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ABSTRACT 
Lately, research has shown that learning and teaching are causally tightly bound activities. 

Understanding the learning process help teachers to know about the preferences of their 

students. Meanwhile, this understanding can contribute in effective learning performance if it 

is accommodated in teaching process.  

In order to find out perception of Afghan teachers in this regard, this study was 

conducted. 58 lecturers/teachers from two teacher training institutions – Kabul Education 

University (KEU) and Sayed Jamaluddin Teacher Training College (SJTTC) were participant 

of the study. Data was collected through self-responsive questionnaires and the findings of 

study indicates that learning process and styles, as well as teaching in accordance to learning 

process are important issues for teachers at these two institutions. Findings also suggest that 

teachers are aware about concept of learning styles. Besides that, attempts are made to address 

learning styles in teaching process through use of different teaching materials and methods.   

Knowledge of the important and necessary educational concepts such as, learning 

styles in teacher training institutions (KEU & SJTTC) can equip future teachers of community 

with better skills and attitudes that can make student-teacher interactions more sufficient.    
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INTRODUCTION 

Background: 

Decades of war, civil unrest, political instability and internal conflicts have crippled and 

distorted education system of Afghanistan. Within this era the education system was the most 

vulnerable sector due to insecurity (MoE). With the establishment of the new Government in 

2002, Afghanistan has inherited a disabled and dysfunctional education system (ibid).  

However with the establishment of new government- since 2002, Afghanistan has 

taken serious steps in the rebuild of education system. Government of Afghanistan received 

substantial international aid in this regard. During the process of rebuild, numerous changes 

were made, for example, schools and universities were re-opened and constructed where public 

and private service of education was volunteered.  

In order to have an effective learning environment and quality education, availability 

of professional trained and pedagogical skilled teachers are required. In Kabul, there are two 

institutions that train and graduate professional teachers – Kabul Education University (KEU) 

and Sayed Jamaluddin Teacher Training College (SJTTC). These centers are established to 

equip prospective teachers with the knowledge, attitudes, behaviors and skills they require to 

perform their tasks effectively in the classroom, school and wider community.  

Quality of education can include so many aspects such as issues related to learners, 

content, processes, environments and outcomes (UNICEF, 2000). Learners and their learning 

process is the most important of all these issues. While schooling, students make habits that 

ease their learning process. Students practice those habits (reading load, making notes, 

summarizing lessons, prefer visual aids – pictures, videos, charts) and moving step by step 

towards  higher education, they expect to be taught according to those habits.  

Problem area 

Within the development of this crippled education system in Afghanistan, students and 

learners suffered from lack of quality education – access to qualified teachers, good text books, 

and other necessary educational requirements/materials. However, there are many important 

educational issues, concepts and phenomena in education system of Afghanistan that worth to 

be researched, but lack of teachers’ awareness about the learning process of students and the 

poor learning tendencies are the major obstacles in learning procedure. 

Teaching is inseparable from learning. A good teacher continues to learn about their 

subject areas and ways to encourage student learning. Teachers understanding of what students 

do with information – how students attend to rehearse, transform, code, store, and retrieve – is 

critically important (Schunk, 2012). Learning as “… enduring change in behavior or in the 

capacity to behave in a given fashion, which results from practice or other forms of experience”. 

The criteria for learning includes the change in behavior, endure over time and finally its 

occurrences through experience (ibid). 

In a formal education system, both students and teachers are involved in this process. 

Teacher plays an important role in making learning happen. Therefore, teachers being aware 

about learning process and adopting methods and strategies to make effective learning 

environment is very necessary.  

Afghanistan classrooms and learning environment has always been in traditional way 

and dominated with lecture methods which is most of the time not interesting for many students. 

Researches showed that students learn well when a teacher uses different materials, methods 
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and strategies in classroom. Researchers and educators investigated styles to devise 

complementary learning environments and to teach students more adaptive styles to enhance 

learning and motivation. Individual variations in perceiving, organizing, processing and 

remembering information are learning styles (Shipman & Shipman, cited in Schunk, 2012).  

It is very important for both students and teachers to know about concept of learning 

styles. Understanding this concept will help students to know techniques and strategies that can 

assist them in learning process. On the other hand, it is necessary for teachers to know about 

the learning styles because that helps teachers in adaptation of different methods in order to 

responds to the diverse styles.  

In order to address these problems, considerations are needed to be paid to aware 

teachers at KEU and SJTTC regarding these phenomena. If teachers at these institutions are 

aware, they will transfer their knowledge to teacher’s educators. Later on, those graduated 

teachers will consider learners and their preferences in their teaching and adopt methods to 

make learning happen more effectively 

 

Aim 

This research will seek to understand teachers’ experience of the students’ learning process and 

what possibilities do teachers think they provide to students by understanding their learning 

process in order to assist students with their learning procedure and good learning performance. 

Research Questions: 

 

RQ1: What is KEU and SJTTC teachers’ understanding of students’ learning process? 

RQ2: What are teachers’ perceptions of their teaching considering the learning 

process?  

RQ3: How can responses from research question one and two be analysis according to 

the concept of learning styles? 
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LITERATURE REVIEW  

What is learning? 

Schunk (2012) defined learning as a process of acquiring and modifying “knowledge, skills, 

strategies, beliefs, attitudes and behaviors. Learning has objectives and objective of leaning 

according to Marton & Pang (2006) are specific insight, skills or capability that students are 

expected to develop during a lesson or during a limited sequence of lesson.  

Learning Styles 

A number of researchers interested in learners’ characteristics have explored the learning styles 

(Schunk, 2012). The term of learning styles has been defined as differences in individuals’ 

approaches toward understanding and processing new information (Kolb, 1984 cited in Csapo 

& Hayen, 2006; Sternberg, 1997 & Grasha, 1996 cited in Amir et al, 2011). However, Litzinger 

et al (2007) stress that “learning styles are characteristic preferences for alternative ways of 

taking in and processing information”. In addition, Pashler et al (2009) state that learning styles 

refer to individuals’ differences “…in regard to what mode of instruction or study is most 

effective for them”. In other hand, Grasha (1994) indicates that learning styles “… refer to those 

personal qualities that influence a student’s ability to acquire information, to interact with peers 

and the teacher and otherwise participation in learning experiences”. Learning styles provide 

insight into the way learners perceive, interact with, and respond to the environment in which 

learning occurs (Ladd & Ruby, 1999 cited in Brown, 2003).  

