




























































































































































































































































































artikel 3). Dessutom medfor detta att medlemmarna minskar sin identifikation
med bandet som grupyid tillbakagang far darfor meltamanskliga identite-
ter som vanner esarskiltviktig sammanhallande betydelse (se artikel 1).
Genom minskad grad av samordnat deltagande och multimedlemskap in-
nebar illbakagangytterligare minskad organisatorisk formagaed risk for
stagnation oclaccentierademotséttningarSingulara identitetekan leda till
en slags polarisering inom bandet dar nagra medlemmar bara vill delta i vissa
typer av bandpraktiker medan andra bara vill delta i ariehid6ljd av detta
blir att bandet fasvarigheter att uppitit och uppratthalla produktionslage.
Stagration och lasta positioniegar i olika singulara identitetr kan darmed
leda till att spanningar inom och mellan bandmedlemmiaonamer till ytan
i form av konflikter, vilkket utg6ren fara for bandets fortlevngde artikel 2
och 3).
Exempel péillbakagangaterfinns bl.a. hoRopbandet i delstudie Rlagra
ar innanundersokningenerkar bandet ha befunnit sig ndgonstans mellan ett
perifert och centralt branschmedlemsk&andet hade relativt stor publik
framgangoch varregistrera som formellt foretag, e kontrakt med musik-
distributionsbolag samt en manager som arbetade for att stddja bandets kar-
riar. | takt med att bandet sedate lyckadesmatcha sitt branschmedlemskap
med motsvarande grad av organisatofisknaga
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(2006)ochutgatt fran en distinktion mellan praktik oofening For att ytter-
ligare 6ka den analytiska skarpan har jag ds@it hjalpavorganiseringsbe-
greppet (Weick, 1979, 1995; Czarniawska, 200Social dentitetsteori
(Brewer & Gardner, 1996/2004; Gold&iddle & Rao, 1997/2004amt visa
delar avexpansiv larandeoch verksamhetsteorighgestrom, 1987, 2091
Detta har resulteratittavhandlingensinalysetydliggjort tre satt pa vilka ett
socialtlarperspektikan utvecklagor attmer begripligtkunnafdngalarande
i organisatoriska sammanhaiptta teoretiska bidragestarframsti forslag
paklargéranden av relationerna mellan tre begreppspar
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Mentill skillnad frdn Wenger, och i linje med Handley et al. (20@6)) prak-
tikgemenskajinte heller likstallagneden praktik.

Med stdd i den kritik som lyfts av exempelvis illey et al. (2006) och
Cairns(2011)ger foreliggande avhandling vid hand att praktikgemenskap kan
ges en snavare inneb&d vadsom ar vanligt blandVengers uttolkare. En
praktikgemenskap kan narmare forgémen analytisk ram for att fanggit
sarski tillstand av larandeévilket aktérerdeltar samstammigen praktik och
dar en stark kansla av gemensamt foretag och 6msesidighetl réalqarak-
tikgemenskapontextualiseraaktorernamed andra ordnpraktik pa liknande
satt och upplevedarigenomatt de deltar i samma sakh formar
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ihop den For en mer fullstandig forstaelse av larande som pagar i manniskors
samordning av verksamlegtav alla de slag, kan saledes ett socialt larperspek-
tiv med fordebeakta bade situerade och integrerade aspekter av larande.

Metodreflektion

Betraffande forskningens allmanna kvalitetskriterier har jag i kafpitidku-
terat dessa i termer av materialavardighet, tolkningarnas rimlighet (eller
inre validitet) och generaliserbarhet (eller yttre validitet; jfr Cohen et al.,
2011). | deta avsnittreflekterar jag ndgot 6ver de tva sistnamna kriterierna i
relation till avhandlingnsvetenskapligkvaliteter ochbegransningar

