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Abstract 

In recent years Japanese has become an increasingly popular language choice among students in 

senior high school in Sweden, but very little research has been conducted as to why this trend has 

emerged. This study aims to investigate the variables affecting senior high school students’ choice to 

study Japanese and to proceed with it in institutions of higher education, as well as to delineate any 

gender-specific and socioeconomic discrepancies amongst them based on Bourdieu’s sociology of 

education. In addition, it strives to shed light on the students’ attitudes toward Japan and the Japanese 

culture. The empirical data of the study consists of a survey collection of 112 respondents from 4 

senior high schools in Stockholm, Uppsala and Västerås. The results indicate that interest in Japanese 

popular culture, mainly anime and manga, is the main incentive for learning Japanese and that this 

interest is commenced many years prior to the instruction. The prospect of traveling, studying and 

working in Japan, as well as to engage further in their interest in the Japanese culture, appears to be 

what motivates further and higher education in Japanese. The attitudes toward Japan and the Japanese 

culture are generally positive and the negative opinions expressed mainly derive from cultural 

difference. The students in the study are predominantly female who carry a strong cultural capital that 

stems from a middle class family and household of higher education. Hopefully, this study will 

contribute to the research field of Japanese language learning and inspire others to broaden the 

discipline. 
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I. Introduction 

Like the younger generations of today my interest in learning Japanese was heavily influenced by 

Japanese popular culture, particularly anime and manga. The uniqueness and refinement of the 

artwork completely enamored my adolescent self and I found the storylines so very unlike the 

animated series and comics of the Western world in its maturity, content and cultural portrayal. 

Naturally, through my interest, I was exposed to the Japanese language and one day curiosity got the 

best of me. I started learning Japanese in senior high school in Uppsala, Sweden, only to pursue a 

teaching degree in the subject at Keio University in Tokyo, Japan, a few years down the line. 

Despite the sudden spike of popularity for most things Japanese in Sweden teachers of Japanese in 

the nation face a slightly vexing task as the subject has yet to be taken seriously as a Modern Foreign 

Language. For one, the subject is still not part of any subject combination deemed suitable for a 

teaching degree and must be studied separately should one decide to become a teacher of Japanese, 

which amounts to far less pedagogical experience in the subject. Secondly, despite it being taught in 

high schools all over the country Japanese has yet to have its own syllabus and has to rely on the 

Chinese counterpart with which it merely shares a common logographic system and not much else. 

Very little research on Japanese phenomena has further been conducted and this is where I hope to 

make a contribution by bringing attention to the demand of Japanese language learning amongst 

Swedish high school students and its affecting variables. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Japanese title なぜ日本語？naze nihongo? translated into English is ”Why Japanese?”. 
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II. Background 

Sweden has long maintained a position as a highly internationalized country in the world with 

profound international relations and collaborations beyond borders and cultures. Its populace share a 

great diversity of languages and cultures and English is well on its way to advancing toward the status 

of an official second language (Hyltenstam 2004, 52-53). Yet despite this prominence, fairly recent 

research indicates a steady decline of interest for foreign languages and language learning in 

compulsory school and post-compulsory school within the nation (Börjesson & Bertilsson 2010, 15). 

Probable underlying causes seem to be the absence of mandatory education in Modern Foreign 

Languages, with the exception of English, and the myriad of language options available for 

undertaking. Students in both compulsory school and post-compulsory school in Sweden are given 

free reigns to customize their education in regards to foreign languages and thereby opt out on a 

language should it be too difficult or uninteresting (Lannvik Duregård 2010; Börjesson & Bertilsson 

2010). As Swedes start learning an additional language to Swedish and English in 6th grade the 

pressure and workload may prove too much. According to Börjesson & Bertilsson (2010:34), 

however, the declining statistics in language learning may not be a sign of disinterest or hardship but 

rather an indication of the wide range of languages offered in Swedish schools. Put differently 

students may in fact not be learning less languages just not the ones on offer a couple of decades ago. 

This seems to hold true in regards to East Asian languages. Today the cultural presence of Japan in 

Sweden appears to be much more prominent than it was a mere few years ago and its dispersion is 

ever increasing in the nation as a result of the extensity of globalization and the communicative 

advances of our information age. From initially denoting consumer technologies and traditional 

Japanese elements such as martial arts and board games with tamaguchi, karate and Sudoku being 

some of its prime components, the Japanese influences have now come to largely encompass popular 

culture phenomena (Iwabuchi 2002, 6; Utbildningsradion 2009). These include Japanese animation, 

known as anime, and Japanese cartoons called manga (Japanese for “amusing drawings”), cosplay 

(abbreviated form of “costume play”), videogames, music and fashion (Strömberg, 2008:26; 

Fukunaga, 2006:206; Schwartz & Rubinstein-Ávila 2006:40). 

According to Strömberg (2008:37-38) the release of manga translated into Swedish at the start of 

the 21st century resulted in the development of a strong following of enthusiastic fans of manga that 

to this day is ever increasing in number. Evident among the following is also the recurring pattern of 

involvement in the many subgenres of manga and Japanese culture, argues Strömberg (2008). The 

fans predominantly draw their own manga as well as narrate short stories based on preexisting 

characters from the fictive universes within the comics. Role playing, designing fan based clothing and 

interacting with congenial peers both in person and online is also a frequently occurring behavior 

(Fukunaga 2006: 211; Strömberg 2008:11). The rise and fame of UppCon in Uppsala, a social 

gathering where participants cosplay (dress and role play as fictive characters) and partake in activities 

related to Japanese culture, is another indicator of the affirmative response Japanese popular culture 
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has received by the Swedish populace. Comparatively, these variables of Japanese culture can be 

described as components that fortify participatory culture, that is, ‘a culture with relatively low barriers to 

artistic expressions and civic engagement, strong support for creating and sharing creations, and some 

type of informal mentorship whereby experienced participants pass along knowledge to novices’ 

(Jenkins, 2009:11). 

Japanese culture, particularly popular culture, alone is not the only cultural dimension from the 

land of the rising sun that has increased in popularity among Swedish adolescences during recent 

years. There is also a demand for learning the Japanese language (Utbildningsradion 2009). The 

subject was first introduced in 1975 and today it is taught at many institutions of higher education 

(HE) around Sweden, including Dalarna University College, Stockholm University, Lund University 

and Gothenburg University (Universitetskanslersambetet 2006:45). Some high schools have followed 

this trend and enable students to initiate Japanese language studies at a younger age to promote 

further and higher studies in the subject and perhaps even to appease the growing demand among 

students and thwart the aforementioned language learning decline. 

Like many other languages, learning Japanese naturally requires considerable investment due to its 

linguistic complexity and divergence from the Swedish language. Yet not all students have an aptitude 

for languages or the means to study them. Several scientific studies conducted in Sweden indicate that 

students equipped with formidable cultural capital in the shape of prominent parent educational 

background, socio-economic assets, domestic exposure to languages and experiences of international 

relations more readily learn an additional language and proceed with said language at institutions of 

higher education (Krigh & Lidegran 2010:72; Bertilsson 2010:31). 

Accordingly, this study aims to examine the variables affecting students’ choice to undertake 

Japanese language learning. An area of great interest to investigate is further whether these particular 

students share any education sociological traits and whether any predictable patterns emerge.  
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III. Previous Research 

Despite the early onset of foreign language education in Swedish compulsory and post-compulsory 

schools and its overall success very little research has been conducted on language choice affecting 

variables and attitudes toward cultures and societies beyond the English speaking domain as emphasis 

more readily has been placed on performance and gender diversity. Naturally, this applies to fairly 

recently introduced languages like Japanese, in which research on either language learning and cultural 

phenomena appears conspicuous with its absence. Hence, the aspiration of this study is to make a 

contribution to that field by drawing attention to the desire amongst Swedish high school students to 

learn Japanese and highlighting what this drive is based upon. 

As follows, given the substratum available, previous research on modern foreign languages, 

language choices and level advancement along with the inclusion of Japanese popular culture in the 

classroom will be presented in this section to provide added context and better understanding of the 

discipline. 

3. 1. Modern Foreign Languages 

Judging by the implementation of several European policies the emphasis on the importance of 

linguistic knowledge in our time could not be greater. Languages are no longer considered mere 

means of gaining competitive advantages and economic prosperity but also tools used to promote 

personal growth, communication beyond borders and better understanding and tolerance for 

diverging cultures and societies (Kenner et. al. 2008; Krigh 2013:13). Yet at the same time there is an 

awareness of the unequal status of the global lingua in terms of value and prestige, with one such 

example being English and its position as a lingua franca  (Krigh 2013:13). 

As regards the history of language learning in Sweden, modern foreign languages were formally 

introduced as a subject in the 1960s upon the founding of the common public school and the 

implementation of the first curriculum. Although German and French were taught prior to the 1960s 

considerable revisions were implemented by cause of the Second World War and the emphasis on 

English language learning with the following reform (Malmberg 2000:3-6). English promptly secured 

dominance by becoming a mandatory language and was subsequently taught to younger age groups 

and for a longer duration of time (Börjesson & Bertilsson 2010:17). German and French were no 

longer as prioritized as they once had been as students did not come to receive any instruction until 

6th and 7th grade. Unlike past years, students were also forced to chose between the two languages in 

lieu of learning both (Malmberg 2000:3-6).  

The introduction of other language alternatives came much later. Spanish was not officially 

introduced until the language reform of 1994, which alongside the Spanish launch promised an 

increase in instructional hours of modern foreign languages and the possibility for students to 

undertake a third language (Börjesson & Bertilsson 2010:17). Although Chinese was unofficially 

introduced as early as in 1970 in Sweden it did not gain much attention or recognition until the year of 
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2014, at which point it was made fairly equal to German, French and Spanish by being taught from 

school year six to nine (Skolverket, 2013; Lärarnasnyheter 2014).  