Pashler et al (2009) stated in the introduction of their study “Learning Styles, Concepts 

and Evidence” that learning styles have steadily gained influence in recent decades particularly 

in the field of education and is frequently encountered at different levels ranging from 

kindergarten to graduate schools. Research and writings on learning styles includes several 

thousand articles and dozens of books (ibid). Mara (2010) has also mention in her thesis 

summary “Learning Styles at Students” that within “…the past twenty years, the study on 

learning styles, both theoretical and applied, simultaneously sparked a strong interest, but also 

a whole controversy of opinion among both academic experts and among those who learn 

independently.” 

Csapo & Hayen (2006) indicated that there are number of learning style theories. 

Learning style theorists have identified specific characteristics of learning and have organized 

these characteristics into specific “classifications” of learners. Sarasin’s synthesis of these 

theories is designed to provide an approach “that can be easily translated into strategies in a 

college or university classroom setting” (ibid). 

Table 1: Synthesis of Learning Styles Theories 

Theorist Characteristics of Learners 

Sarasin Auditory Visual Tactile/Kinesthetic 

Gergorc/Butler Abstract/ Sequential Random/Concrete Concrete 

Sims & Sims Cognitive Perceptual Behavioral/Affective 

McCarthy Analytic Imaginative Dynamic 

Harb, Durant, & Terry Abstract/Reflective Concrete Active/Concrete 
Reference: Csapo, & Hayen (2006). The Role of Learning Styles in the Teaching/Learning Process. Issues in Information 

System 
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Model of Learning Styles 

Past research has attempted to categorize learning styles. Coffield et al (2004) are a group of 

researchers that has reviewed enormous literature on learning styles and has identified 71 

models of learning styles from which 31 major models has been focused in their report. Some 

of the famous learning models are Kolb's Learning Style Inventory (LSI), The Myers-Briggs 

Types Indicator (MBTI), Honey and Mumford’s Learning Styles Questionnaire (LSQ), 

Herrmann Brain Dominance Instrument (HBDI) and the Inventory of Learning Styles (ILS) of 

Vermunt. 

Neil Fleming’s (1987-2001) Visual Auditory Kinesthetic (VAK) model is a common 

and widely used model of learning styles. In this model learning style is interpreted to mean an 

individual mixture of styles. Everyone has a mixture of strengths and preferences. No-one has 

exclusively one single style or preference. Table 2 presents the characteristics and preferences 

of VAK learning style model. 

Table 2: Characteristics of Learning Styles (Auditory, Visual, Kinesthetic) 

Auditory Visual Kinesthetic 

Not too distractible Easily distracted Taps pencil or foot while studying 

Likes to read Likes to be read to Reading is not a priority 

Usually a good speller 
Has more difficulty with 

written directions 
Poor speller 

Remembers faces Remembers faces 
Enjoys doing activities, and likes 

physical rewards 

Memorizes by seeing 

graphics and pictures 

Talks to self-aloud; Enjoys 

talking 
In motion most of the time 

Has good handwriting Outgoing by nature Outgoing by nature 

Notices details 
Memorizes by steps in a 

sequence 

Likes to solve problems by 

physically working through them 

Observes rather than 

talks or acts 
Enjoys listening activities 

Likes to touch people when talking 

to them 

Mind sometimes strays 

during verbal activities 
Enjoys music Dresses for comfort 

Organized in approach 

to tasks 
Whispers to self while reading Will try new things 

Finds verbal 

instructions difficult 
Easily distracted by noises 

Expresses emotions through 

physical means 

Uses advanced planning Hums or sings Uses hands while talking 

Quiet by nature Group works Enjoys handling objects 
Reference: Gateway High School (2003) (http://www.edutopia.org/pdfs/gw_learning_styles.pdf) retrieved on 19 December 

2014. 
According to Coffield et al (2004) report, David Kolb’s model is the other most 

influential learning style models. The Kolb LSI has been categorized into flexibly stable 

learning preferences. It is stated in the report that Kolb and those who follow him believe that 

learning styles are not fixed traits, but they can be changed from situation to situation. The LSI 

has been enormously influential in education, medicine and management (ibid). Kolb’s four 

dominant learning styles are diverging, assimilating, converging and accommodating. Table 3 

presents a summary description of these four learning styles characteristics. 

 

http://www.edutopia.org/pdfs/gw_learning_styles.pdf
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Table  3 Kolb’s Learning Styles Inventory:  

Diverging  

(Feel and Watch) 

Is  imaginative and aware of meanings and values, adopts by 

observation rather than by action, interested in people and tends to be 

feeling oriented, brainstorm and group work, real life experience and 

discussions  

Assimilating (Think and 

Watch) 

Likes to reason inductivity and creates theoretical background, 

concern with ideas and abstract concepts than people, lectures, 

numbers and graphs, logical formats  

Converging (Think and 

Do) 

Good in problem solving, decision making, & practical application of 

ideas, prefers dealing with technical problems rather than interpersonal 

issues, test hypothesis, works alone 

Accommodating (Feel  

and Do) 

Like doing things, carry out plans and getting involve in new 

experiences, trial and error manner, challenge theories, gut feeling 

rather than logic 
Reference: Pashler et al (2004) and Kolb Learning Styles (http://www.businessballs.com/kolblearningstyles.htm) retrieved on 

23 August 2014 

What is teaching? 

Teaching means interaction of teacher and student. In education, teachers facilitate students’ 

learning, often in a school or academy or perhaps in another environment such as outdoors. 

Learning and teaching are causally tightly bound activities and different learning and teaching 

theories have been emerged through findings of diverse studies. The theories of teaching 

explain the relationship between teaching and learning. For instance through what teaching 

approaches a teacher can help students to acquire knowledge (New World Encyclopedia). 

Teaching theories are based on learning theories, learning conditions and learning components 

(Peter, 2011). To help all students learn, teachers need several kinds of knowledge about 

learning.   