Avhandlingens analytiska fynd kan betraktas som ett satt, bland fler moj-
liga, pa vilket rockbandskeenden, identiteter och utmaningar kan forstas.
Fyndensgeneraliserbarhet ligger,enlighet medavhandlingenskvalitativa
och etngrafiska metodologiframsti dess forankring i tidigare forskning och
etablerad teoribildninfr Scott & Usher, 2011)nom ramen fér denna forsk-
ningstraditionska avertillaggas den validering som ges i relation till forska-
renstidigare och vardagsetnografiska erfarenheter av fafjt Alvesson,
2009;Watson, 2012; Malm, 2018) detta sammanhang innebar detta att jag
som praktiserande rockmusiker har kunnat bedéma fyndens rimlighet &ven i
relation till mina egna erfarenheter.

Overlag hadenna avhandlings kunskdyidrag identifieratsom en del av
dessabdukiva analysprocesslvs. genom att uppmarksamma hur datamateri-
alet avtacker delvis nya aspekter i relationtéitiri, litteratur och erfarenheter
(jffr kapitel 5; Peirce, 1992Swedberg2012; Timmermans& Tavory, 2012;

Bron & Thunborg, 201Y. Vidare har nya upptackter gett avhandlingen en
mojlighet att utmana och utvecldxisterandeeoribildninggenom det teore-
tiska bidrag som diskuterats ovan.

Men liksom all forskning har dven denaghandling sina begransningar.

En tankbar sadan ar att forskningsprojektet ar genomfort i ett svenskt sam-
manhang dar kulturella och historiska element givetvis har viss paverkan pa
hur bandmusiker exempelvis formar identiteter och ser pa mojligheterna att
gora arbete av hobby etc. Till viss skillnad fran manga andra jamforbara lander
i rock- och pophénseende, t.ex. Storbritannien och USA, finns det i Sverige
en relativt valetablerad infrastruktur for rockband att kunna verkakioke
mersiellt och som hobbynte minst inom ramen for studieférbundens gjiod
Ohlund, 1996Studieférbunden, 2018jalm & Schoug202Q. Detta har ma-
handa gjort att fritidslivskontesh framtratt starkare an om projektet genom-
forts i exempelvis Storbritannien dar forestalliningar rockband som en fullt
legitim yrkeskarriaromvittnas redan i tidig bandforskning (t.ex. Cohen, 1991).
Avhandlingens fynd kan saledes tankas ha starkast béaring i ett svenskt eller
mahanda nordiskt sammanhang.
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En annan tankbar begrénsning i avhandlingen utgdrs av analyserna av gra-
den av branschmedlemskap, vilka ska betraktas med viss reservation. Det
finns framfor allt tre skl till detta. For det forsta har inte det empiriska materi-
alet fokuserats primart pa publik- och marknadsméssiga villkor for bands ar-
bete. FOr det andra ar avhandlingens analys av utomstaende band baserad pa
en annan typ av studie (en tvarsnittlig intervjustudie) an de 6vriga tva fallstu-
dierna (observationer och intervjuer dver tid), vilket gjort att alla tre delstudier
inte ar fullt jamforbara. For det tredje ar analyserna av utomstaende band ba-
serade pa ett relativt begransat material om publik framgang. Jag har dock
kunnat kompensera nagot for den sistnamnda bristen och starka rimligheten i
tolkningarna genom egna erfarenheter av att verka i okanda och lokala band
och genom min informella k&nnedom om de studerade banden och deras so-
ciala sammanhang (se vidare fotnot i kapitel 7).