As regards the expansion of modern foreign languages in senior high school a similar pattern could 

be noted. English similarly obtained a prominent status and German, French, Spanish and additional 

languages were placed second. Albeit possible to study in some high schools today,  Japanese did not 

become a subject of education in Sweden until 1975 upon its introduction at Stockholm University 

and it long remained a language predominantly pertaining to higher education until recent years 

(Universitetskanslerambetet 2006:45).  

Despite the efforts of European nations and the Swedish government to promote language 

learning research suggests a decline in language learning among post-compulsory school students. 

One possible cause for the fluctuating numbers seems to be the decision to make modern foreign 

languages optional (English not included) in senior high school, therein providing students with the 

possibility to opt out on the subject or discontinue from prior years of undertaking. As pointed out by 

Börjesson and Bertilsson (2010:18) the cause may also be a result of the evident rift between 

vocational programs and academic programs. It appears that the latter receives far more instructional 

hours and language options than the former, which naturally entail an unequal amount of language 

exposure and learning regardless of the students’ desires. Of course, the introduction of more 

languages may also be a relevant underlying factor as the declining figures in certain languages may be 

explained by them occurring in other languages, argues Börjesson and Bertilsson (2010:34). Put 

differently, some students may rather immerse themselves in the learning of English or study Spanish, 

Chinese and Japanese than to choose the traditional French and German.   

3. 2. Choices of Languages and Further Education 

In terms of the language choices students make it is evident that they are made with particular regard 

to pleasure, nationality, internal and external influences, academic results as well as future studies and 

ambitions in terms of employment. The better their grades, assets and knowledge of the educational 

system and the language options it provides then the greater and freer their language choices also 

become (Krigh 2013:10).  

According to Enkvist (2005) there is an existing trend among students to select new languages at 

the beginning of high school in lieu of continuing with their compulsory school choices. This appears 

to be a consequence of the increased expectations in the advanced levels as prompted by the 

government (Börjesson & Bertilsson 2010:16-18). Students may consider the introductory courses less 

complicated in terms of educational demands and higher grades in the subject may appear easier to 

attain. However, in doing so, the students may not be looking out for their best interest, argues 

Enkvist (2005:42), as the chance to properly acquire knowledge in a language is lost. 

Certainly, this mindset is not adopted by all students. Some students do in fact proceed with the 

languages chosen in compulsory school whilst being completely undeterred by the raised expectations 

on performance and advanced content. What spurs them on appears to be the promise of studying 

abroad and gaining entrance to institutions of higher education. The students in question are primarily 
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female and they generally have a very strong academic record and a special aptitude for languages. 

Additionally, the group is equipped with the legacy of prominent parent educational backgrounds, 

which entail higher education, knowledge of foreign languages and experience of studies and/or 

employment abroad (Krigh & Lidegran 2010:72).  

This research is on par with another study in which Bertilsson (2010) further reveals a connection 

between the parents’ socioeconomic background and the students’ language choices and performance. 

In the study, the majority of the students able to complete their language studies were from a higher 

social class and middle class (Bertilsson 2010:31). Krigh’s and Lidegran’s study showed similar results 

with 90 percent of the students deriving from a middle class family (Krigh & Lidegran, 2010:72), 

which together with the aforementioned variables may be an indication of the type of requirements 

needed for a student to progress and acquire knowledge of a language. 

3. 3. Japanese Culture & Language Learning 

With the global expansion of the Japanese culture and the financial exchanges between countries of 

the West and Southeast Asia the number of educational institutions and organizations providing 

Japanese language courses have increased around the globe (Iwabuchi 2002:33, Amour 2011:136). 

Interestingly, with this upswing of language interest there has also been a shift in the modals of 

language input chosen by Japanese language teachers in order to make learning more appealing and 

relevant for their leaners due to the substantial investment required to acquire knowledge of Japanese 

(Armour 2011:125). Albeit many learners had an instrumental drive to learn the language at the start 

of the expansion period, such as achieving employment, learners today show more inclinations of a 

symbolic drive, namely for the sake and pursuit of identity, pleasure and social capital (Armour, 

2011:136; Stevens, 2010:209). Consequently, the input is predominantly that of Japanese popular 

culture, specifically anime, manga and videogames, and for most educators it has become the standard 

choice of lesson content and material (Armour 2011:128). Naturally, the decision to modify course 

content makes it plausible to consider that the interest in the Japanese culture among some students 

of Japanese may not have developed until its introduction in the classroom (Armour 2011:136).  

Anime and manga have shown inclinations of affecting Japanese language acquisition favorably as 

well. According to Fukunaga (2006), repeated exposure to anime with original Japanese audio and first 

language subtitles enables learners to identify vocabulary, improve their aural comprehension and 

pronunciation as well as boost their metalinguistic awareness in Japanese. The airing of the animated 

series also allows for contextualization of classroom-acquired knowledge as anime often portray the 

Japanese society and culture and its traditions and values from a historical and present time 

perspective, which is otherwise absent in a second/foreign language classroom environment 

(Fukunaga 2006:213-214). Manga, which most anime is based on, has similar linguistic advantages in 

that it also acts as a motivator for learning and promotes higher levels of linguistic and communicative 

competence (Armour 2011:128-131).   

Videogames likewise encourage language learning, argues Gee (2003, 2004), in that students 

become exposed to language forms and tools of application unlike that of the classroom through 
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consumer technologies and media and its related stimulations and experiences. Learning also becomes 

contextualized by their playing a character as they get to take part in how an actual person of a certain 

culture “thinks, acts and values” (Gee 2003:3; 2004: 37-38, 117-118). 

Research further indicates that Japanese popular culture acts as a momentous motivator for 

advancement in the language in terms of further and higher studies (Northwood & Thompson 2010; 

Stevens 2010:202). 

While agreeing that Japanese popular culture can facilitate and improve the acquisition and 

motivate students to follow instruction and continue learning, Armour (2011) points out that this 

input also has its disadvantages. As some anime, manga and videogames portray historical and violent, 

crime-related narrations students may come to learn language components that are not entirely 

considered acceptable and mainstream in the present time Japanese society (Armour 2011:126-127). 

Two such examples are the Japanese language varieties used by yakuza, Japanese mafia members, and 

samurai, military nobility and warriors, both of which are deemed unacceptable due to their respective 

negative connotations and antiquity. Additionally, there is the issue with Japanese forms of honorifics 

and their application. The language used in anime, manga and videogames is predominantly in the 

lowest form of honorifics, known as plain form, and unlike in real life it does neither change nor vary 

upon individual and situation. Subsequently, students may assume that the plain form applies to all 

situations as with their mother tongue and may unintentionally offend native speakers of Japanese out 

of ignorance (Armour 2011:132; Hebizo 2009:23-26), which clearly demonstrates the need for 

educators to both be aware of and manage these multi-modules of language input. 
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IV. Theoretical Framework 

This piece of research is based on sociological theories of education and motivation and attitudes. 

Internationally, sociology of education refers to the study of social and societal conditions and their 

effects on education and learning. One of the most prominent names within the discipline is the 

French sociologist Pierre Bourdieu by reason of his renowned work in which he primarily delineates 

the upper social classes’ exploitation of the educational system in order to fortify their own social 

standing (Broady 1998: 3). The theories used to describe this phenomenon, which falls within the field 

of this study, are those of capital and strategy.  

4.1. Central Concepts of Capital and Strategy 

Capital in the general sense can be described as accessible resources, assets and values. Bourdieu’s 

theory of capital has been expanded to encompass to the notion of symbolic, cultural, economic and 

social capital (Broady 1998:3). However, this section will predominantly focus on symbolic and 

cultural capital by cause of their permeating one another in addition to being of relevance for this 

study. 

Symbolic capital is the collective value and recognition of social groups and assets. It can further be 

interpreted as something that people in society find valuable and place judgment upon. Negative and 

positive opinions, experiences, artifacts, fashion and interests shared and expressed by the masses are 

some objects of symbolic capital (Broady 1998:6). Some learners of Japanese have a considerable 

amount of symbolic capital through their affiliation with likeminded peers on interests and activities 

pertaining to the Japanese culture. Jenkins (2009:11) coins this demonstration of social coalition 

among language learners participatory culture, which by itself is an indication of how closely related 

Bourdieu’s concepts of capital are.  

As a matter of fact, cultural capital refers to the skills, talents and achievements of social groups, 

where intellect, a predisposition for languages and the ability to express oneself in both writing and 

speech are some of its representations (Broady 1998:6). As might be evident by the representations 

listed the factors of cultural capital which are of most interest for this study are those pertaining to 

language learning. This subgenre is thus often titled language capital, or transnational capital, as a 

prerequisite for involvement in national contexts and settings is knowledge of languages. However, 

how this knowledge is acquired amongst learners may differ greatly (Krigh 2013:16). Students of 

Japanese may learn the language in the natural environment of Japan through travel, exchange studies 

or a change of domestic location, or alternatively in a foreign language classroom setting followed by 

volitional instances of language input through involvement in Japanese culture.  

Another subgenre to cultural capital are variables preceding students language capital, i.e., inherited 

properties, also known as ‘inherited capital’, such as parent educational background and parental 

influence, as they may determine the learner’s choice of language and attitude toward the culture 

inherent (Krigh 2013:17-18). A closely related variable is the social class of the students’ household, 
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which is mainly predetermined by their parents education and financial income in relation to their 

respective status on the job market and society as a whole. In order to classify these social 

constructions the utilization of a classification system is often preferred. Two such systems are NYK 

(Nordic occupational classification) and SEI (socioeconomic classification). NYK and SEI contain 

main categories of occupation to which several professions may apply. Each profession is in turn 

given a ranking based on their status and educational requirements. One such example is health care 

which encompasses professions like physicians, surgeons and nurses, of which the two former rank 

higher than the latter (Börjesson & Palme 2001: 3-6).  

Naturally, it is also possible to consider the acquiring of either symbolic and cultural capital a 

strategic move. As per Bourdieu’s definition the idea of strategy refers to the individual or collective 

effort to better or improve one’s social standing in society regardless of intent (Broady 1998:18). 

