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ABSTRACT 

The dramatic advance on the internet technologies has a profound impact on the 

education system. Several Distance or E-learning techniques used in the developed 

countries; one of these techniques is called a Learning Management System (LMS). 

There are numerous types of LMSs, for example, WebCT, Moodle, Ping-Pong, and 

Blackboard. LMS improves and helps facilitate interaction and communication among 

instructors, students, and administrative personnel. In addition, it facilitates the electronic 

documentation of homework assignments, quizzes, and lecture notes. The impact of 

Internet technologies does not reach all of the developing countries including Iraq. 

Where, in the last ten years, the level of Iraqi higher education has decreased because of 

the destruction of the educational institutions. Moreover, infrastructure deteriorates of 

security in the country, has prevented the daily attendance of the students. As a result, the 

students’ even performance and their willingness to learn have rapidly reduced. Iraq 

would benefit essentially from using a system that helps students to overcome the barriers 

of attendance, and attracts them to learn. Distance learning and e-learning technologies, 

can be very useful in such cases. A questionnaire has been undertaken in Kufa University 

in Iraq, in which a sample of students, instructors, and administrative personnel regarding 

LMS. As a consequence, the system that they knew most about being Moodle LMS and 

they had a positive view about using the LMS in general. This thesis has proved that 

LMS is encouraging and motivating tools in the learning process, according to the 

expectations of the students and faculties of Kufa University as it could improve a 

students’ chances to improve their results and facilitate their interaction in the studying, 

and researching. 

 

Keywords: LMS, ICT, Distance Learning, E-learning, LMS activities, Learning 

outcomes, LMS interaction 
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1.1. INTRODUCTION 

Information and Communication Technology (ICT) has indeed changed our life in the 

recent years, especially, related the education field. However, this change is not to the 

same degree in the developed comparing with developing countries, where, the 

developed countries have gained the most impact by using the technologies of ICT in the 

educational institutions. In other words, the technologies of distance and e-learning 

nowadays in the developed countries are very famous, and using in almost all of the 

educational institutions. There are numerous technologies in distance learning depending 

on using the server-based system to manage the learning content, and facilitate 

interaction among learners. The LMS allows the learning content to be online and 

available for students and their instructors, and even staff of administration, through a 

web-browser on any computer. The LMS is a software application for administration, 

tracking, documentation, reporting and training programs, online events in classrooms, 

and training content. It works as a framework manage all aspects of the learning process, 

and as an infrastructure submits and manages the instructional content, identifies and 

assesses the individual and collaborative learning aims, collects and presents data for 

supervising the learning process of organization. In addition, manage registering, 

administration, tracking, and reporting courses (http://www.en.wikipedia.org). 

 

Most of LMSs are web-based used in the educational institutions to enhance and support 

classroom teaching that offering courses to the larger population of learners. It is a self-

service as self-registration, manager approval, training, workflow, management, read, and 

understand, provision of online learning, online assessment, management of continuing 

professional education, collaborative as discussion, and training resource management, 

facilities, equipment, are all-important aspects of the LMSs 

(http://www.en.wikipedia.org). 

 

Iraq is a one of developing countries, which has been having long time of wars. The 

consequences of those wars made some essential issues arose regarding the requirements 

of distance and e-learning technologies, where the quality of internet service in the 
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country is poor and slow-speed, in addition to the occasionally cutting of electricity as a 

natural and daily event in Iraq. (http://www.chronicle.com). 

 

1.2. BACKGROUND 

ICT has rapidly been a part of the most and basic building blocks of the modern world. 

Many of countries nowadays mastering ICT basic competencies and concepts at the core 

of higher education, besides the usual tasks of studying as reading, writing and numeracy. 

In 1991, the education system in Iraq was a part of the best systems in the region. 

However, following wars in Iraq and years of international sanctions has made education 

sector suffering greatly. Distance learning is an important and crucial issue for Iraq, 

where after many years of using traditional learning only, students have problems to 

attend on campus, and follow their studying (http://www.unesco.org). 

 

These problems have occurred during the last years in Iraq, such as question of security 

where there is deteriorating of the security in the most of cities in Iraq. Where, people 

there cannot always go out or move from their cities to another. Therefore, workers have 

a problem to go to their workplaces and students cannot go to campus every day or most 

of days to continue in their studies. Another problem, students work sometimes to afford 

their families, the reason for that the living situation in Iraq is very difficult, and everyone 

needs much money to survive (http://www.chronicle.com). 

 

LMS might can solve these problems to make a way to help students, to follow their 

studies and interact with other students or instructors, in case of there is a problem in 

their cities that prevent them to come to campus, or they might have to work. Another 

problem might this system can solve related to Iraqi students, where they get bad results 

in the recent years, because above-mentioned problems. Students need another way to 

interact or communicate with other students and instructors during their absence from the 

campus. This study suggests applying LMS that might be encouraging and motivating 

them to learn and get better results at the end of the courses. Because this system is new 
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for them and this is the first time for most of them, to know about a system that might be 

interesting for them to use (http://www.sotkurdistan.net). 

 

1.3. RESEARCH OBJECTIVES  

This study has two aims; the main aim is to determine the level of the Iraqi higher 

education system by using LMS and ICT. The second aim is making an investigation 

related the students, instructors, and staff’ expectations about how would be the situation 

in Kufa University in case of applying LMS, through the following sub-aims: 

• Investigate the expectations of the Iraqi students, instructors, and administrative 

personnel regarding what LMS could change in the students’ willingness to learn and as a 

result their outcomes in learning.  

• Investigate the problems that LMS can solve to assist and facilitate the learning process 

in Iraq.  

• Investigate if students, instructors, and staff have a readiness to use LMS in the current 

Iraqi higher education system. 

 

1.4. RESEARCH QUESTIONS  

To define the research questions, first go to categorize the fundamental factors that affect 

the learning outcomes by using LMS, related interaction among students and their 

instructors. Based on this argument, the author of this study has defined the research 

questions as follows: 

• Does the LMS bridge the gap between the students and instructors, to facilitate 

interaction between them? 

• Could it encourage or motivate students to learn and improve their results in the 

studying? 

• Are the student, instructors, and staff ready to use LMS in Kufa University in Iraq? 

 

1.5. RESEARCH LIMITATION 

This study linked specifically to Iraqi higher education, and focused on University of 

Kufa in Najaf city in the middle of Iraq. This university will be the foundation to collect 
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the primary data. It will support this study greatly, where the whole sample of 

questionnaire from this university. 

 

1.6. STRUCTURE OF STUDY 

The structure of this study contains of firstly, chapter one with a brief introduction of the 

current situation of Iraqi higher education and a historical view about it. Secondly, 

chapter two with literature review related the impact of LMSs on higher education, 

especially on the students’ results and their levels of studying; in addition, the facilities 

that can LMSs offer to reduce the gap between instructors and students during the 

learning and teaching process. Thirdly, chapter three related to the research methodology, 

then chapter four with the questionnaire results in details, and after that chapter five, 

contains a discussion and analyzing of the questionnaire results, and lastly, chapter six 

about what this study has concluded with, recommendations, and the future studies. 
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2.1. LITERATURE REVIEW 

All of the articles that reviewed this study are in English, and from (google scholar 

documents, Uppsala university library website, educause.edu library website, and 

Wikipedia website). The selection process for this study was restricted only on the 

articles that published after 2000, because LMS is not an old application, and the author 

wants to get ahead from the previous studies that have conducted a quantitative data 

collection, through making questionnaires in the countries with previous experience of 

LMSs. The motivation for that is Iraq did not significantly use the LMS before, on the 

other hand, to focus only on the studies related to the learning and training by using LMS 

in the higher education field. The articles were related to the particular keywords that 

used for searching included, LMS, ICT, Distance Learning, E-learning, LMS activities, 

Learning outcomes, LMS interaction. The author of this study selected fifty-five articles, 

in thirty-five articles out of fifty-five; found that twenty were talking about using LMSs 

in the higher education field. The LMSs were widely used in eight articles under the term 

of LMSs products, and fifteen articles were used LMSs in the developing countries. In 

two articles were mentioned that LMSs provider’s staff and users should have training in 

how to use LMSs to organize training courses on LMSs web-based. Other articles do not 

relate to LMSs rather to Iraqi higher education and ICT sector in Iraq. Through the earlier 

research or article until the recent one, all focus on more LMSs using or practices in the 

learning and teaching process. 

