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Abstract

This study examines how artificial intelligence, specifically the large language model
(LLM) ChatGPT-40, frames religious content in comparison to Swedish religious
education textbooks. As generative Al becomes increasingly common among students,
including for schoolwork, it is important to understand how these tools present religious
and ethical topics. Using a qualitative comparative approach and an adjusted version of
Entman’s framing theory, this study analyzes how five Swedish religious educational
textbooks and ChatGPT-40 frame religious knowledge across five world religions:
Christianity, Islam, Hinduism, Buddhism and Judaism. For each of these religions, the
study chose a single Swedish religious educational textbook and a single topic. The
study then compared and contrasted the textbook’s and ChatGPT-40’s presentations of
these topics. The results reveal that while ChatGPT-40 offers structured and neutral
summaries, it often avoids moral perspectives, critical reflection, and deeper
engagement with complex topics. This is especially clear in ethically sensitive topics
such as discrimination or gender equality, where the textbooks provide deeper insights,
more diverse voices and encourage reflection. This study concludes that LLMs may be
useful for learning factual topics, but they are not suitable when dealing with more
nuanced and complex topics. Hence, ChatGPT-40 is not appropriate as a standalone
educational tool in religious education. Instead, LLMs like ChatGPT-40 should be used
with teacher guidance, alongside traditional materials, to support critical thinking and

discussion in the classroom.
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1. Introduction

We live in an era defined by digitalization. While this may sound hyperbolic, our lives
are becoming increasingly intertwined with the online world. Whether it be through a
never-ending dopamine producing feed of content on our smartphones, which we
always keep close, or by way of the almost mandatory school and workplace computers
we so heavily rely upon for information and learning, our dependence on digital
technology for both entertainment and work is undeniable. In 2023 the average Swedish
person spent roughly 6.8 hours per day with online media, an increase of 1.3 hours since
2015 (Ohlsson, 2024, p. 14). Furthermore, the forms of online media which we
consume are changing as well. Experts have noted that young people are becoming
accustomed to and may even prefer short-form videos and information, leading to
difficulties with their prospective memory, in other words, difficulties maintaining
attention on tasks that do not provide immediate gratification (Chiossi, 2023, p. 11).

Not only is the interest and time spent on digital media growing, but it is also
evolving through new technologies such as artificial intelligence (Al), bringing new
consequences, positive and negative, that are hard to predict. Technological
advancements in Al have accelerated in the past five years, and by some measures, Al is
already outperforming professionals in a steadily increasing number of fields (Boden,
2018, pp. 1-2, 18). Once a niche application for data professionals, Al has become a
mainstream everyday tool with the new large language models (LLMs) that function as
Al chatbots that are easily accessible, lucrative and an efficient method for seeking
information and answers. Information and entertainment through online media have
never been as accessible as they are now with the arrival of mainstream Al tools. A
recent survey conducted by Common Sense Media revealed that 70% of U.S. teenagers
have turned to generative Al tools like ChatGPT and Gemini, primarily for school-
related tasks and out of curiosity (Madden, 2024, p. 4).

Religious studies are no exception to this phenomenon. In fact, digitalization has
changed how young people seek and understand information about religion, morals and
ethics (Moberg & Sjo, 2020, p. 3). In the past, religious and moral teachings primarily
came from family, school, and religious leaders (Klingenberg & Lovheim, 2019, pp. 12-
13). Today, however, young people increasingly turn to digital platforms to explore
religious and existential questions (Lofstedt & Sjoborg, 2019, pp. 148-149, 153, 162).

Research shows that social media, online gaming communities, and digital forums play



a growing role in shaping young people's religious identity and education, often
providing alternative spaces for discussing and seeking information on various religious
and existential topics (Moberg & Sjo, 2020, pp. 7-8). The rise of generative Al tools,
such as ChatGPT, Gemini and Google Bard, has introduced new possibilities and
challenges for young people seeking information and answers.

The growing use of these Al tools raises important questions about how they
handle religious and ethical topics and what impact their responses may have on young
people and their religious education. Y oung people may see Al as a neutral, objective,
and reliable source of religious and existential information because of its academic,
seemingly professional tone and vast informational reach (Andrea, 2025, pp. 5-6; Tsuria
& Tsuria, 2024, p. 10). However, Al-generated answers are based on algorithmic
patterns in large datasets, which is why large language models such as ChatGPT often
make errors when lacking data on a certain subject (Tong, 2023). This dilemma,
combined with the complexities of religious and philosophical topics, suggests that an
LLM/AT with its lack of human experience, cultural context, and spiritual insight could
perhaps be unreliable.

Previous research has examined how digital media affect young people's views
on religion, but the field is constantly evolving with the development of new
technologies, meaning there is limited knowledge about the specific effects of Al
(Singler, 2025, pp. 3-4). For religious education, this raises many important questions
ranging from how teachers should address Al usage in the classroom to how the use of
Al could affect students' religious and existential exploration and education as well as

their ability to think critically regarding the answers given by Al.

1.1 Purpose of the study

The purpose of this study is to examine how the most actively used LLM tool,
ChatGPT, with 5.19 billion visits in March 2025, responds to religious topics discussed
in Swedish educational religious textbooks (Duarte, 2025). This study uses a qualitative
comparative approach and employs framing analysis to compare and contrast the
framing of religious content by religious education textbooks and LLM/AI-generated
responses. By doing so, this study aims to highlight the potential impact of LLM/AI-
generated responses on young people's religious education, and by doing so, help to
assess the suitability of LLM tools in religious education. Additionally, this study aims

to highlight possibilities and challenges that may arise in religious education when



young people use LLMs as a tool in religious and existential matters and so contribute

to the discussion on AI/LLM usage in religious education.

1.2 Research Questions

This study is structured around the following research questions:

e How do large language models (LLMs) frame religious content compared to
educational religious textbooks?

e To what extent do LLM responses demonstrate bias in religious topics?

e How do LLMs and religious textbooks differ in their framing of religious
authority?

e How does Al-generated religious content differ from traditional educational
sources in terms of inclusivity?

e How might Al-generated religious content affect students” religious and

existential understanding in a school setting?

1.3 Scope and Limitations

Given the scope of this study, it is not possible to include all potential perspectives
regardless of their relevance. Therefore, limitations on scope and methods are clarified
in this section.

Firstly, five religious education textbooks have been chosen as representative
examples of commonly used teaching materials. While these textbooks provide valuable
insights into how religious topics are presented in schools, they do not account for all
available textbooks in Sweden.

Secondly, the study is limited to five religions: Christianity, Islam, Hinduism,
Buddhism, and Judaism. Additionally, for each of these religions, the study selects one
specific topic. Other religious traditions, including alternative traditions, are not
included in the analysis. This is primarily done to limit the scope while aligning the
study with core themes and religions from the Swedish school curriculum for religious
education.

The third limitation is that the study focuses on one selected topic per religion
rather than full chapters. This approach was chosen in order to maintain a manageable
scope. Testing entire chapters with a language model would require multiple prompts,
increasing the risk of inconsistency. Selecting a single topic also allows for clearer and

more coherent comparisons. The topics were chosen with an eye towards ensuring



thematic variety, including theological, ethical, and sociocultural topics commonly
found in Swedish religious education.

The fourth limitation is that the study compares the religious textbook content
exclusively with Al-generated responses from ChatGPT-40, the latest version of
OpenAl’s language model at the time of research. While ChatGPT-40 is a widely used
LLM tool, the findings do not apply to other LLM models as different systems may
generate different responses.

The fifth limitation is that the study applies a modified version of Entman’s
framing device to analyze how religious content is framed. The analysis focuses
specifically on bias, authority, and inclusivity, meaning that other framing aspects are
not examined. The aim of this limitation is to create a structured and manageable
framework for comparison. Hence this study does not capture all possible ways
religious content could be framed.

The final limitation is that this study is centered on religious education in
schools, examining how Al-generated religious content compares to traditional
educational materials. The study does not explore Al’s influence on personal faith,
religious communities, or other discussions beyond the classroom.

These focuses and limitations help define the study’s scope while

acknowledging its limitations and the need for further research in this growing field.

1.4 Key Terms and Definitions
Key terms that recur throughout the thesis are defined here to provide the reader with a
clearer understanding of how they are used and what they mean in the context of this

study.

Bias
This study defines bias as the tendency to emphasize certain religions and perspectives
while minimizing or excluding others. In this study, bias is examined to determine

whether some perspectives are prioritized while others are minimalized or omitted.

Authority

In this study, authority refers to what is considered a credible or legitimate source of
religious knowledge. Textbooks often derive their authority from schools, academic

research, and religious experts. In contrast, ChatGPT-40 generates responses based on



large datasets. This study examines how authority is framed in both textbooks and AI-

generated content.

Inclusivity

Inclusivity refers to how well religions and perspectives are represented. This study
examines whether both textbooks and Al-generated responses encourage and include a
broad understanding of religious topics rather than favoring a single dominant

perspective.

Framing

Framing is here defined as how information is structured and emphasized to influence
how people understand a topic. This study applies Entman’s framing theory to analyze
how textbooks and ChatGPT-40 present religious topics, focusing on bias, authority,
and inclusivity. This method and theory will be explained further in the theory section
of this study.

Large Language Models (LLMs)

Large Language Models (LLMs) are commercially accessible Al systems that generate
text and information based on algorithms and large amounts of training data, known as
datasets. ChatGPT-40, the Al model used in this study, is an example of an LLM that

can provide answers to religious and ethical questions.

1.5 Thesis Outline

The structure of this thesis is as follows: a background section that provides an
overview of digitalization, religion and youth, the relationship between Al and religion,
as well as Al and LLMs. This is followed by a presentation of previous research in the
fields of AI ethics, Al in education and Al in religious education. The theoretical
framework is then outlined, focusing on Entman’s framing theory and how it has been
adapted for this study. The method section describes the comparative qualitative design,
material selection, Al-prompting and the adjusted version of Entman’s framing model.
The results and analysis chapter presents findings from both textbook content and Al-
generated responses, structured around five world religions and analyzed using the

adjusted framing model. The thesis ends with a conclusion and discussion that



summarize the key findings, answer the research questions and reflect on implications

and future research.



2. Background

In order to gain a better understanding of the field of Al and religious education, this
section will provide a foundation for the following previous research section. It does so
by outlining the current digitalization of religion and youth, the connections between Al
and religion, and finally, attempts to define what Al and large language models (LLMs)
are, including their impact on contemporary society and their potential future

implications.

2.1 Literature Search and Selection

In preparing the background and previous research sections, relevant academic literature
was identified through searches in databases such as Google Scholar, DiVA (Digitala
Vetenskapliga Arkivet) and primarily EBSCO through Hogskolan I Gévle. To
effectively sort through reliable and peer reviewed content, keywords were used.
Keywords used when searching for articles were: “Artificial intelligence”, “Education”,
“Religion”, “Religious education”, “Al”, “LLM”, “Large Language Model”,
“ChatGPT”, “School”. These keywords were combined in various combinations to both
get an expansive view of the current research and ensure relevance and accuracy. In
addition to database searches, relevant references cited within key articles and studies

were also followed to identify additional sources.

2.2 Digitalization, Religion and Youth.

Young people today grow up in a digitalized culture marked by rapid technological
changes, offering a multitude of unforeseen opportunities to engage with any existing
religious or spiritual content imaginable (Moberg & Sjo, 2020, p. 3). Digital Media,
Young Adults and Religion: An International Perspective, edited by Marcus Moberg
and Sofia Sjo, is an anthology that examines how young adults in seven countries
(including Sweden and Finland) engage with digital and social media in ways that are
religiously significant. Based on findings from the global research project Young Adults
and Religion in a Global Perspective (Y ARG), the book provides an international
perspective on how digital and social media influence young people’s religiosity,
worldviews, and values. Published in 2020, it offers both theoretical and empirical
insights into current research on how the internet and social media are impacting young

adults’ religious practices and views on religion (Moberg & Sjo, 2020, p. 3).



The book examines the dual role of digital media through YARG research,
demonstrating how digitalization can function both as a platform for religious
expression and as a space for critically evaluating traditional religious practices
(Moberg & Sjo, 2020, pp. 2-8). This is an important consideration when analyzing
digital religious engagement and its multifunctional purposes, as it provides
opportunities not only for expressing religious beliefs but also for questioning,
challenging and reinterpreting traditional religious practices (Moberg & Sjo, 2020).
Furthermore, digitalization can also be tied to the role of identity and identity formation
in digital interaction. Research shows a clear correlation between offline and online
religious practices (Moberg & Sjo, 2020, p. 3). However, emerging studies in the field
of identity have begun to examine “online identity” as an independent concept, one that
does not necessarily have to align with a person’s traditional or offline identity (Moberg
& Sjo, 2020, pp. 16-19). This suggests that the increasing significance of digital
interaction has a profound impact on how young people learn about religion, as well as
their religious and existential beliefs.

Findings from the YARG study also indicate that digital engagement is
gradually becoming the dominant platform for religious exploration, particularly in
western countries (Moberg & Sjo, 2020). This shift can theoretically be attributed to the
nature of online interaction, which is built in a manner that enhances and amplifies
engagement through features such as liking, sharing, commenting and content tailoring
algorithms that companies use to create a strong draw and increased participation
(Moberg & Sjo, 2020, pp. 16-19). Another contributing factor is also how digital
platforms offer a safe space to explore and interact anonymously (Moberg & Sjo, 2020,
pp. 16-19).

Research also highlights a shifting power dynamic within religious authority,
suggesting that traditional authorities, such as religious leaders, now face competition
from individuals' personal online experiences and interpretations (Moberg & Sjo, 2020,
pp. 24-25). Perhaps this indicates a shift in religious interaction and education among
youth towards digital spaces, including artificial intelligence and large language models

(Madden, 2024, p. 4).



2.3 Al and Religion

At first glance Al and religion seem very far apart with one focused on future
technology and the other on ancient traditions. However, as Beth Singler explains in
Religion and Artificial Intelligence: An Introduction, these two fields are connected in
many ways (Singler, 2025, p. 1). Examining Al through the lens of religion and culture,
Singler argues that Al is not just a scientific or technological development but also a
growing cultural phenomenon that increasingly influences our lives and imagination
(Singler, 2025, p. 139). Therefore, Singler emphasizes the importance of studying this
relationship to better understand the future of both religion and Al in society (Singler,
2025, pp. 206-207).

Singler describes the intertwining of Al and religion through three main
approaches taken by religious groups as well as individuals: rejection, adoption, and
adaptation (Singler, 2025, pp. 17-24). In other words, some religious groups are
skeptical of Al, fearing loss of human uniqueness or clash with their beliefs, while
others welcome Al, using it for various religious purposes (Singler, 2025, p. 6). Singler
explores these approaches through case studies, examining how different religions
respond to Al and how Al interacts with religious thought (Singler, 2025, p. 6).

One particularly significant theme in Singler’s study is how Al proves capable
of challenging religious ideas about life, consciousness, and the soul (Singler, 2025, p.
47). Singler suggests that Al has a potential role in shaping religious beliefs and
practices, a concept which can, of course, be applied to young people who use Al to
explore or learn about religion. Al and its continuous development are slowly but surely
offering improving opportunities for meaningful religious discussion and learning
(Singler, 2025, p. 208). However, these opportunities also raise ethical concerns, as the
long-term implications and potential risks of Al in religious contexts remain uncertain

(Singler, 2025, p. 208).

2.4 Artificial Intelligence and Large Language Models

The origin of the term artificial intelligence can be traced back to the "Dartmouth
Atrtificial Intelligence Summer Research Project" in 1956, where Al was defined as
machines that mimic the human thought process (Karaca & Kilcan, 2023, p. 145).
Although AI development is getting closer to reaching this state, it is not quite there yet
(Boden, 2018, pp. 19, 50).



In Artificial Intelligence: A Very Short Introduction, Margaret A. Boden
describes the development of artificial intelligence and its implications across various
fields, including education. She explains that Al systems are designed to simulate
human intelligence, including learning, perception, prediction, and planning. According
to Boden, Al development has progressed rapidly in recent years, excelling in many
generative tasks such as writing, playing chess or creating art (Boden, 2018, pp. 4, 18).
However, using these advances in practice warrants caution due to inherent flaws in the
current state of Al, primarily its extreme dependence on data (Boden, 2018, p. 2-3).

