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Abstract 

Bilingualism and multilingualism are phenomena dominantly present in today’s globalized world. 

Sweden is not an exception and its international character is apparent in all domains, such as politics, 

business and education. English is perceived more as a second language rather a foreign one, taking into 

consideration the numerous bilingual and international schools of the country that promote the acquisition 

of Swedish and English from an early age. Teaching in bilingual classrooms may cause challenges due to 

students’ different linguistic abilities and background and thus, teachers are responsible to maintain a 

balance between both languages. The particular study has a two-fold aim; at first place, it analyzes 

theories of bilingualism that are directly related to pedagogical and teaching practices as well as the 

relation between bilingualism and brain functions. The purpose is to identify how these theories are 

reflected into everyday classrooms through teachers’ methods. The second part of the research is the 

examination of the contextual background of Sweden in terms of linguistic hierarchy, the aims of society 

to bilingual education and laws regarding languages and teacher training. The purpose is to outline the 

extent to which this background is applied into actual contexts. Therefore, the third part is the empirical 

study that is a comparative case-study through a qualitative approach into two bilingual schools in 

Sweden. The central focus is on teachers’ opinions about challenges, teaching methods and personal 

reflections and the identification of differences and similarities. The critical analysis of the three main 

parts enables the researcher to reach conclusions where certain points and issues are outlined along with 

possible solutions. The goal of the study is not the generalization of data but a focus on individuals and 

reflection of real situations that sets the basis for research in larger scales. 
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1. Introduction 
Language is the system of sounds, words, grammar and rules used for communication, interaction, 

development of cultural knowledge, and creation of personal and social identity in a given speech 

community (Skutnabb-Kangas and McCarty, 2006). The rapid movement from local and national matters 

of the 20th century towards a globalized and internationalized direction in the 21st century created 

today’s world of interconnectedness (De Mejia, 2002). As a result, the international communications in 

all domains, such as politics, business and education are distinct characteristics of our societies. 

Nowadays, people speak and need more than one language in order to be able to participate to the 

contemporary practices in all levels of society. Bi-multilingualism (proficiency in the use of two or more 

languages) is seen as a prerequisite for further opportunities in terms of education and employment. 

Moreover, social mobility and migration accentuates the necessity for establishing a common ground of 

communication. 

The internationalization of today’s communities is a common case all over the world and Sweden is 

not an exception. Proficiency in English is an essential tool for education, employment and 

communication in society. The extensive amounts of bilingual and international schools that encourage 

the acquisition of Swedish and English in an early age as well as the intense presence of English programs 

in tertiary level affirm Sweden’s intention for participating in the contemporary world. Furthermore, the 

presence of other minority and immigrant languages that are given attention through the form of mother-

tongue classes in schools create an additive and inclusive character in society. Indeed, as in every country, 

Sweden has to handle challenges and be continuous updated in terms of language laws and school plans 

in order keep a good balance in terms of its plurilingual image.   

All of the above mentioned aspects will be extensively analyzed throughout this paper by providing a 

theoretical framework related to bilingualism along with the demonstration of the contextual background 

of Sweden in terms of bilingual education, language laws and linguistic hierarchy in the country. The 

empirical research along with the discussion that follows will outline how and to what extent the 

theoretical and contextual framework are reflected in real situations.   
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1.1 Aims and Objectives 
The aim of this study is to examine the way theory of bilingualism and the contextual background of 

Sweden in terms of bilingual education is reflected into actual contexts (bilingual schools and in 

particular, bilingual classrooms). 

At first, the research provides an overview on the field of bilingualism and bilingual education 

through the analysis of relevant theories and concepts. The particular framework is selected according to 

its dominance in the field of bilingualism due to the frequent referencing of these theories in literature. 

Another reason is the relevance of the particular theoretical framework to this study since it is associated 

with pedagogical bilingual practices. 

The aforementioned analysis is followed by a research focused on the country, Sweden and 

examines the values and educational goals of the Swedish education system expressed by official 

mechanisms as well as the linguistic hierarchy in the country and the language acts regarding the role of 

Swedish and English in society. The aims of Sweden in terms of bilingual education and problematic 

areas regarding teacher training are outlined as well.  

The empirical study is a comparative case study of two compulsory schools with bilingual profile 

in Sweden and in particular, of teachers’ own interpretations and reflections that will allow the author to 

draw conclusions of how the theory is applied in reality and the extent to which the contextual 

background of Sweden is related to actual contexts.  

The study will start from a broad perspective (theory) and it will gradually focus on individuals. For the 

finer comprehension of this analysis the figure below illustrates the basic steps which can be divided into 

three levels; the macro-level is the theoretical and conceptual framework along with the contextual 

background of Sweden. The meso and micro level refer to the empirical research with focus on actual 

contexts and as a result, the meso-level refers to schools’ characteristics (area, staff, philosophy) which 

allows the introduction of the micro-level that concerns individuals and more specifically, individuals’ 

personal reflections, teaching styles and individual differences. 
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Figure 1. Focus of the aims and objectives of the study 

Thereupon, certain points and conclusions will arise that basically aim to answer the two research 

questions which are the following: 

1. How are theories of bilingualism reflected into actual contexts through teachers’ methods? (From 

theory to classroom) 

2. What is the relation between the educational values and goals of bilingual education expressed by 

official educational mechanisms, and their implementation in reality according to the teachers and 

administrators of the case-studies? 

To sum up, the sampling of the study is small and thus, the purpose of the research is not the 

generalization of the case study data in the field of bilingual education. However, the examination of 

small samples still reflects real situations that individuals deal with in everyday life and sets the basis for 

further research on that field. Depending on the outcomes, certain points or problems will be outlined 

along with possible solutions. Finally, an in-depth analysis of the research strategy and design of the 

study will be provided in the methodological framework as well. 

1.2 Significance of the study 
As it is mentioned above, the particular study will examine the application of different theoretical 

models of bilingualism into actual contexts and the extent that the contextual background of Sweden in 

terms of languages and bilingual education is related to teaching practices in everyday life. This study 

showcases how theory reflects into practice through different teaching styles in classrooms and it 

highlights the challenges that exist in an environment of various backgrounds and different linguistic 

abilities. In addition, after the analysis of the contextual background and findings of the empirical study, 

certain issues and problematic areas arise. 



11 
 

The study basically provides a way to approach teaching methods from real life examples through an 

established theoretical framework of bilingualism and additionally, it examines the extent to which 

Swedish educational goals in terms of bilingual education are implemented in actual contexts. Even 

though the study does not lead to generalization, the case-studies are part of the society and thus, they 

reflect a real situation. Many of the challenges that are identified after the analysis of the empirical 

research, are depicted throughout the analysis of the contextual background as well, which means that 

they cannot be overlooked. Thus, the study sets the ground for further research in order to confirm these 

issues in larger scales and the recommendations provided can be used as a basis or develop further for the 

elimination of these matters. 

1.3 Limitations and Delimitations 
During the process of a research, certain limitations and difficulties may arise. To begin with, a 

wide range of theorists and researchers have developed their own approaches regarding the relation of 

bilingualism and cognition, the pedagogical models and practices of bilingual education as well as the 

potential benefits of bilingualism in individuals’ brain functions. The variety of those theories perplexes 

the selection of a specific number of theories for the particular study. Moreover, the limited amount of 

time for conducting this research does not allow the selection of a big amount of sampling since this 

would have led to the risk of the superficial examination of several cases. The qualitative character of the 

empirical study is another element that contains certain limitations; this kind of method focuses primarily 

on individuals’ perceptions and personal experiences. As a consequence, the results cannot be generalized 

into the field of bilingualism and bilingual education in Sweden since opinions and reflections among 

people differ and everyone is engaged with their own interpretations. Finally, the selection of sampling 

cannot always be purposive and the researcher has to adjust to possible changes that may arise. In this 

case, the sampling of the second school was selected only according to its bilingual profile but without 

having prior knowledge of the particular organization and as a result, it was more effortful to approach it 

through the interview questions. In addition, the amount of participants interested is limited which means 

that it is also complex to state if the sampling is representative of the whole organization. Finally, the 

selection of schools with similar profile (bilingual) causes difficulties in the process of detecting 

contrasting data. 

Nevertheless, the researcher managed to cope with these challenges by using different strategies. 

First and foremost, the final selection of theoretical framework was made according to the dominant 

position of these theories in the field of bilingualism and also according to their relevance to the topic and 



12 
 

aim of this study. Moreover, the small amount of the sampling allows the researcher to examine more 

analytically a few cases and the selection of a case-study leads to the examination of these cases without 

aiming to generalize the data but to reach conclusions that still reflect a reality which can set the basis for 

further research on that topic with larger amounts of sampling. Furthermore, even though the schools may 

have similar philosophy and profiles, after the conduction of interviews there were many variables 

observed primarily in terms of methodology. Last but not least, the limited amount of participants enabled 

an investigation of the different teaching styles and approaches of individuals as well as in-between 

differences among teachers in the same school.  

2. Theoretical and Conceptual 

Framework 
The particular chapter will cover theories and relevant concepts to bilingualism expressed by 

well-known theorists and researchers specialized on (second) language acquisition and bilingual 

education. These theories started developing from the 70’s and are updated until the recent years. The 

purpose of the section is to provide a broader understanding on the field of bilingualism since it is a 

complex phenomenon and numerous interpretations have been expressed over the years about the effects 

of bilingualism on the brain functions and academic achievement as well as the potential advantages of it. 

The chapter will commence the analysis from a broader perspective by providing a general background 

about different types of bilingualism and bilinguals and afterwards it will focus on particular theories and 

concepts.  

The theoretical and conceptual framework is related to the Swedish system regarding bi-

multilingualism as well as to the empirical study of two bilingual schools that will be analyzed in the 

following chapters. Swedish society claims to aim to the maintenance and enrichment of all languages in 

Sweden and bilingual schools follow this strategy too. The educational policies of the country should be 

based on a theoretical background which is relevant and continuously updated in order to be able to 

justify its position in relation to languages and bilingual education.   
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2.1 General Background 

To begin with, it is essential to define the terms minority-majority language and mother tongue. 

Majority language is the language spoken by a dominant group in terms of number and/or power, most of 

times it is the official language of a society. In contrast, minority languages are languages spoken in a 

specific area by a non-dominant group, a group with less power. Skuttnab-Kangas and McCarty (2008) 

argue that power relations and not numbers are those that place a language in the category of minority 

languages (Skuttnab-Kangas and McCarty, 2008). A further analysis of power relations in society will be 

provided later in this section. Mother tongue is “the language(s) one learns first, identifies with, and/or is 

identified by others as a native speaker of; sometimes also the language that one is most competent in or 

uses most. A person may have two or more mother tongues ("bilingualism/multilingualism as a mother 

tongue"). Indigenous or minority mother tongues are sometimes called heritage languages (often when 

children do not know them well), home languages (implying that they are/should not be used for official 

purposes), or community languages (falsely implying that majority populations do not form a 

community). The last three terms can (but need not) contribute to the minoritization of the language(s)” 

(Skuttnab-Kangas and McCarty, 2008 p.7). Therefore, there is not an absolute definition since the 

circumstances vary among individuals. 

Furthermore, individual practices of bilingualism within small groups, such as immigrants using 

their mother tongue which is a minority language in a society, can gradually affect the behaviors and 

attitudes of the whole community. Therefore, individual bilingualism may be developed to societal. 

Another distinction that should be made is between bilingualism and diglossia; the latter refers to two 

languages used in a society for different purposes, the one may be used in official occasions, such as 

politics and the second for informal situations, such as interpersonal communication (De Mejia, 2002). 

Nevertheless, it is challenging to define bilingualism in absolute terms since there are many 

dimensions that affect the type and the level of bilingualism. The age somebody starts learning a second 

language leads to a distinction between simultaneous and sequential bilingualism. As far as simultaneous 

bilingualism is concerned, the child starts learning two languages from birth that develop side by side. As 

many researches point out, (De Houwer, 2009, Genesee, 2003) a child is biologically prepared to 

differentiate languages and acquire them for both input and output purposes (Baker, 2011). The strategy 

that is often used in cases of simultaneous bilingualism is the "one parent-one language" strategy, which 

means that one parent speaks only one language to the child and the other parent speaks exclusively the 

other one. One of the two languages is usually the dominant language of the society. In this way, it is 



14 
 

easier for the child to be able to differentiate both languages especially in the infant stage since parents' 

voice is the basic hearing (ibid). Another type of simultaneous bilingualism is the use of two languages 

spoken by both parents. A common outcome is code switching; the use of both languages in one 

utterance. This phenomenon is seen by many people as a negative impact of bilingualism and that the 

reason of it is language confusion. Toribio (2004) as quoted by Baker (2011) emphasizes though, that 

"intra-sentential code switching is not a random mixture of two flawed systems; rather, it is rule-governed 

and systematic, demonstrating the operation of underlying grammatical restrictions. Proficient bilinguals 

may be shown to exhibit a shared knowledge of what constitutes appropriate intra-sentential code 

switching" (Toribio, 2004 p.137 in Baker, 2011 p.97). Code switching or code-mixing may be used for 

various reasons, such as emphasis on a specific point, expression of a concept that has no equivalent in 

the other language, clarification, expression of identity and change of attitude. 

 The use of one language at home and the use of another language outside, for instance at school, 

is a practice that may occur in cases of both simultaneous and sequential bilingualism and the variable 

that defines the type of bilingualism is usually the age that a child explores the second language. In case 

of simultaneous bilingualism, the child is exposed to another language outside home from a very early 

age when the first language is not yet completely acquired and as a result the two languages develop 

simultaneously, in contrast to sequential bilingualism where the second language is acquired after years of 

exposure to the first one. 

As far as sequential bilingualism is concerned, SLA [second language acquisition] starts after 

some or many years of L1 [first language] acquisition. The most common reason for this kind of 

bilingualism is immigration. This type of bilingualism is usually called folk or circumstantial and in 

particular, it refers to “the conditions of ethnic groups within a single state who have to become bilingual 

involuntarily, in order to survive” (Skutnabb-Kangas, 1981 in De Mejia, 2002 p.41). In case of language 

minority children, the purpose of SLA may be assimilationist/subtractive or additive. Subtractive 

bilingualism takes place when there is pressure for the replacement of minority with the majority 

language whereas in case of additive bilingualism, the aim is to add a second language and not replace the 

L1. Language loss in the first language may be a result of the small amount of speakers of the same 

language in a society, low contact with homeland, exclusive promotion of the majority language in any 

kind of context, such as education and employment, lack of mother-tongue education, illiteracy in the 

home language and many other factors. On the other hand, language maintenance may be affected by the 

constant communication with the homeland and speakers of the same language in society, use of mother 

tongue in employment and education, low rates of ethnic marginalization and racism, existence of 
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mother-tongue institutions, international status of the home language and mother-tongue literacy (Baker, 

2011).  

Furthermore, there is another kind of additive bilingualism whose purpose is related to individual 

development and is a result of personal choice. This kind of bilingualism is called elective or elite and it 

has no cost in L1. It basically gives the opportunity to access international languages with high status 

worldwide and become “world citizens in a world of growing interconnectedness” (De Mejia, 2002 p.5). 

However, schools with this type of education keep emphasizing that the word elite is not representative 

since they do not exclusively address to people of economic and social status but also to students of any 

background and the advantages are not only financial and social status but a greater feeling of 

enculturation and appreciation of the different.  

In the following parts of this chapter, the author will refer to specific theories and concepts that are 

connected to the cognitive functions of a bilingual brain as well as the role of bilingualism into society 

and education. 

2.3 Iceberg Analogy-CUP Model 
The SUP (Separate Underlying Proficiency) theory, which basically states that proficiency in L1 

is separate from proficiency in L2 and the skills acquired through L1 cannot be transferred to L2 or vice 

versa, is contradicted by the Common Underlying Proficiency model (CUP) of bilingual proficiency. The 

latter supports the transfer of skills across languages and emphasizes that the common aspects of two 

languages not only do they transfer but they are interdependent (ibid). The theory is better described by 

two pictures: the first one is illustrated by a common language balloon inside the head connected with 

both the L1 and L2 and the second depicts two icebergs which are separate above the surface, the one 

includes the linguistic features of L1 and the second the linguistic features of L2 but they function 

through a common operating system below the surface, the Common Underlying Proficiency (Baker, 

2011). In other words, the particular theory emphasizes that there is possibility to acquire two or more 

languages and that educational attainment may be achieved through one, two or more languages the same 

way. The academic performance may be negatively affected if there is not enough motivation from the 

school and family to develop both languages or if there is pressure to replace the first language with the 

second.  