 

2.2. RELATED STUDIES 

ICT has affected all aspects of our society. One of the most important effects has 

occurred in the learning field. Numerous studies in the literature related to learning and 

training by LMS. They are highly suitable for the educational development in the context 

of developing countries. Some pieces of literature cited for understanding the facts and 

impact of using LMS in the learning field. 
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2.2.1. INTERACTIVE LEARNING 

Management course materials are an important part of the LMS in the higher education 

field. There is a chance for more interaction in teaching and learning within the LMS. 

Gaensler (2004) investigated using WebCT in the undergraduate classes; he found 

students were interested to interact in discussion to learn and engage with new ideas, and 

instructors were attracted towards the administrative work included emails and discussion 

boards. The LMS helps instructors to develop their instructional methods, and students to 

interact actively in the learning process.  

 

2.2.2. ONLINE ACTIVITIES 

Kieran (2013) investigated the impact of online quizzes on students’ results; he argued 

online quizzes provide opportunities for formative assessment with immediate feedback. 

There is a strong correlation between quizzes, performance and results, and there is a 

good correlation between number of quizzes attempted by students and the final students’ 

results. Sharifah (2013) argued online communication is crucial, but the instructor must 

always be ready to give feedback. Where without effective communication and 

relationship with instructors, students are lost and will not be able to be self-regulated 

learners. Murphy, T., Williams, C. (2013) argued the discussion board could allow both 

students and instructors to post and answer questions. However, there is a potential to 

spread incorrect answers or ideas, in addition to, submitting assignments through emails 

easier than using LMS activities. Frazee (2003) studied students feel confident to 

participate and ask questions in the discussion boards, because the face-to-face class time 

is limited and provides a non-threading environment. However, Edelstein and Edwards 

(2002) said online courses are active only in the case that students are actively 

participating. 

 

2.2.3. FREQUENT USE OF LMS 

Chanechary (2008) investigated students’ use of Moodle LMS in the computer science 

course. He found students who frequently use LMS got better results than others did who 

utilize this system sometimes. Krockover, Ridgway, and Zinsmeister (2002), concluded 
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students who used LMS frequently even it is for the first time, get throughout semester 

better results better than those who do not take LMS frequently. In addition, he added 

students are enjoying LMS and found it is helpful in the learning process. Chachary, 

Haque, and Khalid (2008), studied the use of Moodle. They found through six weeks of 

using this system by students. The result was students who access LMS frequently 

received higher results than others did who have a little access. However, Black et al. 

(2008), studied the downsides of accessing the LMS, they argued log data does not 

always track the frequency of reading or interacting with course materials, where some of 

the students might have connection problems or prefer hands-on paper. Through using 

student tracking, Zinsmeister (2002) found students’ results improved through using 

WebCT tools. In addition, this system helps to measure students’ use of LMS, where, 

90% out of students use WebCT for the first time, but frequently, their results in learning 

were better than others who do not access LMS, where they were enjoying using this 

system. 

 

2.2.4. INSTRUCTORS’ USE OF LMS 

West et al. (2007) have conducted numerous interviews and surveys concerned how 

instructors are using Blackboard LMS in their instructional methods. Instructors 

concluded that LMS increases engagement through the discussion board and synchronous 

chatting that improves interaction between instructors and students and among students 

themselves. West et al. illustrated instructors prefer the managerial aspects of LMS and 

started to use more of interactive tools in their instructional methods because they began 

to learn about technology. LMS is synchronous and asynchronous communication that 

supports students, instructors and administrative personnel (McDonald, 2006). McGee, 

Garmean, and Jafari (2005), argued design of the LMS is developing and interacting with 

other available tools and technologies that have the capacity to affect directly the process 

of learning. In another study, Bender (2005) said the instructor accepted to engage in the 

WebCT, after the time and during engaging to teach in more courses through WebCT, 

instructor changed the instructional methods that included participating students in online 

discussions and cooperate about the writing of required essays. The instructors found 

they concentrate on the instructional or pedagogical methods instead of management 
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issues, where LMS needs a new pedagogical method to apply and facilitate interaction 

within group discussion, and enable students to monitor their learning. 

 

2.2.5. VARIOUS ACTIVITIES 

Gustavo, Antonio, and Maria (2013) investigated the correlation between the variety and 

quality of LMS resources with students’ results. They had a larger variety of activities 

provide an opportunity to spread the platform reaching different types of learning. This 

assists students to assure that interest in improving learning outcomes. Weston (2000) 

investigated the use of WebCT in the mathematics courses, during the course; instructor 

wishes of threaded discussion board, emails through WebCT, and online quizzes. He did 

not note students with experiment had been facing any problems with writing the lecture 

notes, on the WebCT’s discussion board and online quizzes. However, he found LMS has 

various tools. Lonn and Teasley (2009) argue LMS has various instruments available for 

instructors to help them to instruct and interact with students. These instruments included 

two categories, management of materials and information, and learning opportunities. 

Gaensler (2004) investigates the use of WebCT; he found that students’ learning is both 

active and collaborative. Where, students get reflective discussion and integration of new 

ideas with knowledge. In addition, instructors and students can use various features of 

LMS as email, discussion board, online lecture notes, and quizzes. As a result, students 

will gain more learning experience than courses taught in the traditional face-to-face 

classes. 

 

2.2.6. AVAILABILITY TO INSTRUCT 

One of the benefits of using LMS, it is available to instruct online through using a various 

activities to meet learners’ needs (Mullinix & McCurry, 2003). Assessment and 

evaluation methods are valuable benefits of online learning according to Laster (2005). 

He said online assessments utilize and incorporate several methods as personal 

management, self-monitoring, focus, and planning objectives. In addition, LMS gives 

faculty a comprehensive method to arrange course contents and manage administrative 

procedures according to Wang (2001). Distribution course materials and handing in the 



  

11 
 

completed assignments, through the electronic documents and files, making more tasks to 

do with the learning process (Pittinsky, 2004). West et al. (2007) found most of the 

instructors use Blackboard to distribute management and course materials, and LMS is 

increasing and incorporating functionality such as the discussion boards, synchronous 

chat, and supports communication among students and instructors. West et al. (2007) 

argue that when instructors begin to use management features of LMS, they initially 

begin to use more interactive aspects of their teaching, when they start to be more 

familiar with ICT technology. 

 

2.2.7. PROS & CONS OF USING LMS 

Educating by using LMS needs training concentrates on the instructional design 

(Pankowski, 2004). Improvement of instructional method by the instructor is good for 

using an LMS. However, the process of designing an online learning environment is an 

effective faculty development needed (Mullinix & McCurry, 2003). Collaborative work 

in LMS will be more advantageous in case students have the exact same goal, and the 

same degree of independence from instructors according to Hathorn & Ingram (2002). 