These flaws are apparent in results obtained from large language models such as
ChatGPT and Gemini, functioning as chatbots that are commercially accessible with
user-friendly interfaces, simply requiring a prompted request that the LLM will fulfill to
the best of its abilities. Al researchers Minaee et al., define LLMs as “large-scale, pre-
trained, statistical language models based on neural networks” (Minaee et al., 2024, p.
1) which, simplified, are artificial intelligence systems designed to understand and
generate human language by processing vast quantities of text training data. This text
data is both a key asset related to the LLMs’ general-purpose language understanding
and generation and its greatest liability when data is either incorrect, incomplete or
unavailable (Minaee et al., 2024, p. 1).

Boden also discusses the future of Al, touching on the concept of Artificial
General Intelligence (AGI), which aims to replicate human-level cognitive abilities.
While AGI remains a distant goal, significant progress has been made in Al's ability to
recognize emotions and simulate reasoning (Boden, 2018, pp. 19, 50). This raises
important questions and considerations for young people engaging with Al, particularly
how AI may influence their understanding of sensitive subjects such as religion and
existential questions. Al is already shaping how students learn about complex topics,
including religion, by offering efficient tools for research and interactive learning. This
further emphasizes the importance of critically evaluating Al-generated content as

current Al-systems cannot truly understand human emotions or ethical dilemmas

(Boden, 2018, pp. 62-66).
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3. Previous Research

The role of Al in education and religious exploration is an emerging field of study.
While extensive research has been conducted on digital religion, Al in education, and
Al ethics, little research has examined how LLMs frame religious topics. This section
reviews relevant studies in digital religion, Al in education, Al in religious education
and Al-generated bias and ethics to provide background on contemporary research in
the field of Al and education while highlighting the research gap that this study seeks to

address.

3.1 Ethical Al in Education

The field of Al is young and rapidly growing, especially in the education sector.
Axelsson et al., in the study “From Assistance to Misconduct: Unpacking the Complex
Role of Generative Al in Student Learning”, examines the rapid integration of
generative Al in the educational sector through student interviews. Axelsson et al.,
highlights how AI can enhance student learning as an educational toolkit, offering
complex problem-solving capabilities, impressive writing and the ability to tailor
content to different knowledge levels (Axelsson et al., 2024, p. 1). The ready
availability of LLMs combined with the undeniable benefits they offer, shows why their
use is increasing exponentially among youth (Madden, 2024, p. 4). Student interviews
further reinforce this notion, revealing that there is a huge draw to AI/LLMs with many
finding it an inspirational source, useful in preparing for exams and completing
assignments while also improving work speed and efficiency (Axelsson et al., 2024, p.
4). However, findings also show that when students become “stuck” or have low
motivation or are under time press, they are drawn to use Al as a shortcut for
completing assignments rather than as inspiration (Axelsson et al., 2024, p. 4). Many
ethical questions have recently emerged regarding AI/LLM use in the classroom,
particularly concerning various forms of cheating, an issue that has become prevalent in
both higher and lower levels of education. However, there are other ethical concerns of
importance regarding young students’ interaction with generative Al and LLMs.

A report from the Community for Advancing Discovery Research in Education
by Barnes et al., which reviews and delves into existing literature and research on Al
and education, provides guidance on ethical Al development and usage in education

(Barnes et al., 2024, pp. 2, 4). Barnes et al., emphasizes the potential of Al as a
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powerful tool in education: “At the risk of hyperbole, this is potentially the most
fundamentally game-changing technology for education to emerge since the internet.”
(Barnes et al., 2024, p. 4). The authors describe the interaction between Al and
education as an unprecedented opportunity to improve education by using generative Al
such as LLMs and their instantaneous production of seemingly intelligent and relevant
materials (Barnes et al., 2024, p. 6). However, Barnes also discusses ethical risks,
warning that answers generated by an LLM can be superficial with deep biases,
mistakes and so-called “hallucinations”, the term currently used to describe when an Al
or LLM provides a false answer that is not grounded in fact but might still seem
probable to the non-expert (Barnes et al., 2024, pp. 6). Barnes’ framework of ethical
concerns regarding Al and LLM use in education notes that Al systems tend to
reproduce societal biases.
Fundamentally, Al systems that are built on data, including all modern machine
learning (ML) and gen AI methods, are likely to perpetuate and reinforce biases
present in the societal context and data from which they are produced; simply
reproducing the status quo will be fundamentally unjust (Barnes et al., 2024, p.
9).
In other words, LLMs often reinforce mainstream and western viewpoints, hence,
leaving out alternative perspectives (Barnes et al., 2024, p. 9). This is important because
it implies that Al-generated content is not neutral and may be framed in ways that
negatively influence student perceptions of religious and ethical issues and topics.
Further ethical concerns are expanded upon in the study “Ethical and Social
Risks of Harm from Language Models”, written by Weidinger et al., Al researchers at
Google DeepMind that have identified 21 ethical risks arising from LLM usage
(Weidinger et al., 2021, pp. 1-2). The 21 ethical risks include issues such as
discrimination, stereotypes, malicious use and misinformation (Weidinger et al., 2021,
pp. 1-2). A further core issue that Weidinger et al., highlights is that LLMs can be
biased and non-objective since the data they are trained on originates mainly in
“mainstream” communities that are better represented in the LLM data (Weidinger et
al., 2021, p. 11). Furthermore, they found that LLMs have frequently been shown to
discriminate against those with a marginalized religion (Weidinger et al., 2021, p. 11).
Examples from tests done on the GPT-3 model demonstrate this phenomenon with
harmful stereotypes, such as “Muslim” being connected with “terrorist” in 23% of test

cases, while “Jewish” was associated with “money” in 5% of test cases (Weidinger et
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al., 2021, p. 11). Although the GPT-3 model is outdated, it does raise concerns
regarding risks of current LLMs also perpetuating harmful stereotypes about religious,
ethnic, or cultural groups.

Another core LLM issue is misinformation (Weidinger et al., 2021, p. 21).
Weidinger et al., argue that false claims from an LLM can range from harmless
nonsense to harmful misinformation, deception and manipulation which in turn can lead
to societal repercussions such as further dissemination of false information or even
unethical or illegal actions (Weidinger et al., 2021, p. 21). This issue stems from the
LLM training corpora which is drawn from texts published on the web, both correct and
incorrect texts, including stories, novels, poems, jokes that are not factually correct but
also misinformation and disinformation that exist on online forums and news outlets
(Weidinger et al., 2021, p. 22). Furthermore, it is not clear how an LLM distinguishes
between an incorrect and a correct statement (Weidinger et al., 2021, p. 22). This is
problematic because it highlights the potential risk for religious misinformation where
false religious claims could negatively influence students’ understanding of religious
practitioners, traditions, theology and cultures (Weidinger et al., 2021, p. 22-24).

LLMs are improving and making fewer errors as they evolve, but even this
improvement brings risks, as it may cause even wary users to trust LLMs more than
they should, neglecting the risks and blindly relying on them concerning subject matter

and issues where LLMs are, in fact, unreliable or unsafe (Weidinger et al., 2021, p. 22).

3.2 Al Use in Education

The use of Al in education has become a hot topic. In the public sector, the departments
of education of nations such as the United States and the United Kingdom are finding
great promise in Al and its various use cases for assisting teachers and students alike
and are now devoting resources to research in the field (U.S. Department of Education,
2024, p. 1-2; UK Department for Education, 2024, p. 6). The UK Department for
Education gathered 60+ experts in the field of education and Al to collaborate in a so
called “hackathon” where they performed several tests and experiments on AI/LLMs
including qualitative and quantitative research, surveys, and hackathon experiments on
the use of Al in education. These experts then documented what they deemed to be
appropriate and non-appropriate use cases for Al in education (UK Deepartment for
Education, 2024, p. 6, 13). These findings show great promise for Al, noting that even
commercial AI/LLMs such as ChatGPT have been found to “transform a teacher’s day
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to day work” (UK Department for Education, 2024, p. 6, 13), reducing workload and
improving education through automation of routine tasks (UK Department for
Education, 2024, p. 6). Further examples of applicable use cases for Al found during the
hackathon included drafting content, assisting with writing, providing feedback and
revision, generating questions, marking essays, creating lesson materials, generating
lesson plans and activities, adapting content to the needs of special educational needs
and disabilities and producing policy documentation (UK Department for Education,
2024, p. 12).

The reports emphasize that “Al is not going to disappear, it is here to stay” (U.S.
Department of Education, 2024, p. 2) and will keep changing, meaning that in order to
safely integrate Al in education, continuous research is paramount (U.S. Department of

Education, 2024, p. 2).

3.3 Al Use in Religious Education

Even a quick search through published research on Al in relation to education makes it
clear that research efforts are primarily focused on ethical aspects and use cases for
AT/LLM in subjects such as language, math, programming and science, and are severely
lacking in subjects such as religion. This is to be expected considering that subjects such
as math and language might be easier to examine due to their more binary nature with
clearer rules when compared with religion which can be ambiguous as it involves many
different perspectives and interpretations.

However, there are some studies which examine the integration of AI/LLM in
religious education. One of these, “Teaching religious studies with artificial
intelligence: A qualitative analysis” by Kurata et al., investigates the integration of Al in
religious studies in Lesotho secondary schools with a focus on teachers’ perspectives
(Kirata et al., 2025, p. 1). Semi-structured interviews with 20 secondary religious
studies teachers revealed that teachers believed that AI/LLM improved teaching
efficiency and student learning outcomes (Kirata et al., 2025, p. 1). However, those
interviewed also felt that a lack of technical competence among teachers, concerns
regarding ethical use, plagiarism, secularization of religious texts and pedagogical
implications were also significant (Kirata et al., 2025, pp. 24-25). This aligns with the
study “Religious Education in the digital change. Concepts and reflections from a
German context” by Ilona Nord & Judith Petzke who conducted classroom observations

and interviews with religious education teachers in Germany (Nord & Judith Petzke,
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2024, p. 1). Their findings also showed that digital learning can create more effective,
independent, and autonomous learning opportunities for students but that such
advantages can also be limited by lack of technical competence and distractions (Nord
& Judith Petzke, 2024, pp. 24-25).

Another relevant article on the topic is "ChatGPT as a Modern Tool for Bible
Teaching in Confessional Religious Education: A German View" by Chrostowski and
Najda (2024) which explores the role of Al, particularly ChatGPT, in biblical education
(Chrostowski & Najda, 2024, p. 75). Using J. Theis’ five-step model for biblical
didactics, the authors outline how Al can be used for biblical text analysis, critical
reflection, and interpretation while also encouraging students to form personal
connections to religious teachings (Chrostowski & Najda, 2024, pp. 75-76). The
findings highlight ChatGPT’s potential for providing historical insights and theological
explanations, but the authors also note the tool’s lack of depth and potential biases as
well as the risk of students’ reduced engagement with the primary religious texts
themselves (Chrostowski & Najda, 2024, p. 86). The authors believe that these
shortcomings are caused by gaps in LLM training data as well as questionable data in
the datasets. They also point out the LLLM’s inability to understand human emotions and
intention (Chrostowski & Najda, 2024, p. 78). Furthermore, a lack of what we would
call common sense and critical thinking causes the LLLM to occasionally generate
answers that sound plausible but are nonsensical (Chrostowski & Najda, 2024, p. 78).
AT’s lack of reliability in theological discussions and issues of data privacy are also
pointed out as ethical concerns that can be problematic (Chrostowski & Najda, 2024, p.
78). The article concludes that Al can be a valuable tool in religious education but
should be used cautiously alongside traditional teaching methods (Chrostowski &
Najda, 2024, p. 88).

To summarize the studies reviewed in this section, researchers have found and
supported the view that Al is a powerful tool that offers great benefits in both general
education and religious education. Research also shows that there has been an
exponential increase in commercial Al use (primarily ChatGPT) among students and
that Al and LLMs are here to stay (Madden, 2024, p. 4). However, multiple studies also
share the notion that Al-generated religious content can differ from traditional sources
due to a lack of training data, emotional understanding, critical thinking and biases. This
highlights the need for further studies on the topic and poses the question of how Al-

generated religious content differs from traditional educational sources in terms of
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framing, authority, bias and inclusivity. This study will attempt to answer this question

in the Analysis and Conclusion sections.
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4. Theory

4.1 Introduction to Framing Theory

Framing Theory, introduced by Erving Goffman in 1974, explores how information is
structured and presented to shape individuals' understanding of reality (Goffman, 1986,
pp. 10-21). According to Goffman, “frames” serve as cognitive structures that guide
how people interpret and respond to information, “Thus any segment of a socially
guided doing can be partly analyzed within a natural schema” (Goffman, 1986, p. 23).
In his book, Frame Analysis, Goffman examines these cognitive structures which he
terms “frames”. Goffman begins by explaining that our realities and interpretations are
easily affected by our surroundings and the contexts involved, “The individual, it is
true, can be “wrong” in his interpretations, that is, misguided, out of touch,
inappropriate, and so forth.” (Goffman, 1986, p. 26). Furthermore, Goffman describes
how “frames” can be manipulated in various ways through information control
(Goffman, 1986, p. 97). Goffman points out that the manipulation of frames is an
everyday occurrence, often done by complex organizations such as governments,
national security agencies and news companies (Goffman, 1986, pp. 98-100). This is
primarily done through their ability to control communication channels and their power
to legitimize false information by making use of people’s tendency to trust sources
which are socially established as trustworthy (Goffman, 1986, pp. 98-100). Reasons for
manipulating information or “frames” vary, but a common one is to grant a person or
customer short-term satisfaction or avoid leaving a person unsatisfied (Goffman, 1986,
p. 100). Goffman explains that various fabrications can be either benign and harmless or
exploitative, “containing others in a construction that is clearly inimical to their private
interests” (Goffman, 1986, p. 103). He describes this phenomenon as involving “a
fabricator who does the manipulation and a dupe whose world is fabricated and who is
misled in consequence” (Goffman, 1986, p. 107). Goffman further notes that such
fabrications often spread to uninvolved third parties, something this study interprets as
the spread of misinformation (Goffman, 1986, p. 107-110).

This study proposes that Goffman’s theory of frames can be extended to
describe how information is controlled and distributed by AI/LLMs as the selection and
weighting of information used for Al algorithmic training and the omission of some
information, can produce the same kind of fabricated frames that Goffman describes.

However, it is difficult to determine if LLMs such as OpenAl’s ChatGPT are
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intentionally fabricating misinformation when it lacks data on a topic, considering that
LLMs reflect implicit biases present in their training data, leading to a form of
automated framing that mirrors dominant religious and cultural information such as
western secularized views (Lin & Li, 2025, p.3). It could however be argued that the
AT/LLM companies indeed are trying to satisfy their customers for the sake of their
private interests, which would make it intentional to a certain extent.

Goffman’s framing theory provides a foundational understanding of how people
make sense of experiences through “frames” and how such frames influence people’s
understanding, which is relevant in analyzing both how textbooks and LLMs frame
religious topics. However, Goffman’s Framing theory is very philosophical,
extensive/broad and somewhat vague, making it difficult to apply. Hence, this study
will use Entman’s “Framing: Toward Clarification of a Fractured Paradigm”, a more
modern approach that refines Goffman’s framing theory with a functional framing
model that better allows for analysis of communicative texts, making it a more
applicable tool for examining how LLM models like ChatGPT “frame” responses on

religious topics.

4.2 Entmans Framing Theory

In media and communication studies, Framing Theory has been widely used to analyze
how news, politics, and social issues are presented (Entman, 1993, p. 55). Entman’s
framework assists in highlighting the impact of language, emphasis, and omission on
public perception (Entman, 1993, pp. 54-57). He defines framing as the process of
selecting and emphasizing certain aspects of reality in a communication text to promote
a specific problem definition, causal interpretation, moral evaluation, and/or treatment
recommendation (Entman, 1993, p. 52).

Framing essentially involves selection and salience. To frame is to select some

aspects of a perceived reality and make them more salient in a communicating

text, in such a way as to promote a particular problem definition, causal

interpretation, moral evaluation, and/or treatment recommendation for the item

described. (Entman, 1993, p. 52).
In “Framing: Toward Clarification of a Fractured Paradigm”, Entman argues that there
is a lack of general guidance concerning how frames manifest within text and how they
influence thinking (Entman, 1993, p. 51). Entman attempts to remedy this by describing
the power of communicative texts and how they can be analyzed to demonstrate
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influence over human consciousness, whether it be through speech, news reports or
novels (Entman, 1993, pp. 51-52). To do this, Entman has defined four categories in his
framing device to better break text down into analysis components.