Finally, the CUP Model can be summarized through the linguistic interdependence principle 

which states that: “To the extent that instruction in Lx is effective in promoting proficiency in Lx, transfer 
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of this proficiency to Ly will occur provided there is adequate exposure to Ly (either in school or in the 

environment) and adequate motivation to learn Ly (Cummins, 1994 p.19).  

2.4 The Thresholds Theory 
As Baker (2011) states, Cummins (1976) and Toukomaa and Skutnabb-Kangas (1977) were the 

first that developed the Thresholds Theory that basically explains the relationship between cognition and 

bilingualism and refers to those who have a certain level of foundation and competence in the two 

languages. The picture below is provided in order to easily understand the analysis of this theory. 

 

Figure 3. Thresholds Theory1  

Thresholds theory is basically explained by a picture of a house divided into three floors. Two thresholds 

are those that separate the floors. These thresholds are actually levels of competence and each level has 

consequences for a child (Baker, 2011). The level below the first threshold represents those who are 

limited bilinguals meaning their proficiency in both languages is limited or inadequate for their age. The 

consequences for a child at this point may only be negative since he/she cannot deal with neither of the 

two languages. In the middle floor, there are those who have developed an age-appropriate proficiency in 

one of the two languages while competence in the other one remains limited. These children, who are 

partly bilinguals, may have some positive differences in cognition but not significant ones since they have 

not fully developed their proficiency in both languages. At the top level, there are those called balanced 

bilinguals who have age-appropriate competence in both languages. This means that they have many 

                                                           
1 bilingualed.weebly.com 
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chances to experience the positive effects of bilingualism. Of course, the advantages of bilingualism 

depend on many factors, such as motivation, pressure from the environment of the child and levels of 

stress (ibid).  

 

2.4.1 BICS and CALP 
 

Thresholds theory is followed by extended theories that examine the relationship of a bilingual’s 

two languages and moreover, a distinction is being made between two kinds of bilingual proficiency, the 

conversational and the academic one. Cummins (1994) names it basic interpersonal communicative skills 

(BICS) and cognitive academic language proficiency (CALP) which basically refers to the way meaning 

is communicated either through contextual or cognitive cues. The figure below depicts this distinction. 

 

Figure 4. BICS and CALP2  

To begin with, this framework is constituted of two continua, the two extremes of the horizontal 

continuum (context-embedded and context-reduced) refer to the level of contextual support is needed in 

order to communicate meaning (Cummins, 1994). In the context-embedded case, meaning is transferred 

by lots of interpersonal cues, such as gestures, facial expression, feedback and change in intonation during 

speech. In the context-reduced situation, an adequate level of competence and knowledge of the language 

is required in order to communicate meaning. Moreover, the vertical continuum consists of cognitively 

demanding and cognitively undemanding tasks. The first one refers to activities where the cognitive 

involvement which is required to complete an activity is little since the linguistic tools that need to be 

                                                           
2 wordpress.com 
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used have been automatized while in the second case, the tasks require higher cognitive involvement 

(ibid). Furthermore, another distinction that is made is among the quadrants I-IV; a person with little 

fluency belongs to quadrant I, which means that basic interpersonal communication is context embedded 

whereas language competence which is advanced belongs to quadrant IV (Baker, 2011). The quadrants II 

and III are middle phases of development of an individual’s linguistic competence.  

As Baker (2011) quotes, Cummins (2000a, 2000b) has divided CALP into three parts; cognitive, 

academic and language. In terms of cognitive, he supports that cognitive involvement could be 

challenging depending on the thinking skills required, such as evaluation, inferring and classifying. As for 

academic, Cummins indicated that curriculum content and language instruction should promote the 

acquisition of language regarding academic areas and finally, language should trigger critical awareness 

and be developed in both linguistic and sociopolitical-cultural context (Baker, 2011).  

Additionally, BICS/CALP distinction is used as pedagogical model. As Baker (2011) quotes, 

Cummins’s ideas are important because they relate directly to creating "instructional and learning 

environments that maximize the language and literacy development of socially marginalized students" 

(Cummins, 2008a p.81 in Baker, 2011 p.175). As far as curriculum tasks are concerned, the teacher 

should take into consideration various points; the tasks should be relevant to the students' linguistic skills 

so they will feel comfortable. Moreover, they should be meaningful, either context-embedded or context-

reduced, depending on the amount of teacher's assistance and visual/acoustic aids. It is also crucial to take 

into consideration the students' background, culture and education. If we return to the four quadrants, the 

activities that may correspond to each one, will be everyday discussions (talking about the weather, 

introducing to someone etc.), story-telling and use of physical objects for the first quadrant, memorizing 

songs, listening to poems and discussing about movies for the second, summarizing, problem-solving and 

role play for the third and finally, reflections, argumentative discussions and evaluating for the fourth 

quadrant (Baker, 2011). 

2.5 The Natural Approach Theory 
 

The Natural Approach theory was introduced by Stephen Krashen and Tracy Terrell in 1997 in an 

attempt to develop a teaching approach that integrates the principles of the "naturalistic" character in 

researches of SLA. They aimed to identify the Natural Approach with the traditional approaches to 

language teaching and by "traditional" they mean the "use of language in communicative situations 

without recourse to the native language" (Richards and Rodgers, 2001 p.178). Krashen and Terrell place 
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the Natural Approach to the category of communicative approaches claiming that communication is the 

primary function of language and that acquisition takes place when learners understand the meaning in 

the target language. This approach is further developed by Krashen's language acquisition theory which 

consists of five principles/hypotheses.  

The acquisition/learning hypothesis supports that language competence in L2 may be developed 

through different ways and for this reason Krashen separates acquisition from learning. He claims that 

acquisition is the natural way of learning which means that learners of the L2 learn unconsciously, such as 

in the process of L1 acquisition whereas learning is the conscious development of the language through 

the learning of grammatical and syntactic rules and it is directly connected to formal teaching (Krashen, 

1982).  

The Monitor hypothesis claims that the brain recalls learned knowledge which functions as a 

monitor/editor that corrects or checks the linguistic output during the process of L2 acquisition. However, 

there are three conditions that may impede the proper function of the monitor. Those are; time, which 

needs to be adequate so that the learner has the space to select and apply the learned rule, focus on form, 

which means that the learner should focus on the form of the output, and knowledge of the rules which 

need to be simple and not complex for the better reaction of the monitor (ibid). 

The Natural Order hypothesis supports that grammatical rules are acquired in a specific order, 

meaning that some grammatical morphemes are acquired earlier than others. For instance, the morpheme 

-s in the third person of Simple Present is acquired later than the -s in plural (ibid). 

The Input Hypothesis as Richards and Rodgers (2001) quote, is explained by Krashen and Terrell 

(1983) arguing that 

"An acquirer can move from a stage I (where I is the acquirer's level of competence) to stage I+1 (where 

I+1 is the stage immediately following I) by understanding language containing I+1" (Krashen and 

Terrell, 1983 p.32 in Richards and Rodgers, 2001 p.182). 

In other words, this hypothesis basically focuses on acquisition rather than learning and it 

supports that fluency emerges during time after the learner has been exposed to an adequate amount of 

comprehensible input, such as simpler phrases or use of simplified speech (repetition, lower pace of 

speech) to the learner of the L2 (Krashen, 1982).   



20 
 

Finally, the Affective Filter hypothesis claims that the psychological state of the learner can 

function as a filter which either allows or blocks the input. Three variables that are highly related to SLA 

are; motivation, self-confidence and low anxiety can positively affect L2 acquisition (ibid).  

In addition, the Natural Approach is primarily developed to meet several goals related to teaching 

strategies and as it is mentioned earlier, it focuses mostly on communication. Therefore, its main goals 

are; development of basic personal communication skills and academic learning skills in both oral and 

written (Richards and Rodgers, 2001). These goals may be implemented through different ways since the 

linguistic needs and skills of every student vary.  

Additionally, the learner's role during the process of SLA through the Natural Approach is 

divided into three parts. The first one is the pre-production stage where the learner does not have to 

respond to the target language. The second part is the early-production stage where learners use L2 within 

simple tasks, such as giving short answers or filling gaps and the last stage is the speech-emergent one 

where students participate more actively and use the target language in more advanced activities, such as 

expressing personal opinions (ibid). Finally, the teacher's role is to provide comprehensible input and 

create a friendly atmosphere in the classroom and selection of various activities that aim to interaction and 

the existence of a low affective filter for students. 

2.6 The Socio-Cultural Theory 
 

The socio-cultural theory of cognitive development was introduced by Lev Vygotsky in 1934 and 

even though his early death left many parts of the theory incomplete, he has already set the ground for 

further research. Hence, the socio-cultural theory is “revived” in more contemporary texts of the 70’s and 

on, when many of his texts were translated. Further research led to extensions, refinements and 

elaborations of the initial theory. It basically focuses on the interaction of individuals during the process 

of language acquisition. His theory has also influenced research on second language acquisition. In 

contrast to other theories of cognitive development, the socio-cultural theory sees language acquisition as 

being primarily affected by a more competent individual and then being integrated as a cognitive skill in a 

child's brain. In other words, the first stage of learning is inter-mental and thus, it is based on 

interpersonal and social relations (Psaltou-Joycey, 2010). Therefore, the language is at first in a form of 

private speech which means that the learners have to express it orally to other individuals or to 

themselves. In a later stage, this inter-mental learning becomes intra-mental and the private speech 
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becomes inner-speech and as a result the learners may be able to create inner thoughts without having to 

express them outwards (ibid).  

Moreover, the central focus of this theory is the Zone of Proximal Development (ZPD) which 

focuses on the role that a more competent individual plays in a child's development. This individual helps 

the child through the process of scaffolding; collaborative tasks to create critical thinking, be able to solve 

problems, make decisions and evaluate (ibid). Since the theory has highly influenced SLA in terms of 

classroom learning strategies, it is essential to analyze it in greater depth.  

First of all, the definition on ZPD according to Vygotksy (1986) as quoted by Kozulin et al. 

(2003) is "the distance between the actual developmental level as determined by independent problem 

solving and the level of potential development as determined through problem solving under adult 

guidance or in collaboration with more capable peers (Vygotsky, 1978 p.86 in Kozulin et al., 2003 p.39). 

Vygotsky created the ZPD as a theory that interprets how intellectual capabilities are developed and in 

particular how specific subject matter instruction affects the psychological development of a child 

(Kozulin et al., 2003).  

There are three main aspects that lead to a common interpretation of the Zone of Proximal Development. 

The first one is the generality assumption which is related to the capability of a person to perform a 

number of tasks but in collaboration to another person he/she is able to perform a larger amount of tasks. 

The tasks are used as indicators in connection to the level of development and any kind of tasks can be 

relevant to the ZPD as long as it involves some kind of practice or understanding of a topic (ibid). The 

second aspect is assistance assumption which refers to learning through the help of a more competent 

person (adult/teacher) and how this person can positively affect the child's development. Finally, the third 

aspect is the potential assumption where the learner has a property of the language and he/she is able to 

perform on their own (ibid). To sum up, as it is argued, the Zone of Proximal Development aims to 

facilitate learning, at first through assistance and finally, through the learners' independent capabilities.  

2.7 Structural-Functional and 

Conflict Theory 
 

Both the structural-functional and conflict theories are highly related to studies about educational 

systems and bilingual education, although their principles present different purposes and points of view.  
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The first one can be best represented through the paradigm of the U.S.A. [United States of 

America] in terms of its regulation about BE [Bilingual Education]. After the BE Act of 1968, the 

government decided to take some measures in order to balance the high percentage of inequity within 

society. Thence, it has been decided that they will provide equal educational opportunity for all children 

and moreover, provision of bilingual education programs aiming to the English proficiency of children 

that at that time had limited language skills (Paulston, 1982). These measures are supposed to be 

established in order to enhance the social equilibrium through educational organizations. The purpose of 

that could be interpreted in two ways, the first one is that it aims to provide everyone linguistic 

capabilities through the gradual transfer of the native to the English language and the second which stems 

from the first is that it aims to the harmonization of the dominant values in the society and thus, to the 

assimilation of every individual with different background to the mainstream norms, either cultural or 

economic (ibid). Therefore, the structural-functional theory sees the accomplishment of equity through 

the equalization of any kind of diversity within society. 

On the other hand, the conflict theory embraces a different kind of approach to diversity and inequality 

into society. 

To begin with, conflict theory may refer to socio-economic conflict, value conflict and 

institutional conflict (ibid). Inequality in society is not seen as a result of school failure caused by 

individuals but as a structured inequity in terms of economic and social opportunities. Moreover, as far as 

BE is concerned, this theory supports that there is always a struggle for power among the different 

societal groups into society and that every group has a different perspective of what is "good academic 

performance" according to their own interests and needs and this leads to conflicts.  

Power relations in a society are a natural outcome of the coexistence of different societal groups. 

According to Cummins (1994) the power relations can be either coercive or collaborative. In the first 

case, there is the dominant group which exercises power to the subordinate one and as a result the first 

group is defined as superior and the latter as inferior. As for collaborative relations of power, the power is 

not something absolute but it transforms through interpersonal relations and interaction of different 

groups. Moreover, this kind of power relation is mostly additive and not subtractive (Cummins, 1994).  

In addition, this framework of relations will be further analyzed in terms of bilingual education. 

According to Cummins' framework, the first model (coercive) is related to an assimilationist orientation 

of pedagogy. The cultural/linguistic incorporation is subtractive, the community participation is 

exclusionary, the pedagogical principles follow a "banking" model and assessment is legitimized (ibid). 

In other words, in a bilingual classroom teachers do not take into consideration the different cultural 
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backgrounds and knowledge of students but in contrast, they try to impose their learning strategies 

according to their own experiences and point of view. As a consequence, these students cannot 

correspond to these demands and this tends to be attributed to a cognitive incompetence due to the two 

languages in the brain. As for community participation, educators with an exclusionary orientation tend to 

exclude parents of minority students and as a result, they create a spirit of exclusion in the school 

community and in society which passes onto the students too and prevents the smooth incorporation into 

the society. The "banking" model that is mentioned above actually refers to the transformation of students 

into passive learners through attempting to transfer knowledge or skills into the students’ memory bank 

that are not yet ready or mature enough to accept them. The main disadvantages of this model is that "it 

reinforces the cultural ambivalence of subordinated group students by providing no opportunity for 

students to express and share their experience with peers and teachers: in other words, students are 

silenced or rendered "voiceless" in the classroom (Giroux, 1991 in Cummins, 1994 p.37). Finally, 

assessment in a coercive orientation model has a role of "locating the problems" of students which means 

that it may stigmatize them and takes a discriminatory character. This model can be connected to English 

submersion bilingual programs that have a subtractive character in the sense that they suppress student's 

L1, they place minority students in "special" classes until they reach an "adequate" level of L2, they use 

standardized tests that are not harmonized to the students' knowledge and the whole content of the 

curriculum reflects only the needs of the majority groups (Cummins, 1994). 

On the contrary, a collaborative notion of power and an intercultural orientation model of 

pedagogy sees cultural incorporation as additive, supports a participatory community, a transformative 

pedagogy and an advocate role of assessment (ibid). This model promotes collaborative learning activities 

that incorporates and reflects every cultural background and that is supposed to be one of the most 

important factors for academic success. Moreover, it encourages interaction and participation of students 

to the learning process by expressing their beliefs and concerns. The basic philosophy is the notion of 

acceptance and trust and the transformative character of pedagogy promotes students' critical thinking and 

dialogue. Finally, in terms of assessment, educators and teachers should be advocates of students of 

minority groups that take into consideration the pressure that these students deal with due to societal 

differences and be able to distinguish the actual learning difficulties.  

2.8 Knowledge societies 
 

A concept which is highly related to the future of languages and the preservation of them over 

ages is the concept of Knowledge Societies. The term was firstly introduced by Peter Palmer in 1969 and 
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it was further developed in various researches over the years along with the concept Education for All 

(United Nations Educational, Scientific and Cultural Organization [UNESCO], 2005). "Knowledge 

Societies are about capabilities to identify, produce, process, transform, disseminate and use information 

to build and apply knowledge for human development" (UNESCO, 2005 p.17). Its principles are related 

and in fact nurtured by the cultural diversities and promote the preservation of all local and indigenous 

languages along with the promotion of the learning of foreign languages for international communication; 

which presupposes that societies themselves should give that space.  

The difference between Knowledge Society and Information Society is that the first is primarily 

based on human rights and it is more inclusive than the concept of technology and connectivity (ibid). 