Students language choices and academic investment can be seen as an educational strategy. As 

previous research suggests learners of Japanese make both conscious and subconscious decisions in 

choosing to undertake instruction, as well as to proceed with it, with instrumental or symbolic 

motives. Knowledge of the Japanese language and involvement in the Japanese culture may help them 

advance among peers and friends as well as provide them with opportunities on the job market in 

Sweden, Japan and other parts of the world.  

4. 2. Linguistic Attitudes and Motivation 

The variables that encourage students to study languages are naturally eminently individualistic, as not 

one variable can apply to all, yet previous research indicate a recurring pattern. This pattern involves 

motivation and attitudes toward the target language (Linnaurd, 1993.92), which will be further 

defined. 

Motivation itself as a concept is distinguished by a primary and secondary embodiment, in which 

the former refers to a life sustainable drive and the latter to the cognitive and emotional processes 

within our mind that control our behavior. Although closely related to the concept of motivation, 

attitude pertains to the critical and judgmental thinking of different phenomena as a result of 

preconditioned beliefs (Thorson et al. 2003: 41). In essence, motivation and attitude are believed to be 

two prerequisites for foreign language acquisition in that they predispose the advancement level and 

pace of the studies, thereby affecting the learner’s choice of continuity and cessation (Thorson et al. 

2003: 39). Naturally, attitude and motivation also affect the actual choice of language (Gardner 

1985:4). It is argued that if a learner harbors positive feelings toward a certain country and perhaps 

even strives to travel and live within it, it is likely that they will choose to undertake language studies 

from the nation concerned (Linnaurd, 1993:92). In other words, what fuels the learners’ motivation 

and attitude is also relevant. According to Linnaurd (1993:90) there are six such factors, namely the 

need for knowledge and the need for exploring the unknown, as well as the need to manipulate one’s 

surroundings and the need for change. Further, there is the need for being mentally and physically 

active, the need for inspiration and the need for learning people’s thoughts and ideas along with the 

need of being popular. By definition, the attitudes of friends, parents and teachers also affect the 
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learner’s attitude. If the educator promotes an ideal learning environment and gives appraisal and 

parents along with friends support the learner and advocate the language chosen then ideally the 

learner attitude and motivation should flourish and show results (Linnaurd, 1993:93; Bertham 

2006:220).  
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V. Aim and Research Questions 

The aim of the thesis is to examine the underlying causes for Swedish high school students’ choice to 

study the Japanese language. The study further strives to investigate the nature of the students who 

select Japanese with particular regard to an education sociological perspective. Finally, it aims to 

discover the general attitudes toward Japan and its culture among these students and determine any 

possible discrepancies. Accordingly, the research questions of the study are as follows: 

• What variables affect the choice of learning Japanese in senior high school and in some 

cases to proceed with the language studies post graduation? 

• Who studies Japanese? Is there a considerable disparity between genders and impingement 

of parent educational background among these students? 

• What are the attitudes toward Japan and its language and culture among the students and 

what are they based on?  
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VI. Method 

In this section the method selected to achieve the aims of the study is presented, which entails the 

collecting and selection of data along with the study’s delimitations, implementation and ethical 

considerations. 

6. 1. Surveys 

In selecting a method it is consequential that it corresponds with the study’s research questions, 

material and theories. As the aim of the study is to examine high school students’ undertaking of 

Japanese language learning in relation to their socioeconomic background the utilization of surveys 

would allow for a greater magnitude of responses and thereby an arguably more accurate portrayal of 

the circumstances in society. 

In Essaiason et al. (2007:232-326) surveys are portrayed as a time efficient tool for quantitative 

research as it enables the collecting of a vast amount of responses in a short time frame. Given the 

limited time and width of the thesis, interviews and other qualitative tools would in all probability not 

have produced the same results and answer frequency. In addition, the questions of the surveys 

sufficiently cover the areas of interest and promote the acquiring of necessary data for the field of 

study, which makes it a highly suitable choice. 

6. 2. Selection of Data and Delimitations 

The collection of data was made possible through the distribution of surveys. The surveys were 

presented to an estimate of 10 Japanese classes from 4 different senior high schools in Sweden, 

amounting to 112 responses in total. The Japanese course levels ranged from 1-3, with a majority of 

students attending the beginner course. The decision to include all three levels was made in response 

to the study’s objective to examine the students’ motivation for proceeding with the language 

inherent. Originally, the target group aimed at consisted of 128 students, as this was the collective and 

total amount of students learning Japanese in the 4 selected schools. However, by cause of unforeseen 

absences, the number of respondents decreased, resulting in an answer frequency of 87.5%.  

Incidentally, out of the 112 respondents 18 students (approximately 16%) do not attend the 

schools in which they learn Japanese. The reason for their learning Japanese at one of the 4 schools of 

the study is due to their own school not offering Japanese but providing the opportunity to do so 

through a partnership. By definition, the 112 students thus collectively derive from 8 different schools 

in the country. However, the majority attend the 4 schools aforementioned.  

The 112 respondents’ study programs range from vocational to academic programs with a higher 

percentage of students attending the latter, namely 86.6%. The vocational programs include the 

Technology and Other Vocational programs and the academic programs consist of the Humanist, 

Science, Social Science and Arts programs. The exact numbers are disclosed in the result and analysis 
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section. Other Vocational Programs is a category created by joining two vocational programs, in 

which there was only 1-2 students. 

By cause of Japanese language learning not being offered at all senior high schools in Sweden the 

data collection proved quite difficult initially and the area of research had to be extended from one 

municipality to three, namely Uppsala, Västerås and Stockholm. The choosing of the municipalities 

and their respective schools was based on their proximity and the management’s grant of permission 

and corresponding schedule. The time frame of the thesis along with accessible resources and 

financial means were three additional affecting variables, in that they did not allow for vaster and 

more extensive research.  

6. 3. Implementation 

As the study is centered in Sweden the survey questions and respondents’ answers were written in 

Swedish by default. However, in presenting the results in the result and analysis section the data was 

directly translated from Swedish into English with regard to the language of the thesis and any 

potential non-Swedish-speaking readers. 

The surveys used in the study consist of a combination of both open-ended and closed-ended 

questions. The open-ended questions give the respondents the opportunity to write down their 

thoughts and opinions freely and although they are far more difficult to encode and process they 

allow for a different type of answers. In addition they do not affect the respondents too significantly 

by providing them with leading or suggestive alternatives. The closed-ended questions consist of a 

predetermined set of answer choices from which the respondents can choose (Esaiasson et al. 2012), 

and although they may be suggestive they also lessen the risk of having the questions misinterpreted 

or perceived as vague by the respondents. In summary, by combining these two types of questions, 

the poll arguably becomes more simplified for all parts involved. 

In order to process the collected material an analytical instrument was used in which each 

respondent, poll, category, question and answer were encoded with specific numbers and letters, so 

called variables. This would make it possible to review and keep track of data to make sure that no 

question or answer has been misinterpreted or lost, as the surveys are completely anonymous. The 

analytical software used was SPSS (Statistical Package for the Social Sciences) by cause of its 

simplified construction and easy processing of vast amounts of data. Conversely, the categorization of 

social classes was based on NYK (Nordic occupational classification) and SEI (socioeconomic 

classification) (Börjesson & Palme 2001:4-6), as these best corresponded with the aim of the study 

and would ensure a more plausible respondent rate. The classifications, consisting of  33 occupational 

groups, were in turn later conjoined into 4 social groups; working class, lower middle class, middle class and 

upper middle class (Krigh 2010: 19). 

Due to the open-ended questions of the surveys the encoding and categorization of the 

respondents’ answers sometimes required a more summarized and general interpretation, particularly 

as some questions were slightly difficult to process and present. The students’ answers mainly 

remained in the same format as they were written, however, only slightly summarized and, as 
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previously stated, translated into the English language. Table 9 and Table 12 in the result and analysis 

section are examples of this slight alteration.  

Additional adjustments made during the encoding process were the joining of categories. In 

establishing the students’ social classes only 9 students appeared to have a lower middle class 

background. It was therefore deemed appropriate to combine the lower middle class variable with 

that of the working class (24 students) and create a new variable by the name of lower classes as this 

more accurately would portray the students’ socioeconomic situation. 

Similarly, a choice was made to combine the results of the study with the analysis and add a 

supplementary theoretical commentary. In presenting statistics the addition of an analysis and 

discussion was believed to better inform the reader of the findings and their connection to previous 

research and thus enable greater understanding of the points made. 

6. 4. Ethical Considerations 

Upon implementing the study ethical considerations had to be made in regards to instruction, 

consent, utilization and confidentiality (Vetenskapsrådet 2012: 6-7). The selection of subjects needed 

first be made aware of the aim and purpose of the study, its methods of implementation and the 

person responsible as it would determine whether or not they wished to give consent to participating 

in the study.  

Indeed, consent was a crucial prerequisite. Without this consideration of agreement the study 

would not have been able to be conducted as the giving of consent is entirely voluntary. Along with 

the query for permission the subjects were also informed of their right to withdraw without any kind 

of impending judgment or repercussions. The students were further informed of the management of 

the data and its use for research purposes only. To put it simply, it would not be accessed by any 

independent source (Vetenskapsrådet 2012: 9-14). 

     As for the consideration of confidentiality, the students were ensured complete anonymity as 

neither their names nor home institutions would be disclosed. The only variables that may be 

somewhat identifiable are those of parental employment and study programs, which are used for 

comparison during the analysis. However, as there are numerous students from various schools and 

programs who study Japanese on the selected educational facilities in Uppsala, Västerås and 

Stockholm and nearly as many people with the specified professions, it was deemed not to cause 

much problem in this particular regard.  
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VII. Analysis of Data 

In this section the empirical data of the study is presented, analyzed and discussed in separate 

categories that correspond with the aim of the study. As mentioned in 6.3., the joining of the result 

and analysis, and addition of discussion, was implemented in order to enable the reader better 

understanding of the statistics presented. 