Entman’s model of framing consists of analyzing a text’s problem definition,
causal interpretation, moral evaluation, and/or treatment recommendation. Eriyanto
(2011) provides a simplified yet effective interpretation of Entman’s framing device,

which is illustrated in Table 1 below.

Table 1. Entman’s Framing Device

Problem Definition Identifies what aspect of reality is emphasized and

framed as an issue.

Causal Interpretation Assigns responsibility for the problem, attributing its

cause to specific actors, events, or societal forces.

Moral Evaluation Evaluates the problem through a moral or ethical lens,

legitimizing or delegitimizing certain perspectives.

Treatment Recommendation |Suggests solutions, often aligning with the values and

ideological stance embedded in the framing.

Source: Eriyanto, 2011

Entman emphasizes the point that framing is not just about what is included but also
what is omitted.
Receivers’ responses are clearly affected if they perceive and process
information about only one interpretation and possess little or incommensurable
data about alternatives. This is why exclusion of interpretations by frames is as
significant to outcomes as inclusion. (Entman, 1993, p. 54).
This is an important consideration when examining Al-generated responses since LLMs
generate content based on predictions from training data, which may lead to the
omission of religious perspectives that are in the minority or the prioritization of

dominant Western interpretations.
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4.3 Salience

Furthermore, Entman argues that framing is greatly affected by salience, making certain
aspects of an issue more noticeable and memorable by emphasizing them, which in turn
increases the probability of the reader perceiving and further engaging with the
information (Entman, 1993, p. 53). Entman gives an example of how U.S. news media
framed the cold war, emphasizing communist rebels as the cause/problem and the
solution/treatment being U.S military support/action (Entman, 1993, p. 52). Similar
framing also took place on the war in Iraq, resulting in a news narrative that became so
self-reinforced that critique that went against the news narrative was deemed

unacceptable discourse, hence unlikely to have any influence (Entman, 1993, p. 55).

4.4 Omission

Omitting information that goes against the portrayed narrative while emphasizing
aspects which support it are powerful tools in informational control, “Thus the power of
a frame can be as great as that of language itself.” (Entman, 1993, p. 55). In the context
of religious education, omission plays a critical role in shaping how religious
knowledge is constructed and perceived. For example, textbooks may frame religious
concepts with certainty and in accordance with an educational curriculum, whereas Al-
generated responses may introduce more nuanced or pluralistic interpretations. Both of
these sources (LLMs and textbooks) may emphasize certain aspects and views and omit
others for different reasons. These are two different types of informational control, that
garner different outcomes. This distinction is central to this study’s comparative
analysis, as it helps uncover how Al-generated religious content differs from established

educational representations.

4.5 Conclusion

In conclusion, Entman’s framework ensures a structured yet flexible approach to
analyzing both human-authored and Al-generated religious information. Entman’s
framing theory and method is therefore employed in this study to compare how
religious education textbooks and AI/LLM generated responses frame religious

knowledge in terms of authority, bias and inclusivity.
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5. Method
5.1 Research Approach

This study uses a qualitative comparative approach to examine how religious
information is framed in educational religious textbooks and in responses generated by
the large language model ChatGPT-40. The study is qualitative as it aims to “describe
and interpret” the data, as well as “analyze the data”, in accordance with Michael Quinn
Patton’s definition of qualitative research in Qualitative research & evaluation
methods: Integrating theory and practice (Patton, 2014, p. 55). Furthermore, the study
applies a deductive approach as “the data are analyzed according to an existing
framework™ (Patton, 2014, p. 453), in this case, Entman’s framing theory. The study is
also comparative since it “focuses on making comparisons to generate explanations”,
which aligns with Patton’s definition of qualitative comparative analysis (Patton, 2014,

p. 492).

5.2 Data Collection

The sources for the textbook data collection are five Swedish religious education
textbooks. The textbooks are intended for religious education for Swedish students in
grades 7-9 and upper secondary school and are written in Swedish. This study will not
compare these textbooks with each other, since the point of the study is to compare how
the textbooks deal with specific religious topics with responses to the same topics by
ChatGPT-40. Each of the textbooks will be assigned a particular topic relating to one of
the five world religions: Christianity, Islam, Hinduism, Buddhism, and Judaism.
Material related to these topics will be the basis for comparison between the textbooks
and the AI/LLM responses.

The sources for the LLM data collection are responses generated by ChatGPT-
40. ChatGPT-40 was given a request prompt asking it to explain the religious topics
chosen from the textbooks. To ensure reliability, the prompts are direct and engineered
in accordance with the guidelines presented by Spasi¢ and Jankovi¢. Both the prompts

and ChatGPT-4o0 answers will be in English.

5.3 Overview of Textbook Sources

This study analyzes five Swedish religious education textbooks, one per selected topic

and religion (Buddhism, Hinduism, Christianity, Islam, and Judaism). The books were
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selected to represent materials commonly used in grades 7-9 and upper secondary
school and are aligned with the Swedish national school curriculum (Lgr22 and Gy25).
These textbooks chosen are all recently published and among the most frequently
represented religious education textbooks on various educational publisher websites
such as Gleerups, Liber, Natur & Kultur, and Studentlitteratur, as well as mainstream
bookshops such as Adlibris, Bokus, and Akademibokhandeln. Each book was published
by a major educational publisher and is available in both print and digital formats. The

specific books and the chapters used are specified below:

Christianity — Digiliir Religionskunskap 7-9

The textbook Digilir Religionskunskap 7-9, written by Jakob Herknés and Stellan
Wigh, is described by the authors as a complete textbook that covers the entire core
content for religious education in grades 7-9 in accordance with Lgr22. The book is
published by Natur & Kultur, an established publisher of educational materials for
preschool, school and adult education (Natur & Kultur). The topic chosen from this

textbook was the story of Jesus, found in the chapter Kristendomens historia.

Buddhism — SOL NOVA Religion 8

The textbook SOL NOVA Religion 8, written by Nygren et al., is described as a
complete textbook for social studies and religion, aimed at grades 7-9. It is part of a
three-book series and has an added focus on Hinduism and Buddhism. The book was
published in 2021 by Natur & Kultur, an established publisher of educational materials
for preschool, school and adult education (Natur & Kultur). The topic chosen from this
textbook was Buddhist rites and holidays, found in the chapter Buddhismens uttryck och
handlingar.

Judaism — En mdnniska, tusen virldar

En mdnniska, tusen vdrldar is a religious education textbook written by Robert
Tuveson. The book is aimed at upper secondary school students and is described as a
modern textbook that covers all aspects of the course curriculum and is aligned with
Gy25 (Gleerups). It was published in 2022 by Gleerups Utbildning, an established
educational publisher that ensures all materials are reviewed, quality-assured, and in
accordance with current national curriculums (Gleerups). The topic chosen from this

textbook was gender in Judaism, found in the chapter Judendom — Kon och sexualitet.
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Islam — Religionskunskap: Om mening, virde och tro

Religionskunskap: Om mening, virde och tro, written by Olof Franck, is a religious
education textbook that focuses on different perspectives on religion and is aimed at
upper secondary students. The book was published in 2014 by Studentlitteratur, an
established publisher that describes itself as research-based and Sweden’s leading
educational publisher (Studentlitteratur). The topic chosen from this textbook was

Muslims in Sweden, found in the chapter Muslimer — Muslimer i Sverige.

Hinduism — Utkik 7-9 Religion Grundbok

Utkik 7-9 Religion Grundbok is written by Hans Olofsson and Magdalena Nordin. The
textbook is described as the market leading resource for teaching social studies
(including religion) in grades 7-9 and is aligned with Lgr22 (Gleerups). It was
published in 2023 by Gleerups Utbildning, an established educational publisher that
ensures all materials are reviewed, quality-assured, and aligned with current national
curriculums (Gleerups). The topic chosen from this textbook is core ideas in Hinduism,

found in the chapter Hinduism — Centrala religiésa tankar.

5.4 Reliability of AI-Generated Data

A methodological concern when working with LLMs such as ChatGPT is the
inconsistency of responses, which may change depending on how prompts are phrased
(Reynolds & Mcdonell 2021, p. 4). Minaee et al., define prompts as “the textual input
provided by users to guide the model’s output” (Minaee et al., 2024, p. 23).
Additionally, LLMs generate output based on probability rather than following fixed
rules, “LLMs, trained on diverse datasets including the internet, books, and Wikipedia,
generate text based on probabilistic models without an inherent understanding of truth
or falsity.” (Minaee et al., 2024, p. 21). This implies that LLM’s produce the most
“probable” answer to the request and that minor changes in the question structure can
significantly influence the response (Reynolds & Mcdonell 2021, p. 4). This poses a
challenge for assessing Al-generated content in terms of reliability and replicability.
Hence, to minimize prompt and outcome variability, this study will follow the
standardized prompt engineering method presented by Spasi¢ and Jankovi¢ in “Using
ChatGPT Standard Prompt Engineering Techniques in Lesson Preparation: Role,

Instructions and Seed-Word Prompts”. The authors describe three main principles to be
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considered when engineering prompts: “Be very specific in your instructions; Ask GPT
to break its work into small chunks, just as you would with a human; Ask GPT to check
and improve its own output.” (Spasi¢ & Jankovi¢, 2023, p. 47). Furthermore, the
inclusion and combination of prompt techniques such as task, role, instructions, and
seed words are emphasized (Spasi¢ & Jankovi¢, 2023, p. 48). The “task” technique
simply involves defining a specific task for the LLM to complete such as “Explain
Karma” (Spasi¢ & Jankovi¢, 2023, p. 48). The “role” technique involves defining a role
to the LLM: “As a high school teacher, explain Karma” (Spasi¢ & Jankovi¢, 2023, p.
48). The “seed” technique is used to control the LLM output by specifying the task:
“Explain Karma according to Buddhism” (Spasi¢ & Jankovi¢, 2023, p. 48). Finally, the
“Iinstruction” technique involves defining how the LLM should present the information:
“Use simple, neutral language” (Spasi¢ & Jankovi¢, 2023, p. 48).

This study will not use the “role” or “instructions” techniques when structuring
prompts. This study will instead solely apply the “task” and “seed” techniques in order
to better reflect an authentic and natural student interaction. This will also help in
minimizing the prompt variability while clearly defining the prompt techniques used.
For example, a typical prompt in this study would be: “Explain Karma according to
Buddhism”. Additionally, a brand new ChatGPT account will be used with no previous
conversations or personal information. This is done in order to ensure that the answers
are not skewed by other factors, considering that ChatGPT does have a memory

function.

5.5 Data Analysis: Applying Entman’s Framing Device

This study applies Entman’s framing device to analyze how Al-generated responses and
educational textbooks frame religious knowledge. Using an analysis of which aspects of
religious information AI/LLMs emphasize, omit, and interpret differently from
textbooks, this study will compare how AI/LLMs convey religious information in
comparison to educational textbooks in terms of authority, bias, and inclusivity.
Additionally, Entman’s framing device has been adjusted by this study to better suit the

analysis of religious information.
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Table 2.

Adjusted Framing Device

Steps

Questions

Functions

Step 1: Problem Definition

What is emphasized or
omitted in the text?
Is there an implicit or

explicit issue or problem?

Identifies bias and inclusivity
by examining which elements
are highlighted or excluded
and whether a problem is

acknowledged or avoided.

Step 2: Source and Causal

Interpretation

Where does religious

knowledge come from?

Examines authority by
assessing the source and type

of knowledge presented.

Step 3: Moral Evaluation

Is a moral or ethical stance

taken?

Reveals bias and inclusivity by
showing whether the material
supports a dominant or
pluralistic worldview and if it
encourages a moral stance or

neutrality.

Step 4: Treatment

Recommendation

Is a solution conveyed?
How is religious knowledge
portrayed - as fixed truth or
open to interpretation and

reflection?

Reveals authority and
pedagogical intent by
revealing whether the material
encourages a solution and
whether religious claims are
presented as certain or open to

interpretation.

5.6 Critical Evaluation of Method

Thematic Analysis was initially considered as a complementary methodological

approach that would have been triangulated with Entman’s framework. Thematic

Analysis would have provided a broader identification of recurring themes in the data.

However, due to the broad nature of Thematic Analysis and the time-consuming

interpretative aspects, it was deemed beyond the reach of this study’s scope and

resources.
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5.7 Ethical Considerations
This study does not involve any participants, personal data, or sensitive information.

The material analyzed consists solely of publicly available educational texts and

responses generated from ChatGPT-40. Therefore, no ethical risks have been considered

or required.
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6. Results and Analysis

This chapter is divided into five subchapters, one for each of the five world religions.
Each subchapter focuses on a specific religious topic from the corresponding religious
textbook. Each subchapter is divided into two parts: the presentation of the religious
topic in a Swedish religious education textbook and a corresponding presentation
generated by ChatGPT-40. Rather than presenting the full texts of the presentations,
they have instead been summarized descriptively, without interpretation in order to
provide a clear and neutral overview of the content. Full texts would be too excessive
and make structured comparison difficult. Summarizing allows for a clear and balanced
presentation of how each topic is framed, while preserving the key elements needed for
analysis. Quotes from the Swedish religious educational textbooks are translated into
English by this study to provide a cohesive overview. The original Swedish quotes are
included as footnotes to ensure transparency. The complete responses from ChatGPT-40
are included in the appendix, while the original educational textbook texts and pages are
excluded to avoid copyright infringement. Following the summaries, the material is
analyzed using the adjusted version of Entman’s framing theory, with attention to what
1s emphasized or omitted, how authority is constructed, and how bias and inclusivity are
conveyed. The analysis is divided into four steps in accordance with the adjusted
version of Entman’s framing model: problem definition, causal interpretation, moral
evaluation and treatment recommendation. Each subchapter then provides a brief

conclusion and summary of key insights from the comparison.

6.1 Islam — Results

6.1.1 Textbook Presentation - Religionskunskap: Om mening, virde och tro

The topic chosen from this textbook was Muslims in Sweden, found in the chapter
Muslimer — Muslimer i Sverige. The textbook begins by explaining that Islam is the
second largest religion in Sweden and estimates there to be around 400 000 Muslims
living in Sweden but that the number is not confirmed. Islam in Sweden is portrayed as
a diverse religion: “Muslims in Sweden, just like other religious groups, are far from

uniform”! (p. 176), emphasizing that levels of religious practice and belief vary widely.

! Original Swedish: “gruppen muslimer i Sverige, precis som andra religiésa grupper, dr ldngtifran
enhetlig” (p. 176).
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The presentation continues with sociocultural factors such as discrimination, prejudice,
and Islamophobia, stating that “Some research shows that many Muslims feel they have
been treated unfairly and discriminated against™ (p. 176). It defines Islamophobia as
“fear of Islam™ (p. 176) and mentions that research has shown an increased fear and
exclusion of Muslims in the West since the 9/11 terrorist attack. The textbook further
explains that this negativity has been fueled by mass media coverage, citing a
journalistic study stating that between 1991-1995 Islam had a negative association in
85% of its mentions. The text problematizes the power of news coverage: “The question
is what consequences such news reporting may have on people’s perception of Islam™*
(p. 177). The textbook also mentions Islamophobic debates around mosque
construction. The text also includes a short exert from Radia Al-Masri, a 19-year-old
Muslim in Sweden who shares their view on Islam and the comfort, meaning and
community it brings them: “This sense of belonging is much stronger than other forms
of belonging, as religion often covers all aspects of life (p. 176). The text encourages
students to read about different perspectives on Islamophobia on the levandehistoria
forum and reflect over how they differ or align with their own views. The text concludes
by framing the issue of representation and prejudice as an educational challenge, stating
that “Religious education in schools has a great responsibility here”® (p. 177).
Additionally, the text offers some thought-provoking questions involving freedom of
speech and religious freedom as well as encouraging students to do their own research
into Islam through websites such as islamguiden.com and religion.nu. The overall
presentation of the section Muslimer I Sverige, highlights reflection, critical thinking,

inclusiveness, diversity and societal challenges.