Moreover, the concept of Knowledge society emphasizes that there is not necessarily a contradiction 

between indigenous languages and lingua franca, since the first can serve as a medium of expressing 

notions and beliefs from the local life while the latter can serve as a medium for international 

communication. Within the framework of classrooms, the promotion of multilingualism is supposed to be 

the ideal way in order to preserve the identity of diverse knowledge and cultural systems. In addition, 

teaching is seen as serving the pursuit of a world-changing social mission that goes far beyond the 

traditional ways of teaching that are primarily based on specific teaching methods and standardized tests 

(Miller et al., 2009). Today's globalized world cannot include "right" and "wrong" methods of teaching 

but it should have a transparent approach in order to achieve a deeper cognitive, social and critical gain. 

2.9 Training of second/foreign 

language teachers 
 

The training and education of teachers and in this case, second language teachers, is one of the 

most crucial components for the provision of a quality education system. Second language practices are 

rapidly developing in today’s society and hence, teachers should continuously be updated and keep pace 

with the sociocultural and sociopolitical changes (Gearon, 2009). It is both society’s and individuals’ 

responsibility to ensure quality in second language teaching. Educational courses should be provided for 

teachers throughout their career in order to be always informed about changes and new methodological 

practices. Obviously, language teachers have been taught a foreign language but through different 

principles and methods. It is essential for them to realize the needs of todays’ foreign classes that will 

reflect the needs of tomorrow’s society. Cultivation of cultural awareness is another crucial component; 
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the educators of language teachers should not only cultivate the knowledge of civilization and culture but 

in combination with the cultivation of teachers’ ability “to develop students’ cultural sensitivities, 

including helping students to gain awareness of themselves and others as cultural beings” (Gearon, 2009 

p.200). The education of teachers cannot be reached only through theoretical approaches but an empirical 

stimulus is equally important in order for them to have the opportunity to apply the theory into an actual 

teaching environment.  

The above-mentioned arguments can be summarized into Velez Rendon’s framework of the development 

of knowledge base for language teachers that consists of six principles: 

1. “The acquisition of theoretical underpinnings of the profession and the necessary analytical and 

reflective skills to complete the connection between theory and practice and so [that teachers] 

develop their own theories. 

2. The exploration of novice teachers’ previous experiences as learners and the beliefs and attitudes 

they bring to their education program. 

3. The creation of meaningful, effective field experiences that also support the integration of theory 

and practice. 

4. The provision of a forum for novice teachers to share and discuss the outcomes of the field 

experiences. 

5. The use of action research projects encouraging teacher-initiated inquiry. 

6. The need for language teacher educators to re-think their roles and renew their practices.”  

(Velez-Rendon, 2002 pp.463-464 in Gearon, 2009 pp.200-201) 

2.10 Content and Language 

Integrated Learning 
 

Content and Language Integrated Learning [CLIL] in its current form was introduced in the early 

90’s. Even though various other practices of this kind of teaching took place over the past decades, this 

section will be occupied with its contemporary form. CLIL refers to educational contexts where another 

language than the students’ first language is being taught as a medium of instruction; Bilingual-teaching 

and Dual-Language are equivalent terms (Dalton-Puffer, 2007). This educational practice is mostly an 

outcome of demographic transitions over the past decades along with the pressure on educational 

organizations to provide pupils linguistic competence that will enable international communications.  
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CLIL includes a wide range of teaching strategies and methods but the core characteristic is that 

another language is used in classrooms other than those named “foreign language” classes. In other 

words, “language is neither the designated subject nor the content of interaction but the medium through 

which other content is transported” (Dalton-Puffer, 2007 p.3). The difference of CLIL to foreign language 

classrooms is that the latter refers to formal teaching (focus on grammatical and syntactical rules) whereas 

the first focuses on the actual acquisition of a language through communicative teaching (ibid). A 

challenging issue regarding this type of teaching is that the participation of learners in oral settings is 

poor. Proponents of this method argue that SLA is better developed outside classroom in actual stimuli 

whereas opponents support that classrooms themselves can be turned to stimuli that will enable students’ 

active participation and set the basis for further practice outside school. 

3. Background of the Study 
 

The following section is divided in two major parts; both parts deal specifically with the Swedish 

education background which is the main focus of this research. Hence, the author will indicate the general 

characteristics of the country in relation to education, the structure of the educational system as well as 

the values and goals of Swedish schools. The second part handles the role of English and other languages, 

presents the acts and language policies of the country, the aims and goals of BE in Sweden and presents 

the structure of bilingual programs applied to the schools of interest of this study (schools with bilingual 

profile).   

3.1 Sweden: The Swedish 

Education System 

 Sweden is one of the few countries that invest such high percentages of GDP on education, around 

6.3% while the OECD average is 5.7% and approximately 70% of education and municipal operation are 

financed by municipal taxes resulting in education being the largest department in municipal budgets, 

42% (Sweden.se, 2015). Over the past decade, expenditure and investment on education remained stable 

but still it is one of the highest in comparison to other OECD countries at USD 10 548 per student per 

year in all levels of education with a slight but stable increase through the years 2008-2011 due to 

students’ number decrease and currently being at USD 12 426 per student while the average of OECD is 
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USD 9 487 (Organization for Economic Co-operation and Development [OECD], 2014). In addition, 

lifelong learning is an important factor that Sweden aims to promote in all ages and in fact, the level of 

enrolment in lifelong learning education is approximately 66% for people among 24-64 years old in 

formal and non-formal (e.g. distance or open courses) education. Literacy levels and educational 

attainment is quite high in Sweden with less than 20% of adult population having below upper-secondary 

education and 18% with tertiary education. 86% among 15-19 years old are enrolled full-time or part-time 

from pre-school to post-compulsory education (OECD, 2005). Part-time education occurs when students 

desire to combine school with work after compulsory school and the percentage of part-timers is 12%, 

one of the highest percentages among OECD countries. However, according to PISA results in 2012, 

performance in the three core subjects, reading, mathematics and science, has decreased from a level 

around the average OECD level to a level below the OECD’s average (OECD, 2014). This decline is 

observed in all schools, both in public and private sectors, and in all students independently of nationality, 

social status and background. The difference is distinct between boys and girls though, where boys 

present a larger decline.  

As far as the education system is concerned, it is crucial to provide a historical background in order to 

comprehend the way it has developed over the years and its current structure. First and foremost, the 

Swedish educational system was constructed on the basis of a strong uniform and centralized society 

where schools were exclusively governed by the state and the culture was fairly closed (Hartman, 2007). 

The next step was still a centralized society but with a more pluralistic character. Additionally, due to 

high social mobility there was a gradual shift to diversification of the system. Since the expenses for the 

state to administer this international educational development were quite high, local communities 

obtained a greater independency in terms of the operation of the schools of each community which led to 

decentralization. 

  The teaching system constituted of two distinct parts from the Middle Age until World War II. 

Those were Läroverket, The Grammar School and Folkskolan, the popular education which is the 

Elementary School. Pre-schools have not been recognized as a sector that belongs to the common 

educational system until the 90’s (ibid). Moreover, in both types of schools the Church had strong impact. 

The Grammar School is related to the education of public officials and the system of the school developed 

from a focus on classical languages to scientific subjects in the 19th century with parallel increase to its 

status. Gradually, the school changed to a place only for sons of the wealthy along with increase in the 

educational level, due to introduction of new subjects, and more independency from the church. The 

Elementary School has deep roots stemming from the close relation to the Church that declared the 

knowledge of catechism by heart. After 1919 though, more attention was paid to mother tongue and 
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mathematics whereas religious instruction decreased (ibid). Grundskolan, the Compulsory School created 

by the merging of the above-mentioned schools and the idea was a common program for all students until 

at least the 6th grade. The first school curriculum for Compulsory Schools was named Lgr 62 and the main 

principles for teaching were Motivation, Activity, Concretion, Individualization and Cooperation (OECD, 

1980 in Hartman, 2007). Moreover, compulsory schooling increased from 6 to 9 years and after the 9th 

grade there was the right for study choices. Förskolan, the pre-school began operating as a distinct and 

private sector since authorities did not take responsibility for the caring of small children. However, after 

the 50’s many important initiatives took place in terms of childcare and around 1966, the state and local 

authorities decided to incorporate pre-schools as one of the core sectors of the educational system, 

although at first pre-schools were handled by social and not educational authorities (Hartman, 2007).  

Nowadays, the educational system has evolved in a high degree and its current state consists of förskolan 

or pre-school from 0-6 years old, grundskolan or compulsory school from 7-15 years old and 

gymnasieskolan or secondary school from 16-18 years old. Today almost all children are enrolled to pre-

school education and local communities are responsible to provide it to anyone that needs it. Swedish pre-

schools promote gender-awareness and tolerance to diversity from a very early age as well as individual 

autonomy and emphasis on playing as a means of students’ development and knowledge (Sweden.se, 

2015). Compulsory schooling is divided into elementary school (years 1-3), middle school (years 4-6) and 

junior high school (years 7-9). Moreover, it offers student care before and after school hours. Secondary 

school is optional but almost all students continue their studies after compulsory school. In order for 

students to get accepted into a national program, they should have passing grades in Swedish or Swedish 

as a Second Language, English and Mathematics and for vocational programs, they should pass five more 

subjects out of eight in total (ibid). Finally, in senior high school students are obliged to pass nine 

additional subjects out of twelve. As for higher education, Swedish universities include a variety of 

educational programs available for Bachelor, Master and PhD studies. Until 2010 higher education was 

free for every one independently of nationality but in 2011 tuition fees were introduced for students 

outside EU/EEA with the exception of Switzerland (ibid).  

Furthermore, the curriculum of compulsory school and pre-school class provided by Skolverket, the 

National Agency for Education, expresses a wide range of principles and values that every part of the 

school community must follow. According to the Education Act (2010:800), Swedish schools should 

promote democratic values and foster them to students in order to cultivate the intrinsic value of 

empathizing, respecting and tolerating differences between each other in terms of cultural background, 

religion, gender, sexual orientation and physical appearance (Skolverket, 2011). The internationalization 

of the Swedish educational system is a crucial aspect that demands the cultivation of cultural diversity 
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awareness and intolerance to discriminatory behaviors. Moreover, the school is responsible to introduce 

the meaning of knowledge and lifelong learning by emphasizing its importance across the whole period of 

schooling. Students should be taught to act as independent individuals by taking responsibilities and 

actively participating in planning and evaluation of the teaching. They should feel free to express their 

opinions or objections upon different issues and teachers should be open to new ideas and approaches 

always lining with the educational context and the philosophy of the school. This way, pupils prepare 

themselves for their future lives into society. Another crucial part of the Swedish schools’ philosophy is 

the promotion of recreational and group activities which will trigger students’ interest for discovering, 

constructing and creating as well as developing a spirit of collaborative work and sharing with others. 

However, the activities should follow the national goals and as a result, principals should take that into 

consideration and they are responsible to acquire an appropriate leadership strategy in order to provide the 

right guidelines to teachers (ibid). Principals and teachers should continuously cooperate with each other 

but also with the parents, pupils and local community. It is essential for the smooth operation of the 

school, to evaluate and assess the teaching methods in order to reach high levels of educational 

achievement. In conclusion, the table below, points out major milestones regarding the development of 

the educational system in the past decades (See Table 1). 

Table 1. Major educational reforms in Sweden3 

1842 Introduction of compulsory elementary 

school. 

1997 Provision of free lunches to compulsory 

schools according to the Swedish Education 

Act. 

1950 Increase of compulsory education to nine 

years 

1998 Pre-schools acquire their own 

curriculum. 

1962 Establishment of the first national 

curriculum 

1998 Possibility to attend kindergarten for 6 

years old. 

1966 Responsibility of the Ministry of 

Education for pre-schools 

2006 Introduction of The new Act Prohibiting 

Discrimination and Other Degrading 

Treatment of Children and School Students. 

                                                           
3 Sweden.se, 2015 
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1968 Special Service Education Act dictates 

all students independently of intellectual 

disabilities are entitled to education 

2012 New system of teachers’ education and 

reforms in student grading. 

1994 Changes in the curriculum in terms of 

teaching methods, teaching materials and 

educational responsibilities. 

2013 Official teachers’ certification for pre-

school and compulsory school teachers in 

permanent positions. 

 

3.2 Bilingualism and Bilingual 

Education in Sweden 

This section will make reference to the development of the linguistic hierarchy in Sweden, the current 

situation and language policies regarding the empowerment of Swedish and the development of English 

in order to provide a general background and outline the bi-multilingual character of the country. 

However, when it comes to schools and programs, the author will make reference only to independent and 

international schools with bilingual profile (Swedish-English) and especially compulsory schools, since 

this is the focus of the empirical research. There are numerous other issues related to language rights and 

multilingualism in Sweden that will not be covered in this paper because it will change direction and will 

not be relevant to the research that was already made.  

To begin with, since World Word II, Sweden has developed into a multicultural society characterized 

by intense diversification in terms of language and culture. The reason is two-fold; high percentage of 

immigration as well as spread of English in various domains in society, such as economy, business and 

education. As a result, Sweden began to establish regulations about the languages in the country and the 

concern about communication and mutual understanding became more apparent. Taking into 

consideration that Sweden offers free Swedish classes (Swedish for Immigrants and Swedish as a Second 

Language) while at the same time promotes competence in English and maintenance of mother tongue by 

providing native language instruction in schools, it could be stated that the primary aim of teaching is 

multilingualism or full-bilingualism. The goals are both short-term and long-term; production of 

functional bilingualism which means equal ability to speak and write in both languages and equal 

provision of education for every child within the school system that leads to academic achievement 
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respectively (Johannesson, 1975). Cultural preservation and cultivation of respect for each other’s 

background and mother-tongue are basic principles for the achievement of full and additive bilingualism. 

Even though Sweden has the will to be a society of social integration and of a high-quality educational 

system, its implementation is not so mild. Like every country, Sweden has to deal with challenges that 

will be analyzed throughout the paper.  

Furthermore, it is essential to make reference to more general points regarding the position of 

languages in Sweden and the respective language policies through the years that make an effort to ensure 

language balance in society and protection of the official national language of the country. The figure that 

follows presents the current linguistic hierarchy in Sweden starting from the most-spoken languages to the 

least-spoken ones (See Figure 5). 

 

Figure 5. Linguistic Hierarchy in Sweden4 

As it is obvious from the figure above, Swedish is unquestionably the official and dominant language of 

the country. Skolverket emphasizes its importance in terms of education and social integration of 

immigrants as quoted by Hult (2012); “A deep knowledge of Swedish culture and history as well as the 

Swedish language shall be strengthened through education in many school subjects (Skolverket, 1994 

pp.3-4 in Hult, 2012 p.242)” and “For pupils with mother tongue other than Swedish, the subject of 

Swedish as a second language is not only a way of mastering and developing language, but it also aims at 

providing a deeper understanding of life in Sweden, thereby enabling pupils to participate in Swedish 

ways of living and traditions (Skolverket, 2012d, “Aim of the Subject”, para.2 in Hult, 2012 pp.242-243).  

                                                           
4 Hult, 2012 p.242 
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On the other hand, as it is already mentioned, English continues to have a strong and increasing 

position in various domains of the Swedish society, such as business and education. The development of 

English within the educational system started from the introduction of English as a required school 

subject in 1849 followed by an educational commission in 1946 dictating “English for All”. At first, the 

aim was the teaching of formal aspects of the language (syntactic and grammatical rules) but over the 

years, English language teaching acquired a functional pedagogical approach through communicative 

teaching until nowadays, that English is becoming more and more popular even as a medium of 

instruction in schools (CLIL) not only for children whose parents originate from European countries or 

the U.S. but also for those who originate from Asia and Africa (Boyd and Huss, 2002). Linguistic 

competence in English is highly emphasized in Skolverket’s syllabus stating in particular that knowledge 

of the language that leads to the ability and confidence as well as desire to use English in different 

surroundings and situations, is the primary aim of teaching the subject. The major outcomes expected are:  

“1) Understanding of spoken and written English, and also the ability to interpret content. 

2) The ability to express oneself and communicate in English in speech and writing. 

3) The ability to use different language strategies in different contexts. 

4) The ability to adapt language to different purposes, recipients and situations. 

5) The ability to discuss and reflect on living conditions, social issues and cultural features in 

different contexts and parts of the world where English is used.” (Skolverket.se, 2015).  

Modern European and Scandinavian languages are important for international communication, further 

studies and travelling. Even though they are characterized as an essential tool for further opportunities, 

they are not equalized with the necessity of learning the English language. Modern languages are useful 

for international contacts but English is the strong indexical connection to the global scale and at the same 

time it serves social practices within Sweden which leads to the localization and globalization of the 

language (Hult, 2012). Thus, English is seen as a transcultural language while modern languages are 

thought to be important but not necessary.  