Teachers need to know about their role as teacher and about development, intelligence 

and needs level of their students (Hattie, 2008); Comenius (1896/1967). When deciding what 

teaching method to use teachers consider students' background knowledge, environment, and 

their learning goals as well as standardized curricula determined by the relevant authority. 

Understanding the pedagogy of the students in a classroom involves using differentiated 

instruction as well as supervision to meet the needs of all students in the classroom (ibid). 

Teaching Styles 

Brown (2003) cites from Heimlich and Norland (2002) that teaching styles reflect the beliefs 

and values that a teacher holds about the learners’ role in learning process and he defines 

teaching and learning styles as behaviors that teachers and learners exhibit in learning exchange. 

Similarly, Grasha (1994) defines the term teaching style as a particular pattern of needs, beliefs 

and behaviors that faculty display in the classroom.  Many teachers teach the way they have 

been taught.  

Grasha (1994) has identified four teaching styles in his book of “Teaching with Styles” 

Formal Authority/Expert – This category include those teachers that set standards and 

demonstrate teacher center approach in teaching. They emphasize on exams and grads and 

lecturing is their dominant method of use. These teachers try to keep their image and statues to 

students by displaying detailed knowledge. Content are point of focus with these teachers. 

Teacher present knowledge and students receive it.  

http://www.businessballs.com/kolblearningstyles.htm
http://www.businessballs.com/kolblearningstyles.htm
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Demonstrator/ Personal Model – The other category from Grasha cluster of teaching is 

demonstrator. It is also a teacher-centered classroom in which teacher do modeling and 

demonstration and encourages students to participate. Teacher role is a guide.   

Facilitator – In contrast to formal authority and demonstrator models of teaching, facilitator 

mode of teaching is student center where teacher design the activities but its students to process 

and practice it. Teachers typically design group activities which necessitate active learning, 

student-to-student collaboration and problem solving. 

Delegator – According to Grasha, delegator category teachers act as consultative and students 

in this cluster will always have choice designing and implementing their own complex learning 

projects. Usually epically design group activities which necessitate active learning, student-to-

student collaboration and problem solving. 

How Can Learning Styles Help in Improving Students’ Learning? 

Studies have been conducted to understand and examine role of teaching/learning styles in 

learning process, its implication for teaching and how these styles help in educational 

improvements. In the 90s, the research emphasis was placed on having teachers address 

learning styles in the classroom through adjustments in curriculum that incorporate each style; 

giving an equal chance for students to learn. The review of the literature on these issues strongly 

indicates how important understanding learning styles and the role of learning styles in the 

teaching/learning process is for effective teaching (Csapo & Hayen, 2006) 

Understanding the way students learn and then accommodating those learning styles in 

teaching is the key to educational improvement. This knowledge on learning styles also help 

teachers to be sensitive to the difference each student have and may guide teachers while 

designing lessons (Archarya, 2002). Considering students learning styles by teacher may either 

match or mismatch the learning process. Some studies show that identifying students’ learning 

styles and then providing instructions accordingly will contribute to more effective learning. 

Even the mismatches may also be appropriate so that students experience new ways of learning 

rather than the one they already had (ibid). 

Grasha (2002) states that learning styles can help to shape the encounters of students 

with teacher, in which the knowledge transaction is more effected than interaction process only. 

It is important for teachers to know about the learning styles of students because it help students 

to learn better and quickly due to the matching teaching methods with their styles and once the 

learning is improved, the self-esteem is built which will have positive impact on future learning 

(British Council, 2010). 

Many researches support the idea that when a student’s learning preferences matches 

with instructor’s teaching style, student motivation and achievement usually improve (Curry 

1990) but in other hand some studies also showed that students my do better when a mismatch 

occurs in learning/teaching style (Miller, 2001; Stitt-Gohdes, cited in Brown, 2003). But the 

other point is that some researches indicate that matching of teaching styles with learning style 

my not be so effective because of differences in age. It always not happen that matching 

teaching style with learning style may give best learning outcomes because learning styles 

differs according to age and other situational factors such as type of class (Spoon & Shell 1998, 

cited in Brown 2003). These mismatches may help students to develop learning competencies 

in different required learning situations (ibid).  

In a classroom, students come with diversity of learning styles and they have to be 

considered by teachers in order to make teaching-learning a dialogue, respond to more diverse 

students’ body, communicate message and make teaching more rewarding. It is not possible to 

develop different ways of teaching for each individual student (Montgomery & Groat, 1998). 
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Instead it has to be struggled to find out variety of learning experience through which all 

learning styles are addressed. But if teachers don’t know about the learning style of students 

then they do not make an attempt to respond to these differences in their teaching (Csapo & 

Hayen, 2006). It is also claimed that if teachers are skilled about the adult learning principles 

then they can adopt students centered instructions, even if they have not been taught this way 

(Stitt-Gohdes, Crews and McCannon, 1999, cited in Brown, 2003).  

Febiri (2002) also adds that if the classroom is to motivate students to learn effectively, 

efficiently and with joy rather than pain, the differences in their learning styles should be taken 

into account in the design and delivery of courses. 

Great numbers of teachers encounter success if learning environment is teacher center 

in which they rely and focus on lecture method. According to Brown (2003), such teachers 

adopt those strategies and methods that work well with them. It has been suggested that teacher 

who use such approached in their teaching are not skilled in adult learning principles. But there 

are teachers that prefer students-centered classes and those teachers are shown as skilled ones 

(Stitt-Gohdes, Crews and MaCannon cited in Brown, 2003). These skilled teachers are also 

praised with knowledge about the influence of technology on students’ way of learning (Glenn 

2002; Stitt-Gohdes 2003, cited in Brown, 2003) 

To summarize, learning styles is an issue that teachers are recommended to have 

knowledge about it because understanding learning styles can improve learning process and 

make teaching more fruitful. To emphasis, there are different techniques and strategies that 

teachers can use to address learning styles of students. Frequently, teachers prefer to teach the 

way that they have been taught for. The theory of match and mismatch is topic of discussion 

between researchers. Some indicate that matching teaching style with students can be very 

helpful while some others point out that mismatch is more helpful because due to the mismatch 

students will experience new ways of learning and practicing those ways will improve their 

learning process progress. Previous studies have shown that learning styles are flexible and can 

be change by the passing of time and inheriting new learning habits (Montgomery & Groat, 

1998). If different methods (lecture, not on board and questioning) and materials (Power Points 

slides, picture, and video) are integrated a classroom then the transfer of knowledge occurs in 

a useful manner. 
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METHODS 

Population and Sampling 

This study is based on quantitative research approach. Questionnaire was used as data collection 

tool. I choose questionnaire because it helped in collecting large amount of data in short period 

of time and questionnaire is much more a practical tool (Bryman, 2012). 