7.1 Students of Japanese 

The surveys were distributed to 112 students who study Japanese in 4 different senior high schools in 

Stockholm, Västerås and Uppsala. The percentage of survey responses was 87.5% as 12.5%, which 

equates to 16 students, was unable to participate in the study by cause of their being absent from class 

for various reasons. Among the 112 respondents 64 are female and 48 are male, which amounts to 

57.1 percent and 42.9 percent respectively and thereby correlates with the theory that language studies 

are predominantly dominated by girls. In spite of this, the number of women and men does not differ 

greatly in the beginner courses of Japanese, as seen in Table 1. The difference is instead most evident 

in the third course, where only 2.6 percent of the students are male and 9.9 percent are female. This 

not only suggests a preponderance of women but also that very few students proceed with further 

education in Japanese in senior high school. Indeed, from the first and second levels 26 out of 98 

students collectively reported not wanting to proceed to level 3. 7 additional students wanted to 

continue but were unable to do so for various reasons and 8 were unsure as how to answer all 

together. Although 38.4 percent of the level 1 students expressed intent to study 2 additional levels, it 

is plausible that some might change their opinion as they have only just recently initiated their studies 

and the desire and supply appears to vane with each level (see Table 21 in Appendix 2).  

 

Table 1. Percentage of Japanese Course Levels in Relation to Gender 

   Gender Jap 1 Jap 2 Jap 3     Total 
  

Woman 36.6 10.7 9.9 57.1 
 Man 29.4 10.7 2.6 42.9 

 
     Total 

 
66.0 

 
21.4 

 
12.5 

 
100.0 

	   	   	   	   	   	  Concerning the undertaking of studies in other modern foreign languages besides Japanese the 

numbers are there too fairly similar. Most students do not study any other languages aside from 

Japanese and of those who do not many engage in the advanced courses. Although, as shown in Table 

2, there are a few exceptions with some students even learning another basic language on the side of 

their advanced one. Amidst these languages the most frequent choice is Spanish, followed by 

German, French, Italian, Russian and Latin. Important to keep in mind, however, is that the students 

in the study do not all major in languages. The study programs the students engage in are Humanist 

(44.6%), Technology (8.9%), Science (14.3%), Social Science (13.4%), Other Vocational (2.7%),  and 
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Arts (14.3%), which indicates that 40.2% of the students are not provided with the option of studying 

more than one language as the primary focus of their education is work-related. In fact, many 

vocational programs in the nation do not offer any language courses. The Arts and Technology 

programs are thus an exception to the rule. In comparison, the Science, Humanist and Social Science 

Programs are required to study languages of at least 100 credits, which equates to roughly 80-100 

hours of educational instruction. The remaining 1.8% (2 students) chose not to answer the question 

on their field of study and an estimation could not be made as to which program they may attend 

from the supplementary answers alone.  

Incidentally, the majority of the students on the Humanist program in the study are women, with a 

frequency of 40 people. Conversely, the Technology and Science programs are exceedingly male 

dominated, with a collective frequency of 20 men and 6 women. This would suggest that the 

differentiating numbers of modern foreign languages between men and women may extensively be 

caused by the supply and limitations of their field of study and not necessarily their desire to study or 

not study any additional languages. On the same token, many a student who study or have studied an 

additional language to Japanese expressed dismay over the lack of language alternatives, implying that 

the traditional German, Spanish and French were somewhat undesired endeavors (see Table 14 and 

15 in Appendix 2), which Börjesson and Bertilsson (2010:34) pointed out may be a result of the 

expending assortment and marketing of other modern foreign languages in Sweden. 

 

Table 2. Percentage of Modern Foreign Languages Studied Beside Japanese 
 
     

Gender None 
1 

basic 
1 

advanced 
2 

basic 
1 advanced 
1 basic 

3 lang. 
or more  

 
 
Total 

  
Woman 
 
 

 

30.3 
 

17.9 
 

5.3 
 

0.9 
 

1.8 
 

0.9 
 

57.1 
  

Man 
 

27.7 8.0 4.4 0.9 1.8 - 42.9 

 
     Total 

 
58.0 

 
25.9 

 
9.8 

 
1.8 

 
3.6 

 
0.9 

 
100.0 

	   	   	   	   	   	   	   	   	  Regarding higher education in Japanese, no significant differences can be spotted between the two 

genders. Although, as shown in Table 3. below, it appears as if more women are inclined to study 

Japanese and live and work in Japan than men, who much rather prefer to study Japanese at Swedish 

institutions of higher education and the same applies for their location of future professions. 

Comparatively, by looking at the primary motivating variables for their choice of higher education in 

Japanese the desire to work, study, live in and travel to Japan in and of itself is most prominent, 

followed closely by fondness for the country and its culture (Table 4). Put differently, most female 

students want to continue studying Japanese in Japan through institutions of higher education or 

work due to the experience and their interest in the country and culture.  

Worth noting is that not all students want to proceed with their language education. As seen in 

Table 4, 16 students reported having “lost interest in the language”, “finding the level too difficult”, 

“being satisfied with their current knowledge in Japanese”, “prioritizing other modern foreign 

languages” and “perceiving the language to be irrelevant for their future”. On the question as to 
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which part of the Japanese language they thought was most difficult most students, including those 

who still wanted to study Japanese after high school, picked “writing in Japanese” as the main 

component (see Table 24 in Appendix). As Swedish, English and many other modern foreign 

languages rely on the Roman alphabet, learning a language consisting of 3 writing systems may 

naturally pose a great challenge. The higher the level the larger the number and difficulty of the 

characters used in Japanese writing also becomes. Alongside the difficulty level the future relevance of 

the language appears to be a decisive factor for their language learning, more so than mere interest for 

it. Comparatively, in ranking what 10 languages the students thought most practical and useful out of 

the 10 most popular languages in the world Japanese ranked second after English, closely followed by 

Chinese (see Table 18 and 19 in Appendix 2). However, unlike English and Chinese, knowledge of 

Japanese does inarguably not create as many social, financial and political opportunities beyond the 

borders of the country of its origin. Unless students intend to reside in Japan or work with the 

language in any way the language becomes less essential to master. The students who did not consider 

Japanese relevant due to lack of future affiliation generally gave the language a low ranking, pointing 

out that other languages had more value. Interestingly, the very same students expressed great interest 

for the Japanese culture and reported actively participating in its components during their spare time, 

which suggests that the language itself may be the cause for the educational discontinuation and 

political indifference and not necessarily their interest for the country, culture and its exports. 

 

Table 3 – Frequency of Higher Education in Japanese in Relation to Gender 
 

Gender Missing 
Don't 
know 

Self 
Studies 

Uni in 
Japan 

Work/live 
in Japan 

Uni in 
Sweden 

  
Total 

 Woman 10 1 15 21 9 8 64 
Man 9 - 7 14 2 16 48 

 
Total 

 
19 

 
1 

 
22 

 
35 

 
11 

 
24 

 
112 

Table 4 – Frequency of Motivation for Studying Japanese after Senior High School 

Why study Japanese after HS? Woman Man 

 
 

Total 
 Missing 1 - 

 

1 
Other 3          3 

 

6 
Live/Work/Study in Japan 19 12 

        
 
 

                                                                 31 
 

Travel to Japan 16 12 
 

28 
 

Japan and Japanese culture 10 5 
 

15 
 

Work with language in the future 4          2 
 

                                                                 6 
 

Use language in spare time 2 7 
 

9 
 

Too difficult (level) 2 2 
 

4 

Lost interest in language 2 1 
 

3 
No use for it in the future 
 

2 1 
 

3 
Satisfied with current knowledge 
 

1 3 
 

4 
Dissatisfied with course content 

 
1 - 

 

1 
Prioritizing other languages 1 - 

 

1 
Total 

          64        48      112 
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7.1.1 Cultural  Capital  

Although there are differences between men and women as regards their choice of studying Japanese, 

it is not the sole differentiating factor amongst them. As can be seen in Table 5, the majority of the 

students have very prominent cultural capital in the form of parent educational background, in that 

55.3 percent of all parents have a 3-year’ or longer university/university college education and that 

39.3 percent of them in turn unitedly share this educational status in their household. With the 

addition of the shorter college/university education and the postgraduate education, higher education as 

a single variable is clearly the predominant factor of the students’ capital with a household percentage 

of 58. The second largest group in the table is that of unknown achievements, as many students were 

unaware of their parents educational pasts, thereby leaving 17 percent of the total household capital 

unprocessed and undisclosed.  

 

Table 5. Percentage of Household and Parental Education 

Education Household Father  Mother  
 Missing 5.4 7.1 5.4 

Don't know 17.0 26.8 23.2 
Compulsory school 4.5 8.0 5.4 
2-year upper secondary school 1.8 2.7 5.4 
 

3-4 years of upper secondary 
school 13.4 16.1 14.3 

 

Shorter college/uni edu 10.7 10.7 9.8 
 

Longer college/uni edu 39.3 21.4 33.9 
 

Postgraduate education               8.0       7.1 2.7 
 
Total 

 
     100.0 

 
  100.0 

 
  100.0 

 

As for the social class of the household, which as previously mentioned is based on parental 

education and the current profession of the mother and father, it rather accurately corresponds with 

the educational capital as most middle class jobs require a degree of higher education. As seen in 

Table 6, 35.7% of the students come from a middle class family whereas 30.4% are from an upper 

middle class and 29% are from a lower class family (working class and lower middle class combined). 

The joining of the working class and lower middle class was implemented to due their low numbers, 

which in itself suggests that the majority of the students come from the higher steps of the middle 

class ladder, but not necessarily the very upper stepping.  

Combined with the household education statistics these figures indicate that students of Japanese 

carry a very strong and resourceful “inherited” capital and that it in turn heavily influences their own 

educational progress. Correspondingly, 91.9 percent of the students in the study reported wanting to 

study at institutions of higher education, of which 58 percent wanted to do so  immediately after high 

school. The remaining 26.8 percent wanted to wait a year or two before initiating their higher 

education (see Table 23 in Appendix 2). 
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Table 6. Social Class of the Household 

Social Class Frequency Percent 
 Missing                  5             4.5 

Lower Classes 33           29.4 
 

Middle Class 40 35.7 
 

Upper Middle Class 34           30.4   
 
Total              112         100.0 

 

Parental education and social class is not the only cultural capital the students carry. As seen in the 

grid below, it appears that some of the students harbor a language capital that have been passed down 

to them from their parents. In other words, with the exception of Japanese and languages the students 

have learned or learn in school they are able to speak and understand an additional language. Out of 

the 28 languages presented in the table these additional languages include Norwegian, Finnish, 

German, Dutch, Italian, Chinese, Syriac, Armenian, Bosnian, Somali, Kurdish, Turkish, Russian, 

Greek and Sign language.  

