Now/then 

• What is gender equality to you?  

- Do you think you would have answered that question differently before you 

had your training with MAVA? In what way? 

• Are there any differences in how you see things like gender, norms, equality and so 

on, now compared to before? Please give examples. 

- In relations to other students 

- In relations to your family 

- In relations to media 

• Before we talked a little bit about the goal of the program.  

In your case, with the time you have spent with MAVA, do you feel like the goal has 

been reached?  

- Yes → How was the goal met? 

- No → What could have been different to be able to reach the goal? 

 

• Depending on above answer: Would you describe yourself as … ?  

(e.g if they have said something like “more aware of gender norms”, 

“gender sensitized”, “an advocate for gender equality”…)  

• Do you think you will be able to stand up for these values in the future? 
- Will it be easy or difficult? In what ways? 

 