Collaboration sometimes relates to the social context in which grouping process working 

through using an LMS (Stacey, 2005). Riffel and Sibley (2004) discussed using 

educators’ technology in learning could enhance the learning experience and reduce 

student attendance on campus.  

 

Another issue can be motivated for students to use LMS activities to learn rather 

attendance on campus, is the cost of higher education that influence student attendance on 

campus, and students undertaking of part-time employment (Allen and Seaman, 2008). 

The flexibility offered by ICT presents an opportunity to deliver new students' results 

according to Gomes and Murphy (2003), students sometimes are unable to relocate to a 

regional university, using LMS tools do not require a specific time and place, according 

to Luck and Whiteley De Groaf (2004). It provides live chats that with instant response 

feedback among students and instructors. Topper (2003) study investigated the 

relationship between students’ level and their willingness to learn, and level of learning 
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through online courses by using Blackboard. He concluded the online discussion does not 

take into consideration the depth of connected conversations, as in the case of face-to-

face conversations.  
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3.1. RESEARCH METHODOLOGY  

This chapter relates to the methodology and steps that have been flowing in this study. 

Research methodology included study population, description of study instrument as 

questionnaire, and validity of the questionnaire, and the statistical measures to analyze 

the findings. 

 

3.2. RESEARCH APPROACH  

The author has used the survey approach throughout this current study. It is a descriptive 

approach based on collecting information and data by making the questionnaire about a 

specific phenomenon, specific event, or specific situation. The reason for that, to know 

more about the phenomena, to determine the current aspects of that, and the future 

expectations of using it, including strengthens and weaknesses. As a result, know the 

availability of applying such situation, validity of making radical or partial changes on it.  

 

3.3. QUANTITATIVE RESEARCH 

Considering the research questions the author has chosen to employ a quantitative 

method, the questionnaire data analyzed through Excel; there are varieties of methods 

could utilize to analyze data. Many statistical packages are available and analyzed in 

Excel. Quantitative method considered because the case of the study, there is expected 

answers to research questions. In other words, research questions require a further 

analysis of data, according to the answers of the participants of the questionnaire. In 

addition, there are few literatures related Iraqi higher education situation nowadays and 

before. 

 

3.4. RESEARCH DESIGN 

Research design has five main parts; the planning part that has subparts as the literature 

review and research questions, data collection part by questionnaire, data analysis part 

that is purely statistical, then it comes the fourth phase  that is discussing the validity of 

the analysis. The last main part is the conclusion and recommendations. 
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Figure (1) represents the research general layout: 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.5. INSTRUMENT OF STUDY 

The author has used the questionnaire as an instrument in this study, the reason for that; it 

is suitable to know the future expectations, related the benefits of applying LMS in Iraq. 

In addition, investigated using an LMS in learning process, if it will encourage or 

motivate students to learn or not. In addition, evaluate whether instructors, students, and 

administrative personnel are ready to use LMS in learning process currently. 

Questionnaire developed according to the previous literature regarding using LMS in the 

higher education in developing countries, more details about questionnaire found in 3.5.1. 

 

3.6. VALIDITY OF QUESTIONNAIRE 

Validity of study instrument means it can measure the purpose of the study. To 

investigate the validity of the questionnaire, the author has presented the first version of 

the questionnaire to a group of instructors and specialists in the field of education 

Research 

Questions 

Data 

Collection 

By  

Questionnaire 

 

Statically 

Data 

Analysis 

Validity of 

Analysis 

Conclusion & 

Recommendations 

 

Planning 

 

Literature 

Review 

Research 

Questions 



  

16 
 

techniques and curriculum in Iraq. Where there was, a need to their opinions related the 

questions in the questionnaire. If the translation of questions in Arabic-see Appendix (2) -

fit, the research questions in English-see Appendix (3) - in other words, the fitness of 

language in each question, and suggest the useful changes, to be sure the participants 

understand and answer questions in a good way, as a result the author gets a suitable data. 

According to these suggestions, questionnaire at the end included (25) questions 

distributed in two main parts as follows: 

First part: includes personal information, such as (age, gender, status, the stage of 

studying, department, place of living). 

 

Second part: included (19) questions that distributed to (8) subparts as follows: 

• ICT experiences include the participants’ assessments in questionnaire regarding their 

current ICT experiences and previous experiences of using an LMS in the learning and 

training fields. 

 

• Current knowledge and experience of using an LMS, that is included the level of 

experience and knowledge of how to use the LMS, and which LMS they know more 

about. 

 

• Interaction of LMS related the expectation about how often the participants will visit 

the LMS environment during a specific period, the level of effectiveness to use LMSs 

activities to interact among students and instructors, and what systems except the LMS 

used by participating in the learning process. 

 

• Face-to-face meeting includes how much the expected time participant needs to do face-

to-face meeting with their instructors and other students. In addition to, what the 

participants prefer to communicate through internet or face-to-face meeting. 

 

• LMS activities related the expectation of participants in the questionnaire about the 

importance of LMS activities to encourage students to learn. 
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• Technologies not related to the LMS and the problems that the participants faced when 

they used these technologies. 

 

• Expectations of participants related the LMS benefits, in case of using the participants 

an LMS in the Iraqi higher education. 

 

• Using LMS in the teaching process, especially regarding instructors who have 

experience of LMS in the teaching field, such as the instructor taught a course by 

applying LMS, or participating in a specific course related how instructor can take 

advances of LMS in teaching, or if he has been participating in, designing, or creating an 

LMS environment. 

 

3.7. MEASUREMENT OF SCALES IN QUESTIONNAIRE  

Scales in the questions of the questionnaire were various as follows: 

• Select One or none: If the answer could be more than one alternative, but the author 

wants only one choice to concentrate on a specific aspect. Like the case in Q11, Q10, 

Q14, Q24-A, Q24-B. 

 

• Multiple Choices or none: If the answer could be more than one choice and the author 

wants more than one choice to know a wider view about a specific aspect. Like the case 

in the Q13, Q20. 

 

• Likelihood: Contains four degrees (very unlikely to very unlikely), where the 

participant must choose only one choice, as in the Q21-A and Q21-B. 

 

• Four degrees: As in the Q19, Q16, Q12, Q7, as (no idea… advance), (not active… very 

active), (not encouraging… very encouraging), and (strongly disagree… strongly agree). 

 

• Yes or No: In this kind of questions participant could answer yes or no only, as in the 

Q8, Q15, Q22, Q23, and Q25. 
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• One answer: In this kind of question, the participant could not choose two alternatives 

at the same times. Like the case in the Q2, Q11, Q10, Q14, Q1, Q3, Q5, Q6. 

 

• More than four degrees: As in the Q9 from (I do not know… very high level of 

experience. 

 

• Two choices: As in, the Q4, a participant might be still study and work at the same time, 

as an instructor or administrative personnel do. 

 

• For specific participants: As in the Q22, Q23, Q24-A, Q24-B, and Q25, this kind of 

questions, related only to instructors, so the student could not answer them. 

 

3.8. STATICALLY DESCRIPTIVE CALCULATIONS 

The author has collected data by asking a sample through a questionnaire, and then coded 

data and put it on a table in the Excel program. A descriptive statistic has done by the 

author to measure frequencies, percentages, means, medians, averages, and standard 

deviations for each question, in addition to make cross-tabulation to classify the 

expectations of the instructor, student, and administrative personnel, then, calculate the 

correlation coefficients as an important part of the statistical analysis. 
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4.1. POPULATION OF STUDY 

The population of this study included 30 instructors working at Kufa University in Iraq. 