Not surprisingly, English is spoken by most students and parents alike, some of which have 

acquired it in educational realms, and others to whom the language is their mother tongue. By cause 

of their long having been mandatory educational subjects in compulsory school in Sweden, Spanish, 

German and French are assumed to have been learned by the parents and students alike through 

educational instruction. As for the other languages listed (Japanese not included), these have been 

indicated to be spoken and understood by the parents alone, which suggests that they similarly to 

Spanish, German and French have been learned by the parent or that they simply have not been 

passed on to their children for various reasons.  

 

Languages Spoken in Household 

English Japanese Norwegian Finnish German Dutch Spanish 

French Chinese Arabic Syriac Armenian Bosnian Somali 

Russian Italian Greek Thai Turkish Kurdish Sign Language 

Bengali Catalonian Persian Filipino Polish Rumanian Vietnamese 

 

As regards Japanese, 3 of the students in the study have one native speaker parent of Japanese. 

Speaking Japanese or otherwise engaging in the language in their home is therefore somewhat of a 

commonality for them. However, other students with slightly different linguistic backgrounds 

reported speaking Japanese in their household also. 5 students claimed to speak Japanese more than 

once per week, 11 students stated doing so once per week and only 6 students said to engage in it 

once per month, whereas 90 of them did not speak Japanese at home at all. These numbers might be 

explained by their having siblings, relatives, friends or acquaintances with whom they speak the 

language, especially as social media makes it possible to hold conversations online from the seclusion 
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of their home (see Table 20 and 22 in Appendix). Naturally, as is possible with the other languages 

listed in the above grid, this may also be the result of an overestimation of their ability to speak the 

language and how often they speak it, particularly as many of the students who currently learn 

Japanese 1 (unlike their level 2 and 3 peers) have claimed to speak and understand Japanese fluently, 

which no learner on a beginner course predominantly is able to. 

7.3 Why Japanese? 

Although many of the students announced wanting to commence Japanese language studies and work 

in Japan, the reason for their future plans and their decision to study the language in senior high 

school have yet to be properly disclosed. Table 7 below demonstrates the students’ first encounter 

with the Japanese culture. Seemingly, 65.9 percent of the students were exposed to anime and manga 

at a fairly young age, mainly 5-10 years. With the airing of a lot of anime on Swedish television 

throughout the years this is naturally very feasible. A much lesser but also significant number of 

respondents learned about the Japanese culture from their family and acquaintances (10.8 percent). As 

was mentioned in the analytic text pertaining to household languages, a couple of students speak 

Japanese at home and have Japanese parents/relatives. With this in mind it is safe to assume that they 

have reported being very young when they were first introduced to the culture, namely 0-5 years old.  

Incidentally, these results of culture contact correspond with those of their knowledge of Japanese 

prior to starting instruction in school. Their language studies aside, an overwhelming majority (46.4%) 

had learned words and phrases in Japanese from popular culture, specifically anime and manga (see 

Table 16 in Appendix 2), implying that their interest for anime and manga has festered and grown.  

 

Table 7.  Percentage of First Contact with Japanese Culture and Age 

Contact Missing Don't know Y 0-5 Y 5-10 Y 6-10 Y 11-15 Total 
Other - - - 0.9 - - 0.9 
Sports - - - - 0.9 - 0.9 
Videogames - - - 4.5 1.8 - 6.3 
Friends/Family - 0.9 4.5 1.8 3.6 - 10.8 
Food - - - - 0.9 - 0.9 
Education 0.9 - - 0.9 - - 1.8 
Anime/Manga 0.9 - 11.6 33.0 19.5 1.8 66.8 
Films/TV-series - - - 3.6 1.8 - 5.4 
Cosplay/Fashion - - - 0.9 0.9 - 1.8 
Music - - - 0.9 2.6 - 3.5 
Technology - - - 0.9 - - 0.9 
 
Total 

 
1.8 

 
0.9 

 
16.1 

 
47.4 

 
32 

 
1.8 

 
100.0 

	   	   	   	   	   	   	   	  As seen in Table 8, the students’ love for anime and manga has indeed not ceased since it was first 

introduced to them at a very young age. In being asked which component of Japanese culture is most 

frequent and recurring in their every day lives the popular answer was anime/manga with an 

astounding 56.3 percent; insinuating that they more frequently watch anime and read manga during 

their spare time than actually study Japanese in school and at home. Music, another part of Japanese 
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popular culture, is a close third after education and food is not far behind with its 6.3 percent. This is 

especially evident in Table 10, in that approximately 50 percent report watching anime and listening to 

music in Japanese more than once a week. By adding the figures for watching anime and listening to 

manga once a week it is safe to say that 67.2 and 66.1 percent respectively watch anime and listen to 

manga in Japanese weekly, which amounts to a vast majority of the students.  

 

Table 8. Frequency of Engaging in Popular Culture in the Language 

 

 

 

 

 

 

 

 

 

 

 

Table 9. Most Frequent Spare Time Activity in Percent 

 

  

  

  

7.3.1 Att i tudes toward Japan and the Japanese Culture  

Among the students the attitudes toward Japan and the Japanese culture are mainly positive. When 

asked to specify which parts of the Japanese society and culture they found especially appealing the 

students who chose to answer the question listed food, popular culture, politeness/kindness and the 

Japanese culture in general as most positive, as seen in Table 10. As can also be seen in the table, 

fashion has been listen as a separate category due to its frequent mention, although in many instances it 

would be included as a part of popular culture, especially as many styles are related to the genre. If 

included, that would imply that the most positive aspect of Japanese society and culture according to 

the students is popular culture. In asking about their positive opinions, an inquiry about their 

perceived notions on the negative aspects of Japanese society and culture was also added. Evidently, 

the majority answered that there was nothing in particular that they were not fond of and 17 were 

uncertain. Of those who answered, 23 people had issues with gender rolls/norms, gender inequality 

and the negative outlook on women. They did not like the perceived conservative and traditional way 

men in Japan were expected to work and solely provide for their family whereas women were 

expected to stay home and take care of the household and children. Due to their living in a country 

with a high percentage of gender equality in contrast to Japan it may be that the negative criticism 

Culture in every day life Frequency Percent 
Sports 2 1.8 
Videogames 4 3.6 
History 1 0.9 
Food 7 6.3 
Language/education 20 17.9 
Anime/Manga 63 56.3 
Film/TV-series 3 2.7 
Fashion/Design/Cosplay 2 1.8 
Music 9 8.0 
Technology 1 0.9 
 
Total 

 
112 

 
100.0 

In Japanese Never 
1 per 
month 1 / week 

More than  
1 / week  Total 

Watch Anime/Manga 6.2 26.8        17.0 50.0 100.0 
 
Listen to Music 

 
15.2 

 
18.7 

 
15.2 

 
50.9 

 
100.0 
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predominantly stems from culture difference and their expecting the two to be one and the same. In 

fact, 1 other student specifically listed the differences between Japan and Sweden as being the most 

negative aspect he/she could think of, although conversely 5 students thought that was what made 

Japan so appealing. 

Interestingly, as seen in Table 10, 2 students stated that the aspect they disliked most about 

Japanese culture was popular culture, specifically anime and manga. Perhaps not too unexpectedly 

these two students were near-native Japanese, and what they enjoyed most about the culture was the 

people, particularly their relatives and family. With this in mind, it appears that the anime/manga hype 

in Sweden may be highly cultural, in that people with a culture much different from the Japanese find  

it very exciting and appealing, whereas people who may have been exposed to it since birth consider it 

ordinary and perhaps mundane. 

 

Table 10. Negative and Positive Opinions of Japan    

Negative Opinions Frequency 
 

Positive Opinions Frequency 
Missing 18 Missing 

 
10 

Don’t know 17 Don’t know 3 
Nothing in particular 22 Nothing in particular 5 
Other (yakuza, etc.) 3 Everything 8 
Strict/Conservative society 4 History/Religion 5 
Different from Sweden 1 Traditions/Customs 6 
Hierarchy 5 Politeness/Kindness 10 
Popular Culture 2 Food Culture/Cuisine 13 
Racism/Xenophobia 4 Culture in general 10 
Behavior/Mentality 2 Traditional culture 3 
Animal cruelty/Whaling 4 Popular culture 

 
13 

Frequency of suicides 3 Martial arts 2 
Social pressure/norms 3 Holidays/Festivals 2 
Negative outlook on women 
 

2 Architecture/Design 3 
Government/Politics 2 People 4 
Gender inequality 9 Different from Sweden 5 
Gender rolls/Norms 11 Country itself 3 
  Fashion 5 
  Technology 2 
 
Total 

 
112 

 
Total 

 
112 

 

Evidently, the students harbor strong feelings for the Japanese culture and society, however, whether 

these opinions are based on reality is another question entirely. As seen in Table 12., very few 

students (12.5%) have ever been to Japan. As such it is plausible to assume that they are basing their 

opinions on hearsay or popular culture, i.e., things they have heard other express and things they may 

have watched in anime, films and television series or read in manga and other literary outlets. 

Naturally, most things are rarely imagined, however, the degree of the perceived problem may greatly 

differ from person to person and culture to culture.  