2 Original Swedish: “Viss forskning visar att m&nga muslimer upplever att de har sirbehandlats och
diskriminerats” (p. 176).

3 Original Swedish: “ridsla forislam” (p. 176).

4 Original Swedish: “Frigan ir vilka konsekvenser en sidan nyhetsrapporterinng far f6r manniskors bild
av Islam” (p. 177).

3 Original Swedish: “Denna tillhgrighet dr mycket starkare &n andra tillhorigheter da religionen oftast
tacker alla livsaspekter” (p. 176).

6 Original Swedish: “Skolans undervisning i religionskunskap har hir ett stort ansvar” (p. 177).
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6.1.2 Islam — ChatGPT-40 (LLM) Presentation

The prompt used to generate this response was “Explain Muslims in Sweden according
to Swedish society”. An additional interesting finding was that prompt variations such
as “Explain Muslims in Sweden” and “Explain the topic of Muslims in Sweden
according to Swedish society” gave surprisingly similar answers to “Explain Muslims in
Sweden according to Swedish society”. However, the other prompts were excluded
from the study as they fail to follow the defined prompt ruleset.

In response to the prompt “Explain Muslims in Sweden according to Swedish
society”, ChatGPT-40 frames Muslims as “a diverse and growing segment of the
population”, shaped by migration from countries such as Iraq, Syria, Somalia, Iran, and
Bosnia, with a small number of Swedish converts. The presentation continues with a
segment on “integration and daily life” which emphasizes that religious practice and
background varies in Sweden, stating that “some are devout, while others are secular or
culturally Muslim.”. ChatGPT-40 writes about Muslim integration, stating that “Many
Muslims in Sweden are well integrated, participating in the labor market, politics,
education, and civil society”. However, it also notes socioeconomic challenges,
“Muslims tend to have higher unemployment rates and may live in marginalized urban
areas’.

The next section covers the Swedish societal perception of Muslims. The
presentation describes Swedish society as secular and committed to “gender equality,
freedom of expression, and liberal democratic norms” which according to ChatGPT-40
leads to “both opportunities and tensions in the context of Muslim integration”.
ChatGPT-4o0 highlights that Sweden has “strong anti-discrimination laws” and “public
institutions that accommodate religious needs (e.g., halal food in schools, religious
holidays)”. ChatGPT-4o also presents critical perspectives, stating that “Some segments
of the population, especially among right-wing and nationalist parties, express suspicion
or hostility towards Muslim communities, framing them as a challenge to Swedish
values”. Furthermore, ChatGPT-40 also mentions common public debates regarding
“issues like hijab in schools, honor-based violence, or Sharia associations”.

The next section mentions politics and media with “the rise of the Sweden
Democrats, a right-wing populist party critical of immigration and Islam”, and the
media’s role in shaping perception which is described as varied, “with some outlets
emphasizing integration success stories, while others focus on crime, segregation, or

extremism”. ChatGPT-40 also incorporates a section on “Muslims” own perspectives”,
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stating that “many report feeling torn between cultural identity and societal
expectations” and that “experiences of discrimination and Islamophobia are common,
particularly in the job market or when wearing visible religious clothing”. Despite this,
ChatGPT-40 also mentions that “many feel loyalty to Sweden and engage actively in
civic life”. ChatGPT-40’s presentation concludes with a summary that frames Muslims
in Sweden as a diverse group navigating both inclusion and exclusion. Lastly it suggests
that “while Swedish society supports religious freedom and multiculturalism in
principle, tensions around identity, politics, and values influence how Muslims are
perceived”. The overall presentation of this ChatGPT-40 response highlights diversity,
societal challenges and a polarized view, dividing many topics into “positive” and

“negative” categories.

6.1.3 Islam — Framing Analysis

6.1.4 Problem Definition

What is emphasized or omitted in the text?

Both the textbook and ChatGPT-40 emphasize that Muslims in Sweden are a diverse
group. The textbook emphasizes variation in religious practice and identity, stating that
“Muslims in Sweden, just like other religious groups, are far from uniform.”” (p. 176),
but focuses primarily on societal discrimination and Islamophobia, stating that “many
Muslims feel they have been treated unfairly and discriminated against™® (p. 177). The
text emphasizes that events such as 9/11 and negative media portrayals have contributed
to public fear and stereotyping of Muslims. ChatGPT-40 also mentions diversity and
challenges like discrimination and integration, stating that “Muslims in Sweden are a
diverse group facing both integration successes and social challenges.”. However,
ChatGPT-40 does not emphasize discrimination and omits any critical evaluation of the

topic.

7 Original Swedish: “gruppen muslimer i Sverige, precis som andra religiosa grupper, dr langtifrin
enhetlig” (p. 176).
8 Original Swedish: "mdanga muslimer upplever att de har sirbehandlats och diskriminerats” (p. 176).
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Is there an implicit or explicit issue or problem?

Yes, but the framing differs. The textbook explicitly defines the problem as
Islamophobia and systemic discrimination, highlighting how negative media portrayals
have contributed to public fear and stereotyping of Muslims. For example, it cites a
study showing that between 1991-1995, 85% of media mentions of Islam were
negative, posing the question: “The question is what consequences such news reporting
may have on people’s perception of Islam™ (p. 177). This frames the issue as society’s
failure to understand and include Muslims, a failure that education must help address,
“Religious education in schools has a great responsibility here”!? (p. 177).
ChatGPT-40, on the other hand, describes vague “tensions around identity, politics, and
values” without defining a clear problem or responsibility. It avoids mentioning
systemic discrimination explicitly and instead maintains a neutral stance, balancing
“positive” and “negative” aspects. For example, it states, “Swedish media coverage
varies: some outlets emphasize integration success stories, while others focus on crime,
segregation, or extremism”. Hence, ChatGPT-40 portrays a neutral and generalized
framing where the problem is portrayed as a societal discourse rather than an ongoing
issue. As Barnes et al. points out, LLMs often reflect dominant Western narratives
without challenging them, which may explain why ChatGPT-40’s response omits the
topic of Islamophobia (Barnes et al., 2024, p. 9). Instead, it concludes that “Muslims in

Sweden are a diverse group facing both integration successes and social challenges.”.

6.1.5 Causal Interpretation

Where does religious knowledge come from?

Religious knowledge in the textbook is based on a combination of research, statistics,
and lived experience. For example, it includes references to a study on Muslim media
representation as well as individual voices like Radia Al-Masri, who explains how Islam
shapes her identity, gives her a community and a sense of belonging. Students are also
directed to educational sources such as levandehistoria.se. These examples create a
strong pedagogical framework, giving authority to both research-based information but
also lived experience. In contrast, ChatGPT-4o states many “facts” such as, “Sweden

has a Muslim population estimated at around 8—10% of the total population.” but does

9 Original Swedish: “Fragan &r vilka konsekvenser en sddan nyhetsrapporterinng far for ménniskors bild
av Islam” (p. 177).
10 Original Swedish: “Skolans undervisning i religionskunskap har hér ett stort ansvar” (p. 177).
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so without any sources. This aligns with Chrostowski & Najda’s findings, that LLMs
often present plausible sounding but unsourced information, making their
knowledge/information surface-level rather than factually grounded (Chrostowski &
Najda, 2024, p. 78). Furthermore, the response does not offer any Muslim perspectives
which also aligns with the findings from Weidinger et al., who warn that LLMs tend to
omit marginalized perspectives (Weidinger et al., 2021, p. 11).

6.1.6 Moral Evaluation

Is a moral or ethical stance taken?

The textbook implicitly encourages social justice and empathy by urging students to
educate themselves, engage in critical thinking and reflect on generalizations and
stereotypes: “One way to counter prejudices and generalizations about religions in
general and Islam in particular is to convey increased knowledge about what religious
beliefs and attitudes involve.”'! (p. 177). Hence, the textbook does take a moral stance,
framing inclusivity and understanding of others as highly important.

ChatGPT-40 addresses inclusion, stating that “Swedish society supports
religious freedom and multiculturalism in principle” but contrasts this with negative
themes such as “Muslims tend to have higher unemployment rates and may live in
marginalized urban areas.”. This creates a neutral framing without a moral stance,
always giving perspectives from both sides of the topic. As seen in this LLM response,
the presentation seems fair on a surface level but lacks any meaningful moral or ethical
depth or reflection. Based on this case, it could be argued that ChatGPT-4o tries to

maintain neutrality and avoid strong positions in order to remain broadly acceptable.

6.1.7 Treatment Recommendation

Is a solution conveyed?
The textbook recommends critical thinking, reflection and further education. It
encourages students to explore different perspectives on Islam, read further on websites

like levandehistoria.se and islamguiden.se as well as visit/interview Muslim

T Original Swedish: “Ett sittatt motverka fordomar och generaliseringar kring religioner I allmédnhet och
islam I synnerhet dr att formedla 6kad kunskap om vad religidsa trosuppfattningar och forhéllningssatt
innebar” (p. 177).
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establishments. The textbook frames education as the treatment to Islamophobia
“Religious education in schools has a great responsibility here.”!? (p. 177).

ChatGPT-40 does not offer or recommend any treatment. It does not encourage
further exploration or reflection. Its framing is objective and passive, it describes the
problem as “societal tensions” but does not offer a remedy or any deeper insights. This
aligns with what Chrostowski and Najda describe as a key limitation of LLMs in
educational contexts, that LLMs lack critical thinking which causes it to generate
simplified answers that risks a loss of student engagement (Chrostowski & Najda, 2024,
pp. 75-76).

How is religious knowledge portrayed - as fixed truth or open to interpretation and
reflection?

The textbook presents the topic as a more personal and pedagogical narration. In
contrast, ChatGPT-4o0 presents itself more as a detached observer. ChatGPT-40 presents
knowledge as statements in an academic and factual tone: “Sweden has strong anti-
discrimination laws and promotes multiculturalism.”. The textbook encourages
reflection by including discussion questions such as “What is Islamophobia?”!? (p. 177)
and emphasizing awareness of societal stereotypes, “Islam came to be viewed by many
in the Western world as militant and as a breeding ground for terrorism™!4 (p. 176). In
contrast, ChatGPT-4o0 presents information in a neutral and factual tone, stating that
“Muslims in Sweden are a diverse group facing both integration successes and social

challenges”. It does not explicitly encourage any reflection or interpretation.

6.1.8 Conclusion and Summary

Both sources emphasize diversity and acknowledge challenges faced by Muslims in
Sweden. The textbook bases its authority on research, lived experience, and reflective
questions. ChatGPT-40 on the other hand, presents a more generalized approach and
neutral interpretation of the topic, lacking in both cited sources and moral guidance. The
textbook frames Islam through a pedagogical lens, emphasizing education, empathy and

critical reflection as a means to “treat” Islamophobia. Unlike the textbook, ChatGPT-40

12 Original Swedish: “Skolans undervisning i religionskunskap har hir ett stort ansvar” (p. 177).

13 Original Swedish: “Vad innebir islamofobi?” (p. 177).

14 Original Swedish: “Islam kom att tolkas av manga i véstvirlden som militant och som en grogrund for
terrorister” (p. 176).
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does not propose a solution or treatment to the problem. Instead, it offers a simplified
summary of mainstream societal narratives without critically examining them. As
previously noted, LL.Ms often function as cultural mirrors, reinforcing mainstream
values rather than deepening understanding (Lin & Li, 2025, p.3). This framing
difference is a representation of this issue. Where the textbook seeks to educate and
empower, the LLM seeks to describe. Both serve a purpose, the LLM gives a simplified
and quick summary of the topic that might be easily digestible, while the textbook tries
to both educate and encourage the development of inclusivity, critical thinking,
reflection and empathy, something that much better aligns with the national school
curriculum: “Teaching should encourage students to reflect on various existential
questions and ethical approaches, and provide them with tools to analyze and take a

stand on ethical and moral issues.”'® (Religionskunskap Lgr22).

6.2 Judaism — Results

6.2.1 Textbook Presentation — En mdnniska, tusen vdrldar

The topic chosen from this textbook was gender in Judaism, found in the chapter
Judendom — Kon och sexualitet. The textbook explores the topic of gender in Judaism
by emphasizing both cultural and religious perspectives. It begins by explaining that
many Jews today have a more secular identity, “A secular Jewish identity in which
culture and tradition are more important than religion.”'® (p. 1). The text explains that
perspectives on gender roles may be influenced more by sociocultural factors than by
traditional Jewish texts such as the Tanakh or Talmud. The text states that identity and
roles are shaped by many different factors such as “Sexual orientation, socioeconomic
conditions and the values of the country in which they live.”!7 (p. 1). The textbook
further illustrates diversity by highlighting successful Jewish women in various fields
such as politics, pop culture and science such as: Golda Meir, Barbara Streisand, Linda
McCartney, Frida Kahlo, Rosalind Yalow and Nathalie Portman. The text presents

feminist engagement within Judaism and the active efforts made since the 1960’s

15 Original Swedish: “Undervisningen ska stimulera eleverna att reflektera 6ver olika livsfragor och
etiska forhéllningssitt samt ge eleverna verktyg for att kunna analysera och ta stidllning i etiska och
moraliska fragor.” (Religionskunskap Lgr22).

16 Original Swedish: “en sekuldr judisk identitet dir kulturen och traditionerna ir viktigare in det
religiosa” (p. 1).

17 Original Swedish: “sexuell liggning, socioekonomiska forhallanden och virderingarna idet land som
hen lever i.” (p. 1).
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toward gender equality, such as allowing women to become rabbis and to sit with men
during worship. Furthermore, the text mentions efforts made to advocate for LGBTQ
people, “That LGBTQ people should not be subjected to discrimination™'8 (p. 1). The
text mentions that these efforts have been made possible through principles found in the
Tanakh: “We shall love our neighbor as ourselves™? (p. 1), and Genesis: “God created
humans in his image, in the image of God he created her. He created them as man and
woman.”?? (p. 1). The text presents biblical couples such as Sara-Abraham, Rebecka-
Isak and Rakel-Jakob, highlighting their equality: “Many of the stories in the Tanakh
are about couples, where both the woman and the man are highly valued and are part of
God’s plan.”?! (p. 1). The text also presents Lilit, Adam’s first wife, as a feminist
symbol for independence: “Lilith rebelled against Adam and demanded to be treated as
his equal.”?? (p. 1). At the same time, the textbook acknowledges patriarchal structures
within the Tanakh such as “The relationship between God and humans is described in a
way that resembles that between a father and a son™?? (p. 1). However, the text
acknowledges that this is most likely due to the time when the Tanakh was created,
stating that “The work reflects the culture and values of its time.”?* (p. 1). The text
discusses differences in gender views between reform and conservative Judaism which
encourage equality and orthodox traditions that uphold more patriarchal views. The text
gives an example of the orthodox morning prayer: “Praised are you, Lord our God,
Ruler of the universe, who did not make me a woman.”?3 (p. 1). The text also mentions
it is through being born from a Jewish mother that one becomes a Jew within orthodox
Judaism, highlighting the importance of the woman: “At the same time, it is through
women that Jewish identity has traditionally been passed down.”?¢ (p. 1). Traditional
roles within the family are also presented. Men are responsible for passing on faith and

tradition to sons, while women are responsible for household religious practices like

18 Original Swedish: “att HBTQ-personer inte ska utsittas for diskriminering” (p. 1).
19 Original Swedish: “vi ska dlska varndsta som oss sjalva” (p. 1).
20 Original Swedish: “Gud skapade méinniskan till sin avbild, till Guds avbild skapade han henne. Som
man och kvinna skapade han dem” (p. 1).
21 Original Swedish: "Ménga av berittelserna i Tanakh handlarjust om par, dir bdde kvinnan och mannen
harett hogt viarde och dren delav Guds plan” (p. 1).
22 Original Swedish: “Lilit gjorde uppror mot Adam och krivde av honom att blibehandlad som en
jamlike” (p. 1).
23 Original Swedish: “Relationen mellan Gud och ménniska beskrivs pa ett sidtt som pAminner om den
mellan en fader och en son” (p. 1).
24 Original Swedish: “Verket speglar den tidens kultur och virderingar.” (p. 1).
25 Original Swedish: “Prisad vare du, Vér herre Gud, Universums hérskare, som inte skapade mig till
kvinna.” (p. 1).
26 Original Swedish: “Samtidigt dr det via kvinnorna som den judiska identiteten traditionellt sett lever
vidare” (p. 1).
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lighting Shabbat candles and educating daughters in domestic responsibilities. The text
also mentions that both men and women may initiate divorce. The overall presentation
of the section Kon, highlights gender equality, different perspectives on the topic,

feminism, theological aspects and patriarchal issues. The text also uses a narrative and

pedagogical tone in its presentation.