For 2013-2014 studying year, teaching in various departments in the university, and have 

mastered or doctoral degrees. In addition to 200 students learning in various departments 

in Kufa University, from various stages or levels (undergraduate, sophomore, junior, 

senior, master student, and doctoral student), and they are full-time students or part-time 

students. What is more, 40 administrative personnel participated in the study; working in 

the university, from various departments, some of them working and still studying as 

master students. The population of study includes 244 participants. The participants got 

the forms of questionnaire, answered it directly, and then gave it back to the author after a 

few minutes. The author has used this way, to guarantee getting all of the participants’ 

answers directly, and does not missing any of the questionnaire forms. 244 as a sample 

represents 1.00% of the entire population of Kufa University consider a good indicator to 

make the statistical measurements and check the results. The following figure describes 

in details the sample of the study. 

Figure (2) describes the sample of the study, according to the status of the 

participant in the questionnaire: 
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We see from the figure, there are 30 (12.30%) instructors, while 187 (76.64%) are full-

time students, 13 (5.33%) are part-time students, what are more, 14 (5.74%) are 

administrative personnel. 

Figure (3) describes the sample according to the affiliation of the participant to the 

department: 

 

 

We observe from the above figure, 63 (25.82%) of participants, including the instructor, 

students, and administrative personnel affiliated with the Engineering Department. In 

addition, 38 (15.57%) are affiliated with the Education Department, 33 (13.52%) are 

affiliated with the Physical Planning Department, and 31 (12.70) are affiliated with the 

Medicine Department, 20 (8.20%) are affiliated with the Sciences Department, while the 
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rest of the participants are distributed to other departments of simple numbers from 1 

(0.41%) to 9 (3.69%). 

Figure (4) describes the sample of the study, according the gender: 

 

We see from the above figure, 124 (50.82%) are males, while (120 (49.18%) are females. 

Figure (5) describes the sample of the study, according the age: 
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We observe from the above figure, 207 (84.84%) are under 30 years old, 25 (10.25%) are 

30-45 years old, but 8 (3.28%) are 45-60 years old, while 4 (1.64%) are over 60 years 

old. 

Figure (6) describes the sample of the study, according to the stage or level of 

studying the program for participants: 

 

We see that 42 (17.21%) are undergraduates, while 29 (11.89%) are sophomores, 42 

(17.21%) are juniors, and 87 (35.66%) are seniors, while only 6 (2.46%) are master 

students, and 6 (2.46%) are doctoral students. 32 (13.11%) are not students as instructors 

and administrative personnel. 
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Figure (7) describes the sample of the study, according to the place of living: 

 

 

 

We see in the above figure, 34 (13.93%) live within walking distance of campus, while 

60 (24.59%) live within 1-10 miles from any campus related to Kufa University, 134 

(54.92%) live within 11-20 miles from any campus related to Kufa University. In 

addition, only 16 (6.56%) live in more than 20 miles from any campus related Kufa 

University. 
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Q2. (Gender): There are 102 (42%) students are female, and 12 (5%) instructors, while 6 

(2%) administrative personnel. While males are 98 (40%) students, 18 (7%) instructors, 

and only 8 (3%) administrative personnel are males. 

 

Q3. (Status): Full-time students are 187 (77%), while 13 (5%) part-time students, 14 

(6%) administrative personnel, while 30 (12%) are instructors. 

 

Q4. (Level): Undergraduate students are 42 (17%), while 29 (12%) are sophomore 

students, 42 (17%) are junior students, while 87 (36%) are senior students. Master 

students are 3 (1%), and 6 (2%) are doctoral students. 35 (9%) of the participants of the 

questionnaire are not students. 

 

Q5. (Department): Students in the questionnaire from the departments of Jurisprudence, 

Veterinary Medicine, Dentistry, and Basic Education are only 3 (1%) for each. 4 (2%) of 

the departments of Agriculture and Administration & Economics, 8 (3%) of the 

department of Physical Education. While 19 (8%) of the department of Sciences and 27 

(11%) of the department of Medicine, while 33 (14%) of the department of Physical 

Planning, lastly, 60 (25%) of the department of Engineering. Instructors are 3 (1%) from 

the departments of Jurisprudence, Medicine, Dentistry, Education, Administration & 

Economics, Mathematics & Computer, Archaeology & Heritage, and Arts. 3 (1%) 

administrative personnel are from the departments of Engineering, Basic Education, and 

Nursing. 

 

Q6. (Living): Students who live within walking distance of campus are 22 (9%), 9 (4%) 

instructors, and 2 (1%) administrative personnel. 56 (23%) students live 1-10 miles from 

any campus related to Kufa University, but only 2 (1%) instructors and administrative 

personnel. On the other hand, 108 (44%) students live 11-20 miles from any campus 

related to Kufa University, 18 (7%) instructors and 8 (3%) administrative personnel. 

While students who live from more than 20 miles from any campus related to Kufa 

University are 14 (6%). See table (1): 
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Table (1) describes the results of Q1 to Q6 of the questionnaire: 

Option Instructor  Student  Adm. P. 

Q1. What is your age range? 

Under 30 years old 6 2% 201 82% 0 0% 

30-45 years old 17 7% 4 2% 4 2% 

45-60 years old 4 2% 3 1% 0 0% 

Over 60 years old 3 1% 0 0% 1 0% 

Q2. What is your gender? 

Female 12 5% 102 42% 6 2% 

Male 18 7% 98 40% 8 3% 

Q3. What is your status? 

Full-time student 0 0% 187 77% 0 0% 

Part-time student 0 0% 13 5% 0 0% 

Administrative Personnel 0 0% 0 0% 14 6% 

Instructor 30 12% 0 0% 0 0% 

No Answer 21 9% 0 0% 11 5% 

Q4. If you still study, in which year in the program are you currently studying? 

Undergraduate 0 0% 42 17% 11 5% 

Sophomore 0 0% 29 12% 0 0% 

Junior 0 0% 42 17% 0 0% 

Senior 0 0% 87 36% 0 0% 

Master student 3 1% 0 0% 3 1% 

Doctoral student 6 2% 0 0% 0 0% 

Q5. What department is you affiliated with at Kufa University, as a student, 

instructor, or administrative personnel? Select one. 

Jurisprudence 3 1% 2 1% 0 0% 

Agriculture 1 0% 4 2% 0 0% 

Engineering 1 0% 60 25% 2 1% 

Veterinary   Medicine 1 0% 3 1% 0 0% 

Physical Education 1 0% 7 3% 1 0% 

Medicine 3 1% 27 11% 1 0% 

Dentistry 3 1% 2 1% 0 0% 

Science 0 0% 19 8% 1 0% 

Education 3 1% 34 14% 1 0% 

Physical Planning 0 0% 33 14% 0 0% 

Administration & Economics 3 1% 6 2% 0 0% 

Law & Political Science 1 0% 0 0% 0 0% 

Mathematics & Computer 2 1% 0 0% 0 0% 

Basic Education 1 0% 3 1% 2 1% 

Archaeology & Heritage  2 1% 0 0% 1 0% 

Education for Girls 1 0% 0 0% 0 0% 

Pharmacy 1 0% 0 0% 1 0% 

Nursing 1 0% 0 0% 2 1% 
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4.2.2. ICT EXPERIENCES 

Q7-1: There are 6 (2%) students and 13 (5%) instructors considered themselves as 

beginners of transmitting or receiving text messages through the telephone, while 170 

(70%) students, 30 (12%) instructors, and 13 (5%) administrative personnel are in the 

advance level of transmitting or receiving text messages through the telephone. 