As is evident in Table 11., 42 percent of the student group have a family member, relative, friend 

or acquaintance who have learned Japanese. Out of them, 37.5 percent voice very positive opinions 
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about their experience and knowledge. 19 people (17%) consider it interesting and/or fun and 15 

people (13.4%) love the language and culture overall and have no negative comments to add. 9 of the 

students’ associates had a positive opinion of the language overall, but also expressed that they 

believed it was difficult and challenging. As previously mentioned, 3 students have native speaker 

parents and relatives, who through their natural displays of culture may have indirectly or directly 

influenced their child to learn Japanese. Very few students have heard negative remarks but those who 

have share the sentiment in finding the language rather useless, which suggests that the students’ 

social connections and their beliefs are very influential. This theory holds true for the students’ friends 

also as 86.6% of the students share their passion for Japanese and the Japanese culture with some of 

their friends (see Table 17  in Appendix 2).  

 

Table 11.  Family, friends and acquaintances’ opinions of Japanese 

Fam/Friends Opinion Frequency Percent 
 Missing 61 54.5 

Don't know 4 3.6 
No use for it / negative opinion 1 0.9 
Interesting / fun 19 17.0 
 

Love the Japanese language and culture 15 13.4 
 

Positive opinion overall, but think it is difficult to learn 9             8.0 
 

Native speaker family/friends 3 2.7 
 
Total              112         100.0 

 

What seems to be obvious is that the Japanese students are quite enamored by the Japanese culture 

and language. As shown in Table 13., 90.2% of all students gladly wish to travel to Japan. No student 

reported not wanting to visit to the country, 11 of them were simply unsure, which may indicate that 

they find the idea appealing but that there are reasons for why it might not come to fruition.  

 

Table 12. – Have traveled and wants to travel to Japan 

 

 

 

 

 

Experience with Japan Frequency Percent 
Have been in Japan                14           12.5 
Have not been in Japan                98 87.5 
Want to go to Japan 101 90.2 
Unsure whether they want 
to go to Japan 11 9.9 

 
Total 

 
             112 

 
100.0 
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VIII. Discussion and Concluding Summary 

The analysis of the data showed that the 112 students in the 4 schools investigated initiated their 

Japanese language studies mainly as a result of their interest in Japanese popular culture, particularly 

anime and manga. The interest was commenced at a very young age, which given their current 

maturity, could be a product of the steady influx of Japanese culture to Sweden in recent years, 

including the publishing of Japanese manga translated into Swedish and the airing of Japanese anime 

on Swedish television (Strömberg, 2008:37-38). As is evident, this passion did not cease as they grew 

older, instead it progressed to develop into their most frequent daily endeavor, exceeding that of their 

education in the Japanese language. Although this might suggest that their studies would suffer, their 

interest did not appear to impede the learning process but rather the opposite as many of them 

learned their very first Japanese words and phrases from the popular culture genre. Thus, making it 

possible to assume that it is currently aiding it by adding additional context and cultural input, as 

pointed out by Fukunaga (2006:213-214), Armour (2011:128-131) and Gee (2003:3;2004:37-38, 117-

118).  

Regarding level advancement and studies in institutions of higher education, the data indicated that 

the students’ social environment was an additional affecting variable. This has a direct correlation to 

Linnaurd (1993:93) and the idea that the learner’s friends and family have a considerable effect on the 

learner’s attitude toward a language. Indeed, many of their friends and family shared the students’ 

interest and had learned or were learning Japanese. Both negative and positive opinions were often 

mirrored by the students. Even though the vast majority of the students’ opinions and that of their 

social surrounding were positive, some of them were not and these were mainly expressed by students 

who wished to discontinue their studies. Incidentally, they reported having acquaintances who 

thought the language was useless, which by and large quite likely resulted in them sharing that 

sentiment.  

The practicality of the language certainly proved paramount, as did the difficulty level. Unless the 

students intended to travel, work or study in Japan or in any other way utilize the language in the 

future, mere interest in the Japanese culture did not appear to be reason enough to continue learning 

Japanese, especially if the students found the first language course challenging. Out of the 112 

students queried 74 of them attended the beginner course in Japanese and much fewer students 

studied on level 2 and 3, which would suggest that many students of Japanese discontinue their 

studies after the first year. Conversely, 43 of the beginner course students gave the inclination of 

wanting to proceed to level 3, which would make the aforementioned statement an unforeseen 

consequence and not necessarily a truth. At the same time, given the students only having recently 

begun the course level it is possible that they may not yet understand what the different levels will 

offer and in turn demand of them. Indeed, the most difficult component reported by a majority of the 

112 students was writing, which in Japanese refers to its syllabaries and logographic system. With each 
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level the amount and difficulty of these characters generally increase, which may explain the sudden 

shift of the student population in the higher levels (Enkvist 2005:42).  

Revealed in the analysis is that the students in the study were also predominantly female. Of 

course, this piece of data does not necessarily suggest that the majority of all students who study 

Japanese, or are interested in the Japanese culture, are women. The differentiating numbers may 

instead be a result of the limits and supply of Swedish schools, study programs and fields of study. 

Unlike the traditional modern foreign languages1, Japanese is not offered at all senior high schools 

across the country. Why this is has not yet been disclosed, although all things considered it is likely a 

question of economic equilibrium, in which supply and demand needs to be equal but may not be. To 

specify, as Japanese is not yet part of any teaching program in the nation, it is feasible that there is a 

shortage of certified teachers of Japanese. Further plausible factors may be lack of marketing and, 

naturally, actual demand. As regards the study programs and fields of study vocational programs 

generally offer little opportunity to engage in modern foreign languages as emphasis is placed on 

practical subjects (Börjesson and Bertilsson 2010:18). Some students may not be granted the 

possibility to study further or the time to do so. Indeed, the majority of the 112 students attended the 

Humanist program, in which students specialize in culture and languages. The larger part of the 

Humanist students (40 students) were also female, whereas the predominant part of the vocational 

programs were men, indicating that these women have far greater opportunities and motives to invest 

in language learning in high school and beyond. This became particularly clear in looking at the data 

of additional modern foreign languages and the students’ intentions of studying, living or working in 

Japan. Far more females learned another language besides Japanese and had the ambition of studying 

and working in Japan, whereas males more frequently learned no other and reported wanting to enroll 

in Swedish universities and companies.  

These results are on par with Krigh’s and Lidegran’s (2010:72) findings, in which female students 

showed to be generally undeterred by the prospect of raised expectations or difficulty and studied 

languages on well advanced levels with the purpose of gaining entry to institutions of higher 

education. The very same students possessed a very preeminent cultural capital and so do the majority 

of the 112 students in the study. Indeed, 66.1 percent of the students come from a higher middle class 

household and their parents educational background is that of higher education. The students and 

parents further have a strong language repertoire that range over 28 different languages, which they 

have obtained through education, family and natural processes of life. Similarly to their parents, the 

students have their gazes raised high and aspire to greatness. Higher education is a prerequisite for the 

uttermost of them and studying and working in Japan is number one on many of their lists.  

As previously discussed, the students harbor a generally positive attitude toward the Japanese 

culture and language. It mainly involves popular culture and food, which may be explained by their 

being accessible in Sweden and not merely in Japan. The less accessible and further the item of culture 

is the less likely the possibility becomes that it will pique someone’s interest. A lot of the Japanese 

                                                
1 Of course, this naturally depends on the schools’ educational supply. Most schools do offer the traditional 
modern languages, but there are some exceptions. 
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items that the students reported to be fond of have been incorporated in the Swedish society and 

thereby many students don’t consider them too culturally diverging or disagreeable. However, the 

greater the culture difference, the harder it may be to view the items in a positive light. 23 students 

found it difficult to accept Japan’s gender norms and outlook on women as they greatly differ from 

the Swedish gender norms and attitude, which they to a much greater extent are used to and consider 

universally absolute. The other mentioned negative cultural and societal aspects were indeed mainly 

culturally divergent from the Swedish counterparts. That being said, it does not mean that there is 

anything inherently wrong with the Japanese society and culture or that the students necessarily 

strongly believe so. In fact, many a student could not think of anything negative to say about Japan as 

a whole, which suggests that their love for the nation and culture far outshines any negative aspects 

there may be. In other words, they are willing to set their cultural differences aside and accept that 

Japan is different but also exciting and some do not see any further than the end of their nose, i.e., 

their interest in Japanese popular culture. 

8.1 Concluding Summary & Suggested Further Research 

The aim of the study was to the investigate the variables affecting senior high school students’ choice 

to study Japanese and with Bourdieu’s sociology of education in mind determine whether there are 

any gender-specific and socioeconomic discrepancies between the students in question. Of further 

interest was also to explore the students’ attitudes toward Japan and the Japanese culture and shed 

light on whether they are analogous with reality.  

To summarize, the answers found were that the affecting variables are their interest in popular 

culture, mainly anime and manga, which they acquired when they are very young and developed 

throughout their teens, and this interest in turn fuels their desire to learn and advance in the Japanese 

language as well as to travel, study, work and live in Japan. These students are mostly female, who are 

enrolled in academic programs and equipped with the advantages of a middle class household and the 

legacy of preeminent parent educational backgrounds and knowledge of foreign languages. Their 

attitude toward Japan and its culture is mainly positive, which further fortifies their aspirations of one 

day seeing the land of the rising sun, and the negative opinions they carry are a result of cultural 

difference with basis in hearsay and preconceived notions. 

As the scope of the study is quite small, the conclusions drawn should naturally not be seen as 

absolute or infinite. More research is definitely needed to properly assess the swift upsurge of interest 

in Japanese language learning and its underlying causes. Thus, this thesis should rather be seen as a 

supplement to the previous research existent and an opening for future research within the field of 

study. Something that the study briefly touched upon that was never quite resolved due to the 

research questions and data gathered was the economic equilibrium (i.e., the balance of supply and 

demand) of Japanese language learning in Sweden. As interest appears to be vast and ongoing, it 

would be interesting to investigate how the Swedish government and the educational system are 

responding to the perceived demand. Of course, that is but a mere recommendation for a possible 

future study. 
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Appendices  

Appendix 1. Survey (In Swedish) 

 

Enkät till studenter som läser Japanska på gymnasiet 

 

Möjligheten att studera Japanska är en relativt ny företeelse i svensk gymnasieskola som blir att mer 

populär under senare tid. Att undersöka attityderna till detta språk och språkelevers val i generell 

mening blir därför intressant, dels därför att språk och språkkunskaper kan förstås som en vidare 

kunskap då de är centrala redskap för kommunikation. 