Data for this study was collected in September 2014 within duration of two weeks 

inside Kabul. The targeted population was from teachers of Kabul Education University as well 

as Sayed Jamaluddin Teacher Training College. Understanding and accommodating the 

diversity in students’ learning process can make a teaching more rewarding. Acharya (2002) in 

her study of “Student Learning Styles and Their Implication for Teachers” indicates that if  

teachers understand about learning styles of students, it helps them to be sensitive to the 

difference each student have and this awareness may guide them while designing lessons. Irvine 

& York (cited in Archarya, 2002); and Pashler et al (2008) point out on a similar idea that 

understanding and identifying students learning styles may contribute and improve the 

effectiveness of learning process. Since KEU and SJTTC are two of the public educational 

institution at Kabul level that graduate/train teachers, so through this study, it was aimed to find 

out views of these institutions’ teachers in regards to understanding and accommodation issues 

related to learning and teaching. These teachers’ views will have great impact on teachers they 

train. Knowledge and beliefs transferred to teacher educators will be reflected in their future 

teaching. Thus, it is worth to see how issues related to learning process, learner and teaching 

are perceive and transferred in teacher education.  

Questionnaire was distributed to 58 teachers. From the participants, 36 were male and 

22 were female teachers. My idea was to randomly collect data but I had to adopt non-

probability sampling. Questionnaire was translated into the Afghan local language. 

Piloting 

In this research, questionnaire was the only tool used for data collection and in order to ensure 

transparency for valid data collection, I piloted the questionnaire. After piloting, I came to know 

that there were some questions that confused respondents; particularly in Dari translated 

version. I also noticed that some questions could be written in better order and with clearer 

instruction.  

In piloting, it was interesting to find out that I can add some more valuable response 

options to the question that were missed. During piloting, I observed that since the topic of my 

research was new to participants, therefore, it was misunderstood with concepts nearer to my 

topic; even though I had provided some background information about the topic and about the 

purpose of this research. This was an alerting issue to experience and to deal with this, I revised 

background information to a more specific and clear version. Finally, piloting helped me to 

restructure the questionnaire to a more comprehensive and understandable template. 

Limitations and obstacles 

Initially when I started distribution of questionnaire; being proud of their states, some teachers 

were not interested to participate in this study. To deal with this, I have taken help of high 

ranking officials (teachers and authorized entity) at KEU & SJTTC.  

The questionnaire was to be self-filled, but I had to spent plenty time describing and 

clarifying background information about research theme. I started doing so, because in piloting 

duration I noticed that teachers not read the title page which had this information in written and 

I also observed that some teachers mixed up other educational concepts with concepts in this 
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research. Therefore to validate and receive targeted data, I was providing oral and extra 

information. 

Before translating the term “learning styles” to Dari, I had searched websites to find 

out a similar word in Dari/Persian1.  

There were so much literature and research papers on this topic in Persian. Teachers, 

who preferred filling Dari questionnaire, commented that the “learning styles” has been 

translated wrong and to ensure them I had printed those Persian research papers that had the 

term. After reading those papers, some teachers’ interest in the topic arose to the level that asked 

me for sharing my paper with them after its finalized.       

It is worth to mention that, teachers whom volunteered to have English version of 

questionnaires had less problems in terms that learning styles concept was familiar than those 

who had filled Dari version. 

Considering the read literature for this study, questions were generated indirectly to 

gather data for research questions. 
  

                                                 
1 Persian and Dari are very much similar languages that differs in dialect only and not in written. 
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FINDINGS 

In this section initially participants’ background information is presented segregated by 

gender, education background and working experience. This section deals with summary of the 

findings according to the research questions. First KEU & SJTTC teachers’ understanding of 

students’ learning process and then teachers’ perceptions of their teaching considering the 

learning process and finally analysis of the RQ1 and RQ2 according to the concept of learning 

styles is reported. 

Table 4: Participants’ Background Information 

  
KEU SJTTC 

% # % # 

Gender 
Male  71 25 48 11 

Female 29 10 52 12 

Education Background 

PHD 3 1 0 0 

Masters 43 15 17 4 

Bachelors 54 19 83 19 

Working Experience 

0-9 Years 54 19 70 16 

10-19 Years 26 9 26 6 

20-29 Years 14 5 0 0 

30-39 Years 6 2 4 4 

 

Number of Bachelor teachers participated in this study were more than half of (KEU – 

54% and SJTTC – 83%) those teachers that are holding Masters/PHD. In addition, a large 

portion of participants (KEU – 54% and SJTTC – 70%) are teachers that have been teaching 

not more than 9 years.  

Research Question 1: KEU & SJTTC teachers’ understanding of students’ learning? 

On a general overview, majority of KEU & SJTTC teachers were interested in how 

students learn and believed that students have preferences in their learning. 

 

Figure 1: Overall teachers’ (KEU and SJTTC) views regarding students’ learning 

By looking deep into data from both institutions (Table 5 and 6), SJTTC teachers are 

more (100% and 100%) confident about their beliefs on students’ preferences and their own 

91%  (53)

5%  (3) 3%  (2)

95%  (55)

3%  (2) 2%  (1)

Agree Undecided Disagree

Students preferences Interst in how students learn
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interest in way students learn than teachers at KEU (86% and 91%). There is a low level of 

certainty and disagreeing within KEU teacher in this regard. 