 

Q7-2: There are 196 (80%) students, 17 (7%) instructors, and 13 (5%) administrative 

personnel, do not sustain an idea about online scheduling or calendaring, while 6 (2%) 

students, 13 (5%) instructors, and 3 (1%) administrative personnel are beginners of online 

scheduling or calendaring. 

 

Q7-3: There are 6 (2%) students and 3 (1%) administrative personnel do not sustain an 

idea close to library online search tools for research projects or written document. 

However, 30 (12%) students are beginners, 21 (9%) students and 6 (2%) administrative 

personnel have an intermediate level. While 143 (59%) students, 30 (12%) instructors, 

and 30 (2%) administrative personnel are of a high level in library online search tools for 

research projects or written document. 

Q7-4: There are 3 (1%) students and 3 (1%) administrative personnel do not deliver an 

idea related peer networking sites (Facebook, LinkedIn). While 6 (3%) students take 

themselves as beginners in this field. 21 (9%) students have an intermediate level and 169 

(69%) students, 30 (12%) instructors, and 9 (4%) administrative personnel have a high 

level of peer networking websites (Facebook, LinkedIn). 

Arts 3 1% 0 0% 1 0% 

Q6. Where do you live currently? 

Within walking distance of campus 9 4% 22 9% 3 1% 

1-10 miles from campus of Kufa U. 2 1% 56 23% 2 1% 

11-20 miles from campus of Kufa U. 18 7% 108 44% 8 3% 

More than 20 m. from campus of K. 

U. 1 0% 14 6% 1 0% 
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Q7-5: There are 6 (2%) students and 3 (1%) administrative personnel do not sustain an 

idea about downloading or listening to digital music. While 21 (9%) students are 

beginners, 34 (14%) students and 6 (2%) administrative personnel have an intermediate 

level. However, there are 141 (58%) students, 30 (12%) instructors, and 7 (3%) 

administrative personnel in the high level of downloading or listening to digital music. 

Q7-6: There are 3 (1%) do not have an idea about the store or watch digital images 

online, 21 (9%) students are beginners in this field. While 36 (15%) students and 3 (1%) 

administrative personnel have an intermediate level in this field, but 139 (57%) students, 

30 (12%) instructors, and 7 (3%) administrative personnel have a high level of store or 

watch digital images online. 

Q7-7: There are 27 (11%) students, 6 (2%) instructors, and 7 (3%) administrative 

personnel do not have an idea related watching digital videos online. While 88 (33%) 

students, 13 (5%) instructors, and 3 (1%) administrative personnel are beginners in this 

field, 46 (19%) students 13 (5%) instructors have an intermediate level, but 46 (19%) 

students and 3 (1%) administrative personnel have a high level. 

Q7-8: There are 38 (16%) students do not have an idea related to creating digital videos, 

while 57 (23%) students are beginners in this field, 66 (27%) students have an 

intermediate level of this field, while 39 (16%) students, 30 (12%) instructors, and 14 

(6%) administrative personnel have a high level of creating digital videos. See table (2): 

Table (2) describes the results of Q7 in details: 

Q7. How would you rate your experience with the following technologies? 

Option Instructor 

 No idea   Beginner    Intermediate     Advanced 

Transmitting or receiving text 

messages through the telephone     

0 0% 13 5% 0 0% 30 12% 

Online scheduling or calendaring 17 7% 13 5% 0 0% 0 0% 
Library online search tools for 

research projects or papers     

0 0% 0 0% 0 0% 30 12% 

Peer networking websites 

(Facebook, LinkedIn)    

0 0% 0 0% 0 0% 30 12% 

Downloading or listening to 

digital music 

0 0% 0 0% 0 0% 30 12% 
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Store or watch digital images 

online 

0 0% 0 0% 0 0% 30 12% 

Watching digital videos online 6 2% 13 5% 11 5% 0 0% 
Creating digital videos 0 0% 0 0% 0 0% 30 12% 
Option Student 

No idea   Beginner    Intermediate     Advanced 

Transmitting or receiving text 

messages through the telephone     

0 0% 4 2% 0 0% 170 70% 

Online scheduling or calendaring 196 80% 4 2% 0 0% 0 0% 
Library online search tools for 

research projects or papers     

6 2% 29 12% 22 9% 143 59% 

Peer networking websites 

(Facebook, LinkedIn)    

3 1% 7 3% 21 9% 169 69% 

Downloading or listening to 

digital music 

4 2% 21 9% 34 14% 141 58% 

Store or watch digital images 

online 

4 2% 21 9% 36 15% 139 57% 

Watching digital videos online 27 11% 80 33% 47 19% 46 19% 
Creating digital videos 38 16% 57 23% 66 27% 39 16% 
Option Administrative Personnel 

No idea Beginner    Intermediate Advanced 

Transmitting or receiving text 

messages through the telephone     

0 0% 1 0% 0 0% 13 5% 

Online scheduling or calendaring 12 5% 2 1% 0 0% 0 0% 
Library online search tools for 

research projects or written 

document     

3 1% 0 0% 5 2% 6 2% 

Peer networking websites 

(Facebook, LinkedIn)    

2 1% 1 0% 2 1% 9 4% 

Downloading or listening to 

digital music 

2 1% 0 0% 4 2% 8 3% 

Store or watch digital images 

online 

3 1% 0 0% 3 1% 8 3% 

Watching digital videos online 8 3% 3 1% 1 0% 2 1% 
Creating digital videos 0 0% 0 0% 0 0% 14 6% 
 

Q8: There are 23 (9%) students have experiences of using LMS in the field of learning 

and training, while 4 (2%) instructors. 177 (73%) students do not suffer this experience 

and 26 (11%) do not induce these experiences of instructors. See table (3): 
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Table (3) describes the results of Q8 in details:  

Q8: Do you have a previous experience of using an LMS for learning or 

training? 

Option Instructor Student Adm. P. 

Yes 4 2% 23 9% 1 0% 

No 26 11% 177 73% 13 0% 

 

4.2.3. CURRENT KNOWLEDGE & EXPERIENCE OF LMS 

Q9: There are 95 (39%) students, 3 (1%) instructors, and 9 (4%) administrative personnel 

do not have experience and knowledge of LMS. 32 (13%) and 3 (1%) administrative 

personnel receive a very little experience and knowledge. 50 (20%) students, 3 (1%) 

administrative personnel, have a little experience and knowledge. While 18 (7%) students 

and 20 (8%) instructors have an intermediate level of experience and knowledge, 5 (2%) 

students, and 3 (1%) instructors have a high level of experience and knowledge of LMS. 

At last, 3 (1%) instructors have a very high level of experience and knowledge of LMS. 

See table (4): 

 

Table (4) describes the results of Q9 in details: 

 

Q9. What is the level of your knowledge and experience related to LMS? 

Option Instructor     Student Adm. P. 

I don’t know 3 1% 95 39% 9 4% 

Very low 0 0% 32 13% 2 1% 

Low 1 0% 50 20% 3 1% 

Medium 20 8% 18 7% 0 0% 

High 3 1% 5 2% 0 0% 

Very high 3 1% 0 0% 0 0% 

 

Q10: There are 85 (35%) students, 20 (8%) instructors, and 9 (4%) administrative 

personnel know about Moodle LMS. 4 (2%) instructors only know about Blackboard 

LMS, 115 (47%)  students, 4 (2%) instructors, and 5 (2%) administrative personnel do 

not experience at all about LMSs. See table (5): 
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Table (5) describes the results of Q10 in details: 

 

Q10. Of the following LMS, what is the LMS that you know most about? Select one. 

Option Instructor   Student Adm. P. 