As for minority languages in Sweden, Swedish Finnish is the largest minority group in Sweden 

followed by Swedish Tornedalians and Sami. The latter though, were the first to settle in Sweden around 

1980 and moreover, the other two remaining groups are the Roma and the Jews (Boyd and Huss, 2002). 

Therefore, the minority languages are Finnish, Meänkieli, Sami, Romani and Yiddish respectively. 

Minority languages were not officially distinct from immigrant languages until 1999 when the European 
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Charter for Regional Minority Languages and the European Framework Convention for the Protection of 

National Minorities was ratified (Lindberg, 2007). In case of immigrant languages, a policy that was 

aiming to the achievement of full bilingualism was established in 1970 when the state obliged every 

municipality to provide home language instruction to every student with mother tongue other than 

Swedish. However, this policy deteriorated after the economic turn down of the 90’s and then on, more 

attention was paid on Swedish as a second language which was introduced as a school subject. Mother 

tongue instruction continued after the regular school hours but still it was apparently limited.  

The official investigation of the above-mentioned data was a result of an official report of the 

Swedish commission in 2000 that illustrated three major points; the increasingly strong position of 

English in an international level and therefore, in Sweden, the multilingual character of the country 

especially after the recognition of the five minority languages and the increased demands of society for 

linguistic competence in Swedish in both oral and written forms (Boyd and Huss, 2002). These results are 

taken into consideration into two policies that followed in 2005 and 2009 which are concerned with the 

position of Swedish in the country, the increasing dominance of English and the right of everyone to 

languages, either foreign or native. Mål i mun was the first draft action plan for the Swedish language 

followed by the official language policy bill of 2005 named Best Language-a concerted language policy 

for Sweden and dictated the following objectives;  

1. “Swedish is to be the main language of Sweden. 

2. Swedish is to be a complete language serving and uniting society. 

3. Public Swedish is to be cultivated, simple and comprehensible. 

4. Everyone is to have a right to language: to develop and learn Swedish, to develop and use 

their own mother tongue and national minority language, and to have the opportunity to 

learn foreign languages.” 

(Lindberg, 2007 pp.74) 

The language act of 2009 was actually a continuance of the afore-mentioned one dealing again with the 

protection of Swedish and the parallel promotion of linguistic diversity. Språklag or Language Law 

emphasizes that Swedish is the main language that should be used in all levels of society and moreover, 

public institutions are responsible for ensuring that Swedish and Swedish terminology are used and 

developed in all specialist areas (Sundberg, 2013).  

This special emphasis on protecting the Swedish language was primarily an outcome of the rise of 

English. In reality, this issue divided individual’s opinions with older people being more negative to the 
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rapid spread of English in society. English is not just a lingua franca but more specifically, it is a lingua 

economica (trade and commerce) and a lingua academica (education and research) (Hult, 2012). 

However, as it is argued by the authorities of the country, there is not necessarily a contradiction between 

Swedish and other languages since these policies serve that purpose; to “counterbalance the forces of 

globalization in order to ensure the vitality and viability of local cultures and languages” (Lindberg, 2007 

pp.75). In particular, the director of the Swedish Language Council points out that the language law is not 

trying to diminish the importance of English and recognizes the necessity of it. Thus, one of the aims is 

additive bilingualism (Sundberg, 2013).  

In addition, as it was mentioned earlier, reference will be made to independent schools or 

friskolor (free-schools) whose appearance in Sweden took place in the 90’s. Independent schools differ 

from the private schools in the sense that there are no fees for parents and there is public financial support 

in contrast to private ones. The criterion for students’ recruitment is not only vicinity, as in municipal 

schools where children are assigned primarily according to their place of residence but there are also other 

criteria, such as siblings in the school or the period a student applies for admission (Lindbom, 2010). The 

permission for opening an independent school has to be approved by Skolverket which is the responsible 

mechanism. According to statistics, the second half of the 90’s the number of both independent schools 

and students that attended it in compulsory school level has highly increased while the year 2008-2010, 

12% of the students was attending an independent school, again in compulsory level and 10% of schools 

were independent (Sweden.se, 2015). Currently, there are 4000 (25%) independent schools of the total 

number of schools, while 835 (17%) of those are compulsory (Friskolornas riksförbund.se, 2015). 

Additionally, children with foreign background comprise 21% of the total population of free-schools and 

mother tongue support is provided in 21% of the total number of these schools (Skolvalet.nu, 2015). 

Finally, they follow the National Curriculum with the exception to some international schools that follow 

the curriculum of other countries.  

International Schools constitute a varying accumulation of schools worldwide where typically the 

language or one of the languages of the school is English but there is also a wide range of other languages 

offered, such as German, French, Italian, Spanish etc. From a historical perspective, International Schools 

were an Anglo/American initiative that wished to create a school not necessarily portrayed by a 

multicultural character but one that addresses students who will experience a different environment in 

comparison to their former one, both educational and cultural. In other words, “international schools were 

initially conceived not explicitly as bilingual institutions, but as establishments which offered a particular 

educational and cultural model” (De Mejia, 2002 p.14) and high linguistic competence in the English 

language was the exclusive goal.  
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Over the years though, the idea of “international” developed and obtained a different view than 

the former one. Schools’ population became more diverse, especially due to high social mobility and 

demographic transitions. They can be classified into two categories; those which are monolinguals (one 

language of instruction) but include a wide range of nationalities and those that are bilingual which means 

that there are two languages of instruction and a multicultural surrounding (Baker, 2011). As for 

language, English is not necessarily students’ first language and it may vary. Furthermore, in many cases 

children may be trilingual; in school they may be taught English/Swedish but they have another mother 

tongue and therefore, they speak another language at home. In many cases, mother tongue support is 

provided for a few hours per week.  

Furthermore, Independent schools share some common characteristics but at the same time their 

educational objectives may vary in terms of methodology, school programs and teaching materials. As it 

is already mentioned, the paper will focus on schools with bilingual profile in primary school level and 

aiming to a broader understanding, the author will provide few examples of the educational objectives 

that some of these schools outline on their official websites. For instance, 

“Futuraskolan Stockholm is a bilingual school, which means that our students' lessons are carried out 

approximately 50% in English and 50% in Swedish. We also ensure that our teachers working in English 

and Swedish have their working language as their mother tongue.” 

Moreover, as quoted in the official page of the International English School “Command of the English 

language – Up to 50 per cent of teaching is in English, mainly performed by native English-speaking 

teachers. IES promotes full bilingualism – skills in the Swedish language are fully upheld as well as in 

English.” 

The English School similarly mentions that “We apply a pedagogy that leads to bilingualism in English 

and Swedish. It is a teaching model where Swedish and English develop in parallel. Both languages are 

used as teaching languages in addition to those taught as subjects. There is no requirement that the child 

be able to speak English before starting school.”  

Another example is the Bilingual Montessori School of Lund which states that “The school follows the 

Swedish curriculum and although much of the core subject teaching is delivered in Swedish, the 

immersion method is utilized so that learning support takes place in French and English. The goal is that 

the children learn to function and then flourish in a multilingual environment. The school body is 

currently comprised of children speaking languages from across the globe. A further 20 languages are 

taught as part of ‘mother tongue’ language instruction”  

http://www.futuraskolan.se/school/stockholm-stockholm/
http://engelska.se/en/what-we-do
http://englishschool.se/
http://www.bmsl.se/Om%20BMSL/om_bmsl_eng.htm
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The afore-mentioned examples clearly support a model of additive bilingualism. Indeed, there are other 

types of programs with a different character that use the native language as a bridge for the development 

of the national one where the model is more of a transitional character. Nevertheless, this research focuses 

on two types of the so-called strong forms of bilingual education and thus, analysis will be made to two 

programs, Immersion and Dual Language. 

Immersion programs originate from Canada in behalf of some Anglophone parents’ initiative 

living in Montreal, a primarily French-speaking area, who realized that in case their children grew up as 

bilinguals, they would be able to relish a vast amount of assets both socially and financially in the near 

future (De Mejia, 2002). Thereupon, they persuaded the school’s administration to create an experimental 

kindergarten classroom that will entail two languages of instruction, French and English. The central 

goals for students were to become competent in both languages, to embrace the culture of both French-

speaking and English-speaking Canadians and to be able to achieve adequate levels of academic 

performance. 

The initial model of immersion had fruitful results and thus, it was adopted as an educational 

strategy worldwide and in Sweden as well, not only for pre-schools but in primary and secondary level 

too. This contributed to the development and enrichment of the first model. There are schools in Sweden 

that follow this program but its structure usually differs from one school to the other. Thence, the current 

structure of immersion is not solid but it can take different dimensions depending on many factors, such 

as the age a child starts the program or the time that is allotted and thus, it contains both core and variable 

features (Baker, 2011). With reference to core features, the immersion (target) language is the language of 

instruction and the curriculum is the same as that of the local first language curriculum. Moreover, the 

school promotes the preservation and enrichment of all languages of children and the level of competence 

in the immersion language is equal for all students when entering school. Finally, all teachers are 

supposed to be bilinguals and everyone within the school community should appreciate and embrace the 

cultural background of the diverse language communities that exist in the school (De Mejia, 2002). As it 

is mentioned above, immersion can be categorized into early, middle and late immersion depending on 

the age that somebody begins the program. Thence, early immersion starts at infant level, middle 

immersion around 9-10 years old and late immersion at secondary level (Baker, 2011). A similar 

classification can be applied in terms of time allocation; total immersion includes 100% of exposure in the 

immersion (second) language with gradual decrease to 80% after two/three years and resulting in 50% 

throughout junior schooling while partial immersion contains approximately 50% of immersion during 

the whole junior schooling (ibid).  
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In addition, the other program that resides in the strong forms of bilingual education is the Two 

Way or Dual Language. The basic notion of the particular program is balance between the two languages. 

The major goals of this program are the integration of all students independently of their cultural 

background and the cultivation of intercultural understanding and appreciation of each other’s culture. 

The common framework of Dual Language is for the students to achieve high levels of proficiency in the 

two languages, age appropriate reading and writing skills as well as bilingual school ethos and positive 

inter-cultural attitude (Christian, 1994). Unity of the different groups and enrichment of linguistic 

competence in more than one language are central ideas in Dual Language programs.  

Certain variables are observed in terms of the implementation of the program. The features of it 

depend on local policies, types of schools and strategies regarding students’ enrolment for example. Some 

schools include additional aides in the classroom, who may serve as translators in case students have 

difficulties in understanding and they may offer special resources, such as target language reference 

books or summer lessons (ibid). Moreover, schools may enroll students according to vicinity or they may 

recruit them from the wider district as well. In terms of language allocation, Dual Language programs 

compartmentalize the two languages but this may vary depending on the strategy of each school. The 

Model of Differential Maintenance is applied when languages are separated by content area, which means 

that some subjects, such as social studies and history are taught in the national language (Swedish) and 

music and art in the other (English) (Johannesson, 1975). Furthermore, time is another variable that may 

affect language allocation which is called Dual Medium Equal Maintenance Model; the teaching of each 

language in alternate days or dedication of half of the school day to one language and the rest of the day 

to the other one. The language the teachers speak to students is another factor that differs; for instance, a 

teacher may speak Swedish to students and the other English, either in different or in the same class 

hours. Finally, educational organizations follow diverse methods concerning student integration. There 

are cases where students attend all subjects in the same classroom for the whole day since educators 

believe that this technique does not marginalize or stigmatize students whereas other schools choose to 

separate groups according to their native language for some hours per week in special classes, either for 

mother tongue instruction or for enhancing the second language supporting that through this method 

students feel more comfortable to express themselves in a group with equal linguistic competence 

(Christian, 1994).  

Of course, schools may also combine all or part of the above mentioned strategies which leads to 

the conclusion that educational programs share some core characteristics but every school normally 

adjusts them to its educational philosophy and the cultural background of the school community in order 

to create an intimate atmosphere for students and teachers. 
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The figure that follows below summarizes models of bilingual education along with their aims that were 

practiced or continue to be practiced over the years since it is essential to provide an overview (See Figure 

6).  

 

 

 

 

Figure 6. Models of Bilingual Education5 

 

Finally, the last topic that will be presented in this section is teacher training in Sweden and in 

particular language teachers training. This issue constitutes a problematic area not only in Sweden but in 

many other countries. First and foremost, teacher training programs for home language teachers in 

Sweden were initiated in 1977. These programs had two-year duration and although many teachers that 

were already employed had training from their home countries, it proved that it was not adequate in order 

to cope with the demands of education in Sweden (Hyltenstam and Arnberg, 1988). However, the home 

language teacher workforce comprised of 4000 teachers in 1981. As far as teachers of Swedish as a 

second language are concerned, full training programs began in 1983 and the major goal was to supply 

them to primary and secondary schools. Moreover, there were 750 teachers of Swedish as a second 

language in 1983. Apart from the training program, university courses began to be provided from then on 

for this purpose.  

Nevertheless, various problematic areas are pointed out that most of them exist until today. Those are, 

limited availability of qualified language teachers in certain regions of the country, lack of training of 

numerous teachers already employed and not updated educational programs (ibid). There is also need for 

better planning for the number of teachers needed and inclusion of a multicultural component in the 

education of all teachers. The basic principles for teacher training in multicultural contexts are already 

pointed out in the conceptual framework. A recent measure concerned with the qualification and training 

of teachers in Sweden was introduced in 2011by the Swedish Parliament and an attempt of its application 

began in 2013. In particular, this reform introduces teacher certification (lärarlegitimation) in order to 

                                                           
5 Baker, 2011 
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improve the quality of educational organizations. “To qualify to teach at a school a teacher will need 

certification with a specialization in the type of teaching concerned. A teacher's certificate clearly shows 

in which types of school, which subjects and which years he or she is qualified to teach. The National 

Agency for Education determines that a teacher is qualified on the basis of the teacher's education… Only 

certified teachers will be eligible for permanent employment. Exemptions will only be allowed if there is 

a shortage of qualified teachers or preschool teachers or on exceptional grounds” (Skolverket.se, 2015).  

In conclusion, the analysis of this chapter displays the strong position of multilingualism and 

multiculturalism in Sweden and the efforts of the country to counterbalance all the different elements that 

every cultural group brings with them in order to ensure both the recognition and power of the Swedish 

language and the integration of other cultural groups along with the preservation and enrichment of their 

language, beliefs and traditions. Moreover, Sweden aims to maintain and develop its international 

contacts within a globalized world and thereupon, it highly promotes proficiency in the English language 

for better opportunities in education and employment as well as intercultural communication. The 

examples mentioned above regarding the philosophy of some schools with bilingual profiles are some of 

the numerous organizations in Sweden that promote this kind of bilingualism between Swedish and 

English and enrichment of all the languages of children as well. It is extensively highlighted by the 

Swedish language policies, that every child should have the right to languages, national, second and 

foreign languages. In many cases, in a bilingual school students learn Swedish since it is the national 

language of the country and it is necessary for integration and inclusion as citizens of this society, English 

since it is supposed to be the second language of the country used in numerous domains and their mother 

tongue through supportive teaching for few hours a week. Therefore, full bilingualism and maintenance in 

the home language is one of the major goals of many educational organizations and a reflection of the 

principles that the Swedish society supports. 

Nevertheless, Sweden has to deal with many challenges in order to reach this point successfully 

in every area of the country. As it is already mentioned, one of the main issues is teacher training for 

which many efforts take place for the improvement of the problem. Teachers influence students in a big 

part of their lives and at some point they shape their beliefs and behavior. Therefore, the school 

community has to be a place that produces students with sociocultural awareness and respect for the 

different. These students who will be citizens of the society will be able to foster and promote integration, 

international communication and not xenophobic behaviors. Obviously, the cultivation of social identity 

and academic achievement starts from the first years of schooling and therefore, the proper function of 

schools that includes a workforce of qualified and trained teachers is more than necessary; a major 

challenge that has to be seriously taken into consideration. 
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4.Methodological Framework 
 

First and foremost, the particular empirical research is a comparative case-study approached with 

a qualitative method through semi-structured interviews to teachers and administrators that aims to 

examine the application and implementation of bilingual programs into two independent compulsory 

schools in Stockholm with bilingual profile. The focus on particular cases serves to get an intuition of the 

way the theory and the educational goals and acts of Swedish official mechanisms are reflected into real 

contexts. In addition, the focus on individuals (teachers) will provide a more detailed view of teaching 

styles and personal reflections within the framework of a bilingual classroom. 