Denna enkät är en del av lärarexamensarbetet vid Uppsala universitet. Syftet med enkäten är att 

skaffa mer kunskap om studenters språkval samt deras förutsättningar, villkor och syn på studierna 

och framtiden. Enkäten är helt anonym. Ditt namn kommer inte att hamna i något register.  Data 

kommer att hanteras och förvaras på sådant sätt att ingen obehörig kan ta del av den. Materialet 

kommer inte att användas för annat än forskning och presentationer av studiens resultat. 

Jag är angelägen om att ge en så korrekt bild som möjligt av de områden enkäten omfattar och ber 

dig därför att fylla i enkäten så noga du kan. Avsikten är inte att undersöka enskilda studenters 

förhållanden, utan att jämföra grupper av studenter och deras studieval. Deltagandet är frivilligt, i och 

med att du fyller i och lämnar in enkäten så samtycker du till att delta i studien. 

I enkäten ställs först frågor om såväl dina studier i språk i grundskolan som gymnasieskolan. Läs 

därför noga igenom frågan innan du svarar så att ditt svar avser rätt skolform. 

Tack på förhand för din medverkan! Om du undrar över något eller har några synpunkter kontakta 

mig per e-post eller telefon.  

 

Kontaktpersoner för enkätundersökningen: 

Sabina Lindberg, lärarstuderande 

E-post: Sabina.Lindberg.9848@student.uu.se 

Mobiltelefon: 073-7250223 

 

Handledare: Josefine Krigh 

Institutionen för pedagogik, didaktik och utbildningsstudier  

Uppsala universitet  

E-post josefine.krigh@edu.uu.se 

Telefon: 018-471 7985 
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Kön:  Kvinna     Man   Födelseår: 19  
 
 
Gymnasieskola (ordinarie; den du går på utanför japanskan):_____________________________________ 
 

Program (skriv hela namnet!)______________________________________________________________ 

 

 
A. Frågor om generella språkstudier och japanska 

1. Vilket steg i japanska lär du dig nu?  

______________________________________________________________________________________ 

2. Jag planerar på att läsa följande steg i japanska på gymnasiet (vill du läsa alla steg kan du givetvis 
skriva dem allihop). 

______________________________________________________________________________________ 

3. Vilket betyg satsar du att få i den japanska kurs du läser? Kryssa bara i ett svar.  

 A  B  C D  E 
 

4. Vad har du för förkunskaper i japanska (innan du började denna kurs)? 

 Inga                Enstaka ord/fraser                Japanska I/grundläggande               Japanska II  

 Annat: _______________________                 Modersmålstalande 
 

5. Om du har förkunskaper i japanska, vart lärde du dig dem (dvs. via internet, en skola, utomlands)? 

______________________________________________________________________________________ 

6. Varför valde du japanska framför andra språk? Vad påverkade ditt val och till vilken grad? 

Jag valde japanska 
därför att: 

Mycket 
viktig 

  Inte viktig Vet ej 

a) jag tycker att japanska är roligt      

b) jag tycker att japanska är intressant       

c) jag är duktig på språk      

d) jag tänker mig ett yrke/studier i framtiden där jag 

behöver kunna japanska 

     

e) mina vänner valde kursen      

f) jag använder språket i vardagen, (t.ex., ser film, 
läser, internationella vänner, etc.) 
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g) jag är intresserad av Japan och den japanska 

kulturen 

     

h) familjemedlemmar och bekanta har också 

studerat japanska tidigare 

     

i) familjemedlemmar och bekanta är också 

intresserade av Japan och den japanska kulturen 

     

j) jag har rest till Japan tidigare      

k) jag vill resa till Japan      

7. Planerar du på att fortsätta läsa japanska efter gymnasiet? Välj max.3 alternativ och rangordna dessa 
med siffror (1, 2, 3) efter vilken/vilka som motiverar de mest. 
Om ja, varför? Om nej, varför? 

Vill bo/arbeta/studera i Japan  För svårt (för hög nivå) 

 Vill resa till Japan & kunna kommunicera bra  Tappat intresse 

 Är intresserad av Japan & Japans kultur Ingen användning för språket i framtiden 

 Vill arbeta med språket i framtiden Är nöjd med de kunskaper jag lärt mig 

Använder språket i vardagen (tex. filmer, läser) Gillar inte hur undervisningen är upplagd 

Har vänner med vilka jag talar språket Prioriterar andra språk 

 Annat, nämligen:___________________________  Annat, nämligen:___________________________ 

8. Om du svarade ja på fråga 7, hur planerar du på att fortsätta japanskastudierna? 

 Självstudier     Universitet/högskola i Sverige 

 Universitet/högskola i Japan    Genom arbete/boende i Japan 

 Annat sätt:__________________________________ 

9. Vad är det svåraste med det japanska språket tycker du? Välj max.3 alternativ och rangordna dessa med 
siffror (1, 2, 3) efter vilken/vilka som är svårast. 

 Skriva på japanska    De kulturella delarna av språket (ex. artighetsgrader) 

 Tala på japanska    Hörförståelse 

 Grammatik och meningsbyggnad   Annat___________________________________ 

10. Vad i japanska vill du lära dig/önskar du att du hade lärt dig? 

______________________________________________________________________________________

______________________________________________________________________________________ 

11. Har någon i din familj eller umgängeskrets läst japanska tidigare?  

 Ja   Nej   Vet ej 



   

 
 

36 

12. Om du svarade ja på fråga 11, vad tycker de om språket? 

______________________________________________________________________________________

______________________________________________________________________________________ 

13. Använder du japanska på fritiden? 
 Fler än 1 

gång i 
veckan 

1 gång i 
veckan 

1 gång i 
månaden 

Aldrig 

a) Jag läser manga/tidningar/ böcker på språket     
b) Jag ser på anime/drama/filmer på språket     
c) Jag lyssnar på musik på språket     
d) Jag spelar dataspel och kommunicerar då på språket     
e) Jag talar språket i hemmet      
f) Jag har vänner med vilka jag talar språket     
g) Annat, nämligen:___________________________     

14. Förutom japanska, läser du andra moderna språk? 

   

 Ja                    Om ja, t.o.m. vilket/vilka steg:______________________________________________  

 Nej   

15. Varför valde du just att läsa det/de språken (förutom japanska)? 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

16. Bestämde du detta/dessa språkval själv eller valde du tillsammans med vänner, föräldrar, syskon eller 
lärare/studievägledare? Välj det alternativ som hade störst inverkan. 

 Själv     Vänner/bekanta 

 Syskon     Lärare/studievägledare 

 Föräldrar    Annan: ________________ 
 
   
17. Vilka språk tycker du att du kommer ha störst användning av? Ange siffran 1 för det språk du tycker är 
mest användbart och 10 för det språk du tycker är minst användbart. Rangordna alla språk, även om du 
inte behärskar dem. 

 Engelska     Japanska 

 Tyska     Kinesiska 

 Franska     Arabiska 

 Spanska     Portugisiska 

 Italienska     Ryska 
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18. Varför anser du att en del språk är mer användbara än andra? 

______________________________________________________________________________________

______________________________________________________________________________________ 

 
B. Frågor om din inställning till Japan och den japanska kulturen 

19. Har du varit i Japan? 

 Ja   Nej 

20. Skulle du kunna tänka dig att resa till Japan (igen)? 

 Ja   Nej   Vet ej 
 

21. Finns det något med japanskt samhälls- och kulturliv du är särskilt tilltalad av? 

______________________________________________________________________________________

______________________________________________________________________________________ 

22. Finns det något med japanskt samhälls- och kulturliv du tycker sämre om? 

______________________________________________________________________________________

______________________________________________________________________________________ 

23. Hur kom du först i kontakt med den japanska kulturen? Välj bara ett alternativ. 

 Sport     Anime/manga 

 Videospel/Spel    Filmer/TV-serier 

 Sociala medier (ex. Facebook)    Cosplay/Mode 

 Umgängeskrets      Musik 

 Resor     Konst/Teater 

 Mat     Annan litteratur (ex. tidningar) 

 Utbildning     Annat:______________________________ 

24. Ungefär hur gammal var du när du först kom i kontakt med den japanska kulturen? 

______________________________________________________________________________________ 

25. Delar dina vänner ditt intresse för japanska och japansk kultur? 

 Ja, allihop   Ja, en del av dem  Nej   Vet ej 
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26. Vilka delar av den japanska kulturen är mest frekvent förekommande i din vardag? Välj max.4 
alternativ och rangordna dessa med siffror (1, 2, 3, 4) efter vilken/vilka som är mest förekommande. 

 Sport (ex. kampsport)    Anime/manga 

 Videospel/Spel    Filmer/TV-serier 

 Historia     Mode/Design 

 Scenkonst/teater    Musik 

 Traditioner/sedvanor (ex. teceremonier)   Konst 

 Mat     Annan litteratur (ex. tidningar) 

 Språk/Utbildning    Annat:______________________________ 

27. Vilka delar av den japanska kulturen skulle du önska inkluderas mer i japanskaundervisningen?  

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 
D. Lite frågor om din familj  
28. Vilka är/var dina föräldrars yrken? Sätt ett kryss för din far och ett kryss för din mor på det yrke som 

bäst motsvarar deras yrken. Har du till en större del vuxit upp med en eller två styvföräldrar, ange i så fall 

deras yrken. Har dina föräldrar haft flera arbeten, ange det senaste. 

 

Far Mor Yrke Far  Mor Yrke 

   

Tekniska yrken 

   

Vårdyrken 

  Tekniker, ingenjör (ej civilingenjör)   Skötare, biträde, el. .likn. 

  Civilingenjör, arkitekt, lantmätare    Sjuksköterska, sjukgymnast el..likn. 

  Akademiskt utbildad naturvetare, el.likn.   Läkare, veterinär, tandläkare 

   

Pedagogiska yrken 

  
 
Arbetaryrken 

  Förskollärare och fritidspedagog   
Industriarbetare (svetsare, 
maskinoperatör, el. likn.) 