Moodle 20 8% 85 35% 9 4% 

Blackboard 4 2% 0 0% 0 0% 

Sakai 0 0% 0 0% 0 0% 

Desire2Learn 0 0% 0 0% 0 0% 

Schoology 0 0% 0 0% 0 0% 

No idea 6 2% 115 47% 5 2% 

 

4.2.4. LMS INTERACTION  

Q11: There are 55 (23%) students and 2 (1%) instructors expect that they will visit the 

LMS environment few times a month. While 33 (14%) students and 4 (2%) 

administrative personnel expect they will visit the LMS environment one time a week. 90 

(37%) student, 3 (1%) instructors, and 8 (3%) administrative personnel expect they will 

visit LMS environment a few times a week, 20 (8%) students and 23 (9%) instructors 

expect they will visit LMS environment daily. Lastly, 2 (1%) students expect they will 

not visit the LMS environment at all. See table (6): 

 

Table (6) describes the results of Q11 in details: 

 

Q11. How often would you expect to visit LMS sites? 

Option Instructor Student Adm. P. 

A few times a month 2 1% 55 23% 1 0% 

Once a week 1 0% 33 14% 4 2% 

A few times a week 3 1% 90 37% 8 3% 

Daily 23 9% 20 8% 1 0% 

None 1 0% 2 1% 0 0% 

No Answer 8 3% 23 9% 6 2% 

 

Q12-1: There are 13 (5%) students and 2 (1%) administrative personnel expect LMS to 

be somewhat not active of interaction through announcements. While 73 (30%) students, 

6 (3%) instructors, 3 (1%) administrative personnel expect LMS to be somewhat active of 
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interaction through announcements, but 116 (48%) students, 22 (9%) instructors, 9 (4%) 

administrative personnel expect LMS to be very active of interaction through 

announcements. 

 

Q12-2: There are 88 (36%) students, 2 (1%) instructors, and 4 (2%) of administrative 

personnel expect LMS to be somewhat active of interaction through emails, while 111 

(45%) students, 28 (11%) instructors, and 8 (3%) administrative personnel expect LMS to 

be very active of interaction through emails. 

 

Q12-3: There are 4 (2%) students and 4 (2%) administrative personnel expect LMS to be 

somewhat not active of interaction through forums. While 70 (29%) students, 5 (2%) 

instructors, and 2 (1%) administrative personnel expect LMS to be somewhat active of 

interaction through forums, but 28 (11%) instructors, 144 (59%) students, and 8 (3%) 

administrative personnel expect LMS to be very encouraging of interaction through 

forums.  

 

Q12-4: There are 17 (7%) students expect LMS to be somewhat encouraging of 

interaction through resources, while 183 (75%) students, 30 (12%) instructors, and 13 

(5%) administrative personnel expect LMS to be very active of interaction through 

resources. 

 

Q12-5: There are 4 (2%) administrative personnel and 11 (5%) students expect LMS to 

be somewhat not active of interaction through the schedule. While 9 (4%) students, 4 

(2%) administrative personnel, and 3 (1%) instructors expect LMS to be somewhat active 

of interaction through the schedule, while 179 (73%) students, 26 (11%) instructors, and 

4 (2%) administrative personnel expect LMS to be very encouraging of interaction 

through the schedule. 

 

Q12-6: There are 8 (3%) students expect LMS to be not active of interaction through 

Web content. While 2 (1%) administrative personnel and 10 (4%) students expect LMS 

to be somewhat not active of interaction through Web content. 88 (36%) students and 8 
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(3%) instructors, expect LMS to be somewhat active of interaction through Web content. 

However, 97 (40%) students, 22 (9%) instructors, and 11 (5%) administrative personnel 

expect LMS to be very active of interaction through Web content. 

 

Q12-7: There are 3 (1%) students expect LMS to be not active of interaction through the 

Wiki, 10 (4%) students expect LMS to be somewhat not active of interaction through the 

Wiki. While, 43 (18%) students and 4 (2%) administrative personnel expect LMS to be 

somewhat active of interaction through the Wiki, and 144 (59%) students, 30 (12%) 

instructors, and 8 (3%) administrative personnel expect LMS to be very active of 

interaction through the Wiki. See table (7): 

 

Table (7) describes the results of Q12 in details: 

 

Q12. How active would you expect the following tools to be active when interacting 

with your instructors and other students? 

Option Instructor 

Not 

active 

 Somewhat 

not active    

Somewhat 

active   

Very active   

Announcements 0 0% 0 0% 8 3% 22 9% 
Email   0 0% 0 0% 2 1% 28 11% 
Forums 0 0% 0 0% 4 2% 26 11% 
Resources 0 0% 0 0% 0 0% 30 12% 
Schedule 0 0% 0 0% 3 1% 27 11% 
Web Content 0 0% 0 0% 8 3% 22 9% 
Wiki 0 0% 0 0% 0 0% 30 12% 
Option Student 

 Not 

active 

 Somewhat 

not active    

Somewhat 

active   

Very active   

Announcements 0 0% 11 5% 73 30% 116 48% 
Email   0 0% 1 0% 88 36% 111 45% 
Forums 0 0% 4 2% 70 29% 126 52% 
Resources 0 0% 0 0% 17 7% 183 75% 
Schedule 0 0% 11 5% 10 4% 179 73% 
Web Content 7 3% 9 4% 87 36% 97 40% 
Wiki 3 1% 10 4% 43 18% 144 59% 
Option Administrative Personnel 

 Not 

active 

 Somewhat 

not active    

Somewhat 

active   

Very active   
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Announcements 0 0% 3 1% 2 1% 9 4% 
Email   0 0% 1 0% 5 2% 8 3% 
Forums 0 0% 4 2% 3 1% 7 3% 
Resources 0 0% 0 0% 1 0% 13 5% 
Schedule 0 0% 5 2% 5 2% 4 2% 
Web Content 0 0% 2 1% 1 0% 11 5% 
Wiki 0 0% 1 0% 5 2% 8 3% 
 

Q13: There are 177 (73%) students, 22 (9%) instructors, and 8 (3%) administrative 

personnel have used email to interact with other students and instructors. Nonetheless, the 

rest of them have not used this activity for interaction. 2 (1%) instructors have practiced 

the file sharing system to engage in talks with others during the course, while the rest 

have not practiced these technologies. 197 (81%) students, 8 (3%) instructors, and 11 

(5%) administrative personnel have used the messages to interact with others, while the 

rest have not utilized this technology. No one of the participants has used the Google 

document or mobile to interact with other students and instructors. 200 (82%) students, 

30 (12%) instructors, and 14 (6%) administrative personnel have used the social media to 

interact with others, while the rest have not used these environments for interacting. See 

table (8): 

 

Table (8) describes the results of Q13 in details: 

 

Q13. What other technologies, except LMS sites, have you utilized to interact with 

other students and your instructors? (Multiple choice) 

Option Instructor Student Adm. P. 

Email 22 9% 177 73% 8 3% 

No Answer 28 11% 199 82% 14 6% 

File sharing system 2 1% 1 0% 0 0% 

No Answer 22 9% 3 1% 3 1% 

Instant messaging 8 3% 197 81% 11 5% 

No Answer 29 12% 199 82% 14 6% 

Google documents 1 0% 1 0% 0 0% 

No Answer 0 0% 0 0% 0 0% 

Facebook,  LinkedIn  or other peer connection 

websites    

30 12% 200 82% 14 6% 

No Answer 30 12% 200 82% 14 6% 
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4.2.5. FACE-TO-FACE MEETING 

Q14: There are 2 (1%) instructors expect they will need to few times a month to make 

face-to-face meetings with their students. 23 (9%) students and 19 (8%) instructors 

expect to make face-to-face meetings with their instructors and students, 173 (71%) 

students, 8 (3%) instructors, and 14 (6%) administrative personnel.  