6.2.2 Judaism — ChatGPT-40 (LLM) Presentation

In response to the prompt “Explain gender according to Judaism.”, ChatGPT-40
introduces gender in Judaism as “complex and multifaceted”, shaped by different
Jewish traditions, texts, and movements. It divides the topic into traditional and
contemporary/progressive perspectives. The first section “Traditional Jewish View”
explains that traditional Jewish law recognizes two genders, male and female, citing the
Torah, “God created man in His image... male and female He created them”. It
continues by briefly describing gender roles and the different religious duties that men
and women have, stating that men are obligated to perform daily prayers and wear
tefillin while women are exempt from these obligations. ChatGPT-4o states that
“Leadership roles such as serving as a rabbi, witness, or cantor are traditionally reserved
for men in Orthodox communities.”. It also mentions that the Talmud recognizes non-
binary and intersex categories such as androgynos and tumtum.

The next section presents modern and progressive Jewish perspectives.
ChatGPT-40 mentions that reform, conservative, and reconstructionist movements
“tend to adopt more inclusive and egalitarian approaches to gender”. It highlights that
they allow for women to become rabbis and cantors, emphasize gender equality in ritual
obligations and that “Transgender and non-binary Jews are increasingly recognized and
affirmed, both in communal life and religious practice.”. The next section presents
Jewish feminism and queer theology. This section mentions that “Jewish feminist
scholars challenge patriarchal interpretations of texts and re-express theology in more
inclusive ways.” and “Queer Jewish thinkers re-read sacred texts to uncover gender
diversity, and many reimagine God in non-gendered or multi-gendered terms.”. It
concludes this section mentioning that new Jewish rituals have emerged to support
gender transitions and non-binary identities.

The next section describes the view of God’s gender, stating that “God is not
considered to have a gender in Jewish theology, although God is often referred to in
masculine language (He, King, Father) due to linguistic convention.”. The section also
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mentions that “Many Jewish thinkers emphasize that these terms are metaphorical and
do not imply literal gender.”. ChatGPT-40 concludes its response, that Judaism
“continues to evolve in its understanding and treatment of gender, seeking to balance
tradition with values of dignity, inclusivity, and justice.”. The overall presentation of
this LLM response is broad, covering many aspects but also sparse and simplified. It
highlights different perspectives on the topic, gender equality and theological aspects.

ChatGPT-40 uses a neutral and academic tone in its presentation.

6.2.3 Judaism — Framing Analysis
6.2.4 Problem Definition

What is emphasized or omitted in the text?

Both the textbook and ChatGPT-40 frame gender in Judaism as a “complex and
multifaceted” topic but they differ in many ways. The textbook emphasizes
contemporary sociocultural aspects, “Many within Judaism have a secular Jewish
identity in which culture and tradition are more important than religion.”?” (p. 1), and
that identity is shaped by many factors such as “sexual orientation, socioeconomic
conditions and the values of the country in which they live.”?3 (p. 1). The text also
highlights progressive Jewish role models, such as Nathalie Portman, and emphasizes
feminist activism within Judaism.

ChatGPT-40 also emphasizes different gender perspectives and how they vary
based on traditions and movements. It distinguishes between “Traditional Jewish law
(halacha)” which “generally recognizes two primary genders” and “progressive Jewish
perspectives” which are “more inclusive and egalitarian.”. However, this binary framing
omits the nuance, sociocultural variation and feminist perspectives emphasized in the
textbook. This matches the findings of Barnes et al., and Weidinger et al., noting that
LLMs often present superficial summaries of complex subjects, omitting marginalized

perspectives (Barnes et al., 2024, pp. 6; Weidinger et al., 2021, p. 11).

27 Original Swedish: “Méanga inom judenheten har en sekuldr judisk identitet dar kulturen och
traditionerna ar viktigare dn det religiosa” (p. 1).
28 Original Swedish: “sexuell liggning, socioekonomiska forhallanden och virderingarna idet land som
hen lever i’ (p. 1).
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Is there an implicit or explicit issue or problem?
The textbook does not explicitly present a problem but does implicitly imply gender
inequality to be a problem in its framing of the topic. For example, it points out
patriarchal traditions such as the Orthodox morning prayer: “Praised are you, Lord our
God, Ruler of the universe, who did not make me a woman.”?? (p. 1). It also states,
“One might also perceive it as a devaluation of women that, in Orthodox Judaism, at
least ten Jewish men are required to hold a religious service, regardless of how many
women are present.”3? (p. 1). These examples show that the textbook implicitly presents
patriarchy as the problem.

ChatGPT-40 does not define any issue or problem explicitly or implicitly. While
it acknowledges inequalities, “Leadership roles such as serving as a rabbi, witness, or
cantor are traditionally reserved for men in Orthodox communities.”, it frames this

descriptively without a moral stance or critique.

6.2.5 Causal Interpretation

Where does religious knowledge come from?

The textbooks religious knowledge is primarily based on a combination of views and
quotes from Jewish individuals, feminist organizations (such as the Women of the
Wall), scriptures and theological references. For example, the text uses a passage from
Genesis to justify gender equality: “God created humans in his image, in the image of
God he created her. He created them as man and woman™3! (p. 1). It also uses quotes
from the famous actor Natalie Portman: “A priority for me is definitely that I°d like to
raise my kids Jewish” (p. 1).

ChatGPT-40, on the other hand, bases its authority primarily on structured
theological categories, scriptures and terminology. It presents brief key information
about traditional and progressive Judaism and their views on gender but does so without
citing any individuals or organizations. For example, it writes: “Transgender and non-
binary Jews are increasingly recognized and affirmed, both in communal life and

religious practice.”, with no mention of citation or context to reinforce its statements.

29 Original Swedish: “Prisad vare du, Var herre Gud, Universums hirskare, som inte skapade mig till
kvinna.” (p. 1).

30 Original Swedish: ”Man kan ocksa uppleva det som en nedvérdering av kvinnor att det i ortodox
judendom krdvs minst tio judiska mén for att halla en gudstjanst, oavsett hur mdnga kvinnor som ar
ndrvarande.” (p. 1).

31 Original Swedish: “Gud skapade manniskan till sin avbild, till Guds avbild skapade han henne. Som
man och kvinna skapade han dem” (p. 1).
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This example illustrates the findings from Barnes et al., and Chrostowski & Najda, that
Al tend to provide answers that are “superficial” but “sound plausible”, partially due to
its academic tone (Chrostowski & Najda, 2024, p. 78). Hence, ChatGPT-40’s response

comes across as more generic than grounded.

6.2.6 Moral Evaluation

Is a moral or ethical stance taken?

The textbook takes a clear moral stance, advocating gender equality and HBTQ rights,
“Furthermore, the struggle has been about ensuring that LGBTQ individuals are not
subjected to discrimination.”3? (p. 1). It also highlights several feminist interpretations,
such as “many of the stories in the Tanakh are about couples, where both the woman
and the man are highly valued and are part of God’s plan.”33 (p. 1), and Lilit as a
symbol of independence, “Lilith rebelled against Adam and demanded to be treated as
his equal.”?* (p. 1). Overall, the textbook implicitly encourages students to engage in
critical thinking and reflection on the topic of gender equality.

ChatGPT-40 also presents inclusive messages, stating that “Judaism, especially
in contemporary forms, continues to evolve in its understanding and treatment of
gender, seeking to balance tradition with values of dignity, inclusivity, and justice.”.
However, this remains at a superficial level. It does not take a moral position. Instead, it
neutrally presents the topic without offering any deeper moral insights or reflections.
This reflects Weidinger et al.’s findings, that LLMs tend to omit marginalized
perspectives and religions which could negatively influence students’ understanding of
religious practitioners, traditions, theology and cultures (Weidinger et al., 2021, p. 22-

24).

6.2.7 Treatment Recommendation

Is a solution conveyed?
The textbook implicitly encourages students to learn, reflect and explore religious

gender roles critically. It does so through presenting feminist and gender equality efforts

32 Original Swedish: “Vidare har kampen handlat om att HBTQ-personer inte ska utsittas for
diskriminering.” (p. 1).
33 Original Swedish: “ménga av berittelserna i Tanakh handlarjust om par,ddrbade kvinnan och mannen
harett hogt viarde och dren delav Guds plan” (p. 1).
34 Original Swedish: “Lilit gjorde uppror mot Adam och krivde av honom att blibehandlad som en
jamlike” (p. 1).
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as well as theological arguments for equality. Additionally, it makes the topic more
engaging and relevant by connecting it to examples from contemporary society and
figures. While it does not explicitly instruct students to act, it implies that inclusiveness,
understanding and promoting gender equality is important.

ChatGPT-40 presents examples of change, such as “new rituals have emerged to
support gender transitions” but takes no stance and does not suggest what students
should do with this information. Hence, ChatGPT-40 does not challenge or expand
upon anything, does not encourage reflection and does not offer any solution or
treatment. All it does is mirror dominant religious information as factual in a

passive/objective manner (Lin & Li, 2025, p.3).

How is religious knowledge portrayed - as fixed truth or open to interpretation and
reflection?

The textbook presents religious knowledge as open to interpretation with how it
explores different perspectives, like the interpretations of Lilit, “Lilith rebelled against
Adam and demanded to be treated as his equal.”> (p. 1). The textbook also contrasts
orthodox and reform traditions, encouraging critical reflection. In contrast, ChatGPT-40
frames knowledge in a neutral and academic tone, describing different traditions as

established fact rather than something to be explored or questioned.

6.2.8 Conclusion and Summary

This comparison highlights how the textbook and ChatGPT-40 differ in their framing of
gender in Judaism. The textbook is inclusive, including various perspectives of
traditional and modern views. It bases its authority on direct quotes from both Jewish
individuals and theological scriptures and different interpretations. It has an
ethical/moral stance and highlights gender equality and feminist perspectives.
ChatGPT-40 offers a simplified and structured overview but lacks in depth,
citation, and moral/ethical guidance. As noted in the background, LLMs often appeal to
students because they appear “neutral, objective, and reliable” (Andrea, 2025, p. 5).

However, this neutrality may come at the cost of depth and engagement. In this case,

35 Original Swedish: “Lilit gjorde uppror mot Adam och krivde av honom att blibehandlad som en
jamlike” (p. 1).

40



ChatGPT-40 functions as an information summarizer, while the textbook provides

moral and educational guidance as well as a much deeper understanding of the topic.

6.3 Christianity — Results

6.3.1 Textbook Presentation — Digildr Religionskunskap 7-9

The topic chosen from this textbook was the story of Jesus, found in the chapter
Kristendomens historia. The textbook presents the story of Jesus as the central narrative
in Christianity. It begins by stating that Christianity builds upon Judaism: “Christianity
builds upon the Jewish faith™3¢ (p. 4). The text also mentions that Christianity has a
linear worldview/perception of time in contrast to cyclical understandings: “The world
was once created and is moving toward a defined goal™7 (p. 4).

The text describes Jesus as growing up as Jewish and following their traditions
but that he according to Christianity was the Messiah, “He was the savior the Jews had
been waiting for: the Messiah.”3® (p. 4). The text continues the story of Jesus,
explaining that he was born in Bethlehem when Joseph and Mary traveled to “register
for taxation3? (p. 4). The conception is described as supernatural: “Mary had become
pregnant in a supernatural way through the Holy spirit.”*? (p. 4). Jesus is framed as
both divine and human: “The child who was born was therefore both human and
God.”*! (p. 4). The narrative continues with the threat from King Herod and the family’s
escape to Egypt, returning later to Nazareth where Jesus would grow up. The text notes
that there is not much known about his childhood. The next section describes that Jesus
gathered 12 disciples and traveled to preach, heal, and teach. The text highlights his
baptism by John where he heard a voice from heaven speak to him, “You are my
beloved son, you are my chosen one.”? (p. 4). The text mentions that some hoped he
would lead a rebellion against the Romans, which Jesus was not interested in: “His
kingdom was not of this world, he said.”*? (p. 4). “Instead, he taught about a different
kind of kingdom, the kingdom of God.”** (p. 4). The next section describes Jesus’s

crucifixion. The text states that Jesus was accused of blasphemy, “he had made himself

36 Original Swedish: “kristendomen bygger vidare pa den judiska tron” (p. 4).

37 Original Swedish: “Virlden har en ging skapats och gir mot ett bestimt mal” (p. 4).

38 Original Swedish: “Han var nimligen den riddare som judarna vintade pa: Messias.” (p. 4).

39 Original Swedish: “skattskriva sig” (p. 4).

40 Original Swedish: “Maria hade pé ett dveraturligt sitt blivit havande genom den helige Ande.” (p. 4).
41 Original Swedish: “Bamet som foddes var dirfér bAde ménniska och Gud.” (p. 4).

42 Original Swedish: “Du dr min dlskade son, du dr min utvalde.” (p. 4).

43 Original Swedish: “Hans rike varinte av den hir vérlden, sa han.” (p. 4).

44 Original Swedish: “Istillet undervisade han om ett annat slags rike, nimligen Gudsriket.” (p. 4).
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equal to God.”*> (p. 4), causing him to be sentenced to death by the Romans. Jesus was
tortured and crucified on a cross with a sign reading, “This is Jesus, the king of the
Jews.”¢ (p. 4). Jesus’s death is described with supernatural imagery: “The earth shook,
the rocks split and the curatin in the temple was torn.”*’ (p. 4). The final section
presents Jesus’s resurrection where Mary Magdalene visits his tomb and finds it empty:
“Jesus had risen!”*® (p. 4). The text ends with Jesus ascending into heaven after 40 days,
promising to send help, “a helper — the holy spirit.”*° (p. 4), to his disciples. The overall

presentation is simplified but relevant and blends theology with a narrative storytelling.

6.3.2 Christianity — ChatGPT-40 (LLM) Presentation
Using the prompt “Explain the story of Jesus according to Christianity”, ChatGPT-40

presents the story of Jesus as “the central narrative of the Christian faith™, and that it is
found in the New Testament and the four Gospels: “Matthew, Mark, Luke, and John™. It
outlines the story in four sections: birth, ministry, death and resurrection.

The presentation explains that Jesus was born to the virgin Mary in Bethlehem.
His birth “fulfilled various Jewish prophecies about a coming Messiah”. The
presentation mentions that he was raised in Nazareth and that “Not much is said about
his early years”. The next section covers the “Ministry”, highlighting his baptism by
“John the Baptist in the Jordan River”. ChatGPT-40 explains that Jesus “preached about
love, forgiveness, humility, the Kingdom of God, and eternal life”. It also mentions that
Jesus performed many miracles, “healing the sick, casting out demons, walking on
water, calming storms, and raising the dead”. It also mentions the twelve disciples, “the
Apostles”. The following section covers the death of Jesus. It highlights that Jesus was
accused of blasphemy and “seen as a threat by the Roman authorities”. It then mentions
the last supper and that Jesus was executed by crucifixion and buried in a tomb. The
final section presents the resurrection and ascension of Jesus. The event is described as
“the cornerstone of Christian faith”, with Jesus appearing for 40 days after rising from
the dead and then ascending into heaven. The presentation concludes with describing

the theological significance of Jesus as “the Son of God and the Savior of the world”,

45 Original Swedish: “han hade jamstéllt sig sjalv med Gud” (p. 4).
46 Original Swedish: “Detta ir Jesus, judamas konung” (p. 4).
47 Original Swedish: “jorden skakade, klipporna rimnade och att forhiinget i templet brast.” (p. 4).
48 Original Swedish: “Jesus var uppstdnden!” (p. 4).
49 Original Swedish: “en hjilpare — den helige Ande.” (p. 4).
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that he is part of the “Holy trinity” and that his story “became the foundation of the

Christian Church, which spread rapidly after his resurrection.”.

6.3.3 Christianity — Framing Analysis

6.3.4 Problem Definition

What is emphasized or omitted in the text?