4.1 Research Strategy and Design 

This study belongs to the category of social research which denotes a relation to social scientific 

fields and theoretical and academic aspiration (Bryman, 2012). Social research consists of numerous 

aspects that contribute to the conduction of it which have been taken into consideration in this research as 

well. Those influences are depicted in the figure below (See Figure 7):  

 

                                                                                                                                  

 

 

Figure 7. Influential aspects on social research6 

With reference to values, special attention was paid on avoiding bias during planning the questions 

(avoidance of leading questions) and conducting the interviews. As for theory, an effort was made to 

select a theoretical and conceptual framework that is completely relevant to the empirical study. As 

regards practical considerations, the selection of the method (qualitative) was made upon the view that it 

is the most suitable depending on the nature of the research questions. In addition, the study begins with a 

                                                           
6 Bryman, 2012 p.39 
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broad approach (theory) and later it focuses on particular cases (schools) and individuals. The aim is not 

the generation of a new theory but the analysis of the way the teachers adopt to these theories and thus, it 

could be seen from a deductive point of view. However, the terms deductive and inductive are not 

absolute and the first may affect the latter or vice versa. Similarly, this research contains both elements 

since the analysis of the theory facilitated the comprehension of teachers’ methods and perceptions and 

the empirical study facilitated the finer comprehension of the theoretical framework. The epistemological 

and ontological considerations are related to the ideas of interpretivism and constructionism respectively. 

The first refers to the “distinctiveness of humans as against the natural order” and “it is predicated upon 

the view that a strategy is required that respects the differences between people and the objects of social 

sciences” (Bryman, 2012 p.27) while the latter is concerned with the view that “social constructions built 

up from the perceptions and actions of social actors” (Bryman, 2012 p.32). These ideas justify a certain 

level of subjectivity in the research since it perceives human actions as the fundamental factor which 

affects the development of human relations, beliefs and organizations and thus, it focuses on individuals’ 

reflections upon the topic of interest. In addition, the research method selected (qualitative) places great 

emphasis on individuals’ own interpretations. External validity and generalizability may be an outcome 

taking into consideration that added data and further research will be conducted but this is not the goal of 

this research (ibid). The following picture illustrates the basic steps of the study (See Figure 8):                                                                                                                               

    

 

 

 

Furthermore, the type of semi-structured interviews is selected primarily because of the flexibility they 

offer, since the interviewer is allowed to change the initial order of questions and the emphasis on 

interviewees’ point of view. The researcher considered essential neither to limit interviewees’ answers nor 

to follow a strict structure in order to gain more insightful answers. The possibility to change the order of 
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responses about their personal experiences and beliefs upon their profession and working environment 

which was the main goal of the interview.  
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Figure 8. Outline of the basic steps of the research 
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In terms of case-study, the focus on single cases is problematic when researchers aim to 

generalizability. In the specific study though, this would be a pleasant outcome but not the aim. The major 

goal is focus on particular cases (schools and teachers) that reflect actual contexts. Its comparative design 

assists the smoother comprehension of social phenomena since two meaningfully contrasting cases are 

compared (ibid). An analysis of the models upon which the comparative case-study is based on and 

special reference to the comparative aspect will follow in the analytical framework of this section.  

4.2Sampling 

To begin with, before reaching the final sampling of this study, the researcher contacted a range of 

schools after searching for those that defined themselves as bilingual. The contacts were made via email 

where the researcher described and briefly outlined the aims and objectives of the research. Two out of 

ten schools that were contacted accepted to participate. The meetings were directly arranged with both 

schools without a preliminary meeting taking place. Thence, the final sampling of the research consists of 

two independent compulsory schools with bilingual profile and in the paper they will be named as School 

A and School B in order to keep the anonymity requested. The main characteristics of the sample are 

illustrated in the table below followed by a supplementary analysis (See Table 2). 

Table 2. Basic characteristics of the sampling. 

School A School B 

Stockholm area Suburban area (near Stockholm City) 

Purposive sampling Probability sampling 

Participants: 

4 teachers 1 administrator 

Participants: 

3 teachers 1 administator 

                                                                       

The selection of School A was purposive both in terms of location and school. Since it is located in a very 

central area of Stockholm, it is easily accessible and moreover, the researcher had already some 

information about its bilingual profile and was in prior interested in further examination. Having the 

opportunity to conduct research in a pre-selected school, “places the investigation’s research questions at 
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the forefront of sampling considerations” (Bryman, 2012 p.417). School B was probability sampling in 

the sense that the researcher had no further information and details about this organization but it was 

contacted since it defined itself as acquiring a bilingual profile. In addition, although the bilingual 

methodology is similar between them, certain variables are observed after the visit in both schools and 

conduction of the interviews. Further reference to contrasting and comparable elements will follow in the 

next chapter. 

As far as participants are concerned, the teachers who were interested in participating were four 

in School A and three in School B and all of them were teaching in bilingual classrooms. Even though the 

amount of participants is small, this kind of sampling gave the researcher the opportunity to examine 

more in-depth teachers’ own reflections and outline differences not only between the two schools but 

among individuals and differences in teaching styles as well. The interview questions were related to 

teaching methods, training, cooperation and personal reflections whereas questions for administrators 

focused on more general topics. Although the initial plan was to interview principals, my contact person 

of each school brought me into contact with the administrators of the schools since principals were rather 

busy at that period. Nevertheless, administrators were equally suitable regarding the content of the 

questions and gave insightful responses about the function and philosophy of the schools in terms of 

bilingual education. 

In conclusion, it is essential to emphasize that the sample is extremely small to lead to to external 

validity and generalizability. The nature of this study though, is a “small microcosmic reflection” of a real 

context in two actual school communities which sets the basis for further research (Weil, 2013 pp.58). 

Before studying large amounts of samples, it is essential at conducting an in-depth research on certain 

cases in order to comprehend how people function, cooperate and are able to implement the policies 

dictated from official mechanisms during their daily routine as described by individuals’ own reflections.  

4.3Research instruments and Data 

Collection 

The type of research instrument used in this study is semi-structured interviews. As already 

mentioned, semi-structured interviews were selected since the nature of the research focuses on specific 

contexts and individuals. Another reason is its flexible character that allows some change in the order and 

development of questions and the use of open-ended questions enabled the fruitful and insightful 

responses given. 
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Furthermore, the questions to teachers were 20 and classified into four categories;  

1. Personal questions  

2. Questions about the school program 

3. Questions about organization and cooperation  

4. General questions about teachers’ personal opinions.  

The classification of questions assisted the process of data analysis in the sense that information was 

gathered in specific areas and even though there was some flexibility in the order of questions, this 

categorization did not change during the interview process. As for principals, the questions were five and 

focused on more administrative topics regarding the strategy and philosophy of the school and criteria for 

hiring teachers. Along with the interview questions, the interview guide provided outlined the aims and 

objectives of the research.   

Additionally, the literature review played an important role in the construction of the interview questions. 

In particular, the questions were mainly based on the following sources: 

1. Baker’s (2011) framework of bilingual programs and especially the strong forms of bilingual 

education. 

2. On Cummins’ (1994) theories regarding the relation of SLA and cognition. 

3. Velez-Rendon’s framework of foreign language teachers’ training. 

4. The existent contextual background regarding BE in Sweden.   

4.4Data processing and analysis 

To begin with, all the interviews were audio-recorded after the consent of the participants and they 

were transcribed afterwards. The transcription of interviews allows a more detailed examination of 

individuals’ responses and permits repeated examinations of their answers (Bryman, 2012). Moreover, the 

study is interested not only at what people say but also how the say it. Thus, the written form of the 

interviews contributed to the connection of responses to the categories of questions during data analysis. 

Furthermore, the transcriptions were divided into two pieces, one for School A and one for School B and 

participants are named Teacher 1A, 2A, 3A and 4A and Teacher 1B, 2B and 3B for schools A and B 

respectively in case of teachers. Administrators are named as Administrator A and Administrator B for 

schools A and B as well. These pseudonyms are given in order to keep the anonymity of schools and 

participants and to retain the principles of ethical values when conducting a research. 
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After the analysis of data of the empirical study, the next step is to connect the results to the 

theoretical and conceptual framework provided as well as the contextual background of the country in 

terms of bilingual education. The data of the empirical research bring certain issues onto surface and 

uncover potential problematic areas. The conclusions may serve as a basis for further research onto this 

field since this small sample may reflect a reality in many more school communities. 

4.5 Ethical considerations 

When conducting a social research, it is necessary to take into consideration several ethical issues and 

as it is pointed out by the Swedish Research Council on ethics (Vetenskapsrådet), these considerations 

basically entail questions concerning the relationship of researcher and ethics along with ethical 

considerations for the researcher and the purpose and implementation of the research (Vetenskapsrådet, 

2011). In this study, the collection and interpretation of data have been carefully implemented and the 

arguments expressed are as accurate and clear as possible. Indeed, when research is based on empirical 

material, the interpretation of data contains a level of subjectivity but the statements of the participants are 

truthfully given.  

The ethical considerations of the particular research take into account issues regarding professional 

integrity, relationship with participants, anonymity, privacy and confidentiality. In terms of professional 

integrity, the researcher takes the responsibility to transfer the findings of the empirical study truthfully 

and accurately. The relationship with participants always entails complications and risks especially in 

terms of a qualitative research where the relationship between researcher and participants is closer. 

However, the research conducted was based on members’ informed consent regarding the conduction of 

interview and research and moreover, any kind of deception was carefully avoided by providing an 

interview guide where the aims and objectives of the research were clearly outlined. Anonymity, privacy 

and confidentiality are three major principles which imply that the connection between findings and 

individuals is eliminated while the protection of information from unauthorized people is ensured along 

with respect of participants’ privacy (British Sociological Association, 2002). All of the above mentioned 

principles were emphasized when the researcher contacted schools via emails and before the interviews in 

both schools as well. Confidentiality and privacy in social research is outlined in every official report 

about research ethics and it is even emphasized in the Declaration of Helsinki in 2008 by stating that 

“Every precaution must be taken to protect the privacy of the research subjects and the confidentiality of 

their personal information and to minimize the impact of the study on their physical, mental and social 
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integrity” (Vetenskapsrådet, 2011 pp.69). For this reason, pseudonyms will be given to both schools and 

participants that were already pointed out previously. 

4.6 Analytical Framework 

In the last section of this chapter, it is essential to provide further explanation regarding the selection 

of a comparative case-study design. The author/researcher was inspired by three models within the field 

of education studies. Those are: 

1. Bray and Thomas’ cube 

2. Bereday’s model for undertaking comparative studies 

3. Lijphart’s scheme of comparative method and case study 

As far as Bray and Thomas’ cube is concerned, the basic idea of its creation was the empowerment of 

“the relationships of different fields within the wider domain of education studies” (Bray et al., 2007 

pp.8). The cube consists of three dimensions; geographical/locational level, non-locational demographic 

groups and aspects of education and society. Schools, other groups (teachers-administrators) and teaching 

methods are selected from each dimension respectively.  

Regarding Bereday’s model, the following picture depicts the order of the analysis that was followed in 

this study too (See Figure 9).  
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Figure 9. Bereday’s Model for Undertaking Comparative Studies7 

As it was already mentioned, the study focuses on comparison of schools and not countries as depicted in 

the picture; the logic of data analysis though, follows the steps I-IV. 

Finally, Lijphart’s scheme provides an interesting framework about case-studies and comparative 

methods and it argues that both case-studies and comparative methods benefit researches where time and 

resources are modest. In particular, Lijphart supports that “often, given the inevitable scarcity of time, 

energy and financial resources, the intensive comparative analysis of a few cases may be more promising 

than a more superficial analysis of many cases. In such a situation, the most fruitful approach would be to 

regard the comparative analysis as the first stage of research in which hypotheses are carefully formulated 

and the statistical analysis as a second stage, in which these hypotheses are tested in as large as possible” 

(Lijphart, 1971 pp.685 in Collier, 1993 pp.106).  

The last argument actually confirms the framework provided in the research method and design as well as 

sampling regarding the small size of the study which can stand though as basis for further study and 

research on this field. 

5. Findings 

This chapter will provide the findings of the empirical study through analysis of the contextual profile 

of schools; document analysis based on information of schools’ websites and statistics from Skolverket 

and municipalities’ official reports as well as data analysis of the interviews. At first, the contextual 

information from School A and B will contribute to an overview of the philosophy of each school. In 

addition, the findings of the interviews will be analyzed according to the four main topics/questions that 

were outlined in the methodological framework and will be pointed out in the particular section as well. 

Finally, a comparison and contrast in relation to schools’ differences and similarities in general and 

among teachers’ styles and opinions in particular will be handled.  

5.1 Contextual Profile of School A 

To begin with, School A was founded in 1993 and it is defined as the first school which attempted to 

teach the Swedish National Curriculum along with in-depth cultivation of English command to students. 

                                                           
7 Bray et al.,2007 pp.86 
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It is an independent school situated in Stockholm city and it comprises of a kindergarten section, 

compulsory school (grades 1-5) and a secondary school (grades 6-9). Moreover, it is not a part of a school 

chain and thus, it is completely independent. According to statistics from the website Stockholm.se, the 

school year 2013-14 there are 522 students, the students per teacher is 13.9% (approximately 26 students 

per class) and the percentage of students with high school eligibility is 98%. In addition, 51% of the 

teachers are qualified.   

As far as the bilingual profile of the school is concerned, it provides both Swedish and English 

language instruction, even though most students are Swedish speakers when entering the school or 

speakers of another language at home. In grade 1, 2.5 hours per week is dedicated to intensive training in 

Swedish-English and another 2.5 hours are dedicated to repetition and reinforcement through playing and 

recreational activities. In grade 2, half of the lessons are taught in English and in grades 3-6, math, science 

and social studies are taught in English along with provision of extra help for those who need it by 

bilingual resource teachers. In grades 7-9, Swedish Plus or Swedish as a Second Language is introduced.  

The aims of the school are based on three main principles: 

1. Language and Learning Goal 

2. Values Goal 

3. Multicultural Goal 

The goals as dictated in the school’s website are the following: “Each student should reach a level of 

language proficiency in Swedish as well as in English so that they can continue studying in either 

language after leaving our school”, “The school and its atmosphere is characterized by - and the students 

thereby led to internalize - the values of co-operation, consideration, respect, participation and 

responsibility” and “our multi-cultural environment contributes toward understanding and respect for 

different cultures and that our students feel unity in diversity”. 

5.2 Contextual Profile of School B 

First and foremost, School B was founded in 1998 as a Swedish school until 2010 when it started 

developing into an international-bilingual school by introducing a bilingual activity in kindergarten. Until 

2011, there were 50% of English speaking teachers in pre-school and over the years, the school acquired a 

bilingual profile in all levels (grades 1-9). It is located in a suburban area in northern Stockholm and it is a 

part of a school chain comprised of five schools in total; four in Stockholm and one in West Sweden. The 
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total number of students in all schools is 3500. According to statistics from Skolverket, the school year 

2012-13, there were 300 students and 30 educators in the particular school and moreover, the percentage 

of students per teacher was 13.7%. The percentage of qualified teachers is 60.2%. 

As for bilingual education, the school follows the immersion method between Swedish and English. 

In grades 3-5, there is an English speaking leisure educator and a bilingual teacher which serves both as a 

sports-teacher and pedagogue. In terms of educational goals, emphasis is placed on play through 

creativity, cultivation of self-awareness and respect to others. The goal of the school regarding bilingual 

education is for students to be “equipped for study and work in an international environment and develop 

effective bilingualism in English and Swedish while experiencing and creating international contacts 

through networks and exchange programs abroad”.  

The first differences identified are that School A is located in the city center whereas School B is located 

in a suburban area and moreover, School A is not part of a school chain as in the case of School B. In 

terms of similarities, both schools define themselves as bilingual and aim to full bilingualism. In addition, 

they consist of an international environment and they carry years of experience since they founded in 

1993 and 1998 respectively. 