 

Q15: There are 117 (48%) students, 19 (8%) instructors, and 9 (4%) administrative 

personnel prefer to daily meetings to interact with others rather than online discussions, 

while 83 (34%) students, 11 (5%) instructors, and 5 (2%) administrative personnel prefer 

online discussions rather than daily meetings. See table (9): 

Table (9) describes the results of Q14 and Q15 in details: 

Q14. How often would you expect to need to meet face-to-face with your instructor 

and other student to follow the course? 

Option Instructor Student Adm. P. 

A few times a month 2 1% 1 0% 0 0% 

Once a week 1 0% 1 0% 0 0% 

A few times a week 19 8% 23 9% 0 0% 

Daily 8 3% 173 71% 14 6% 

None 0 0% 0 0% 0 0% 

Q15. Would you prefer face-to-face meetings (with instructors or other students) to 

online discussions? 

Yes 19 8% 117 48% 9 4% 

No 11 5% 83 34% 5 2% 

 

4.2.6. LMS ACTIVITIES 

Q16-1: There are 9 (4%) students and 3 (1%) administrative personnel expect LMS to be 

somewhat encouraging to learn by posting questions to your instructors and other 

students, while 191 (78%) students, 30 (12%) instructors, and 11 (5%) administrative 

personnel expect that LMS to be very encouraging to learn by using this activity.  

 

Q16-2: There are 95 (39%) students and 3 (1%) administrative personnel expect LMS to 

be pretty encouraging to find out by commenting on others’ work, 104 (43%) students, 30 
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(12%) instructors, and 12 (5%) administrative personnel expect LMS to be really 

encouraging to find out by commenting on others’ work. 

 

Q16-3: There are 34 (14%) students, 6 (2%) instructors, and 6 (2%) administrative 

personnel expect LMS to be pretty encouraging to get a line by placing documents or 

other materials online, while 166 (68%) students, 24 (10%) instructors, and 8 (3%) 

administrative personnel expect LMS to be really encouraging to get word by placing 

documents or other stuffs online. 

 

Q16-4: There are 6 (1%) students expect LMS to be somewhat not encouraging to learn 

by sending and receiving messages, announcements, or notifications among students. 

While 6 (2%) students, 4 (2%) administrative personnel expect LMS to be pretty 

encouraging to learn by sending and receiving messages, announcements or notifications 

among students. 192 (79%) students, 30 (12%) instructors, and 10 (4%) administrative 

personnel expect LMS to be really encouraging to learn by sending and receiving 

messages, announcements or notifications among students. 

 

Q16-5: There are 93 (38%) students and 2 (1%) administrative personnel expect LMS to 

be pretty encouraging to find out by writing a document online with other students, while 

107 (44%) students, 30 (12%) instructors, and 11 (5%) administrative personnel expect 

LMS to be really encouraging to find out by writing a document with other students 

online. 

Q16-6: There are 58 (24%) students and 3 (1%) administrative personnel expect LMS to 

be pretty encouraging to get a line by linking to a site outside of the LMSs’ 

environments. While 142 (58%) students, 30 (12%) instructors, and 12 (5%) 

administrative personnel expect LMS to be really encouraging to learn by linking to a site 

outside of the LMSs’ environments. 

 

Q16-7: There are 31 (13%) students and 2 (1%) administrative personnel expect LMS to 

be pretty encouraging to learn, answering queries from other students, while 169 (69%) 
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students, 30 (12%) instructors, and 11 (5%) administrative personnel expect LMS to be 

really encouraging to find out by answering questions from other students. 

 

Q16-8: There are 91 (37%) students and 3 (1%) instructors expect LMS to be pretty 

encouraging to learn by accessing documents or other materials online that other students 

have posted. While 109 (45%) students, 27 (11%) instructors, and 13 (5%) administrative 

personnel expect LMS to be really encouraging to learn accessing documents or other 

materials online that other students have carried. See table (10): 

Table (10) describes the results of Q16 in details: 

 

Q16. How encouraging learning would you expect the following activities in LMS 

sites? 

Option Instructor 

Not 

encouraging 

Somewhat 

not 

encouraging   

Somewhat 

encouraging 

Very 

encouraging 

Sending questions to 

your instructors and 

other students 

0 0% 0 0% 0 0% 30 12% 

Commenting on 

others’ work 

0 0% 0 0% 0 0% 30 12% 

Posting documents or 

other materials online 

0 0% 0 0% 6 2% 24 10% 

Sending and receiving 

messages, 

announcements or 

notifications from and 

to other students 

0 0% 0 0% 0 0% 30 12% 

Writing a document 

with other students 

online 

0 0% 0 0% 0 0% 30 12% 

Linking to a website 

outside of the LMSs’ 

environments 

0 0% 0 0% 0 0% 30 12% 

Answering questions 

from other students 

0 0% 0 0% 0 0% 30 12% 

Accessing documents 

or other materials 

online that other 

students have posted 

0 0% 0 0% 3 1% 27 11% 
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Option Student 

Not 

encouraging 

Somewhat 

not 

encouraging   

Somewhat 

encouraging 

Very 

encouraging 

Sending questions to 

your instructors and 

other students 

0 0% 0 0% 9 4% 191 78% 

Commenting on 

others’ work 

0 0% 1 0% 95 39% 104 43% 

Posting documents or 

other materials online 

0 0% 0 0% 34 14% 166 68% 

Sending and receiving 

messages, 

announcements or 

notifications from and 

to other students 

0 0% 2 1% 6 2% 192 79% 

Writing a document 

with other students 

online 

0 0% 0 0% 93 38% 107 44% 

Connecting to a site 

outside of the LMSs’ 

environments 

0 0% 0 0% 58 24% 142 58% 

Answering questions 

from other students 

0 0% 0 0% 31 13% 169 69% 

Accessing documents 

or other materials 

online that other 

students have carried 

0 0% 0 0% 91  109 45% 

Option Administrative Personnel 

Not 

encouraging 

Somewhat 

not 

encouraging   

Somewhat 

encouraging 

Very 

encouraging 

Sending questions to 

your instructors and 

other students 

0 0% 0 0% 3 1% 11 5% 

Commenting on 

others’ work 

0 0% 0 0% 2 1% 12 5% 

Posting documents or 

other materials online 

0 0% 0 0% 6 2% 8 3% 

Sending and receiving 

messages, 

announcements or 

notifications from and 

to other students 

0 0% 0 0% 4 2% 10 4% 

Writing a document 

with other students 

0 0% 0 0% 3 1% 11 5% 
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online 

Linking to a website 

outside of the LMSs’ 

environments 

0 0% 0 0% 2 1% 12 5% 

Answering questions 

from other students 

0 0% 0 0% 3 1% 11 5% 

Accessing documents 

or other materials 

online that other 

students have posted 

0 0% 0 0% 1 0% 13 5% 

 

4.2.7. TECHNOLOGIES OTHER THAN LMS  

Q17: There are 200 (82%) students, 30 (12%), and 14 (6%) administrative personnel 

have missed out the other technologies except LMSs technologies.  

 

Q18: There are 4 (2%) students and 2 (1%) instructors have not used other technologies 

except LMS technologies. 55 (23%) students, 12 (5%) instructors, and 3 (1%) 

administrative personnel have used email to interact with others in the class. On the other 

hand, they have confronted the problem of the slow - speed net. While 80 (33%) students, 

12 (5%) instructors, 4 (2%) administrative personnel have used mobile to interact with 

others, but they have faced a trouble of bad quality of Mobile networks. 61 (25%) 

students, 5 (2%) instructors, and 6 (2%) administrative personnel have used social media 

to interact with others, but they have faced a problem of the slow-speed net. See table 

(11): 

Table (11) describes the results of Q17 in details: 

Q17. Have you used technologies other than those included in LMS environments? 