Table 5: Teachers view on students’ different ways of learning 

Insinuation 
Agree Undecided Disagree Total  

% # % % # # % # 

KEU  86 30 9 3 6 2 100 35 

SJTTC 100 23 0 0 0 0 100 23 

Table 6: Teachers view on their interest in how students learn  

 

Data analysis from figure 2 illustrates that most of the teachers at KEU (89%) and SJTTC 

(78%) believe that students’ learning style has impact in the process of students’ learning 

process. While in comparison, the level of uncertainty is low at both institutions (KEU=11% 

and SJTTC=17%) in this regard. 

 
Figure 2: Teachers’ view on the influence of learning styles in learning process 

Based on the analysis from Figure 3, we can be reasonably certain that overall of 47 % 

KEU and SJTTC lectures' have been initially introduced to concept of learning style in trainings 

and workshops they have attended. It is demonstrates that 10 % of teachers are still not aware 

about this concept. Personal readings and surfacing internet (22%) as well as colleagues sharing 

of knowledge also had a noticeable position (22%) of role in getting familiar with learning 

styles by teachers. 

 

 

89% (31)

11% (4)

0

78% (18)

17% (4)

4% (1)

Agree Undecided Disagree

KEU SJTTC

Insinuation 
Agree Undecided Disagree Total  

% # % % # # % # 

KEU  91 32 6 2 3 1 100 35 

SJTTC 100 23 0 0 0 0 100 23 



12 

 

 

Figure 3: Over all views of teachers regarding their initial familiarity with concept of learning 

styles 

While digging up same data institutional wise shows that a large number (70%) of SJTTC 

teachers have been introduced to this concept through trainings that they have participated while 

most of KEU teachers (34%) come to know about this concept from either reading/surfing 

internet. From the data in following table it is noticeable that percentage portion is somehow 

similarly divided between options for KEU in comparison to SJTTC. For instance, 34% of 

teachers come to know about learning styles by reading or surfing internet while 31% through 

attending workshops. Colleagues also had also played role (23%) in this regards (Table 7). 

Table 7: Summary of initial familiarity with the concept of learning styles (KEU vs. 

SJTTC) 

Institution 

Training/ 

workshop 

From 

Colleagues 

Reading/surfing 

internet 

From 

Students 

Not 

familiar 

% # % # % # % # % # 

KEU 31 11 23 8 34 12 3 1 9 3 

SJTTC 70 16 13 3 4 1 0 0 13 3 

 
In addition, teacher at both KEU and SJTTC are strongly agree that majority of students 

on top priority learn better when they see visual materials (KEU=80%, SJTTC=96%) in 

classroom. After that these teachers think that students also learn well when they are asked to 

do hands exercises (KEU=77%, SJTTC=74%). Then is the option of summarizing and 

highlighting information on board (KEU=63%, SJTTC=65%) and speaking out loud to each 

other (KEU=49%, SJTTC=70%) ranked as when do students learn better (Figure 4).   

47% (27)

19% (11)

22% (13)

2% (1)

10% (6)

Training/workshop

From Colleagues

Reading/surfing internet

From Students

Not familiar
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Figure 4: Teachers’ ideas about when do students learn better 

Furthermore, Figure 5 indicates that 43% of KEU and 74% of SJTTC teachers disagree so 

that students adopt their learning style in accordance to the teaching style of teachers. But the 

result from figure 3 also show that a number of the teachers (KEU=34% and SJTTC=17%) 

agree on this adoption.  The variation between agree and disagree at KEU is not in a very big 

difference while this variation of agree and disagree differs on a noticeable portion from each 

other.  

 
Figure 5: Teachers view on “student should adopt their learning style according to the 

teachers’ teaching style” 

 

Research Question 2: What are teachers’ perceptions of their teaching considering 

students’ learning process? 

In the following table (Table 8) data analysis on teachers view regarding ensuring students’ 

good feelings toward teaching process is presented where 91% of KEU and 100% of SJTTC 

teachers showed that they care this issue and they want their students to be happy with way they 
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are taught. It is interesting to see that there are 6% of uncertainty and 3% disagreeing is also 

indicated in data analysis for KEU. 

Table 8: Teacher view regarding “making students feel good about their teaching” 

Institution 
Agree Undecided  Disagree Total  

% # % # % # % # 

KEU 91 32 6 2 3 1 100 35 

SJTTC 100 23 0 0 0 0 100 23 

 

In addition, to find out teachers’ perception of their teaching considering their 

understanding of students’ learning process, they were asked to rank use of given options from 

1-5 (1=least and 5=most) to some question. Figure 4 illustrates that 91% of SJTTC teachers 

prefer to use lecture method during their teaching while percentage of this method use at KEU 

is 54%. The next method preferred by these teachers is to note down the important point on 

board (KEU=80% & SJTTC=70%). On an almost average level, both teachers at these 

institutions (KEU=46% & SJTTC=52%) give preference to use models and chart within their 

teaching. While data collect from same question regarding use of videos in their teaching is 

ranked low (KEU=57% & SJTTC=35%).   

 

  

Figure 6: Use of teaching aid - KEU vs. SJTTC 

As presented in table 9, similarly more than half (KEU=66 & SJTTC=65) of teachers use 

groups work & discussions as well as demonstrations though real life related examples in their 

teaching. Around 54% of KEU and 43% SJTTC teachers also indicated that they facilitate and 

explore issues to their students in order to make active learning environment. Percentage for 

the use of lecture methods at KEU is less (49%) in comparison to SJTTC (61%). The least 

option ranked by teachers was leaving students independently to work (KEU=34% & 

SJTTC=13%) 
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Table 9: Teachers’ view on their teaching strategies in students’ learning process 

Institution  Options 

lecture 

method 

Make 

groups 

&discuss 

Demonstrate 

by providing 

examples 

Facilitate and 

explore options 

so that students 

think about it 

Leave it to 

student to 

find out 

independently 

% # % # % # % # % # 

KEU 

1-2 26 9 14 5 20 7 26 9 49 17 

3 26 9 20 7 14 5 20 7 17 6 

4-5 49 17 66 23 66 23 54 19 34 12 

Total 100 35 100 35 100 35 100 35 100 35 

SJTTC 

1-2 4 1 9 2 9 2 17 4 43 10 

3 35 8 26 6 26 6 39 9 43 10 

4-5 61 14 65 15 65 15 43 10 13 3 

Total 100 23 100 23 100 23 100 23 100 23 

 

On other hand, participants were asked about their idea regarding changing of 

teaching styles according to the learning styles of students and as expected, majority of 

teachers (84%) agreed on it. Yet there is a very small portion (5%) of teachers who disagree 

to change their teaching based on learning styles of students (Figure 6). 