Both the textbook and ChatGPT-40 emphasize the story of Jesus as central to
Christianity, “The story of Jesus, according to Christianity, is the central narrative of the
Christian faith”. The textbook presents this story as a structured narrative with
storytelling elements that follows the chronological order of Jesus’s birth to his
resurrection and ascension. Hence, the narrative and storytelling aspects are emphasized
in the textbook presentation. ChatGPT-40 differs in that it lacks the narrative and
storytelling aspects but still follows a similar structure and includes most of the same
events and information. Hence the LLM is not in this case omitting anything substantial

when compared with the textbook.

Is there an implicit or explicit issue or problem?
Unlike the chapters on Islam or Judaism, this chapter does not address societal

challenges or other issues. Hence, there is no explicit or implicit problem defined in

either the textbook or ChatGPT-4o.

6.3.5 Causal Interpretation

Where does religious knowledge come from?
The textbook bases its religious knowledge on biblical references, such as “according to
the Bible™? (p. 4) and quotes, “You are my beloved son, you are my chosen one.”™! (p.
4). However, a majority of its knowledge comes from belief and theological
interpretation combined with pedagogical storytelling. It also lacks citation, often
referencing “according to Christianity”? (p. 4).

ChatGPT-40 is very similar to the textbook and bases its religious knowledge in

biblical references and theological terminology and quotes, such as “sacrifice for the

30 Original Swedish: “enligt bibeln” (p. 4).
31 Original Swedish: ”Du &r min dlskade son, du dr min utvalde” (p. 4).
32 Original Swedish: “enligt kristendomen” (p. 4).
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sins of humanity”. Most of ChatGPT-40’s religious knowledge is presented without
citation and often makes generalized references to “Christian Belief” and “Christians

believe”.

6.3.6 Moral Evaluation

Is a moral or ethical stance taken?
Both ChatGPT-40 and the textbook present the story of Jesus in a relatively positive
light but maintain an overall neutral tone. They both emphasize Jesus as a divine figure,

and a savior but neither take a moral stance nor push Christian beliefs.

6.3.7 Treatment Recommendation

Is a solution conveyed?

There is no treatment recommendation for either the textbook or ChatGPT-40 other than
to educate the reader on the story of Jesus. However, it could be speculated that the
textbook’s storytelling structure offers a more engaging and complete story, possibly

implicitly encouraging reflection.

How is religious knowledge portrayed - as fixed truth or open to interpretation and
reflection?

The textbook tends to present Christianity in a factual tone, using statements like “Jesus
was born™33 (p. 4) and “he rose™* (p. 4). This suggests a more authoritative tone,
possibly aimed at strengthening the narrative and keeping it straightforward. ChatGPT-
40, however, presents knowledge as beliefs, often beginning sentences with “Christians
believe” or “according to Christianity”. This creates a more open and interpretive tone
but also detached with its descriptive neutrality. While this can offer more space for
reflection and interpretation, it may confuse younger readers or those unfamiliar with

the topic.

6.3.8 Conclusion / Summary

Both the textbook and ChatGPT-40 present the story of Jesus in a chronological and

comprehensive manner, covering key events from birth to resurrection. Unlike previous

33 Original Swedish: “Jesus foddes” (p. 4).
34 Original Swedish: “han uppstod” (p. 4).
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cases (Islam and Judaism), no significant omissions or differences in content are found
between the two sources. Knowledge/authority in both sources is based on theological
explanation and biblical references and paraphrasing. There is also no treatment
recommendation in either source, the aim in both is to inform the reader about the story
of Jesus. However, their framing differs slightly. The textbook uses a narrative and
factual framing, presenting information as fact. In contrast, ChatGPT-40 frames its
claims as beliefs, using phrases such as “Christians believe”. ChatGPT-4o0 creates a
more interpretive and distanced perspective while the textbooks factual and narrative
approach could be seen as more pedagogical and engaging. This case aligns with
Chrostowski & Najda’s findings regarding ChatGPT’s potential for providing historical
insights and theological explanations (Chrostowski & Najda, 2024, pp. 75-76). They
also note that ChatGPT’s lack of depth should be taken into account, but in this case,
both texts lack depth and are simplified, showing that ChatGPT in these simplified

scenarios is competent.

6.4 Hinduism — Results
6.4.1 Textbook Presentation — Utkik 7—-9 Religion grundbok

The topic chosen from this textbook was “core ideas in Hinduism”, found in the chapter
Hinduism — Centrala religiésa tankar. The textbook introduces Hinduism as a religion
without a single founder or central organization: “There is also no unified organization
for all Hindus — no shared ‘church’.”3 (p. 200). The text also emphasizes diversity
within Hinduism, stating that “Hindus also have many different views about the
divine.”>% (p. 200). The text outlines five central concepts common across traditions:
brahman, atman, samsara, karma, and moksha.

The text describes different interpretations of Brahamn, using phrases such as:
“Some Hindus describe Brahman™>7 (p. 200), and “another way to describe Brahman>%
(p. 200). The text explains that Brahman encompassing everything, “everything
originates from Brahman™3° (p. 201), and that it is “infinite”® (p. 200), beyond time and

35 Original Swedish: “Det finns inte heller ndgon gemensam organisation for alla hinduer — ingen
gemensam ‘kyrka’” (p.200).

36 Original Swedish: “Hinduer har ocksd manga olika uppfattningar om det gudomliga.” (p. 200).
57 Original Swedish: “en del hinduer beskriver Brahman” (p. 200).

38 Original Swedish: “ett annat sitt att beskriva Brahman” (p. 200).

39 Original Swedish: “allt utgar frin brahman” (p. 201)

60 Original Swedish: “det odndliga” (p. 200).
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space. The next section presents Atman as the eternal self that is reborn, quoting
Bhagavadgita 2.22: “Just as a person takes off old clothes and puts on new ones, the self
casts off its old bodies and enters into others, new ones.”®! (p. 200). The text describes
Karma as shaping one’s future rebirths, quoting Brihadranyaka-Upanishad: “As one acts
and lives, so one becomes: the one who does good becomes good, the one who does evil
becomes evil [...].”%% (p. 201). Samsara is described as the endless cycle of those
rebirths, distinguishing between reincarnation and resurrection: “Samsara is therefore
not about a person rising again in the way that Muslims or Christians typically think.”¢3
(p. 200). The text also emphasizes the wheel as a symbol for dharma, “the order of the
world”%* (p. 200), and reincarnation. Reincarnation and life is described as suffering:
“Life is, at its core, a form of suffering.”> (p. 202). The next section presents Moksha
as the ultimate goal within Hinduism, a “release”®® (p. 202), from suffering and rebirth,
which “is often associated with infinite happiness and freedom.”” (p. 202).

The last section introduces yoga, translating it to “effort or concentration™*® (p.
202), and introduces yoga’s three paths toward moksha: karma-yoga (action), jnana-
yoga (knowledge), and bhakti-yoga (devotion). The section emphasizes that it is
difficult to reach moksha: “none of these paths are therefore considered easy”® (p. 202).
Additionally, the text briefly describes meditation: “Meditation involves focusing one’s
entire attention on a single point, often with strong control over the body and
breathing.””? (p. 203). Meditation and yoga in Sweden are also described as growing
activities but in a secular manner where “Most practitioners of yoga in the West don’t
see themselves as Hindus.””! (p. 203). Overall, the presentation uses a narrative and
pedagogical tone and highlights different beliefs and interpretations, practices, and

theological explanations of central concepts within Hinduism.

61 Original Swedish: “Liksom en ménniska li gger av sig sina gamla klidder och tar pa sig andra nya, s&
lagger sjélvet av sig sina gamla kroppar och trdder in iandra, nya.” (p. 200).

62 Original Swedish: “S& som man handlar och lever, sédan blir man: den som gor gott blir god, den som
gor ont blir ond [...].” (p. 201).

63 Original Swedish: “Samsara handlar alltsd inte om att personen uppstar pa det sitt som muslimer eller
kristna brukar tdnka.” (p. 200).

64 Original Swedish: “virldens ordning” (p. 200).

65 Original Swedish: “Livet dr pé sa sitt I grund och botten ett lidande.” (p. 202).

66 Original Swedish: “befrielse” (p. 202).

67 Original Swedish: “forknippas ofta med oéndlig lycka och frihet.” (p. 202).

68 Original Swedish: “annstringning eller concentration” (p. 202).

%9 Original Swedish: “ingen av dessa vigar anses dirfér som enkla” (p. 202).

70 Original Swedish: “Meditation innebér att koncentrera hela sin uppmérksamhet pa en enda punkt, ofta
med stark kontroll av kropp och andning.” (p. 203).

7l Original Swedish: “De flesta utdvare av yoga I vist ser sig allstd inte som hinduer.” (p. 203).
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6.4.2 Hinduism — ChatGPT-40 (LLM) Presentation

In response to the prompt “Explain the core ideas in Hinduism according to Hinduism”,
ChatGPT-4o presents a structured overview divided into nine core concepts. ChatGPT-
40 begins by highlighting Hinduism as “one of the world’s oldest and most complex
religions”. The first section covers dharma, defined as “the moral and ethical foundation
of life,” where “Each person has a specific dharma based on age, caste (varna), stage of
life (ashrama), and personal nature (svabhava).”. It continues to explain karma as “the
spiritual principle of cause and effect”, and samsara as, “the ongoing cycle of birth,
death, and rebirth.”. Moksha is described as liberation, “Achieved through self-
realization, detachment, devotion, knowledge, and ethical living.”. Atman is described
as “eternal, unchanging, and divine,” while Brahman is “the absolute, infinite, and
formless reality that underlies and pervades everything.”. The response mentions
different traditions such as monistic and theistic and their views on brahman. It also
briefly mentions four yoga paths to moksha: bhakti, jnana, karma, and raja yoga.
Ishvara is presented as the “personal form of God,” often worshipped as Vishnu, Shiva,
or Devi, and mentions Shruti and Smriti as core scriptures within Hinduism. Finally, it
frames Hinduism as diverse, “Hinduism accepts a wide range of beliefs, deities, and
practices.”. The overall presentation is a short and simplified summary, explaining
central concepts within Hinduism in a descriptive and neutral manner, with an academic

tone and highlighting diversity.

6.4.3 Hinduism — Framing Analysis
6.4.4 Problem Definition

What is emphasized or omitted in the text?

Both ChatGPT-40 and the textbook emphasize diversity but there is a key difference
between the two. ChatGPT-40 explicitly writes that Hinduism has “a vast array of
beliefs and practices” but omits any examples other than the very short mention of
monistic and theistic views. The textbook also explicitly emphasizes diversity, stating
that “Hindus also have many different views about the divine”’? (p. 200). Additionally,

it provides continuous examples throughout the text emphasizing different

72 Original Swedish: “Hinduer har ocksd manga olika uppfatningar om det gudomliga.” (p. 200).
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interpretations of concepts within Hinduism as well as how some of these concepts such

as yoga and meditation have been adopted in the west.

Is there an implicit or explicit issue or problem?
There is no “problem” or societal issue presented by the textbook or ChatGPT-4o.
Instead, both sources are primarily aimed at educating/informing the reader about the

core beliefs in Hinduism.

6.4.5 Causal Interpretation

Where does religious knowledge come from?
The textbook bases its authority/knowledge on Hindu belief but also theological and
scriptural quotes and sources such as the Brihadranyaka-Upanishad and Bhagavadgita.
It combined these with a narrative and interpretive tone. Additionally, it includes real
cultural practices and images (meditation at the Ganges), adding a layer of lived
experience.

ChatGPT-40, while organized and comprehensive/broad, lacks any sources other
than one quote from the Rig Veda: “Truth is one, the wise call it by many names.”. Its
legitimacy is instead based on theological beliefs and interpretations from “Hinduism

itself, as expressed in its scriptures, philosophies, and teachings”.

6.4.6 Moral Evaluation

Is a moral or ethical stance taken?

Both sources frame Hinduism somewhat positively, although ChatGPT-40 is more
neutral than the textbook and there is no critique made of the religion. Hence, neither
the textbook nor ChatGPT-4o0 present any explicit moral stances. Perhaps it could be
argued that the textbook implicitly promotes diversity by emphasizing different
interpretations, making it more inclusive. In contrast, the LLM does not, and maintains

a descriptive and neutral tone.
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6.4.7 Treatment Recommendation

Is a solution conveyed?

The textbook has certain segments that could be seen as encouraged, such as
“Meditation is important for everyone.””? (p. 202). But overall, there is no explicit

solution suggested by either source other than educating the reader on the topic.

How is religious knowledge portrayed — as fixed truth or open to interpretation
and reflection?

A key difference here is that the textbook presents information as interpretative, stating
that “There are many different paths to reach moksha.”’* (p. 202), while ChatGPT-40
often presents its information with an academic tone and as facts: “It is eternal,
unchanging, and divine.”. Additionally, the textbook promotes engagement and learning
through its narrative and pedagogical approach as well as including reflection questions
such as “Why can it be said that there are many different answers to the question of core

beliefs in Hinduism?”’° (p. 203).

6.4.8 Conclusion / Summary

Both ChatGPT-40 and the textbook cover the same core ideas within Hinduism. Both
are simplified summaries and convey Hinduism in a positive/neutral light. A key
difference is that the LLM omits other interpretations of these core beliefs, something
which aligns with the findings from Weidinger et al., about LLM tendencies to leave
out alternative or marginalized perspectives (Weidinger et al., 2021, p. 11).
Additionally, the LLM bases its authority on theology and its academic language but
states its information as fact without citation. Neither the textbook nor the LLM have an
explicit moral stance, the textbook could be argued to implicitly promote inclusivity by
including different interpretations. There is no solution/treatment other than education
where the textbook is deemed far more suitable with its pedagogical and narrative

approach.

73 Original Swedish: “Meditation viktigt fér alla” (p. 202).
74 Original Swedish: “Det finns manga olika vigaratt nd moksha.” (p.202).
75 Original Swedish: “Varforkan man siga att det finns ménga olika svar pd frigan om centrala tankar
inom Hinduism?” (p.203).
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6.5 Buddhism — Results
6.5.1 Textbook Presentation — SOL NOVA Religion 8

The topic chosen from this textbook was Buddhist rites and holidays, found in the
chapter Buddhismens uttryck och handlingar. The textbook begins by emphasizing that
within Buddhism, a person’s actions are most important for reaching enlightenment and
good karma. It explains that Rituals are seen as a way to support good actions and
thoughts, rather than to express or deepen belief, as in many other religions: “This
distinguishes Buddhism from some other religions, where rituals are more about
deepening and affirming one’s faith.”7% (p. 2). It also mentions that Buddhist holidays
are often related to events in Buddhas life such as “his birth, his enlightenment and his
passing into nirvana.””’ (p. 2). The text explains that different branches of Buddhism
celebrate rituals and festivals in different ways, and there are also regional differences:
“There are also regional differences between various areas and countries.””® (p. 2). The
text contrasts Buddhism with other religions, pointing out that Buddhism does not have
religious ceremonies for marriage or baptism: “In Buddhism, marriage has no religious
significance and there is also no baptism.””® (p. 3). The next section covers the Buddhist
festival Vesak, described as “Buddhism’s greatest festival™®? (p. 3), a celebration of
Buddhas birth. The text also mentions that in different Buddhist branches, the festival is
celebrated for several weeks, celebrating different parts of Buddhas life such as
“Buddha’s birth, enlightenment and his attainment of nirvana.”8! (p. 3). The text
describes that a common ritual is washing a statue of baby Buddha: “The act symbolizes
Buddha’s purity.”? (p. 3). It also mentions that in Thailand, people release birds from
cages as “a sign that Buddha’s teachings bring freedom™®3 (p. 3). Additionally, the text
includes a picture of a girl in Australia bathing a Buddha statue, “A tradition that is
common among Buddhists around the world”#* (p. 3). The text also briefly mentions the

festival Dharmadagen, which honors Buddha’s teachings: “in memory of Buddha’s

76 Original Swedish: “Det skiljer buddhismen frin en del andra religioner, dir riterna mer handlar om att
fordjupa och erkdnna sin tro.” (p. 2).