Slutsats och implikationer

Rockband bidrar till manga manniskors valbefinnande och sjalvforverkli-
gande, samt berikar kulturliv och kreativa naringar. Samtidigt har rockband
visat sig vara sarskilt svara att organisera och halla ihop. | denna avhandling
har jag utvecklat kunskap om rockbands formning och utveckling éver tid. Ur
detta kan konstateras att ett rockbands utveckling kraver formning av en rad
olika utatriktade och inatvanda praktiker och motsvarande identiteter, vilka
hamnar i ideologiska och logiska motségelser i den dynamiska verksamheten.
Sarskilt motstridiga blir & ena sidan vanskap, skapande och noje, gentemot a
andra sidan kollegialitet, kommers och nytta. En generell slutsats om rock-
bands och liknande gruppers organisatoriska svarigheter dras enligt foljande:
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Konsten att halla ihop och utvecklas som grupp

I ljuset av denna avhandling framstar konsten att halla ihop framst ligga i att
lara sig flexibla satt att se pa gruppen och sig sjalv i verksamheten, samt att
gemensamt samordna dessa synsatt for varje situation. Sammantaget pekar
avhandlingen pa nagra praktiska implikationer for rockband och mahéanda for
sma samarbetande grupper pa ett mer generellt plan:

For att halla ihop och hantera utmaningarna behovs
- formaga att se sig sjalv och verksamheten pa olika satt i olika situat-
ioner, och
- enviss mangd produktiv framgang.

For att skapa forutsattningar for att mota 6kad framgang behdvs
- Okad férmaga for inallande perioder av produktion genom en kénsla
av att vara ett overgripande ”vi”, och att
- utveckla uttalad arbetsférdelning och féretagsméssiga arbetssatt.

Forslag till vidare forskning

Det beh6vs mer forskning for att forsta rockbands “storlek™ och framgéng ut-
ifran bandmedlemmars perspektiv och verksamhet. Vidare skulle forelig-
gande avhandlings modell for rockbands deltagarbana kunna utvecklas och
nyanseras ytterligare, exempelvis betréffande kontextuella villkor for de mest
centrala och mest etablerade banden.

Det saknas ocksa kunskap om hur bands inneboende spanningar tar sig ut-
tryck i andra situationer an de som denna avhandling har fokuserat pa. Hur tar
sig exempelvis identitetsdilemman uttryck i de allra stérsta banden? Och hur
spelar dessa aspekter in i konkreta situationer av brak och bandsplittring?

Sadana typer av studier bar dock metodologiska bekymmer med sig, inte
minst gallande tilltrade till banden. Ju mer kommersiella varden ett band har
att sla vakt om desto mer har de att skydda for externa granskare. Ett valkant
undantag utgdrs av giganten Metallicas nakna dokumentér om medlemmarnas
mellan- och inomménskliga bekymmer (Berlinger & Sinofsky, 2004). En mot-
svarighet saknas dock inom forskningen. Att blotta konflikter i de personliga
och familjéra bandrelationerna &r ké&nsligt oavsett bandets storlek och &r inget
manniskor garna visar upp frontstage for forskare eller andra (diskuteras i t.ex.
Finnegan, 1989/2007; Cohen, 1991; Ybema & Kamsteeg, 2009).

Befintlig forskning om bandkonflikter ar framst baserad pa mediala andra-
handskallor (t.ex. Weinstein, 2006; Conlon & Jehn, 2009). Ett alternativ till
en sadan forskningsansats skulle kunna vara sa kallad ex post facto (Cohen et
al., 2011), dvs. att forskaren likt i en polisutredning i efterhand reder ut vad
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som hande vid t.ex. avhopp eller bandsplittring. Inspiration till ett sadant till-
vagagangssatt finns i Berkaak och Ruud (1994), men aven i denna avhandlings
delstudie 1 dar Band C har varit nedlagt i atta ar (se artikel 1).

Nagot som ar hogaktuellt i skrivande stund ar hur rockbands verksamhet
paverkas av yttre forandringar sa som att offentliga motesplatser, liksom kon-
sertlokaler stangs ned. Vi kan redan nu se hur kulturlivet lider svart i sviterna
av den coronapandemi som lamslagit vara samhéllen och tvingat folk att halla
sig hemma under denna var, 2020. Hur paverkas band som turnerar regelbun-
det och som i hdg grad ar beroende av det fysiska métet med sin publik och
forsaljning av biljetter, t-shirts och skivor? Hur paverkas motivationen, sam-
manhallningen och mojligheterna for produktion av att planerade livespel-
ningar far stallas in?