Figure 7: Over all Teachers’ view on “teachers should adopt their teaching based on 

students’ learning styles” 

 

Teachers’ ideas about varying teaching styles according to student learning are highly accepted 

by most of KEU and SJTTC teachers. However 11% of un-certainty is reported from KEU 

teachers holding a bachelor degree. While a very few proportion (4%) of SJTTC teachers, 

holding same education degree, disagrees regarding this variance (Table 10). 

84% (49)

10% (6)

5%  (3)

Agree

Undecided

Disagree
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Table 10: KEU vs. SJTTC “If students not learn the way you teach, teach them the way 

they learn” 

Institution Agree Undecided Disagree 

KEU % # % # % # 

PHD (3%) 3 1 0 0 0 0 

Masters (43% 40 14 0 0 0 0 

Bachelor (54%)  46 16 11 4 0 0 

SJTTC   

PHD (0%) 0 0 0 0 0 0 

Masters (17% 17 4 0 0 0 0 

Bachelor (83%)  78 18 0 0 4 1 

Research Question 3: Analysis of RQ1 and RQ2 from learning style perspective 

Data in figure 1 regarding students’ preferences show that overall 91% of teachers at KEU and 

SJTTC are interested in considering learning styles in their teaching. This figure differs between 

these two institutions where SJTTC teachers’ are more confident (100%) than KEU (86%) 

teachers (Table 8). Besides being interested in students learning styles, teachers also think 

(KEU=89% & SJTTC= 78%) that it has impact and influence in the process of learning (Figure 

2).  

 Data analysis from figure 4 clearly indicates that teachers both at KEU and SJTTC 

understand these preferences (learning styles) in students. Majority of teachers ranking seeing 

picture, flipcharts, diagrams and handouts (KEU=80 & SJTTC= 96) indicates that these 

teachers know they have students that are visual. From same data it can also be traced that these 

teachers also know that they have kinesthetic students that prefer hand on activities (KEU=77 

& SJTTC=74) or to highlight and summarize information (KEU=63 & SJTTC=65).  

 Investigated data on teacher idea regarding making students feel good about teachers’ 

teaching at table 8 presents that most of teacher (KEU=91% & SJTTC=100%) want to teach 

students the way in which students feel comfortable and that a good feeling in students come 

when the teaching process let their learning preferences be practiced.  

 Table 8 presents teachers’ believe on sentence which says that if students not learn the 

way you teach; teach them the way they learn. This table data analysis as per learning style 

concept can be interpreted that 89% of KEU and 96% of SJTTC teacher agree to give 

importance to how students learn rather than forcing them for adopting the way teachers teach 

(Figure 5) 

 Figure 6 signify that teacher at these institution not only theoretically understand the 

learning styles but also consider it in their teaching. For instance, the percentage for use of 

models, charts and videos as well as lecture and writing down important on board indicates that 

they try to address the diversity of learning styles in their teaching. KEU and SJTTC teachers 

besides providing teaching aid (Figure 6) also uses methods and strategies (Table 9) such as 

use of group work, demonstration, or leaving students to work independently in order to help 

these diverse students learn well.  
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DISCUSSION AND CONCLUSION  

The role of university and teacher training colleges are changing with time. In order to foster 

high-quality teaching and learning, actions need to be taken. In this regard students will find it 

easy to be attentive when lectures are conducted in an organized manner and blend activities 

that stimulate circle and creative thinking. Aim of this study was to find out if teachers at KEU 

and SJTTC understand the students’ learning process and to see their perception of teaching 

process by taking into account the concept of learning. As report in Figure 1, teachers not only 

acknowledge awareness about students different ways of learning or preferences of learning but 

they also express a high degree of interest in teaching to students according to their desires 

(Figure 1&5).This awareness can help teachers shape their teaching in order to address learning 

styles in their teaching (Archarya, 2002) and integrating learning styles in teaching, makes 

teaching process more rewarding (Montgomery & Groat, 1998).  

Findings in Figure 5 spotlight differences in KEU and SJTTC teachers’ believes 

regarding match and mismatch of teaching according to students’ learning styles. Research 

usually support the match of teaching to learning styles but there are researchers as Archarya 

(2002) and Brown (2003) that present a positive insight for mismatch. They suggest that with 

mismatch students will experience new ways of learning and students may do better by doing 

so. The mismatch between student and teacher is not a problem but the problem can be failure 

to understand and address conflicts and misunderstandings that undermine students learning 

(Grasha, cited in Montgomery & Groat, 1998) 

As regards issues that affect awareness about learning styles, it was found that 

teachers’ initial encounter of learning styles concept was important. Finding from Figure 3 in 

this regard show clearly that majority of KEU and SJTTC teachers according to my sampling 

initially got familiar with this concept through workshops. Researches on learning styles 

suggest that to learn about the importance of learning styles and its role in improving learning 

encounters, teachers are recommended to participate in workshops and other professional 

development opportunities (Claxton and Murrell, 1987 cited in Felder, 1995). This pattern in 

accordance to teaching experience of majority teachers participated in this study that have 0-9 

years of teaching experience could be interpreted as efforts and work done by official authorities 

or  organizations involved and interested to capacitate teachers with update educational issue.  

Knowledge about learning process and learning styles is an important part of effective 

teaching process. In order to make teaching/learning more valuable, it is necessary to 

understand how to address them. By knowing about learning styles, a teacher can augment their 

methods of lesson presentations (Grasha, 1996). In addition, while delivering a lesson, aids such 

as videos, flip charts, PowerPoint presentations, and chalkboards should be included (Febiri, 

2002).  