  Klasslärare (årskurs 1-7)   Byggarbetare (snickare, elektriker, 

rörmokare, el. likn.) 

  Ämneslärare (årskurs 4-9)   Transportarbetare (chaufför, el. likn.) 

  Gymnasielärare   Service (städare, renhållning) 

  Universitetslärare / forskare   Förman/arbetsledare 

   

Religiösa yrken 

  
 
 
Yrken inom handel  

  Präst (med teologiutbildning)   Butiksföreståndare, butiksägare, el.likn. 

  Andra religiösa arbeten   Handelsanställda (butiksanställd, 

expedit, kassörska, el. likn.) 

   

Yrke inom media och kultur 

   

Polisiära, militära arbeten 



   

 
 

39 

  Journalist, redaktör   Polis 

  Konstnärligt yrke (konstnär, författare, 

skådespelare, musiker) 

  Officer 

  Kulturförmedlande yrke (bibliotekarie, 

museitjänsteman el.likn.) 

  Annat militärt arbete (utom officer) 

   

Administrativt yrke mm 

   

Yrken inom jordbruk/fiske 

  Företagsledare för företag med minst 10 

anställda (direktör, bankdirektör, el. likn.) 

  Bonde, lantbrukare, fiskare 

  Jurist, advokat   
Lantarbetare, skogsarbetare 

  Högre tjänsteman (byråchef, 

avdelningsdirektör, personalchef, el. likn.) 

   

Övrigt 

  Tjänsteman på mellannivå (banktjänsteman, 

socialsekreterare, el. likn.) 

  Hemmavarande mor/ far 

  Kontorsanställd (sekreterare, kanslist)    

  Politiker, avlönad befattning inom fackförening 

(ombudsman) 

   

29. Skriv din fars och mors yrke nedan. Ange yrke så noga som möjligt, skriv exempelvis inte ’arbetar på 
kontor’, utan ’bankdirektör’, ’lönekonsult’, ’administratör’. 
Far: ______________________________________________________________________________ 
 
Mor:_____________________________________________________________________________ 
 

30. Vilken är din fars/mors högsta utbildning? 
Sätt ett kryss per förälder! 

 

 

 31. Har någon av dina föräldrar arbetat 
och/eller studerat i Japan?

Far Mor  

  Grundskola 

  2-årigt gymnasium 

  3- eller 4-årigt gymnasium 

  Kortare högskoleutbildning 
(kortare  än 3 år) 

  Längre högskoleutbildning  (3 år 
eller mer) 

  Forskarutbildning (fil. lic., fil. dr. 
och liknande) 

  Vet ej 

Far Mor  

  Arbetat i Japan 

  Studerat i Japan 

  Nej, varken arbetat eller 
studerat i Japan  

  Vet ej  



 
 

 

32. Vilka språk förstår du själv och dina föräldrar utan större besvär? Sätt ett eller flera kryss per person!  

 

E. Frågor om din framtid 

33. Vilket yrke har du tänkt dig i framtiden? 

__________________________________________________________ 

34. Har du funderat på att studera på universitet/högskola i framtiden?  

 Ja, direkt efter gymnasiet Nej 

 Ja, ett eller ett par år efter gymnasiet Vet ej 

 Ja, någon gång i framtiden  

35. Har du planer på att genomföra studier i Japan vid något tillfälle? 

 Ja  Nej  Vet ej/ Inget svar 

36. Har du planer på att arbeta i Japan? Sätt bara ett kryss! 

 Ja, jag kan tänka mig att bosätta mig och arbeta i Japan för en längre period (mer än två år) 

 Ja, jag kan tänka mig arbeta i Japan, men för en begränsad tid (max två år)  

 Nej, men jag kan tänka mig ett arbete i Sverige som innebär många kortare resor till Japan 

 Nej 

 Vet ej 

37. Har du några synpunkter på enkäten eller något att tillägga om Japan och japanskastudier (måste ej 
fyllas i)? 

Du själv Mor Far  

   Engelska 

   Tyska 

   Franska 

   Spanska 

   Italienska 

   Ryska 

   Kinesiska 

   Japanska 

   Arabiska 

   Annat, nämligen:_____________________ 
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________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 

             Tack för din hjälp! おつかれさまでした！  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



   

 42 

Appendix 2. Supplementary Tables 

Table 13. Frequency of Gender 

 

 

 

 

 

Table 14. Study Programs  

 

 

 

 

 

 

 

 

 

 

Table 15. Study Programs in Relation to Gender 

 

 

 

 

 

Table 16. Source of Prior Knowledge of Japanese 

  Frequency Percent 
 Missing 10 8.9 

Don't know 2 1.8 
Other 2 1.8 
Pop culture 52 46.4 
Internet 
education 15 13.4 

School 26 23.2 
Family/associates 5 4.5 

Total 112 100.0 

	   	   	   	   

 

 

 

  Frequency Percent 
 Woman 64 57.1 

Man 48 42.9 
 
Total 

 
112 

 
100.0 

  Frequency Percent 
 Missing 2 1.8 

OTHER V. 3 2.7 
TECH 10 8.9 
ARTS 16 14.3 
SOC. SCI 15 13.4 
SCIENCE 16 14.3 
HUMAN 50 44.6 
Total 112 100.0 

 
Missing OTH.V TECH ARTS SOC.S SCI HUMAN Total 

 Woman - - 2 10 8 4 40 64 
Man 2 3 8 6 7 12 10 48 

    
   Total 

 
2 

 
3 

 
10 

 
16 

 
15 

 
16 

 
50 

 
112 
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Table 17. Friends Sharing the Same Interest in Japan 

  Frequency Percent 
 Don't know 2 1.8 

No 6 5.4 
Yes, some 
of them 97 86.6 

Yes, all of 
them 7 6.3 

Total 112 100.0 

	   	   	   	  Table 18. Most Practical Language 

  Frequency Percent 
 Chinese 1 .9 

Japanese 3 2.7 
English 108 96.4 
Total 112 100.0 

 

Table 19. Second Most Practical Language 

  Frequency Percent 
 Russian 2 1.8 

Arabic 1 .9 
Chinese 23 20.5 
Japanese 43 38.4 
Italian 1 .9 
Spanish 22 19.6 
French 4 3.6 
German 13 11.6 
English 3 2.7 
Total 112 100.0 

	   	   	   	  Table 20. Speak Japanese at Home 

  Frequency Percent 
 Missing 1 .9 

Never 89 79.5 
1 per 
month 6 5.4 

1 per week 11 9.8 
More than 
1 per week 5 4.5 

Total 112 100.0 

	   	   	   	   

 

 



   

 44 

Table 21. Current Japanese Level and Desired Advancement Levels 

 
Missing 

Don't 
know 

No 
other 

1 
more 

2 
more 

Wants to, 
Cannot Total 

 Jap 1 6 1 6 13 43 5 74 
Jap 2 - 1 7 14 - 2 24 
Jap 3 - - 6 1 1 5 13 
Jap 4 - - - 1 - - 1 

Total 6 2 19 29 44 12 112 

	   	   	   	   	   	   	   	   	  Table 22. Knowledge of Japanese Prior to Current Course in Percent 

 Jap 1 Jap 2 Jap 3 Jap 4 Total 
 None 8.0 - - - 8.0 

Few words 
and phrases 45.5 - - - 45.5 

Jap 1 10.7 21.4 - - 32.1 
Jap 2 0.9 - 10.7 - 11.6 

Fluent/mother 
tongue 0.9 - 0.9 0.9 2.7 

 
Total 

 
66.0 

 
21.4 

 
11.6 

 
0.9 

 
100.0 

	   	   	   	   	   	   	  Table 23. Future Investing in Higher Education 

  Frequency Percent 
 Missing 2 1.8 

Don't know 6 5.4 
No 1 .9 
Yes, some 
time in the 
future 

8 7.1 

Yes, one or 
a couple of 
years after 
high school 

30 26.8 

Yes, 
immediately 
after high 
school 

65 58.0 

Total 112 100.0 

Table 24. Most Difficult Aspect of Japanese 

  Frequency Percent 
 Missing 2 1.8 

Don’t know 2 1.8 
Culture 8 7.1 
Listening 15 13.4 
Grammar 27 24.1 
Speaking 16 14.3 
Writing 42 37.5 
Total 112 100.0 
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Appendix 3. Classification of Parental Profession and Social Class  

 

Social Class                      Social Groups, 33-levels 

Upper Middle Class (5) MSE., Architect, etc. 

 Physician, Veterinarian, Dentist 

 Senior High School Teacher 

 University or College Professor 

 Priest 

 Business Manager  

 Officer 

 Lawyer, Attorney 

 Politician 

Middle Class (4) Technician, Engineer, Laboratory Assistant, etc. 

 School Teacher 

 Junior High School Teacher 

 Other Religious Profession 

 Journalist, Editor, Publicist 

 Artistic Profession, Artists 

 Culturally Mediating Profession 

 Nurse, Physical Therapist 

 Midrange Office Worker  

 Police Officer 

 Other Military Profession 

Lower Middle Class (3) Office Worker 

 Shop Owner, Wholesaler, etc. 

 Employment in Commerce 

 Farmer, Agriculturalist, Fisherman 

Working Class (2) Educated Worker in Production Sector 

 Educated Worker in Service Sector 

 Foreman, Chief Operating Officer 

 Farm Laborer, Forester, etc. 

 Nursing Aid, Caretaker, Orderly, etc. 

 Non-Educated Worker in Production Sector 

 Non- Educated Worker in Service Sector 

Other (1) Unemployed, Housewife, Retiree 



   

 46 

 

Appendix 4. Translation of Study Programs 

 

The Humanist Program   Humanistiska programmet 

The Technology Program  Teknikprogrammet 

The Science Program   Naturvetenskapsprogrammet 

The Social Science Program  Samhällsvetenskapsprogrammet 

The Arts Program   Estetiska programmet 

Other Vocational Programs  Andra yrkesförberedande program 

 

 

 

 

 

 

 

  