I denna avhandling har jag presenterat ett satt att forsta en del av organisat-
ionslivet utanfor det konventionella arbetslivet. Vi vet dock fortfarande lite
om organisationspedagogiskt relevanta fragor i relation till fritidsliv och svar-
definierade gransland mellan fritid och arbete — livs- och samhéllsomraden
som ser utatt utgora allt viktigare delar av det sociala livet, inte minst i denna
del av vérlden. Hur sker larande och organisering i sma grupper inom mot-
ionsidrott, t.ex. innebandy? Eller i bokcirklar? I grupper av sa kallade sociala
entreprendrer? | sma start-uppforetag som t.ex. utvecklar teknologi? | teater-,
dans- och cirkusgrupper? I aktivistgrupper? | bostadsrattsféreningar? Etc.

Avslutningsvis hoppas jag att denna avhandling har vidgat grdnserna for
den organisationspedagogiska forskningen, bidragit till ett socialt larperspek-
tiv, utvecklat kunskaper relevanta for organisationsforskning inom musik- och
kulturliv och déarbortom, samt 6ppnat fér kommande studier av larande i kol-
lektiva verksamheter, varhelst i samhéllslivet de sker.
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English summary

This doctoral thesis in education is about how rock bands form and develop
over time. More specifically, the thesis studies Swedish rock bands focusing
on band member learning processes and the challenges of maintaining group
cohesion while developing as a group. Managing everyday work poses a ma-
jor challenge for rock bands (Weinstein, 2004). An average rock band is said
to survive for about three to five years before breaking up because of the many
inherent difficulties (Finnegan, 1989/2007; Miller, 2018).

As educational research traditionally has been concerned with formal edu-
cation, rock bands appear to be particularly interesting for studies of learning
in informal settings. With a focus on learning and organizing, this thesis
closely relates to research within the field of organizational pedagogy (Gran-
berg & Ohlsson, 2011). This thesis also intends to make a theoretical contri-
bution to a social perspective on learning, as well as to music life research and
related areas.

By “rock band” or just “band” I primarily mean a group of, typically, three
to six musicians who collaborate regularly in musical creation and perfor-
mance under a common name (Behr, 2010).

Rock bands enrich culture and are an important source of fulfillment for
many people. Rock bands may also be regarded as a breeding ground for cul-
tural and creative industries (Stenstrém & Strannegard, 2013; Beech & Gil-
more, 2015). Although it is difficult to tell exactly how many rock bands there
are in Sweden today, Studieférbunden (2019) suggests at least 14,000 bands
exist.

With this said, there is limited knowledge on how rock bands operate, the
underlying causes of their many challenges, and how band members learn to
handle them and be productive together.

Aim and research questions

The aim of this thesis is to develop knowledge on rock band formation and
development over time. This aim is addressed within three research questions:

e \What courses of events can be identified in rock bands’ activities?
e \What identities are formed in these courses of events?
e What challenges arise in these courses of events?
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A social perspective on learning

In this thesis, | understand rock bands’ forming and development over time as
learning processes from a social perspective on learning. Fuller and Unwin
(2011) argue that this perspective means that learning is regarded as a social
phenomenon, rooted in the collective activities and settings in which people
act and interact.

Jean Lave and Etienne Wenger’s (1991; Wenger, 1998) situated theory of
learning as participation in practices serves as the main theoretical perspective
in this thesis. In short, learning is defined as ongoing processes in which ac-
tors, through organizing and participation in a practice, receive and gradually
change their memberships in social communities. In these processes, the prac-
tice itself and the identities of the actors are formed.

I analyze learning within rock bands mainly using four key concepts —prac-
tice, identity, learning trajectory and multi-membership. Of these concepts,
practice and identity are used to capture learning as formation processes, while
learning trajectory and multi-membership focus more on learning as develop-
ment.