77 Original Swedish: “hans fodelse, hans upplysning och hans 6verging till nirvana.” (p. 2).

78 Original Swedish: “Det finns dven regionala skillnader, mellan olika omriden och linder.” (p. 2).

79 Original Swedish: “I buddhismen har dktenskapet ingen religiés inneboérd, det finns heller inget dop.”
(. 3).

80 Original Swedish: “buddhismens storsta hogtid” (p. 3).

81 Original Swedish: “firar bAde Buddhas fodelse, upplysning och att han ndrnirvana.” (p. 3).

82 Original Swedish: “Handlingen symboliserar Buddhas renhet.” (p. 3).

83 Original Swedish: “Ett tecken pa att Buddhas ldra ger frihet.” (p. 3).

84 Original Swedish: “En tradition som dr vanlig bland buddhister i hela virlden” (p. 3).
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teaching and his sermon at Benares.”® (p. 3). The text concludes with describing typical
activities that occur during these festivals, such as visiting temples, giving gifts to
monks and “lighting candles and lanterns, symbolizing how Buddha spread his light in
the world, which is common during all festivals.”8¢ (p. 3). Overall, the textbook presents
different Buddhist rites and holidays in a pedagogical and simplified manner. It
highlights diversity and inclusion by emphasizing how these are celebrated according to

different Buddhist practices and countries.

6.5.2 Buddhism — ChatGPT-40 (LLM) Presentation

In response to the prompt “Explain Buddhist rites and holidays according to
Buddhism”, ChatGPT-40 begins its response by presenting rituals and holidays as ways
to express “devotion, reminders of key events in the Buddha’s life, and opportunities for
spiritual reflection.”. ChatGPT-40 gives short descriptive summaries of different rituals
like puja (worship), a ritual involving “offerings (flowers, incense, food) made to the
Buddha or bodhisattvas ”. Meditation and chanting are described as universal Buddhist
practices that “helps focus the mind and is an act of reverence”. ChatGPT-40 mentions
the five precepts: “no killing, stealing, sexual misconduct, lying, or intoxication”. It
mentions Almsgiving “The act of giving”, and ordination, “A rite of passage for
becoming a monk or nun.”. The following section summarizes the major Buddhist
holidays briefly. Among these are: Vesak, “Celebrates the birth, enlightenment, and
death (parinirvana) of the Buddha”, Asalha Puja, “Commemorates the Buddha's first
sermon”, Magha Puja, Uposatha days, Kathina ceremony and Obon, a “Japanese
Buddhist holiday to honor deceased ancestors”. The response concludes with a short
summary, emphasizing Buddhist rituals as “expressions of faith, gratitude, and the
pursuit of spiritual goals”, while acknowledging variation across traditions. Overall,
ChatGPT-4o gives a broad (covering many aspects) but very simplified and structured

summary of Buddhist rites and holidays using an academic tone.

85 Original Swedish: “till minne av Buddhas lira och av hans Benarespredikan.” (p. 3).
86 Original Swedish: “Tédnda ljus och lyktor som symboliserar hur Buddha spred sitt [jus i virlden dr
vanligt vid alla hogtider.” (p. 3).
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6.5.3 Buddhism — Framing Analysis
6.5.4 Problem Definition

What is emphasized or omitted in the text?
The textbook emphasizes how Buddhist rites and holidays vary based on country and
tradition: “Different Buddhist traditions perform rituals and celebrate festivals in
different ways.”®” (p. 3). The textbook also emphasizes the functions/purposes of the
holidays and rituals: “The rituals of Buddhism support people in acting and thinking
well.”88 (p. 3).

ChatGPT-40 has a similar framing, emphasizing that rituals serve as
“expressions of devotion, reminders of key events in the Buddha’s life, and
opportunities for spiritual reflection.”. ChatGPT-40 provides a structured overview but

lacks in inclusivity in that it omits cultural and regional variety.

Is there an implicit or explicit issue or problem?
Neither the textbook nor ChatGPT-40 define a problem or issue. Instead, both sources

primarily focus on describing key information about rituals and holidays in Buddhism.

6.5.5 Causal Interpretation
Where does religious knowledge come from?
The textbook does not cite or quote any sources but bases its authority/knowledge on
examples of Buddhist tradition, beliefs and practices such as: “In many places, houses
are decorated with flowers as a symbol of rebirth.”®? (p. 3), and “In Thailand, Buddhists
release large numbers of caged birds during Vesak as a sign that Buddha’s teaching
brings freedom.” (p. 3).

ChatGPT-40 bases its authority/knowledge in theological descriptions,
categories and terminology such as, “Upasampada,” “Uposatha,” “Patimokkha”, but

without citing any sources. This aligns with Chrostowski & Najda’s findings that LLMs

87 Original Swedish: “Olika buddhistiska riktningar utfor riter och firar hogtider pa skilda sitt” (p. 3).
88 Original Swedish: “Buddhismens riter ger manniskan stdd att handla och tdnka gott.” (p. 3).

89 Original Swedish: “P& manga platser dekorerar man husen med blommor, som en symbol for
aterfodelsen.” (p. 3).

90 Original Swedish: “I Thailand slipper buddhister ut stora méngder burfaglar under Vesak, som ett
tecken pé att Buddhas lara ger frihet.” (p. 3).
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often present generalized, plausible-sounding information without sources (Chrostowski

& Najda 2024, p. 78).

6.5.6 Moral Evaluation

Is a moral stance taken?
Both sources maintain a neutral tone and neither presents any explicit moral views. It
could be argued that the textbook presents Buddhism and its traditions in a positive light
in that it relates the rituals to “good actions™! (p. 3), “freedom™? (p. 3), and “light”*3
(p. 3).

ChatGPT-40 partially does this, describing rituals as “expressions of faith,
gratitude, and the pursuit of spiritual goals.”. However, it does so in a very descriptive
manner that maintains its neutrality, avoiding any moral positioning, something

ChatGPT-40 seems to actively avoid.

6.5.7 Treatment Recommendation

Is a solution conveyed?
There is no explicit problem, therefore, there is no explicit solution. The overall

treatment is in this case education on the topic.

How is religious knowledge portrayed — as fixed truth or open to interpretation
and reflection?

Both sources convey their content as factual, leaving little room for interpretation. The
textbook does however use wordings such as, “in many places™* (p. 3), and “occurs
occasionally™® (p. 3), that signifies that the information given can vary based on
culture/region. ChatGPT-40 does not do this, it instead takes a broader, more neutral
tone and a purely descriptive summation of the topic. It also uses a more advanced and

academic language, such as: “Fortnightly”, “laypeople” and “meritorious”. Perhaps this

is to make ChatGPT-40’s factual statements be perceived as more legitimate.

1 Original Swedish: “goda handlingar” (p. 3).

92 Original Swedish: “frihet” (p. 3).

93 Original Swedish: “ljus” (p. 3).

94 Original Swedish: “p& manga platser” (p. 3).
95 Original Swedish: “férekommer ibland” (p. 3).
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6.5.8 Conclusion / Summary

Both sources manage to cover Buddhist rites and holidays, but in different ways.
ChatGPT-4o takes a much broader and summarizing approach to the topic, while the
textbook gives more narrow and in-depth descriptions. The textbook is more inclusive
as it emphasizes variations in Buddhist rites and holidays across different regions and
cultures. The textbook bases its authority on religious and cultural contexts/examples
while ChatGPT-40 does so through its academic language and theological terminology.
Both lack explicit sources or quotes. Neither ChatGPT-40 nor the textbook takes a
moral stance. However, the textbook does convey Buddhism in a more inclusive and
positive manner. This case reveals that ChatGPT-40 can provide structured and
informative summaries that are broader than the textbook but lacking in both depth and
cultural and regional variation. ChatGPT-40 remains a descriptive tool, while the
textbook is a more pedagogical and engaging tool that is also more accessible due to
giving examples and contexts, better describing the topic, as well as a more

comprehensible language for students.
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7. Conclusion and Discussion

This section brings together the main findings from the five religious case studies. This
section will outline and discuss the framing and recurring patterns found across the
ChatGPT-40 responses and how they differ depending on the type of topic. This section
will also answer the thesis questions posed at the beginning of this paper: “How does
ChatGPT-40 frame religious content compared to educational religious textbooks?”,
and “How might Al-generated religious content affect students” religious and existential

understanding in a school setting?”.

7.1 How do large language models (LLMs) frame religious content

compared to educational religious textbooks?

ChatGPT-4o frames religion in a way that is neutral, descriptive, and safe. In all five
cases, ChatGPT-40 responded using language that is academic, descriptive and neutral,
first summarizing and then presenting an answer that broke the topic up into several
sections. The result is a text that covers the topic broadly but lacks depth. ChatGPT-40’s
answers were often detached and neutral, acting as an objective encyclopedia, providing
relatively brief academic descriptions and definitions. This worked well for topics that
were less problem based and more descriptive such as the story of Jesus, Hinduism’s
core ideas or Buddhist holidays. In these cases, ChatGPT-40 often gave answers that
were quite close to the textbooks. In other words, ChatGPT-40’s general and neutral
tone/style worked well in these cases and gave useful summaries. But with topics that
include issues such as discrimination, inclusion, or gender involving more ethical and
moral aspects, the differences became clearer. In these cases, ChatGPT-40 tended to
remain vague, avoid strong statements and leave out important moral perspectives.
In contrast, the textbooks, especially in the chapters on Islam and Judaism, were more
reflective and tied to school curriculum goals like critical thinking and ethical
discussion. Hence, textbooks do more than just explain, they also guide students to
think critically, reflect on values and understand different perspectives. This makes the
textbook framing more pedagogical and more suitable for classroom discussions.

For example, the textbook on Islam in Sweden talked openly about
discrimination, media bias, and how schools have a responsibility to teach students
about these issues. ChatGPT-40, on the other hand, avoided the term “Islamophobia”

and instead wrote about “tensions” and “challenges” without explaining what those
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terms really meant. A similar pattern was seen in the chapter on gender in Judaism,
where the textbook highlighted feminist efforts and theological debate while ChatGPT-
40’s answer simplified the topic into traditional vs progressive views. Additionally, the
textbooks often included personal stories, direct quotes, or real examples. ChatGPT-40
rarely did this and rarely cited sources. Instead, it gave answers that seemed neutral but
often missed other perspectives, especially those connected to marginalized groups or
ethical and moral discussions, aligning with findings from previous research on
LLM/AI use in education. The reasons for these faults are likely a mix of limited
training data, western bias and the system’s strong tendencies to avoid sensitive or
controversial material (Chrostowski & Najda, 2024, p. 86). Furthermore, the textbooks
are based on a national school curriculum while ChatGPT-40 is not. Perhaps additional
prompting or specifically asking ChatGPT-40 to follow the Swedish curriculum
guidelines would provide a more appropriate response. This, however, would be a topic

for a future study to examine.

7.2 To what extent do LLM responses show bias in religious topics?

Bias in ChatGPT-40’s answers is most apparent in what it omits. For example,
ChatGPT-40 barely mentioned Islamophobia or structural discrimination when asked
about Muslims in Sweden. It also avoided deeper discussions of gender inequality in the
Judaism chapter. Instead of directly showing bias, ChatGPT-40 reflects bias through
omission and generalization. This supports earlier research showing that Al often
mirrors mainstream or dominant views, especially when trained on general internet data
and can’t distinguish between credible and uncredible sources (Barnes et al., 2024, p. 9;

Weidinger et al., 2021, p. 11).

How do LLMs and textbooks differ in their framing of religious authority?

Textbooks usually explain where religious knowledge comes from, whether it’s from
scripture, studies, belief, lived experience, or other sources. They often include names,
quotes, and references. ChatGPT-40, on the other hand, gives answers that sound
confident and legitimate but often lack any sources or citation and is mostly based on
“belief”. This can be confusing for students, who may think the answer is more
trustworthy than it really is, especially when ChatGPT-40’s language is often very
academic and professional. Hence, the lack of source transparency makes ChatGPT-

40’s framing weaker when it comes to authority. This aligns with previous research
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suggesting that LL.Ms often present answers that may sound plausible but are in reality
superficial, potentially unreliable and lacking proper sourcing (Chrostowski & Najda,

2024, p. 78; Weidinger et al., 2021, pp. 1-2).

7.3 How does Al-generated religious content differ from textbooks in terms
of inclusivity?

The textbooks, with the exception of the one covering the story of Jesus, tend to include
a wide range of perspectives. Furthermore, they often included voices from different
genders, cultures, and belief systems, which aligns with the goals of the Swedish
curriculum, emphasizing inclusivity and democratic values. ChatGPT-40, however,
often focuses on the most generic or widely accepted perspectives. Unless specifically
asked, ChatGPT-40 mostly left out marginalized perspectives. This means that
ChatGPT can appear inclusive on the surface, giving general statements about
inclusivity and varied perspectives, while at the same time omitting any further

explanation or examples.

7.4 How might Al-generated religious content affect students’ religious and
existential understanding in a school setting?

Al-generated content can be a useful tool for students, specifically to provide a quick
overview or help understanding factual and descriptive topics. However, based on the
results of this study, there are also risks. If students use Al tools like ChatGPT-40
without guidance, they risk engaging with misinformation, content that lacks
engagement and may result in an overall shallower understanding of complex and
nuanced topics. Furthermore, Since ChatGPT-40 avoids clear moral messages and often
reflects dominant views, it might reinforce stereotypes or leave out important voices
(Weidinger et al., 2021, p. 21). This could negatively affect students’ understanding of
religious topics and their ability to think critically about morals and ethical and
existential questions. This raises an important point for teaching. Without a teacher’s
active guidance, students might not question what the LLM says or notice what it leaves
out. Hence, this highlights a need for teacher training regarding LLMs so that they can
help and educate students on how to safely and effectively use these tools, for example
through proper prompting and analysis of results. Additionally, teachers should learn to

demonstrate the faults and weaknesses of LLMs. For example, by highlighting the lack
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of sources, asking students to compare LLM answers to textbook texts or to discuss
what perspectives are missing. This can help students develop source criticism and
critical thinking while at the same time enabling a powerful tool for learning. This
approach could also help students see how religious knowledge is framed by LLMs and

why it matters.

7.5 Previous Research Discussion

The findings of this study reinforce many of the concerns raised in previous research.
Both Barnes et al. and Weidinger et al. have highlighted the ethical risks associated with
LLMs, particularly their tendency to reinforce Western mainstream perspectives, which
may result in misinformation, stereotyping, and exclusion of marginalized voices
(Barnes et al., 2024, p. 9; Weidinger et al., 2021, pp. 1-2, 11). This study found similar
tendencies in ChatGPT-4o, especially in its presentations of topics such as gender and
Islamophobia. In these cases, ChatGPT-40 not only oversimplified complex issues but
also omitted nuance and important perspectives, such as feminist voices in the gender
topic and Muslim perspectives in the Islamophobia topic. At the same time, this study
found that ChatGPT-40 can provide clear and informative factual overviews,
comparable in quality to some textbook material, as seen in the cases of the story of
Jesus and the core principles of Hinduism. These findings align with the research of
Chrostowski and Najda, noting that LLMs such as ChatGPT can provide informative
summaries suitable for teaching biblical didactics (Chrostowski & Najda, 2024, pp. 75—
76). However, as seen in this study’s analysis of Islam, Judaism and Buddhism,
ChatGPT-4o often lacked depth, diversity, and ethical reflection. Similarly,
Chrostowski & Najda found that ChatGPT’s tendency to oversimplify religious
knowledge, combined with a lack of depth and potential biases could lead to a loss of
student engagement (Chrostowski & Najda, 2024, p. 86). They therefore recommend
using LLMs cautiously alongside traditional teaching methods, an approach that aligns
with this study’s conclusion, which emphasizes the importance of teacher guided use of
LLMs in religious education to support critical thinking and deeper understanding
(Chrostowski & Najda, 2024, p. 88). Furthermore, as Axelsson et al. noted, students are
often drawn to Al for efficiency but may also see it as a shortcut for finishing
assignments quickly (Axelsson et al., 2024, p. 4). This highlights the importance of
ensuring that teachers are educated on LLM usage so that they can better understand

and mitigate LLM misuse. With teacher guidance and technical competence, both Nord
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& Judith Petzke, as well as Kirata et al., believe that LLM’s can support more effective,
independent, and autonomous learning which is something this study strongly agrees
with in its findings (Kirata et al., 2025, pp. 24-25; Nord & Judith Petzke, 2024, pp. 24-
25).