Findings from Figure 6 give an overall look over aids used by teachers at KEU & 

SJTTC while teaching. Writing important points on board and lecture are the most frequently 

used aid by majority of teachers at both institutions. Many studies suggest that majority teachers 

teach the way they have been taught. Teaching 15-25 years ago was not so developed, 

particularly from use of various teaching aid perspective in Afghanistan. Considering higher 

frequency of writing down important points on board represents reflection of earlier experiences 

from their learning process.  

Adoption/use of different range of techniques is an important effort in addressing 

diverse learning styles (Archarya, 2002) but findings from figure 6 shows popularity of lecture 

use by KEU & SJTTC teachers which is teacher-centered approach- Formal Authority/Expert 

(Grasha, 1996). Heimlich & Norland, 2002 cited in Brown, 2003 supports lecturing for the sake 
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of its selection and points that each teacher can have their own philosophy while making 

selection in teaching.  

Febiri (2002) talks of learning styles diversity existence in classroom. These diversities 

are most of the time ignored; for example use lecture method for all types of students. He gives 

cautions regarding serious pedagogical implications regarding this ignorance of diversity. It can 

causes demotivation of creativity, innovation and productivity in classroom (ibid). While at 

other hand, if learning styles are accommodated in teaching, this can cause improvements in 

learning and an increase in thinking skills, academic achievement and creativity (Irvine & York, 

cited in Archarya, 2002) 

Findings also suggest that good teaching focuses on helping students connect what they 

have already learnt or is new to be learn by using different strategies in their teaching (Table 9) 

such giving real life related examples, and facilities them to explore options and demonstrate 

the object of learning. In addition, those teachers who understand the theory behind how student 

learn (Figure 4) can more consistently develop effective plans (Levstick % Barton).  

To sum up, the findings of this study in regards to learning process and teaching 

perception clearly indicates that teachers at these institutions care for this process which means 

that students’ choice and students’ learning is important for teachers. Teachers want to respond 

to diversities of learning preferences that exist in a classroom by use of different teaching aid 

and methods. If this method of professional consideration in preferences and learning is transfer 

to teacher educators, they will be able to apply it for the other chain of students’ that are/will 

be connected to them in future. By doing so a large number of populations will benefit the 

procedures developed and applied in these institutions. 
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ANNEX ONE: QUESTIONNAIRE (ENGLISH) 

 

Please complete the following by placing a tick (√): 
Strongly 

Agree 
Agree Undecided Disagree 

Strongly 

Disagree 

1. Do you accept that different students have different preferences while acquiring or processing new information      

2. Are you interested in to know HOW your students learn?      

3. Do you make sure your students feel good about your teaching?      

4. Using technology in teaching helps meeting various learning styles?      

5. Students should adopt their learning style according to teachers teaching styles      

6. Teachers should adopt their teaching style according to learning styles of students      

7. Do you agree with this statement “If students not learn the way you teach, teach them the way they learn?      

8. Students learning style has impact/influence in learning process      

9. “If integrated methods are used, students with different learning styles will benefit?       

10. To what extend you agree that considering learning styles in class will motivate active learning process      

Read each statement below carefully and circle 1 to 5 for each statement. 1 is the lowest and 5 is the highest.  

11. When you teach something new and difficult, do you: 

a. Use lecture method 1 2 3 4 5 

b. Make groups and discuss it 1 2 3 4 5 

c. Demonstrate by providing personal examples 1 2 3 4 5 

d. Facilitate and explore options so that students think about it 1 2 3 4 5 

e. Leave it to student to find out independently 1 2 3 4 5 

12. What is the reason for choosing one of the above options? 

a. Believe that students learn best from the selected options 1 2 3 4 5 

b. Individual student get involve 1 2 3 4 5 

c. This way, the lesson become interesting to students  1 2 3 4 5 

13. Do you accept that some students learn better when:  

a. Explain lessons to others or speak it loud  1 2 3 4 5 

b. See pictures, diagrams, flip charts, graphs, films and handouts 1 2 3 4 5 

c. Do things and hand-on experience  1 2 3 4 5 

Gender: Female  Male   Department _____________________ Working Experience: ______ Years 

Educational Degree Masters Bachelor 14 Grade Instantiation KEU SJTTC 



 

d. Highlight important points in chapters and summarize information 1 2 3 4 5 

14. While teaching a lesson, do you use 

a. Models and flip chart 1 2 3 4 5 

b. Videos  1 2 3 4 5 

c. Lecture  1 2 3 4 5 

d. Write important points on board 1 2 3 4 5 

15. Before teaching new lesson, do you 

a. Elicit topic of the lesson from students 1 2 3 4 5 

b. Think if students are aware about this issue 1 2 3 4 5 

c. Consider the readiness level of students 1 2 3 4 5 

d. Students interest influence their achievement and productivity 1 2 3 4 5 

16. What things teachers need to be able to know in order to consider learning styles in classroom? 

a. Understand Concept of learning styles 1 2 3 4 5 

b. Understand role of learning styles in learning process 1 2 3 4 5 

c. Understand different learning styles 1 2 3 4 5 

Read the statement carefully and fill in blanks with the given words, then in below circle the frequency 

words. 

17. To maximize learning and increase engagement in classroom, it is ____________ to understand the 

learning styles of students. (Select both 1-5 and a-d). 

Always Often 
Someti

mes 
Rarely Never 

a. Important       b. Compulsory       c. Needed       d. Optional  1 2 3 4 5 

18. Where have you first heard about the concept of learning styles? 

a. In a training/workshop 

b. From colleagues (other teachers) 

c. Through personal reading/surfing internet/ University 

d. From students 

e. I am not familiar with the concept 

19. When making a lesson plan, do you consider learning style? 

a. Yes           b. No 

20. When you are in class, do you think that sharing you knowledge and experience is important with students 

a. Yes           b. No 



 

 ANNEX TWO: QUESTIONNAIRE (DARI) 
 

 کامالً مخالف مخالف بی طرف موافق کامالً موافق شده نشانی نمائید ابل گزینه های دادهمقدر (√)سواالت ذیل را با عالمت 

      معلومات جدید، برتری های متفاوت دارند؟  آیا این را قبول میکنید که شاگردان مختلف برای کسب و تحلیل .1