Three qualitative and ethnographic studies

This thesis is a compilation of three studies, all based on a qualitative and
ethnographic methodology (Spradley, 1980; Davies, 2008; Ybema, Yanow,
Wels & Kamsteeg, 2009; Czarniawska, 2014). Study 1 is an interview study
with three rock bands in which I interviewed two representatives from each
band in a total of six individual interviews. Study 2 and 3 are case studies in
which | followed two different bands closely over time, for seven and twelve
months respectively. These two case studies involved interviews, in groups
and individually, as well as observations of the bands’ rehearsals, band meet-
ings, internal mobile chat conversations, marketing activities and online media
presence, as well as live gigs.

The numbering of the studies reflects the bands’ degree of public success
but also how far into the analytical process they were produced. Furthermore,
each study is published or accepted for publication as a journal article:

4. Malm, T. (2017). Becoming a Rock Band: The Challenges of Group
Identity. Journal of Popular Music Education, 1(2), 165-182.

5. Malm, T. (2020). Learning to develop as a rock band: The contradiction
between creativity and entrepreneurship. Learning, Culture and Social
Interaction, in press, published online.

6. Malm, T. (accepted). The ambivalence of becoming a small business:
Learning processes within an aspiring rock band. Popular Music.
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Main findings

The results of the three studies are combined into a comprehensive whole in a
so-called meta-analysis based on the three research questions about courses of
events, identities and challenges.

The thesis has mainly found that a rock band’s activities are constituted by
courses of events that are both related to the band’s degree of membership in
the music industry, i.e. the band’s commercial status and access to desirable
public forums, and to the ongoing activities’ modes of organizing.

Analyses have identified three approximate degrees of industry member-
ship: 1. outside bands, which are unknown and at most have a local audience
and access to rock clubs with low reputation and private events; 2. peripheral
bands, which have a certain following of fans, have made a name for them-
selves, and have access to reputable venues and smaller festivals; 3. central
bands, which are known even by those who are not devoted followers and
have access to larger festivals and tours.

The band activities are found to alternate between two modes of organiz-
ing: a production mode and a hibernation mode. In production mode, the band
members organize both public practices, including live shows, record releases
and marketing, and behind the scenes practices, including rehearsals, record-
ings and planning, that are interdependent in the overarching joint enterprise.
In hibernation mode, however, there is a lack of bigger public projects or
goals, and the overall activity level is low. Rock bands with a low degree of
industry membership spend more time in hibernation mode, while more cen-
tral bands spend more time in production mode.

Moreover, the meta-analysis has found that the identities of entrepreneur,
hobbyist, colleague, creator, professional and friend are formed in the band
activities. The different degrees of industry membership also mean that differ-
ent challenges arise in the form of identity dilemmas — especially during hi-
bernation mode. For outside bands, the identity dilemma is foremost interper-
sonal — are the band members friends or colleagues? For peripheral bands, it
is mainly a more impersonal identity dilemma in how the group is to be un-
derstood — are they creators or entrepreneurs? In central bands, instead, a per-
sonal identity dilemma arises as to what the band constitutes in each individual
member’s life at large — are they hobbyists or professionals?

Discussion

In relation to previous research, these results add five new insights into how a
rock band’s activities seem to work (cf. Bennett, 1980; Finnegan, 1989/2007;
Cohen, 1991; Groce, 1991b; Weinstein, 1991, 2004, 2006; Berkaak & Ruud,
1994; Berkaak, 1999; Taylor, 2003; Behr, 2010, 2015; Laaksonen et al.,
2011).
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First, the band activities alternate more or less “naturally” between produc-
tion and hibernation modes. Second, band members form multiple, changing,
and sometimes contradictory identities. Third, a rock band’s most severe chal-
lenges vary depending on the band’s degree of industry membership. Fourth,
a joint enterprise and common “we,” as well as professional identities, are
more or less temporary states that are formed primarily during production
mode and in central bands, while a more loosely held together community is
formed during hibernation mode. Fifth, members of central bands have a par-
ticular need for hobbyist identities to create realistic expectations, maintain
motivation and avoid burnout. This appears to be the thesis’s most unexpected
finding and challenges Groce (1991b), Berkaak and Ruud (1994) and Berkaak
(1999), who argue that a realistic and pragmatic approach to industry and ca-
reer mainly comes with professional identities.