7.6 Reflections on Topic Selection and Generalizability

The selection of topics examined in this study ranged from the life of Jesus, Hindu core
principles and Buddhist holidays to issues such as gender views in Judaism and
Islamophobia in Sweden. This selection was intentionally broad in order to explore how
ChatGPT-40 performs across different types of religious content. While this selection
may appear somewhat fragmented at first glance, it reflects the variation and diversity
found in Swedish religious education materials, which often include both informational
summaries and ethical and moral aspects. Hence, this thematic range made it possible to
apply Entman’s four framing functions to different kinds of religious content and
compare how both textbooks and ChatGPT-40 frame religious knowledge in different
contexts. For example, while the Hinduism and Christianity textbook examples
primarily focused on informational overviews, the sections on Islam (covering
Islamophobia) and Judaism (covering gender) revealed dynamics related to moral
evaluation and proposed solutions. Therefore, this variety enabled the analysis to
illustrate how ChatGPT-40 adapts (or fails to adapt) its framing depending on the
subject matter. Although the varied selection limits generalizability, the study still
reveals consistent tendencies. Across selected topics, ChatGPT-40 often defaults to
neutral and simplified informational framings that lack moral depth and omit problem
definitions or diverse perspectives. These recurring traits support the conclusion that

LLM tools should be critically examined and supplemented with teacher guidance.
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8 Appendix

All the excerpts from the ChatGPT-4o0 responses.

Islam — ChatGPT-40

Explain Muslims in Sweden according to Swedish society.

Muslims in Sweden represent a diverse and growing segment of the population, and Swedish society’s
perception of Muslims is shaped by a mix of cultural, political, and social factors. Here's an overview of how

Muslims are viewed and integrated in Sweden:

1. Demographics and Background

Sweden has a Muslim population estimated at around 8-10% of the total population.

Most Muslims in Sweden have migrated from countries like Iraq, Syria. Iran. Somalia, Turkey, and

Bosnia, especially during conflicts in the Middle East and Balkans

A portion of the Muslim population includes Swedish converts, although they are a small minority.

2. Integration and Daily Life

+  Many Muslims in Sweden are well-integrated, participating in the labor market. politics, education, and

civil society.

However, socioeconomic disparities exist: Muslims tend to have higher unemployment rates and may

live in marginalized urban areas.

« Religious practice varies widely—some are devout while others are secular or culturally Muslim.

3. Perceptions in Swedish Society

Swedish society is generally secular and values gender equality, freedom of expression, and liberal

democratic norms, This creates both opportunities and tensiens in the context of Muslim integration.
« Positive Views:

«  Sweden has strong anti-

liscrimination laws and promotes multiculturalism.

* There are numerous Muslim associations, mosques, and cultural centers, and public institutions

accommodate religious needs (e.g., halal food in schools, religious holidays).
«  Challenges and Criticism:
o There are concerns about radicalization, particularly after incidents involving Swedish citizens
Jjoining extremist groups.
«  Some segments of the population. especially among right-wing and nationalist parties. express
suspicion or hostility towards Muslim communities, framing them as a challenge to Swedish values.

* Public debates often focus on issues like hijab in schools, honor-based violence, or Sharia

assodiations, which are controversial and politically charged.

4. Politics and Media

The topic of Muslims in Sweden has become highly politicized. particularly with the rise of the Sweden

Democrats, a right-wing populist party critical of immigration and Islam.

«  Swedish media coverage varies: some outlets emphasize integration success stories, while others focus

on crime. segregation, or extremism.

5. Muslims’ Own Perspectives

+  Many Muslims in Sweden report feeling torn between cultural identity and societal expectations.

Experiences of discrimination and are common, particularly in the job market or when

wearing visible religious clothing.

Despite challenges, many feel loyalty to Sweden and engage actively in civic life.

Summary

Muslims in Sweden are a diverse group facing both integration successes and social challenges. While
Swedish society supports religious freedom and multiculturalism in principle, tensions around identity,
politics, and values influence how Muslims are perceived. The discussion around Muslims often reflects
broader debates about immigration, secularism, and national identity.

Weuld you like insight into how this has changed over time, or how Muslims view themselves within Swedish

society?
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Judaism — ChatGPT-40

Explain gender according to Judaism.

In Judaism, gender is understood in complex and multifaceted ways that vary across different Jewish
traditions, texts, and movements. Here's a breakdown of how gender is viewed within Judaism from both

traditional and contemporary perspectives:

1. Traditi

nal Jer

h View (Halachic/Orthodox Perspective)
Binary Understanding

« Traditional Jewish law (halacha) generally recognizes two primary genders: male (zachar) and female
(nekevah).

« This binary is grounded in the Torah (e.g.. Genesis 1:27: “God created man in His image... male and

female He created them”) and is reflected in religious roles, obligations, and rituals.
Gendered Roles and Responsibilities
+ Men and women have different religious duties:

«  Men are obligated in time-bound commandments (e.q., daily prayer, wearing tefilin).

« Women are exempt from many time-bound positive commandments, though they may still choose

to perform them.
o Leadership roles such as serving as a rabbi, witness, or cantor are traditionally reserved for men in
Orthodox communities.
Categories Beyond the Binary
The Telmud and other rabbinic texts recognize non-binary or intersex categories:
+  Androgynos — a person with both male and female physical traits.
+ Tumtum - a person whose sexual characteristics are indeterminate or obscured.

o These categories are acknowledged in halachic discussions, though usually within a binary frameweork

(e.g.. deciding which set of laws apply).

2. Modern and Progressive Jewish Perspec

Reform, . and

«  These movements tend to adopt more inclusive and egalitarian approaches to gender:
« Women can serve as rabbis, cantors, and in all leadership roles.
+  Gender equality in ritual obligations is emphasized

« Transgender and non-binary Jews are increasingly recognized and affirmed, both in communal life

and religious practice

Jewish Feminism and Queer Theology

o Jewish feminist scholars challenge patriarchal interpretations of texts and re-express theology in more

inclusive ways.

« Queer Jewish thinkers re-read sacred texts to uncover gender diversity, and many reimagine God in
non-gendered or multi-gendered terms.

Contemporary Ritual Innovation

« New rituals have emerged to support gender transitions, affirm non-binary identities, and reinterpret

traditional rites (like bar/bat mitzvah) in more inclusive ways (e.g., b-mitzvah, they-mitzvah).

3. God and Gender in Judaism

«  Godis not considered to have a gender in Jewish theology. although God is often referred to in
masculine language (He. King, Father) due to linguistic convention.

« Many Jewish thinkers emphasize that these terms are metapherical and do net imply literal gender.

Summary

Perspective View on Gender Key Features

Traditional Binary with limited recognition of others Distinct roles; some recognition of intersex
categories

Modem/Progressive Inclusive of all gender identities Egalitarian roles; ritual adaptation and
inclusivity

Theological God is beyond gender Gendered language is metaphorical

Judaism, espedially in contemporary forms, continues to evelve in its understanding and treatment of
gender, seeking to balance tradition with values of dignity. inclusivity, and justice.
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Christianity — ChatGPT-40

Explain the story of Jesus according to Christianity

The stary of Jesus, according to Christianity, is the central narrative of the Christian faith. It is primarily found
in the New Testament of the Bible, especially in the four Gospels: Matthew, Mark, Luke, and John. Here's a

summary of the story:

1. Birth and Early Life

Virgin Birth: Christians believe Jesus was born to a young woman named Mary, who was a virgin. His

birth was miraculous, conceived by the Holy Spirit

Birthplace: He was born in Bethlehem, in humble surroundings—a manger—because there was no

room at the inn.

Fulfiliment of Prophecy: His birth fulfilled various Jewish prophecies about a coming Messiah.

Childhood: He grew up in Nazareth with Mary and her husband Joseph. Not much is said about his early
years, but one story tells of him discussing scripture in the temple at age 12, astonishing religious

scholars.

2. Ministry

«  Baptism: At about age 30, Jesus was baptized by John the Baptist in the Jordan River. This marked the
beginning of his public ministry.

*  Teachings: He preached about love, forgiveness, humility, the Kingdom of God, and eternal life, His most
famous teachings include the Sermon on the Mount and parables like the Good Samaritan and the
Prodigal Son.

«  Miracles: Jesus performed many miracles—healing the sick, casting out demans, walking on water,
calming storms, and raising the dead.

« Disciples: He gathered a group of twelve close followers called the Apostles, whom he trained and

taught.

w

Death

«  Opposition: Jesus' teachings challenged religious and political authorities. He was accused of blasphemy

by Jewish leaders and seen as a threat by the Roman authorities.

* Crucifixion: He was arrested, tried, and sentenced to death by crucifixion under the Roman governor

Pontius Pilate.

= Last Supper: Before his death, he shared a final meal with his disciples, instituting the practice of

Communion (the Eucharist).

* Death and Burial: He died on a cross and was buried in a tomb.

4. Resurrection and Ascension

Resurrection: Christians believe that three days after his death, Jesus rose from the dead, appearing to

many of his followers. This event is considered the cornerstone of Christian faith.
Ascension: After 40 days, Jesus ascended into heaven in the presence of his disciples.

Promise to Return: He promised to return one day te bring final justice and establish God's eternal

kingdom

5. Significance in Christianity

Savior: Christians believe Jesus is the Son of God and the Savior of the world. His death was a sacrifice

1o atone for humanity’s sins, and his resurraction offers believers the hope of eternal life.
Trinity: Jesus is part of the Holy Trinity—Father (God), Son (Jesus), and Holy Spirit

Foundation of the Church: His life and teachings became the foundation of the Christian Church, which

spread rapidly after his resurrection.

Would you like a more detailed explanation of any part. like his teachings or the crucifixion?

[= I IR I R~ s
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Hinduism — ChatGPT-40

Explain the core ideas in Hinduism according to Hinduism

Hinduism is one of the world's oldest and most complex religions, with a vast array of beliefs and practices.
However, from within the tradition itself, several core ideas consistently emerge. Here's a summary of these

key concepts according to Hinduism itself, as expressed in its scriptures, philosophies, and teachings:

1. Dharma (Righteous Duty or Ethics)

= Definition: Dharma is the moral and ethical foundation of life, often translated as “duty,”

“rightecusness,” or “law.”

Context: Each person has a specific dharma based on age, caste (vama), stage of life (ashrama), and
personal nature (svabhava).

Purpose: Living according to one's dharma sustains social order and supports spiritual growth.

2. Karma (Action and Its Consequences)
«  Definition: Karma means action. and it refers to the spiritual principle of cause and effect

«  Belief: Every action, thought. or intention has consequences that affect one's future—either in this life or

in future births,

*  Goal: Cultivating good karma leads to spiritual advancement and better rebirths.

3. Samsara (Cycle of Rebirth)
«+  Definition: Samsara is the ongoing cycle of birth, death, and rebirth.
«  Problem: Due to karma, beings are bound to this cycle, experiencing suffering across lifetimes.

+  Desire: The ultimate goal is to escape samsara through spiritual liberation.

4. Moksha (Liberation or Freedom)
«  Definition: Moksha is liberation from the cycle of samsara.
« Significance: It is the ultimate spiritual goal in Hinduism.

* Means: Achieved through self-realization, detachment, devotion, knowledge, and ethical living. Moksha

is the realization of one's true Self (Atman) as identical with Brahman, the ultimate reality.

5. Atman (The Self or Soul)
« Definition: Atman is the innermost essence or soul of an individusl
« Belief: It is eternal, unchanging, and divine

*  Realization: Understanding that one’s true Self (Atman) is not the body or mind, but eternal and

identical with Brahman, leads to liberation.

6. Brahman (Ultimate Reality)

« Definition: Brahman is the absolute, infinite, and formless reality that underlies and pervades everything.

+ Views
+ Monistic (Advaita Vedanta): Brahman is the only reality: everything else is an illusion (Maya).

+  Thei:
Shiva.

i< (e.g., Vaishnavism, Shaivism): Brahman is identified with a personal deity such as Vishnu or

* Goal: Union with or realization of Brahman is the highest spiritual aim

7. Yoga (Di:

There are many paths to spiritual realization:

es or Paths to Liberation)

Bhakti Yoga — Path of devotion to a personal deity.

Jnana Yoga - Path of knowledge and self-inquiry.

Karma Yoga — Path of selfless action.

Raja Yoga - Path of meditation and discipline.

9. Scriptures (Shastra)

Shruti (heard): Most authoritative, includes the Vedas and Upanishads.

Smriti (remembered): Includes texts like the Bhagavad Gita, Ramayana, and Mahabharata.

These texts present various philosophical views and guidance for living a dharmic life

ch
10. Pluralism and Diversity
Hinduism accepts a wide range of beliefs, deities, and practices.
The famous verse from the Rig Veda summarizes this:
"Ekam sat vipra bahudha vadanti® - "Truth is one, the wise call it by many names."
Summary Table:
Core Concept Meaning [w]

Dharma Duty, moral order

Karma Cause and effect of actions

Samsara Cydle of rebirth

Moksha Liberation from samsara

Atman Etemal self/soul

Brahman Uttimate reality

Yoga Paths to spiritual realization

Ishvara Personal deity

Shastra Sacred texts

Pluralism Acceptance of multiple paths to truth

If you're interested in a particular school of Hindu philosophy (like Vedanta, Samkhya, or Bhakti traditions), |

can explain how they interpret these concepts differently.
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Major Buddhist Holidays

Explain Buddhist Rites and holidays according to Buddhism.
1. Vesak (Buddha Day / Buddha Purnima)

o Celebrates the birth, enlightenment, and death (parinirvana) of the Buddha
Buddhist rites and holidays vary across different traditions—Theravada, Mahayana, and Vajrayana—but they

share core elements rooted in the teachings of the Buddha. These ceremenies and festivals serve as * Occurs on the full moon of the 4th lunar month (April/May).
expressions of devotion. reminders of key events in the Buddha's life, and opportunities for spiritual + Includes temple visits, rituals, sermons, almsgiving, and acts of Kindness.
reflection.
2. Asalha Puja (Dhamma Day)
Core Buddhist Rites « Commemorates the Buddha's first sermon (Dhammacakkappavattana Sutta).

*  Occurs on the full moon of the 8th lunar month (July).

1. Puja (Worship)

Highlights the start of the monastic rainy retreat (Vassa).
+ A devotional ritual involving offerings (flowers, incense, food) made to the Buddha or bedhisattvas.

«  Common elements include chanting, bowing, lighting candles, and reciting suttas (scriptures). 3. Magha Puja
« Takes place at home, temples, or monasteries. = Celebrates a spontaneous gathering of 1,250 enlightened manks to hear the Buddha preach

. . + Held on the full moon of the 3rd lunar month (February/March).
2. Meditation and Chanting

o Festures chanting, candle processions. and merit-making activities
« Meditation (samadhi) is a core practice in all traditions, often formalized during rites.
+ Chanting sacred texts or mantras helps focus the mind and is an act of reverence. 4. Uposatha Days

«  Fortnightly observance days for purification and reflection.
3. Precepts Observance
«  Monastics recite the Patimokkha (monastic rules), and laypeople may renew their precepts and engage
*  Lay Buddhists often reaffirm their commitment to the Five Precepts (no killing. stealing, sexual . .
in meditation.
misconduct, lying, or intoxication).

5. Kathina Ceremon;
+  On special days (Uposatha), they may follow additional precepts (Eight or Ten). Y

..  Occurs at the end of Vassa (rainy retreat).
4. Almsgiving and Dana

«  Laypeople offer new robes and requisites to monks.
The act of giving, especially to monks, is a major ritual act.

* One of the most meritorious rituals in Theravada countries.
* Dana can be food, robes, medicines, or money, seen as an accumulation of merit.

6. Obon (Ullambana)
5. Ordination (Upasampada)

« Japanese Buddhist holiday to honor deceased ancestors,
o Arite of passage for becoming a monk or nun.

«  Based on a Mahdyana sutra about relieving suffering of the dead.
o Involves training, rituals, and vows in the presence of a menastic community.

« Includes lanterns, dances (Bon Odori). and temple visits.

Summary

Buddbhist rites and holidays are expressions of faith, gratitude, and the pursuit of spiritual goals. While
customs differ betwaen countries and sects, they commonly:

* Honor the life and teachings of the Buddha.

« Reinforce ethical and meditative practices.

= Create opportunities for community engagement and merit-making.

If you're interested in a specific tradition (like Tibetan, Zen, or Thai Buddhism), | can offer a more detailed

breakdown.
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