      هستید؟ عالقه مند می آموزند" چگونهدر مورد اینکه "شاگردان  یاآ .2

      میکوشید؟آیا شما در مورد اینکه شاکردان در مورد تدریس شما احساس خوب داشته باشد،  .3

      کنالوژی در جریان تدریس در رسیدگی به سبک های مختلف کمک مینمائیداستفاده از ت .4

      باید سبک های یادگیری خویش را با توجه به سبک های تدریس استادان عیار نمایند شاگردان .5

      باید سبک های تدریس خویش را با توجه به سبک های یادگیری شاگردان عیار نمایند استادن .6

      ند"اد میگیرآیا با این جمله موافق هستید " اگر شاگردان به شیوه که شما تدریس میکنید یاد نمیگیرند، برای ایشان به شیوه تدریس نمائید که انها ی .7

      یادگیری اثر گذار استسبک های یادگیری شاگردان در روند  .8

      آیا با استفاده از میتود های متفاوت تدریس، شاگردانیکه دارای سبک های متفاوت یادگیری اند، بهره بر میدارند  .9

      تا چه اندازه موافق هستید که در نظر گرفتن سبک های یادگیری شاگردان، روند فعال یادگیری را به میان میاورد .10

 درجه بلند تدریج را نشان میدهد. 5درجه پائین تدریج و  1انتخاب نمائید.  5-1را به دقت مطالعه نموده و برای هر جمله از گزینه های  جمالت ذیل  

 . حین تدریس موضوع جدید/ دشوار شما از _____________________استفاده مینمائید .11

a. 5 4 3 2 1 میتود لکچر استفاده می نمائید 

b.  5 4 3 2 1 و بحث در مورد موضوعتنظیم گروپ ها 

c. 5 4 3 2 1 تدریس همرا ارایه با مثال های مرتبط به زندگی روزمره 

d. 5 4 3 2 1 توضیح و بررسی ابعاد متفاوت موضوع  به گونیکه که شاگردان در مورد آن تجسس نمائید 

e. 5 4 3 2 1 به خود شاگر واگذار نموده تا به طور مستقل به آن پی ببرند 

 ؟انتخاب گذینه ها پیرامون سواالت فوق اللذکر چه استدلیل  .12

a. 5 4 3 2 1 یرندگمی یادنتخب شده بهتر م ذینهاز گ شاگردانکه  هستید ندمباور 

b. 5 4 3 2 1 همه شاگردان در یادگیری سهیم میگردند 

c. 5 4 3 2 1  با گذینه اننتخاب شده، درس به شاگردان جالب میگردد 

 :که  شاگردان در شرایط اتی الذکر بهتر درس را فرا میگیرنداز  یکه برخ یدکن یقبول م یاآ .13

a. 5 4 3 2 1  درس را برای دیگران توضیح دهند و یا آن را با صدای بلند تمرین کنند 

b. 5 4 3 2 1 تصاویر، گراف، چارت، فلم، و دیگر ... را مشاهده نمایند 

c. 5 4 3 2 1 کار عملی انجام دهد 

d.  5 4 3 2 1 در چپتر با مارکر و یا یاداشت گرفتننشانی نمودن بخش های مهم 

 

 مؤنث  مذکر   : یتجنس

 سیدجمال الدین افغان  پوهنتون تعلیم و تربیه نهاد تحصیلی سال 14 لسانس ماستر درجه تحصیل

 ______ سال تجربه تدریس: _____________________ ت:ندیپارتم



 

 درجه بلند تدریج را نشان میدهد. 5درجه پائین تدریج و  1انتخاب نمائید.  5-1جمالت ذیل را به دقت مطالعه نموده و برای هر جمله از گزینه های 

 یس شما بیشتر از _______________________ استفاده می در هنگام تدر .14

a. 5 4 3 2 1 چارت مدل و فلیپ 

b. 5 4 3 2 1 ویدیو 

c. 5 4 3 2 1 لکچر 

d. 5 4 3 2 1 نوشتن نقاط مهم به روی تخته 

 شماید، موضوع جد یسقبل از تدر .15

a. 5 4 3 2 1 از شاگردان از طریق پرسیدن سواالت متفاوت پیرامن موضوع معلومات بدست می اورید 

b.  5 4 3 2 1 درمورد اگاهی شاگردان از بابت این موضوع فکر میکنید 

c. 5 4 3 2 1 سطح آمادگی شاگردان را در نظر می گیرید 

d.  5 4 3 2 1 می اندیشید عالقمندی شاگردان در موفقیت  و یادگیر ایشان اثر گزار است،مورد اینکه 

 برای در نظر گرفتن سبک های یادگیری شاگردان، استادان چه چیزها الزم را باید بداند  .16

a.  5 4 3 2 1 های یادگیریاگاهی در مورد مفهوم سبک 

b. 5 4 3 2 1 دانستن اهمیت سبک های یادگیری در پروسه یادگیری 

c. 5 4 3 2 1 دانستن انواع سبک های یادگیری 

 پر و بعداَ از گزینه قیود تکرار نیز برای این سوال انتخات نمائید  a- dجمالت ذیل را به دقت مطالعه نموده و خانه خالی را با گزینه 

 هیچگاه اً ندرت بعض اوقات اكثراَ  همیشه یادگیری بهتر و افزایش فعالیت های  صنفی، دانستن سبک های یادگیری شاگردان _________ استبرای  .17

a.         مهمb         اجباری .c         الزم .d5 4 3 2 1 . انتخابی 

 یدید؟در کجا شن یادگیری یبار نخست، در مورد سبک ها یبرا .18

a.  /آموزشدر ترینگ 

b. )از همکاران )استادان 

c.  از طریق مطالعه شخصی/از طریق انترنت/ در جریان دوره محصلی 

d. از شاگردان 

e. من با این کلمه/مفهوم آشنایی ندارم 
 

 ؟در هنگام ترتیب نمودن پالن درسی، ایا سبک های یادگیری شاگردان را در نظر میگیرید .19

a.                  بلیb .نخیر 

 

 که در صنف هستید، آیا شریک نمودن معلومات و تجارب با شاگردان برایتان مهم است؟ هنگام .20

a.                  بلیb .نخیر 

 