In the following, I discuss how the thesis’s results may contribute to a
deeper understanding of the learning processes within rock bands and thereby
develop the more general knowledge contribution that the thesis aims for.

Rock band formation and development

Rock band formation and development over time may be understood in terms
of a rock band’s learning trajectory in relation to the music industry. In the
model below, rock bands’ challenges and degrees of industry membership are
combined with what may be identified as rock band’s contextual conditions.

Working life

Music industry

Lifestyle
communities

Art worlds

Leisure

Figure 1. Rock bands’ learning trajectory in relation to the music industry and con-
textual conditions.
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The model in Figure 1 intends to illustrate how rock band life (the darkest
area) is permeated in various ways by the social worlds lifestyle communities,
art worlds and the music industry (the inner circles), as well as the so-called
life contexts of leisure and working life (the outer circles). The social worlds
and life contexts coexist and are present in rock bands’ activities to various
degrees and constitute sources of the identities that emerged in this thesis.
Thus, a band member may form an identity in relation to his/her more or less
central memberships in, and sense of belonging to, all of these contexts.

The interpersonal identity dilemma within outside bands may be under-
stood from the fact that outside band life — represented by the distance between
numbers 1 and 2 in the model — is permeated by two social worlds, lifestyle
communities and art worlds, which constitute sources of conflicting identities
in relation to the interpersonal identity aspect: are the band members friends
around their lifestyle interest or colleagues around their creation where art
comes in the first room?

The impersonal identity dilemma in peripheral bands may be understood
based on that the two aforementioned music worlds (lifestyle communities
and art worlds) and the music industry world —which peripheral bands are on
the border to — constitute sources of contradictory impersonal identities: are
the band creators within music life or entrepreneurs within the music industry?

The personal identity dilemma in more central bands may be understood as
the leisure life context — which the band members are faced with eventually
having to leave — and the working life context, constitute sources of contra-
dictory identities in relation to the personal identity aspect: is this my hobby
or my work, i.e. am | a hobbyist or a professional in this?

The bi-directional arrow in the model symbolizes that a rock band’s learn-
ing trajectory not should be considered as stage-oriented in such a way that it
prescribes a necessity to start as an outside band and then work upwards and
inwards (although many bands do). The principle that is important for the dis-
cussions here is that movements along the arrow, both upwards and down-
wards, represent learning in the form of rock bands’ development and decline,
and that different degrees of industry membership mean that social worlds and
life contexts pose challenges in different ways along the path.

A rock band’s development may be understood as increased public success
combined with increased so-called organizational ability. By organizational
ability, 1 mean the sum of three sub-abilities: the band members’ ability to
form and maintain business-oriented practices, to form and maintain a coher-
ent community of practice, and to participate flexibly in different identities in
different situations and practices, i.e. their degree of multi-membership. The
identities entrepreneur, colleague or professional mainly motivate participa-
tion in productive and career-driven situations, while the identities hobbyist,
creator or friend motivate the creation of new music material and cohesive
social interaction — especially in situations of lack of success and absence of
outward activities.
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A rock band’s decline mainly occurs because of decreased public success
and/or decreased organizational ability. Longer periods in hibernation mode
make the band more loosely held together and accentuates differences regard-
ing the members’ views of the band and themselves. Furthermore, decline
means that the band members form and actualize fewer different identities and
even phase some out. In other words, the band members’ multi-memberships
are to a greater extent replaced by singular identities. In this process, a band
member tends to handle identity dilemmas by holding on to her/his most im-
portant identity more strongly. Singular identities may lead to a kind of polar-
ization within the band where some members just want to participate in certain
types of practices while others only want to participate in others.