5.3 Interview Findings 
 

To begin with, before proceeding to interview findings, it is essential to provide a framework related 

to the process of findings presentation. In chapter 4, it is already mentioned that interviews to teachers 

will be analyzed under four main categories; moreover, each category contains a number of relevant 

topics. The table below will serve as a guide for the finer comprehension of the data analysis (See Table 

3). The interviews to administrators provide an overview of the philosophy of the school and since there 

are just five questions asked, they are not classified into special categories. (For the exact questions to 

teachers and administrators see Appendices 1 and 2). 
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Table 3. Guide of findings analysis 

Background of 

teachers 

Description of the 

school program 

Organization and 

Cooperation 

General questions 

 Years of 

employment 

 Educational 

background 

 Position in the 

school 

 Language of 

instruction 

 School 

subjects 

 Mother-

tongue 

classes 

 In-service 

training 

 Lesson 

plans 

 Parent-

teacher 

relationship 

 Challenges in a 

bilingual and 

multicultural 

classroom 

 Benefits of 

receiving 

bilingual 

education 

 

5.3.1 Interview Findings: School A 
Background of teachers 

In terms of years of employment in the particular school and as a teacher in general, the numbers 

vary among interviewees. Teacher 1A is employed 1.5 in the school and 3 years in total. Teacher 2A 

is employed one term in the school and works 5 years as a teacher in general. Moreover, Teacher 3A 

is employed 3 years in School A and is employed in the teaching profession for 10 years. Finally, the 

last interviewee, Teacher 4A works in the school and as a teacher in general for 13 years. Their 

position in the school is class teacher in Grade 3, substitute teacher in Grade 3, class teacher in Grade 

1 and subject teacher in Grades 2, 3 and 4 respectively. Even though the language of instruction is 

English for all the interviewed teachers, only one is native speaker and none of the teachers has 

Swedish as their mother tongue. The table below summarizes the above-mentioned information and it 

extra allows a quick comparison to school B. 
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Table 4. Background of teachers 

 

Background 
Information 

SCHOOL A SCHOOL B 

Teacher 1A 2A 3A 4A 1B 2B 3B 

Years of employment 
as a teacher 

3 years 5 years 10 years 13 years 12 years 20 years 9 years 

Years of employment 
in the school 

1.5 year One term 3 years 13 years 4 years 3 years 3 years 

Position in the school 
Grade 3 
teacher 

Substitute 
Grade 1 
teacher 

Subject teacher 
Grades 2,3,4 

Art and 
English in 

Grades 3-9 

Art, English, 
Woodwork in 

pre-school and 
Grades 1-3 

Pre-school 
educator 

Mother Tongue Greek Hindi Flemish English English English English 

Swedish teaching 
license  

No No No No No No No 

 

In addition, all of them have an international educational background in different countries; Teacher 

1A has studied English Language and Literature in Greece, attended training courses in New York 

and a Master program on education at Stockholm University. Furthermore, Teacher 2A has studied 

science education in India and is studying teacher education in Sweden. Teacher 3A has a degree in 

Physical education from Belgium and a teacher’s degree focusing in primary school education 

specialized in teaching English as a foreign language in Spain. Teacher 4A has a Bachelor and Master 

degree on education in India and England respectively. Moreover, three out of four teachers are 

attending extra educational courses outside the school related to education. Finally, none of the 

teachers participated in the interview is qualified with the Swedish teaching license; one of them is 

currently taking the necessary courses while two teachers are planning to attend them. 

Description of the school program: 

First of all, as pointed out by the teachers and administrator, the identity of the school is bilingual 

and the major aim is to teach Swedish and English in equal proportions. Some general characteristics 

are that the school follows the Swedish national curriculum provided by the Skolverket and as a result 

all the books are in Swedish. However, teachers provide extra worksheets in English in order to 

enhance students’ knowledge in that language too. Moreover, teachers try to teach students concepts 
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in both languages by teaching in Swedish and explaining in English or vice versa. Teacher 1A states 

that the school has a bilingual profile and their goal is to teach all the subjects in both languages so 

the students can have knowledge of the same subject but in two different languages and the concepts 

of both languages. The Administrator also supports that the school has identity of being bilingual and 

multicultural which is intensively emphasized in their daily education and their identity is 50-50% 

between English-Swedish. In addition, the school follows the national curriculum from the Skolverket 

and is the basic curriculum they have to follow. 

  In the classroom, the basic aim is teaching both languages but there are many differences 

observed in the methodology each teacher follows. Teacher 1A teaches every subject in two 

languages in parallel with the aid of an assistant and pays equal attention to both Swedish and English 

and argues that they teach both languages at the same time; for instance, math, science and social 

studies, are taught in both languages with the help of an assistant who translates in Swedish. Teacher 

2A teaches history and social studies in Swedish and provides some equivalent words in English too 

and mentions that subjects, such as history and civics are more relevant to be taught in Swedish but 

she also provides the equivalent words in English so that they will learn both languages. In addition, 

Teacher 3A teaches almost everything in English except Swedish class and gives explanations in 

Swedish for specific concepts. In particular, she illustrates that she teaches all of the subjects in 

English, such as science, physical education and English. In music she teaches everything in English 

as well, expect for some traditional Swedish songs and moreover, she provides equivalent material in 

Swedish for particular key concepts in science or math. Finally, Teacher 4A as a native speaker of 

English teaches everything in English and translates in Swedish in case a student does not understand. 

She explains that even though she speaks Swedish fluently, she prefers teaching in her native 

language (English) and in case a student does not understand, she/he should raise the hand up and 

then the teacher translates in Swedish as well.  

Since the school consists of many nationalities in the students’ background, there is home 

language support once or twice a week for one or two hours in their mother tongue. As the 

Administrator informs, there are other languages that are taught in the school as second languages and 

home languages as well since there are 75 different nationalities. Moreover, the home language 

courses are not compulsory but the students have the choice to attend them if they want to. 
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Organization and Cooperation 

Two out of the four teachers participate in the in-service training the school provides. Teacher 1A 

and Teacher 2A said that twice a year teachers attend an educational course or read a relevant book 

and then they are divided in small groups where they reflect and discuss the topics. Teacher 2A 

believes that this kind of training is useful since they learn how to use the topics discussed in their 

everyday working life.  

In terms of lesson plans, Teachers 1A and 2A are mostly focusing on teaching both languages 

equally and thus, they provide concepts in both languages by using the Swedish books and extra 

activities in English. In particular, Teacher 1A points out that the lesson is primarily based on their 

first language which is usually Swedish and the books are in Swedish too but at the same time she 

enhances them with different worksheets in English or the language of instruction is in English 

although the book is in Swedish. Teacher 3A focuses on different aspects when it comes to lesson 

planning; she is focusing primarily on reading and writing since she believes that even if students are 

native speakers of English they still struggle in reading and writing. Thus, she starts teaching the 

phonics and afterwards, she introduces grammar and vocabulary. Teacher 4A structures her lesson in 

a different way too; students are divided into two groups where group A is an advanced group and the 

activities are more challenging whereas in group B there are students with slower pace of learning 

and the activities are simpler. Moreover, she states that this method affects students’ learning in a 

positive way since they are all in different levels and the activities are adjusted to their own needs. 

The relationship between parents and teachers is working well according to teachers’ opinions. 

There is a parent-teacher association where they discuss possible problems or they organize activities 

for the school. Furthermore, parents are informed daily about homework and the materials the 

students covered in the classroom via school soft; software where teachers upload all the necessary 

materials and moreover, developmental talks take place twice a year and parents are informed about 

their children’s progress. Teacher 1A also says that there are two parents as representatives in her 

classroom and they help the teacher to organize activities or gather money so that the classroom has a 

budget for extra-curricular activities. Of course, as it is argued by Teacher 4A, not all of the parents 

are willing to cooperate and it mostly depends on their educational level and how much they think 

education is important.  

As for the reasons parents send their children in the school, most teachers answered that the 

bilingual profile of the school and the acquisition of English in the level of a first language are the 
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main reasons. Specifically, Teacher 1A says that parents want their kids to gain an international and 

multicultural knowledge and they believe that being fluent in two languages serves as a useful 

instrument for their future lives in terms of higher education and employment. 

General questions: 

Teaching in a multicultural surrounding and to students with different linguistic skills is 

challenging for almost all teachers. As they argue, they deal with challenges regarding conflicts 

among students due to different backgrounds and beliefs and many issues are observed when students 

understand neither Swedish nor English. Teacher 2A said that there are many examples of students 

who find difficulties in copying to two languages and as a consequence, they tend to talk to their 

classmates and the discipline in the class gets affected. Moreover, she mentions that especially 

students who come from Swedish schools find difficulties to adjust and the transitional period takes 

approximately two months and this problem complicates teachers’ work as well. 

Additionally, Teacher 4A argues that even though it is a benefit to have multicultural surrounding in 

the classroom, it also brings conflicts due to different backgrounds, traditions and beliefs. Therefore, 

there are misunderstandings among students in terms of language and behavior. However, Teacher 

3A believes that there are not any challenges in terms of multicultural surrounding or language 

because although students come from different culture, most of them are born here and their first 

language is Swedish and it is easy to communicate. For those students who do speak neither Swedish 

nor English, she finds a couple of students who speak the same language and the one helps the other 

and she states this is very beneficial for the students because they learn how to interact. Another 

challenge that is pointed out by Teacher 1A is in terms of being acquainted with the Swedish 

educational system. She particularly mentions that foreign teachers are not familiar with the Swedish 

system which is basically based on freedom and their voices are not heard above students’ voices. She 

adds that she still deals with many challenges of getting acquainted with the culture of the Swedish 

education system.  

Furthermore, teachers feel that they find ways of dealing with these issues by providing special 

help to those students who do not understand. Teacher 3A believes that they have to deal with these 

challenges as they would have dealt with any other kind of issue by talking a lot and having group 

discussions.  

As for the results of their teaching, they support that most of students have acquired a very good 

level in both languages and moreover they are able to speak another language at home. They also 
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think that there are many benefits that students gain by receiving bilingual education. Teacher 1A 

states that students start from an early age to be exposed to two languages, English and Swedish and 

as a result, both languages grow unconsciously and in a natural way. Therefore, they will not struggle 

to learn English in a later stage of their life. Teacher 2A believes that a bilingual child is better than a 

monolingual in the sense that there are more cross-connections in these students’ brains since they 

connect different words in both languages at the same time and thus, their brain works fast. Moreover, 

she argues that even though they find some difficulties in an early age, when they grow older they 

have not any problem in communicating in two languages and more than that, they make 

compartments, which language to use in which group of people. Teacher 4A adds that they have a 

really good balance between the two languages and during teaching in English they know the 

equivalent words in Swedish as well.  

Finally, the Administrator answered that the criterion for hiring teachers is that they should have a 

teaching diploma specialized in a grade or subject. Most of the teachers are hired according to the 

diploma from their countries but according to the new law, every teacher should have a Swedish 

teaching diploma and as a result, they should attend extra teaching and Swedish courses and transfer 

their qualifications from their countries in order to be equivalent to the Swedish curriculum. 

Nevertheless, no specialization in bilingual education is required. Additionally, the students are 

recruited according to their vicinity, if they had siblings in the school and the period of application 

also plays a role. However, it is not necessary for the child to be bilingual and there is no entrance 

test. 

5.3.2 Interview Findings: School B 
Background of the teachers 

To begin with, all of the three teachers interviewed are native speakers of English and they are 

employed in the school about four years each. They also have a long experience in the teaching 

profession since they work as teachers in general for twelve, twenty and nine years for teachers 1B, 

2B and 3B respectively. Their educational background also varies; Teacher 1B has an undergraduate 

degree in dance and a graduate degree in art and sculpture which later has been turned into an 

educational program in the U.S. Moreover, she has taught in five countries as a specialist teacher. In 

the school, she is the head art teacher and English teacher for students in grades 1-9 and she is on the 

management team as well. Teacher 2B has studied in the U.S. as well and has a Master in cross-

cultural studies and education. Her credentials are recognized in Sweden, except for Swedish which is 
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missing. The position in the school is English, art and woodwork teacher in pre-school and in grades 

1-3. Furthermore, Teacher 3B has studied in England music education for secondary level but in the 

school she works as a pre-school teacher. Finally, none of the teachers attend extra educational 

courses outside the school and no one is qualified with the Swedish teaching license. One of them 

stated that she attended the necessary educational courses but she could not cope with Swedish in 

order to complete the required criteria for the license. The table below is again provided for the finer 

comprehension of the data. 

Table 4. Background of Teachers 

Background 
Information 

SCHOOL A SCHOOL B 

Teacher 1A 2A 3A 4A 1B 2B 3B 

Years of employment 
as a teacher 

3 years 5 years 10 years 13 years 12 years 20 years 9 years 

Years of employment 
in the school 

1.5 year One term 3 years 13 years 4 years 3 years 3 years 

Position in the school 
Grade 3 
teacher 

Substitute 
Grade 1 
teacher 

Subject teacher 
Grades 2,3,4 

Art and 
English in 

Grades 3-9 

Art, English, 
Woodwork in 

pre-school and 
Grades 1-3 

Pre-school 
educator 

Mother Tongue Greek Hindi Flemish English English English English 

Swedish teaching 
license  

No No No No No No No 

 

Description of the school program 

As the Administrator of the school has described, the school follows the Swedish national 

curriculum by adding extra important elements. In addition, she emphasized that the particular school 

was the first that introduced individual plans for students focusing on each student’s pace of learning. 

In that way, teachers are responsible to pay attention to students’ needs individually and they also 

discuss the possible issues with each parent during developmental talks. As for the bilingual part, she 

says that the English part of the school is crucial and a second language is nowadays necessary and it 

is important to learn it as early as possible. Therefore, they follow all the recommendations from the 

Skolverket and add extra hours and activities in English. More than that, she states that students work 
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in mixed classes, for example years 1-2, 4-5 and 7-8 are working together since most of them are 

getting prepared for national tests and their philosophy is mostly focusing on interaction. 

 In pre-school, Teacher 3B informs that the main goal is to have 50-50% between English and 

Swedish and as a result there are teachers who only speak English and teachers who only speak 

Swedish to the children. She argues that, the major goal is that all students should understand both 

languages and if they do not speak, at least they should be able to understand the instructions and 

follow the basics so that they will not struggle in the primary level where the lessons are more formal. 

In the primary sector though, the proportion is not 50-50 but is mostly 30%-70% between English and 

Swedish. Teacher 2B argues that the Swedish curriculum dictates the teaching of an hour and a half 

per week for English and thus, in the school they offer a larger amount of exposure in the language, 3 

days per week.  

In particular, in the primary level, subjects such as math, social studies and science and the rest of 

the core subjects are taught in Swedish while English, art, music and woodwork, are taught in 

English. Additionally, during playtime in the yard teachers mostly speak English. Thus, all of the 

teachers interviewed speak only English and the language of instruction in the subjects they teach are 

always in English. There are also many other languages taught as home languages or second 

languages since there are various nationalities too.  

Organization and Cooperation 

In terms of in-service training, the school offers three to four days of training when a new teacher 

enters the school. These seminars introduce the new teachers to the philosophy of the school. This 

was offered only to Swedish teachers but the last years it is offered to English teachers too. 

Additionally, Teacher 3B says that throughout the year, there are four training days with extra 

educational seminars and a few school meetings where they discuss certain issues. Lesson planning is 

mostly focusing on cooperation and interaction between students. Teacher 1B specifically says that 

the added problem during lesson plan is for example students who are American and they do not 

understand Swedish. So she is trying to make students interact with each other; she picks a student 

who is strong in English to reflect in front of the class and then she picks a student who is strong in 

Swedish to reflect back or she chooses a student who is strong in both languages. Moreover, she 

points out that students constantly work in groups of 3-4 students who have different linguistic 

abilities but there is always someone who is strong in English. Thus, the major aim is to make the 

class interactive. Teacher 2B developed her lesson planning over the years in the school since she 
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started with working in workbooks but now she pays attention primarily on interactive activities, such 

as conversation, communication and functioning in social situations. Furthermore, she complements 

that they have weekly spelling words, songs, games and art projects. She only speaks English in class, 

during play time and in after-school hours so they are surrounded. Finally, Teacher 3B does not have 

a specific lesson plan and she just focuses on English and she explains that for the children is 

important to be aware that they are socially capable to each other and make sure they are busy and 

engaged in activities which rely on intonation of the voice, body language and facial expressions. 

Furthermore, she states that they have to focus on English and try as much as possible to remain in 

English but sometimes it can be difficult with young Swedish children but still they know there are 

two different languages being spoken.  

As far as the parent-teacher relationship is concerned, the Administrator emphasizes that the school 

organizes development talks with parents every autumn and spring but also in the middle of the term 

in order to discuss the progress of the students or possible problems. Teachers illustrate that there is 

full cooperation with parents and even though some of them do not feel comfortable at 

communicating in English, they have built a strong bond. Teacher 3B points out that parents send 

their children in the school for two major reasons; because of the bilingual profile and the individual 

plans that look into each student separately. Moreover, they mention that there is a means of formal 

communication via school soft, the school’s system which feels like they talk to every parent at the 

beginning and at the end of each day. 

General questions 

Challenges are part of the everyday life in the school which are related mostly to language issues. 

Teacher 1B mentions that there are kids who are dyslexic for example and then being taught in 

another language also is really challenging for the teachers to figure out how to work with that. One 

the other hand learning a second language when they are very young, in preschool, we have a student 

who is diagnosed with ADHD (Attention Deficit Hyperactivity Disorder) but he can use English and 

Swedish so this is not a problem with him but older children may have a bigger problem. Moreover, 

she claims that there are cultural issues that are not related to being bilingual but to being part of a 

multicultural society.  

