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Seen from a historical point of view, theories of pedagogy were for a long time philosophically as 

well as practically oriented. However, only recently, that is to say in the last hundred years 

pedagogy more and more became a scientific discipline.  

However, the question what is meant by „sciences“ varies a lot depending on the very science-

theoretical, -historical, and/or -critical, as well as epistemological and methodological approach. 

Correspondingly, in the diverse meta-theories of the sciences the relationship of theory and 

research and (everyday-)practices is defined in rather different ways. As education is to a great 

deal connected to practices, the relation of theory and practice even forms the core of pedagogy. 

The science-theoretical definition of the relation in question is thus extremely important within 

the Educational Sciences. 

In my presentation I will take over the perspective of Children´s Research and discuss some 

controversies that are actually arising in this field. 

In general, Children´s Research strives for a research with children and not on them.1 To do 

research with children at first implies more or less a restriction to questions of everyday life and 

at times out of the perspective of the under-aged also fundamental questions of the metaphysical 

type may arise. Nevertheless, educational and developmental goals are definitely not a matter of 

priority in the utterings of the children and youngsters. However widely ignored by early 

Children´s Research, they are strong determining factors in the relationships of adults and 

children. So are societal and socio-cultural factors such as conventional intergenerational 

hierarchies and orders, defined e.g. by rules, practices and locations.2 Thus, to investigate these 

influences on juveniles and to pave the way for minors to express themselves is a great challenge 

for Children´s Research. The acknowledged fact that children interpret their child-being and 

even their childhood by themselves thus involves the idea that they should be empowered to do 

                                                           
1 Heinzel 2000, p. 17. See also Christensen & James 2008  

2 Fuhs 2005, p. 172f. 



so. This includes the well-recognized political demand to enhance the prestige of being-a-child in 

society on the one hand. On the other hand, and this resembles the focus of this conference, well-

introduced practices of interaction and communication have to be put at stake.  

Already in the year 1966 Virginia MORROW & Martin RICHARDS pointed out that the paradigm 

of research in the Social Sciences do not only exclude childlike, but also many other possible 

forms of expression and living merely by formal reasons.3 The Social Sciences are moreover 

ruled by a non-acceptance of utterings which are characterized by primary processes, such as 

unusual metonymies and metaphors, repetitions, decontextualized words as well as certain 

narratively created images etc.4 However, such aspects are integral moments of the articulations 

of kids. The postulate of a research that follows the rational paradigm implicates a symbolical 

power that may thus only appear more clearly in the context of a research with kids than in 

other fields of research. In the context of the traditionally asymmetrical relationships of kids and 

adults and in the general in social relations of power and care adult patterns of behavior, 

comportment, communication and thinking are, as a rule, considered to be rational and 

therefore competent and the behavior and judgments of kids as irrational, ignorant and 

therefore minor. Within pedagogy one could track this tendency back to the majority of 

philosophical as well as to pedagogical-practical concepts.  

Looking at the scientific practices of exclusion it appears as the central task of the Children´s 

Research to investigate and reconstruct the theoretical constructs which are prevalent 

nowadays. Out of the perspective of a critical Children´s Studies thus many practices appear as 

dubious which are standard and obligatory in scientific research.  

Nevertheless, even Children´s Research is affected by the “idealized communication between 

adults”5. This is even a part of its methodology as mainly the quality of data is discussed here. It 

is stated for example, that it may be difficult for an adult researcher to get the confidence of 

children or adolescents. The possibilities to understand the youngsters are seen here in 

dependency to THEIR age, to THEIR maturity and to THEIR individuality. Besides that, it is 

complained that children and even youngsters do not articulate themselves honestly and 

consistently in every situation. It is said that especially younger children may mix up facts and 

fantasy, past and present, different persons or places might not be distinguishable in their 

narratives etc.  

This is to say, the unwritten everyday rules of the communication between adults, still without 

exception, seem to claim exclusive validity in terms of the scientific logics, ethics and 

                                                           
3 Cp. ADORNO 1988 
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methodology of research in general and even within research on education in special. The ruling 

“principles of the everyday conversation”6 between adults presuppose a rationalistic world view 

as the moreover natural way of looking at things.7 This world view is a fixed (adult) system of 

significance, following certain basic rules and referring to an adult order of norms and values. 

One can thus recognize that often the adult, also the adult researcher reacts irritated on the 

narration of a child or youngster, because he or she presumes or demands an informing 

character in the positivistic sense.8 This obviously causes a strong tendency, even within 

Children´s Research, to interpret verbalizations of children as deficient, erroneous and 

incongruent.  

However, one cannot earnestly operate only with the system of significance put up by the adults 

in the frame of a research (together) with children. It moreover thwarts it. To repeat it, the 

demand of “qualitative” Social Research to meet the singularity of each person and the special 

area of research is thus unconditionally put to test in the context of a research with children;9 

but the conventional arsenals of scientific research are not sufficient for this research field. 

There is thus a special need for new instruments and approaches. BREIDENSTEIN & KELLE 

(1999) leave this task to the ethnographically and phenomenologically oriented empirical 

approaches in Children´s Studies. They subscribe Children´s Research the potential to overcome 

some of the fundamental methodological problems of qualitative Social Research in general. As 

we have seen brings the predominant interpretation of the relationship of theory or research 

and (everyday-)praxis about a lot of exclusions. Research on the special knowledge and 

possibilities of the expressions of kids thus also probably contributes to a scientific modeling of 

the processes of a transformation of theory to praxis and vice versa. 

In order to get significant results in a study within Children´s Research as well as to go further 

into these results also certain perceptual capacities on the side of the researcher are required, 

which obviously do not derive from the traditional scientific education and research. - For the 

side of the adult researcher I plead for taking “old” pedagogical virtues into account like the 

“dignity of pedagogical practice” (Schleiermacher) and “the pedagogical tactus” (Herbart) as a 

diligent balance of nearness and distance into account. Then also the explication of the 

relationships between kids and adults in terms of the differences and as a field of tension plays 

an important role. These tensions and conflicts are managed in the fields of practical pedagogy.  

Besides that, the widespread limitation of the scientific orientation to rational, merely textual 

and metrical models of explanation should be confronted with another form of thinking that is 
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open to manifold forms and formats of knowledge. One possible approach is, what I in reference 

to Alwin Diemer call, the “noetic” concept of the sciences. According to the noetic approach the 

origin of knowledge and insight, of scientific concepts and results as well as of application is 

based on social conditions, relationships and practices. The sciences are supposed to be never 

free from normative implications.10 In the consequence the fundamental question ““[…] about 

the significance of [scientific] insights in terms of virulent epistemic, poietical and practical-

ethical problems”11 is in the focus of scientific research. It an autocritical practice research on 

scientific practices which according to Gayatri C. Spivak (2000, XV) is suitable to put the 

scientific authority over their objects or subjects at stake. Spivak in special criticizes the 

“Othering” as a procedure to describe the other in terms of getting supremacy.   

                                                           
10 Cp. LONGINO 2001 
11 RHEIN 2010, p.46 