Contribution to a social perspective on learning

Although Lave and Wenger’s (1991) and Wenger’s (1998) learning theory has
great potential for providing a deeper understanding of the learning that is
constantly taking place in a collective activity in relation to different contexts,
the theory is still relatively young and thus under development. There is par-
ticularly a need to further develop this social learning perspective in relation
to complex borderlands between different social and life areas, i.e. where the
context is particularly difficult to interpret. Based on what has emerged in this
thesis, | propose the following clarifications to the relationships between three
pairs of concepts: practice and participation, practice and community of prac-
tice, and situated and integrated learning.

The thesis has shown how a practice may be understood as an empirical
object (cf. Corradi et al., 2010) without any univocal a priori meaning. In-
spired partly by Handley et al. (2006), this thesis points out how one and the
same practice may accommodate actors who participate in different ways, and
how an actor can participate in different ways in different situations. This em-
phasizes the importance of a social perspective on learning to pay attention to
contexts that extend the actual practice and sometimes constitute contradictory
sources of meaning and identity.

This thesis may also provide additional clarity in the way researchers look
at the relationship between practice and community of practice. Supported by
the criticism raised by, for example, Handley et al. (2006) and Cairns (2011),
the thesis suggests that community of practice may be given a more narrow
meaning than is common among Wenger’s followers. A community of prac-
tice may more fruitfully be understood as an analytical framework for captur-
ing a particular state of learning in which actors participate uniformly in a
practice and where a strong sense of joint enterprise and reciprocity prevails.
The thesis has shown that the state of community of practice is dynamic and
can be established and resolved periodically over time. Hence, a social per-
spective on learning may consider a community of practice as a special case
of the learning that is constantly taking place as participation in practices.
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A third way in which this thesis may contribute to a social perspective on
learning is to unravel distinctions between situated and integrated learning —
two aspects that are often kept separate in learning research. Using Bron and
Thunborg (2017), the thesis suggests that both of these aspects are important
for an understanding of learning from a social perspective. The thesis contrib-
utes to the development of the perspective by proposing that situated and in-
tegrated learning are highly interdependent. The situated knowledge is inte-
grated within the actor as a potential to be able to participate flexibly in a
practice in relation to different contexts and to be able to distinguish between
different contexts and situations (cf. Akkerman & Bakker, 2011). In this the-
sis, | have identified multi-membership as an outcome of integrated learning,
which seems particularly important in keeping together contextually diverse
activities, such as a rock band.

Conclusion and implications

Rock bands and similar group difficulties in keeping together and developing
over time are connected to individual member difficulties in accepting and
living with the ambiguity and ambivalence that the activities involve. To deal
with this existential anxiety, members sooner or later risk seeking relief in
unambiguous identities and conceptions of what the group is to them, and so
to speak, “close the world” (cf. Berger & Luckmann, 1966). This counteracts
diversity among the activities, which hinders the group’s development and
paves the way for conflicts between different opposing, more or less frozen,
positions.

Overall, this thesis suggests some practical implications for rock bands and
perhaps for small collaborative groups on a more general level. In order to
maintain group cohesion and manage challenges, there is a need to be able to
see yourself and the activities in different ways in different situations, as well
as having a certain amount of productive success. In order to facilitate good
conditions for facing increased success, there is a need for an increased ability
for sustained periods of production through a sense of being an overarching
“we,” and to develop business practices and formal division of labor.

An implication for further research that is highly topical at the time of writ-
ing up this thesis, is how rock band activities are affected by external changes,
such as public places and concert venues being closed down. We can already
see how cultural life suffers severely as a consequence of the corona pandemic
that has paralyzed our societies and forced people to stay at home the spring
of 2020. How are bands, which tour regularly and are highly dependent on the
physical interactions with its audience and ticket, t-shirts and records sales
affected? How do canceled live gigs and other public events affect motivation,
cohesion and production opportunities in a rock band?
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