Additionally, Teacher 3B dealt with problems in pre-school where children are too young and 

mostly speak Swedish. She states that when she first started, she could not speak Swedish and since 

there were not as many international students, there were difficulties in communicating with Swedish 
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students. Teacher 2B believes that there are not huge problems since they try to represent all 

languages and cultures in the schools through play, songs and different themes. They also admit that 

these challenges are eliminated when students help each other with the language; strong bilingual 

students explain to the others and moreover, over the years the teachers get more and more acquainted 

with how the Swedish system works and what students’ needs are in a bilingual classroom.  

As for the benefits of receiving bilingual education, all of the teachers emphasized the importance 

of that and the advantages that everyone may gain. Teacher 1A mentions that they benefit in so many 

ways and that is obvious by their ability to use their brain and process information in different ways. 

Moreover, this helps to their math and science building and the quick convert of information. She 

also claims that it not only a matter of words but students know entire experiences in different 

languages. Teacher 2B adds that they are able to use the languages not only in school but in their 

everyday life. For instance, they can communicate in holidays when they go abroad and that is 

something that impresses parents. Teacher 3B accordingly says that bilingualism allows the brain to 

function in different way and the acquisition of skills is faster while the methods of interpretation are 

sharpened. She finally comments that speaking in two languages helps students to look at things 

differently and realize that there are different people in the world and that is something that eliminates 

discrimination.  

Lastly, according to the Administrator the criterion for hiring teachers is to be educated in 

Sweden or at least in their countries. However, she particularly states that, from this spring they have 

to be educated in Sweden and have the Swedish teacher’s license. But still we have our English 

speaking teachers and I hope we can continue because it is very difficult to find native teachers who 

are educated in Sweden because if you have a teacher’s education is ok so we don’t totally agree with 

that. In terms of students’ recruitment, there are not specific criteria, there is a queue but they take 

almost every student and even though the limit for each class is 20 students, they sometimes take until 

23-24 students per class.  

5.4 Comparison and contrast of the 

findings in Schools A and B 

After the presentation of the data extracted from the interviews, there are certain similar and 

different characteristics observed between the two schools and teachers. To begin with the common 

elements, it is observed that teachers from both schools have an international background and the 
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main part of their education took place in countries other than Sweden. Moreover, none of the 

teachers in Schools A and B has a Swedish teaching license which is required from the schools after 

the last law that was voted; an issue that will be discussed more analytically in the next chapter. 

As for the school program and organizational matters, both schools have Swedish and English as 

languages of instruction and offer home language support for a few hours per week. In service-

training is also provided in both schools in the form of seminars and educational meetings with the 

difference that in School B there is an extra introductory training to the philosophy of the 

organization. There is fine cooperation with parents in Schools A and B and teachers contact them 

through the schools’ system where parents are informed about homework and developmental talks are 

also organized throughout the school year.  

In addition, teachers from both schools deal with challenges regarding language and the teaching 

of two languages to students who do not understand one of the two languages or neither of them. In 

addition, a teacher from each school dealt with problems of getting used to the school system and the 

philosophy of the Swedish education system. As for their opinions of the benefits of receiving 

bilingual education, their answers are also similar since teachers from both schools believe that 

speaking two languages leads to better brain functions and understanding of the world. Finally, both 

of the administrators emphasized that the English department of the school is very crucial for 

students’ future and their philosophies coincided in terms of the importance of promoting 

bilingualism. As for the criteria of hiring teachers, both pointed out that most English speaking 

teachers do not have the Swedish teaching license and they were hired according to their 

qualifications from their countries. Moreover, both of them stated that from now on, all teachers 

should acquire the particular diploma in order to be able to work and that there is no necessity of 

specialization in bilingual teaching.  

As far as the contrasting characteristics are concerned, the first variable is observed in teachers’ 

background. In School A, one teacher is native speaker of English whereas in School B, all teachers 

participated are native speakers of English. Another difference is that three out of four teachers attend 

extra educational courses outside the school in contrast to School B where no one attends any kind of 

educational course. In terms of language, most of the teachers interviewed in School A have good 

knowledge of Swedish while in School B, one teacher speaks fluently whereas the other teachers have 

limited or no knowledge of the language. This language difference and the role it plays in students’ 

understanding will be further analyzed in the Discussion part. In addition, teachers in School A are 
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mostly class teachers meaning that they teach almost all the subjects in their class whereas teachers in 

School B are subject teachers and thus, they teach the subjects that are taught in English.  

Furthermore, another distinct variable between the two schools is that in School A, the amount of 

teaching between Swedish and English is 50-50% whereas in School B, it is 70-30% respectively. 

The difference is that in School A, many core subjects are taught in both languages while in School 

B, all the core subjects are taught in Swedish and only selected subjects are taught in English.  

Additionally, in School A there are various differences in relation to the school plan and 

individual differences among teachers as well. First of all, the plan of the school found on the 

school’s website dictates different amount of hours dedicated between the two languages than those 

applied by the teachers. In particular, the document states that in Grade 1, 2.5 hours per week is 

dedicated to intensive training in Swedish-English and another 2.5 hours are dedicated to repetition 

and reinforcement through playing and recreational activities. However, teacher 3A who is teacher in 

that grade dedicates almost all the hours in English whereas Swedish is provided in special situations, 

such as traditional Swedish songs or key concepts. Moreover, the document points out that in grades 

3-6 math, science and social sciences are taught in English with extra provision in Swedish whereas 

Teacher 3A teaches these subjects primarily in Swedish and the extra provision is in English. As for 

the differences among the teachers, those are observed basically in terms of their methodology; 

Teacher 1A combines her lesson with an assistant and focuses on the simultaneous provision of 

vocabulary in both languages. Teacher 2A bases her lesson on Swedish, especially in subjects, such 

as history and civics, and there is provision of some vocabulary and key concepts in English. Teacher 

3A contrary, uses exclusively English and Swedish is provided in exceptional occasions. Finally, 

Teacher 4A teaches in English as well with the difference that students are divided into groups 

according to their pace of learning. In contrast, teachers in School B present fewer differences in 

relation to the school and among each other. The document of the school states that there is an 

English speaking leisure educator and all the teachers interviewed are English speakers and the 

teachers 1B and 2B teach art, woodwork and English while the pre-school teacher engages students in 

activities which are English oriented. In terms of in-between differences, there are not much 

observed, of course every teacher has some distinct characteristics in their teaching style but in 

general, the activities and the focus of their lessons, which is interaction and group work, is similar. In 

general, it is also observed that in School A, teachers pay attention to both languages in the same 

class hours while in School B, languages are more compartmentalized.  
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Moreover, in School B, there are mixed classes, grade 1 works with grade 2 for example, and the 

lesson plans are primarily based on interaction and group activities. In School A, this type of activity 

is not intensively emphasized. Furthermore, parental involvement seems more active in School A 

since there is a parent-teacher association as well as parent representatives for some classrooms who 

help with the organization of events or fund raising. In terms of challenges, School B conveys the 

impression that copes with fewer behavioral issues regarding students’ different backgrounds.  

As for the administrators, even though both of them made a reference to the teaching license 

issue, Administrator B expressed more concerns since she states that they do not agree with this 

change and that is difficult to find native speakers of English who are educated in Sweden too. The 

recruitment of students is more demanding in School A since it depends on many factors whereas in 

School B, it is possible to recruit almost all students who apply.  

Last but not least, as a first impression and before conducting the interviews, both schools seemed 

almost identical since they are both bilingual schools between Swedish and English and aim to 

promote full bilingualism along with the enrichment of all students’ home languages. However, after 

interviewing teachers and administrators and making an analysis of their methods and philosophy, 

many variables were observed. Even though both schools intent to cultivate bilingual education and 

multicultural awareness, they approach it in different ways when looking into their teaching methods. 

The most distinct characteristic is the simultaneous teaching of both languages in the first school and 

the compartmentalization of them according to subjects in the second. In addition, teachers in School 

A act more independently and follow primarily their own teaching methods whereas in School B 

teachers work with similar strategies and plans. 

As already mentioned, there are various differences observed after the analysis of findings, not only 

between teachers in Schools A and B but also among teachers within School A in particular. These 

variables basically refer to their teaching styles and approaches in the classroom and the role of these 

differences will be discussed in the following chapter.  

5. Discussion and conclusions 
 

First and foremost, after the analysis of relevant theories and concepts to bilingualism, in the 

second chapter of this paper, the presentation of the Swedish context in terms of languages and bilingual 
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education as well as the data of the comparative case-study, the following chapter will make a connection 

among the afore-mentioned parts and critically explore them.  

The first aim of the research is to examine how theories of bilingualism are reflected into classrooms 

through teachers’ practices. Before proceeding to the analysis, it should be clarified that the starting point 

of this research is the theory that “will need to be translated into researchable entities…and operational 

terms” (Bryman, 2012 p.24). In other words, the analysis of the theory in relation to data does not aim to 

the generation of a new theory but to the examination of the way teachers adopt to the particular theories 

selected. The research therefore, starts from a broad perspective (theory) and is narrowed down into the 

case-studies which is closer to a deductive approach. However, as Bryman (2012) points out, deductive 

and inductive approaches are better to be seen more as tendencies than as absolute distinctions since 

deduction contains an inductive element and vice versa (Bryman, 2012). In this case, the study examines 

theory into actual contexts but at the same time, the data of the empirical study assisted to the finer 

comprehension of the theory. In addition, the aim of the interview was not to identify if the theoretical 

framework and specific terminologies are known to teachers. The researcher though intends to combine 

the theory with interviewers’ descriptions and reach her own conclusions about how theories are reflected 

unconsciously into teachers’ practices. 

To begin with, the Iceberg theory and the CUP model support the transfer of skills across 

languages and more specifically, they emphasize that an individual is able to acquire two languages at the 

same time. The brain operates under the same mechanism and the educational attainment is not imbedded 

as long as there is motivation from the environment (teachers and family). In relation to the empirical 

study, teachers emphasize that the acquisition of two languages not only does not have negative effects to 

educational attainment but students gain various benefits. Teachers in both schools state that the transfer 

of skills from one language to the other has positive effects to the brain functions since it triggers 

students’ ability to convert information very quickly and the methods of interpretation of meaning and 

activities are sharpened. As it is already pointed out in the Findings, Teacher 1B believes that through two 

languages, kids know not only words but entire experiences while Teacher 2A mentions that once the 

child grows up it would be easy to make compartment, which language will use in which group of people. 

This statement is related to code-switching where an individual may use each language under different 

occasions and circumstances. 

Additionally, Thresholds theory points out that the knowledge of a language is divided into levels 

of competence and each level may have certain consequences; at first, a child is not fluent in neither of 

the two languages, in a middle level he/she is fluent in one but not in the second while in the third level 
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the child is a balanced bilingual which means he/she is fluent in both languages. This theory again focuses 

on the motivation factor which plays a crucial role that affects the time needed for an individual to pass 

from the lowest to the highest level and have the chance to experience the advantages of bilingualism. 

The data results of the case-study in relation to the above-mentioned theory illustrate that the particular 

bilingual classrooms consist of students with a wide range of linguistic abilities. Teachers admit that they 

deal with challenges in terms of language since many students cannot cope with both languages. If the 

levels of Thresholds theory are taken into consideration, students are divided in all three levels; there are 

those who have difficulties in both languages, others who have a good knowledge of one language and 

limited knowledge of the second one and students who are fluent in both languages. This is apparent 

through teachers’ responses; Teacher 1A mentions that some students are excel in both languages and 

their understanding is great but some of the students have difficulties to comprehend the concepts. 

Moreover, Teacher 2A states that it is difficult for children to digest both languages but some of them are 

so bright and when she explains in English, they understand in Swedish or vice versa. Teacher 1B says 

that there are students who understand neither Swedish nor English which is an added problem. Students 

who belong to the first level of the Thresholds usually have a mother tongue other than Swedish and 

English that means they are fluent in neither of the two languages while in the middle level there are 

usually native speakers of English who speak Swedish as their second language or Swedish students who 

speak English as a second language. This is not absolute though since some children make progress in a 

few months and others have a slower pace of learning. Of course, learning difficulties is another factor 

that impedes the quick acquisition of two languages. The highest level of Threshold is attained when 

students are fluent in both Swedish and English which takes more time. 

In addition, the Natural Theory approach defines acquisition as an informal way of learning a second 

language which is acquired unconsciously and in a natural manner. Another relevant point is 

comprehensible input; a period of exposure to simplified speech and simpler activities in the classroom 

assists the acquisition of fluency in L2. In accordance to this approach, students in both schools start from 

an early age at being exposed to both Swedish and English and as teachers mention, languages grow 

unconsciously and naturally. Moreover, teachers in School B are primarily focusing on interactive 

activities and the introduction of languages through simple tasks, such as songs and play which increases 

the exposure to comprehensible input along with the chances to acquire fluency in both languages.  

Furthermore, the BICS/CALP theory is basically related to the amount of contextual support involved in 

order to communicate meaning. There are context-embedded and context-reduced activities that include 

facial expressions, gestures and simplified language for the first category whereas the latter contains more 

complex language and advanced tasks. Another aspect is the cognitive involvement in these types of 
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activities; reduced cognitive involvement is observed in cases where the linguistic tools have already been 

acquired in contrast to other type of tasks where involvement is higher. Thereupon, in connection to the 

case-studies, the teaching methods in both schools mostly entail context-embedded activities where the 

visual/acoustic aids, group activities and play are central. Most of the classes in school A are taught with 

provision of worksheets and meanings in both languages so that students have knowledge of at least the 

basic concepts in both Swedish and English while in School B there is similar attempt but different 

method in the primary sector where the subjects are taught separately; core subjects in Swedish and other 

subjects in English. Moreover, Teacher 2B says that she engages students in simple tasks, such as songs, 

game and art projects, and adds that she is focusing on conversation and activities related to functional 

situations, such as greeting someone. Thence, simple tasks lead to the smoother acquisition of new 

vocabulary and concepts. However, the cognitive involvement is high in the beginning until the new 

entries become automatized and students are prepared to continue to more advanced activities.  

As for the Socio-cultural theory and the Zone of Proximal Development, the major focus is the interaction 

of individuals during the process of SLA and in particular, the effect of a more competent individual on 

the cultivation of linguistic competence of another individual. Even though the relationship is usually 

between teachers and students, as it is observed in the case-studies, there is a relationship among students 

as well. Teachers in both schools are involved in students’ activities and have an influence on children’s 

language acquisition but it is essential to point out that in School B, there is more focus on peers’ 

interaction. For instance, Teacher 1B states that students constantly work in groups of 3-4 students who 

have different linguistic abilities but there is always someone who is strong in English. Working in mixed 

classes and in groups creates tighter relationships among students and it is more possible to affect one 

another. The teaching practices in both schools are mostly connected on the generality and assistance 

assumption found in this theory, where the tasks in the classroom are performed in collaboration to the 

teacher or among students for the finer understanding of a topic.  

Another part of the theory pays attention to the aims of bilingual education in society and the coercive or 

collaborative models of bilingual pedagogy that exist. Both schools approach the second type of 

pedagogical models that entail cultural incorporation, teaching that targets to additive learning and 

transformative pedagogy. First of all, the provision of home language support to more than 75 

nationalities proves the intention of schools for promoting children’s cultural background and preserving 

their mother tongues. Teaching through two languages of instruction does not aim to subtractive results; 

the gradual transfer from L1 to L2 but in contrary, it gives the opportunity to many children who speak a 

different language at home, to be trilingual and to native speakers of Swedish and English to be bilingual 

and use these languages as an instrument for future opportunities. Many teachers in both schools 
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emphasized that parents send their children in these schools because of their bilingual profile and the 

opportunity for their children to gain an extra qualification for their future lives. More than that, the 

activities of the schools make an attempt to represent all students’ backgrounds which results to the 

cultivation of cultural awareness. As a result, students realize that there are people who speak and behave 

differently and this eliminates in a high percentage the discrimination among individuals according to 

teachers’ statements. Nevertheless, there are still challenges to be overcome since the conflicts due to 

different beliefs and traditions are inevitable. According to the Conflict theory, different societal groups 

have different perspectives of looking at things that depends on their own needs and interests. Indeed, this 

does not mean that these societal groups cannot co-exist; in case of Sweden and bilingual schools, 

Swedish and English function as means of communication and further opportunities in society, while the 

preservation of home languages and cultures is essential for the smooth integration of individuals and the 

avoidance of conflicts. As it is stated in the concept of Knowledge Societies, there is not necessarily a 

contradiction between indigenous languages and lingua franca and therefore, societies should give that 

space. In case of schools, the multicultural representation is obvious in teachers’ background since all of 

them come from different countries and carry various educational experiences and teaching methods. The 

inclusion of parents into the school environment enhances the integration of students because teachers 

have constant contact with them and then it is easier to comprehend students’ beliefs or possible 

difficulties. 

Furthermore, a crucial component that contributes to quality education is the training of teachers. The 

Framework of language teachers’ training analyzed in the theoretical framework outlines that language 

teachers should always be updated about new methodologies and new practices. Moreover, “the 

acquisition of theoretical underpinnings of the profession and the necessary analytical and reflective 

skills” are crucial for teachers to develop their teaching philosophy and apply it into the classroom and 

more than that, adjust themselves to students’ needs and to the demands of the contemporary society 

(Velez-Rendon, 2002 p.464 in Gearon, 2009 pp.200-201). In both schools of the study, the educational 

background of teachers is international which indicates that every teacher brings his/her viewpoints and 

experiences into the school and applies it to the classroom.  

The international background of teachers is positive in the sense that they bring innovative ideas and 

methods different from the Swedish system. However, it also creates problems in terms of the integration 

of teachers in the new education system and in communication with students. As it is already pointed out 

in the Findings, some teachers stated that it is difficult to adjust to the culture of the Swedish system. Due 

to their different background, they have different habits and methods which had to change in the new 

environment; Teacher 2B said that she was primarily using workbooks and different kind of activities 
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before but when she came in Sweden she had to focus more on activities based on play and recreation. 

Teacher 1A mentions that she feels her voice is not heard above students’ voice since the Swedish system 

is based on freedom. The different culture and professional education may affect teachers’ integration in 

the new school environment. However, it can also be a matter of experience; according to Teacher and 

Learning International Survey (TALIS), teachers with few years of experience deal more often with 

problems of discipline in the class and moreover, they feel more insecure about their competence (OECD, 

2009). In this case, Teacher 1A has only three years of experience as a teacher in total and 1.5 year in the 

school and therefore, it is more difficult to adjust. The kinds of activities that are being practiced and what 

the teacher expects from the students may also affect discipline. Student-oriented tasks, such as group 

work affect the disciplinary climate since students interact with each other in contrast to teacher-oriented 

activities that involve listening to the teacher’s instructions in order to complete a task. Thus, adjusting 

teaching practices to students’ needs will create a more collaborative atmosphere in the class that will 

help teachers feel more acquainted with the new educational environment. In School A, there is in-service 

training but a guidance of new-coming teachers from older teachers with more experience could help 

getting acquainted with the Swedish system and feel confident to teach in a new classroom. 

Another issue is the language; in School A, teachers have some knowledge of Swedish and in 

School B, two teachers speak only English. The difference is that in School A, only one is native speaker 

of English whereas in School B, all of them are native speakers. In both ways, teaching is challenging 

since teachers in School A have to provide instruction in two languages in which they are not native 

speakers of and in School B, teachers have to help students who are not strong in English and speak only 

Swedish. Teachers admit that language is an issue that impedes communication with students; for 

instance, Teacher 3B claims that she dealt with challenges when she entered the school since she did not 

speak Swedish but there were many Swedish students who did not speak English and required assistance 

in Swedish. The in-service training that is provided in both schools could be an essential tool for helping 

teachers getting acquainted with the system but it is not enough since it does not focus on bilingual 

education practices. More than that, the introductory seminars about the philosophy of the organization in 

school B, last only four days which is very little taking into consideration that many teachers in these 

schools come from international backgrounds and in the particular study, all the teachers are international 

. Nevertheless, teachers in School A seem more active in that sector since they are updated individually 

by attending extra courses outside the school environment.  

The second aim of the paper is to examine the relation between the contextual background of 

Sweden in terms of languages and bilingual education to the empirical study (case-studies). As a first 

impression, the aim of the Swedish school system in terms of multilingualism and bilingual education is 
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reflected in the actual contexts that have been examined. As it is stated by the teachers and administrators 

of both schools, their educational goals focus on the enhancement of all languages of the students through 

provision of English and Swedish as well as mother-tongue support courses for children with another 

home language. Thus, the direction that the particular schools follow aims to the enrichment and 

preservation of languages. The bilingual programs belong to the category of Content and Language 

Integrated Learning since both schools have two languages as mediums of instruction. Their 

characteristics reside to both types of bilingual education that have been pointed out, Immersion and Dual 

Language. In terms of immersion, both schools follow the curriculum of the local language and they 

provide early immersion since the exposure to both languages begins from kindergarten. In addition, 

immersion is partial; in School A there is an attempt of 50-50% provision in both languages while in 

School B, the immersion starts with 50-50% in the kindergarten and gradually decreases in the primary 

level where the language provision is 30% and 70% between English and Swedish respectively. As far as 

Dual Language is concerned, School B moves closer to the Model of Differential Maintenance where 

there is compartmentalization of the two languages; core subjects are taught in Swedish and English, art, 

woodwork and music are taught in English. In case of School A, the program is more similar to the model 

of Dual Medium Equal Maintenance since in many cases subjects are taught in parallel and there is also 

aide in the class who helps with the Swedish language. Moreover, the principles expressed in the syllabus 

of Skolverket regarding acquisition of the English language that state that students should be able to 

understand, express and write in English are reflected in both schools. The teaching methods and 

activities in Schools A and B according to teachers’ statements, intent to enhance students’ ability in 

using English in different situations and their ability to interpret content and meaning through different 

strategies. An essential observation that has been pointed out in the Findings is the differences of teachers 

within School A and also differences in relation to the school’s plan. As interviewees claim, even though 

the teaching styles applied by teachers are different, there is no significant difference among students’ 

results. They state in particular, that despite the challenges they deal with, since some students have 

difficulties in understanding English or Swedish, their methods seem to work. Teachers 1A and 2A claim 

that students are able to understand concepts and express themselves in both languages. Teacher 3A states 

that introducing phonics and focusing firstly on reading and writing in English helps every student even 

those who are English speaking and creates a good balance among students’ level. Moreover, Teacher 4A 

mentions that their students present satisfying results because the activities that each student has to 

complete meet his/her own abilities and pace of learning.  

Nevertheless, School’s curriculum is constructed under certain principles following the Swedish 

National Curriculum as stated by the administrator, and dictates a specific amount of teaching in English 
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and Swedish for each grade. As already mentioned, the teaching practices differ in several points from 

school’s curriculum. As a personal reflection, this mismatch can create gaps in communication between 

teachers and administrator as well as problems in collaboration among teachers. The lack of 

communication can create problems not only among staff but it transfers to students as well, and the 

negative effects in students’ results are not obvious at this point but they can be long-term and appear at a 

higher level during schooling. Indeed, every teacher should bring their own ideas but all of them should 

work under a common denominator which plays a crucial role in school’s development and quality 

education. Individual plans for students and collective activities as emphasized by teachers of School B 

are examples that increase collaboration among students and staff as well. Moreover, the team-teaching in 

Teacher’s 1A class is another method that enhances co-ordination among teachers. Therefore, individual 

differences in teaching are admissible as long as they do not act independently from school’s plan and 

they do not impede collaboration among staff. Constant discussions, exchange of ideas and input from 

other colleagues can create opportunities for social and emotional support and even diminish the 

challenges teachers deal with in relation to acquaintance with the school environment or students’ 

difficulties (OECD, 2009). Thus, stronger relations among teachers in School A would be beneficial for 

working in a more collaborative environment. Definitely the sample is small and it cannot be stated if 

these teachers are representatives of the school or not. However, the educational aims and beliefs of 

teachers in both schools coincide with the general philosophy expressed by the administrators. Moreover, 

the fact that none of the teachers is qualified with the Swedish teaching license (lärarlegitimation) is 

confirmed by the statistics on the official documents of the schools where is found that 49% and 39% of 

the teachers in Schools A and B respectively are unqualified.  As it is already outlined in the contextual 

background of Sweden, a distinct problem is the shortage of qualified and trained teachers. Even though 

educational programs are offered since 1983, there is still lack of training and the educational programs 

are outdated. According to the new law, all the teachers with permanent positions in pre-schools and 

compulsory schools should be officially qualified with the Swedish teaching license which includes 

educational courses for teacher training and Swedish courses. This issue is observed in the schools that 

participated in this research; none of the teachers is qualified with the respective Swedish license. In 

School A, the Administrator was more determined for this change whereas Administrator B expressed 

many concerns. In particular, she states that they do not agree totally with the law since the education of 

their teachers is satisfying and there is difficulty of finding teachers who are both native speakers of 

English and educated in Sweden. 

The new law obviously divides people’s opinions within the education domain since many 

believe that is crucial to be officially qualified in Sweden while others support that as long as somebody is 
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trained teachers in their countries, there is not necessity to attend extra courses in Sweden. Nevertheless, 

in case of bilingual schools, the conclusions are not absolute and there are both advantages and 

disadvantages. On the one hand, it is essential for all teachers to have some sort of education in Sweden 

and to be acquainted with the philosophy of the Swedish education system. Fluency in the language is 

equally important for the smooth integration of teachers in the school environment and for the proper 

function of the school programs. As teachers in both Schools A and B stated, students have different 

linguistic abilities and when entering school they usually do not speak one of the two languages. Thus, 

communication between students and teachers is imbedded and consequently, teaching and 

comprehension is affected too. On the other hand, all of the teachers were qualified in their own countries 

and have much experience from various educational systems which is positive since most of the students 

come from different backgrounds as well. Furthermore, most of the teachers have already many years of 

experience in Sweden and at this point is effortful for them to study from the beginning. It is challenging 

in terms of time and money but also in terms of age. Many teachers are of an older age and they do not 

have the same patience and willingness to attend and absorb new language and data in an extended period 

of time. The last argument was also expressed by teachers from both schools and as it is mentioned above, 

Administrator B argues that it is crucial to have native speakers of English even if they are not trained in 

Sweden. Apparently, the new law causes many obstacles since there is not an organized framework for 

this transitional period that takes much time and demands numerous rearrangements.  

In addition, the theoretical framework regarding the collaborative model of pedagogy and 

bilingual education seems to coincide with the aims of the Swedish society and the respective case-

studies; promotion of all languages, additive, inclusive. The director of the Swedish Language Council 

points out that the attempt is to pay equal importance to both Swedish and English and there is not 

necessarily a contradiction between learning the two languages. However, the language acts regarding the 

empowerment of Swedish and the need for ensuring its importance, indicate a kind of contradiction and 

pose the following question; how can the two languages co-exist equally without one of them being 

undermined? In other words, can English be given equal attention while in parallel there is an urgent need 

for the empowerment of Swedish?  

Last but not least, the selection of the particular theoretical framework is connected to practices of 

second language acquisition and bilingual education. It enlightened the process of data analysis since it 

enabled the researcher to observe and comprehend in greater depth bilingual practices in real contexts. As 

Anfara and Mertz point out, theoretical frameworks are “empirical or quasi-empirical theories of social or 

psychological processes which exist at a variety of different levels and apply to the understanding of 

phenomena (Anfara and Mertz, 2009 p. xxvii). More than that, the specific kind of research (case-study) 
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demands the exploration of certain cases and the theory affects and assists the construction of research 

questions and interpretation of data (ibid). Thus, the particular theories assisted the researcher to 

comprehend how teachers use certain activities to enhance students’ learning in both languages, how 

students are benefited by being able to transfer skills from one language to the other and what are the 

levels of linguistic competence according to Thresholds theory. Along with the examination of the 

Swedish contextual background, the researcher managed to comprehend what are the characteristics of 

certain types of bilingual programs, such as Dual Language and Immersion and to draw conclusions 

regarding the meaning of differences among teachers’ methods and emphasize the issue of unqualified 

teachers in Sweden that is apparent in the particular empirical study as well. 

At this point, a list of suggestions will be provided that corresponds to the concerns expressed throughout 

this chapter that may facilitate some procedures in terms of bilingual teaching, teacher training and 

language laws; 

 The representation of all cultures and languages should be emphasized in all school activities and 

subjects. 

 The educational courses that address teachers who work in bilingual schools, should include more 

training and practices related to bilingual teaching and the philosophy of the Swedish education 

system. 

 The new regulation for teachers’ legitimation does not give the opportunity to combine both work 

and studies. Thus, an adjustment should be made in order to meet this criterion. Moreover, the 

form of the courses should take into consideration that the pace of learning among teachers may 

differ and should be more flexible. 

 The qualification of teachers addresses only those in permanent positions (tillsvidare). However, 

teachers who work as substitutes (vikarie) should also have this license because otherwise, the 

problem will perpetuate.  

  As a suggested measure, principals can evaluate the qualifications of new teachers with a 

placement test in order to see if they meet the requirements to work in the school, until the 

official recognition of qualifications by Skolverket is fulfilled.  

 The simplification of the process and a shorter period of recognition of qualifications will 

improve the problem of shortage. 

 Fluency in both languages of instruction in bilingual schools will facilitate the communication 

between teachers and students. 

 The planning of language laws should include an in-depth examination of updated and 

contemporary theories that fit the philosophy of the Swedish educational system. 
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6.1 Conclusion and suggestions 

for further research 
 

To conclude, this research examined a wide range of theories regarding bilingualism and second language 

acquisition. These theories are related to the contextual background of Sweden where reference has been 

made to the linguistic hierarchy in the Swedish society, the aims of Sweden in terms of bilingual 

education, the types of schools and programs that provide this kind of education along with respective 

laws regarding languages and teacher training. An overview of the Swedish educational system and the 

educational reforms along with the values of the Swedish school has also been provided for the finer 

comprehension of the Swedish philosophy to education. As it is obvious from the results of this research, 

the case-study reflected an actual picture of the society where certain issues and problems came onto 

surface. 

Finally, since the aim of the particular study is not the generalization of data, further research on that field 

can examine this situation in greater extent through a quantitative research in many schools and parts of 

Sweden. In order to make a detailed research about the bilingual case in Sweden and be able to generalize 

data, much time needs to be dedicated. The Swedish society moves to a positive direction that promotes 

an inclusive and plurilingual educational model that seems possible to be attained if certain issues are 

taken into consideration.  
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APPENDIX 1 
Interview guide 

Aims/Objectives: 

Macro-level: General research area  

-Bilingual education in Sweden 

Meso-level: Case study 

-Comparison/contrast of two schools with bilingual profile. 

 Micro-level: Actual contexts 

-  Focus on individuals (teachers-administrators): 

1. Teachers’ educational background and personal questions 

2. Type of bilingual program 

3. Organization and cooperation 

4. Personal reflections 

 

Interview questions for teachers: 

Personal questions: 

1. What is your name? 

2. How long are you being employed in this school? 

3. How long do you work as a teacher in general? 

4. What is your educational background? 

5. What is your position in the school? 

6. What is your mother tongue? 

7. What language do you use as a language of instruction?  
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Questions about the school program: 

8. Could you describe the teaching program the teachers follow in the school? 

9. What languages does the school include in the teaching schedule? 

10. Is there instruction both in students’ mother tongue and English? 

11. How many hours of teaching are dedicated in each language during a school day? 

12. Are there subjects that are taught exclusively in one language? And what are those? 

 

Questions about cooperation and organization: 

13. Is there in-service training for teachers in the school? 

14. Dou you attend educational courses outside the school? 

15. How do you structure your lesson taking into consideration the different language skills of 

students? 

16. Is there cooperation between parents and teachers? If yes, in what way? 

 

General questions about teachers’ opinions: 

17. Why do you think parents send their children in this school? 

18. How do you think students can be benefited in this school? 

19. Are there any challenges that students may deal with in a classroom with a multicultural 

surrounding? If yes, what are those? 

20. Are there any challenges that teachers may deal with in a classroom with students of different 

language proficiency in English? If yes, what are those? 
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APPENDIX 2 
Interview guide 

Aims/Objectives: 

Macro-level: General research area  

-Bilingual education in Sweden 

Meso-level: Case study 

-Comparison/contrast of two schools with bilingual profile. 

 Micro-level: Actual contexts 

-  Focus on individuals (teachers-administrators): 

1. Teachers’ educational background and personal questions 

2. Type of bilingual program 

3. Organization and cooperation 

4. Personal reflections 

Interview questions for principals: 

1. What is the philosophy of the school? 

2. Does the school follow the national curriculum? Is there another individual plan? 

3. What languages does the school include in the teaching schedule? 

4. What are the criteria for hiring teachers in the school? 

5. What are the criteria for recruiting students in the school? 
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