Option Instructor Student Adm. P. 

Have you used it  0 0% 0 0% 0 0% 
Have not used 30 12% 200 82% 14 6% 
Q18. Have you used technologies other than those included in LMS environments 

(as above), how did you interact with other students and your instructors and what 

are the problems that you encountered? 

Have not yet used  2 1% 4 2% 1 0% 
Have used emails, but the problem I faced is 

the slow-speed of the internet  

12 5% 55 23% 3 1% 
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Have used mobile but the trouble I faced is 

the defective quality of mobile networks’ 

service  

11 5% 80 33% 4 2% 

Have used the social media as Facebook, but 

the problem I faced is the slow-speed of the 

internet  

5 2% 61 25% 6 2% 

 

4.2.8. EXPECTED LMS BENEFITS 

Q19-1: There are 9 (4%) students and (1%) administrative personnel agree LMS will 

improve learning outcomes, while 191 (78%) students, 30 (12%) instructors, and 11 (5%) 

administrative personnel strongly agree LMS will improve learning outcomes. 

 

Q19-2: There are 2 (1%) instructors, 3 (1%) administrative personnel, and 38 (16%) 

students agree LMS will motivate students to learn. While 28 (11%) instructors, 162 

(66%) students, and 12 (5%) administrative personnel strongly agree LMS will motivate 

students to learn. 

 

Q19-3: There are 5 (2%) instructors and 32 (13%) students agree LMS will be valuable 

in accessing material any time, from any location, while 168 (69%) students, 26 (11%) 

instructors, and 13 (5%) administrative personnel strongly agree LMS will be valuable in 

accessing material any time, from any position. 

 

Q19-4: There are 24 (10%) students, 7 (3%) instructors, and 4 (2%) administrative 

personnel agree LMS will be valuable of managing project activities, while 176 (72%) 

students, 23 (9%) instructors, and 10 (4%) administrative personnel strongly agree LMS 

will be valuable of managing project activities. 

 

Q19-5: There are 64 (26%) students, 2 (1%) instructors, and 4 (2%) administrative 

personnel agree LMS will be valuable to improving interaction with other participants in 

the course, while 136 (56%) students, 27 (11%) instructors, and 9 (4%) administrative 

personnel strongly agree LMS will be valuable to improving my interaction with other 

participants in the class. See table (12): 
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Table (12) describes the results of Q19 in details: 

 

Q19. How do expect that using the LMS site will be valuable? 

Option Instructor 

Strongly 

disagree 
Disagree Agree Strongly 

agree 
Improving my learning 

outcomes 

0 0% 0 0% 0 0% 30 12% 

Motivated me to learn them 0 0% 0 0% 2 1% 28 11% 
Accessing material any time, 

from any position  

0 0% 0 0% 4 2% 26 11% 

Managing my project activities 0 0% 0 0% 7 3% 23 9% 
Improving my interaction with 

other participants 

0 0% 0 0% 3 1% 27 11% 

Option Student 

Strongly 

disagree 

Disagree Agree Strongly 

agree 

Improving my learning 

outcomes 

0 0% 0 0% 9 4% 191 78% 

Motivating me to learn 0 0% 0 0% 38 16% 162 66% 
Accessing material any time, 

from any location  

0 0% 0 0% 32 13% 168 69% 

Managing my project activities 0 0% 0 0% 24 10% 176 72% 
Improving my interaction with 

other participants 

0 0% 0 0% 64 26% 136 56% 

Option Administrative Personnel 

Strongly 

disagree 

Disagree Agree Strongly 

agree 

Improving my learning 

outcomes 

0 0% 0 0% 2 1% 12 5% 

Motivating me to learn 0 0% 0 0% 3 1% 11 5% 
Accessing material any time, 

from any location  

0 0% 0 0% 1 0% 13 5% 

Managing my project activities 0 0% 0 0% 5 2% 9 4% 
Improving my interaction with 

other participants 

0 0% 0 0% 4 2% 10 4% 

 

Q20: There are 21 (9%) instructors expect LMS is valuable to improve the students’ 

outcomes, in the case of applying LMS. 200 (82%) students, 9 (4%) instructors, and 14 

(6%) administrative personnel expect LMS will be valuable. Because of availability of 

access, course materials at any time and place. 156 (64%) students, 30 (12%) instructors, 

and 9 (4%) administrative personnel expect LMS will be valuable to improve interaction 
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among participants in the class. 191 (78%) students, 5 (2%) instructors, and 7 (3%) 

administrative personnel expect LMS will be valuable to motivate students to learn. 

While 87 (36%) students and 29 (12%) instructors expect LMS will be valuable to 

manage activities of projects in the course. See table (13): 

  

Table (13) describes the results of Q20 in details: 

 

Q20. Which of the following benefits of LMS sites would you expect to be valuable 

to you? (Multiple choice – select three) 

Option Instructor 

  

Student 

  

Adm. P. 

No Answer 21 9% 0 0% 0 0% 

Improving my learning outcomes 9 4% 200 82% 14 6% 

Accessing material any time, from any position  6 2% 85 35% 11 5% 

Improving my interaction with other 

participants 

30 12% 156 64% 9 4% 

Other 0 0% 0 0% 0 0% 

Motivating me to learn 5 2% 191 78% 7 3% 

Managing my project activities 29 12% 87 36% 1 0% 

No benefits 0 0% 0 0% 0 0% 

 

Q21-A: There are 4 (2%) students expect will somewhat unlikely take advance in their 

future courses, on using an LMS to do assignments. 67 (27%) students, 7 (3%) 

instructors, and 6 (2%) administrative personnel expect somewhat likely will take 

advance of LMS. 21 (9%) instructors, 129 (53%) students, and 7 (3%) administrative 

personnel expect very likely will take advance of LMS. 

Q21-B: There are 7 (3%) students and 2 (1%) administrative personnel expect somewhat 

unlikely that they will recommend others to use the LMS, 69 (28%) students, 3 (1%) 

instructors, and 6 (2%) administrative personnel expect somewhat likely that they will 

recommend LMS. While 26 (11%) instructors, 124 (51%) students, and 6 (2%) 

administrative personnel expect very likely they will recommend LMS. See table (14): 
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Table (14) describes the results of Q21-A and Q21-B in details: 

 

Instructor 

Question Very 

unlikely    

Somewhat 

unlikely   

Somewhat 

more likely    

Very 

likely 

Q21. A. Do you expect you will 

use LMS sites for future 

course related projects or 

assignments? 

0 0% 2 1% 7 3% 21 9% 

Q21. B. Do you expect you will 

recommend LMS sites to other 

students that you know? 

0 0% 1 0% 3 1% 26 11% 

Student 

Question Very 

unlikely    

Somewhat 

unlikely   

Somewhat 

likely    

Very 

likely 

Q21. A. Do you expect you will 

use LMS sites for future 

course related projects or 

assignments? 

0 0% 4 2% 67 27% 129 53% 

Q21. B. Do you expect you will 

recommend LMS sites to other 

students that you know? 

0 0% 7 3% 69 28% 124 51% 

Administrative Personnel 

Question Very 

unlikely    

Somewhat 

unlikely   

Somewhat 

likely    

Very 

likely 

Q21. A. Do you expect you will 

use LMS sites for future 

course related projects or 

assignments? 

0 0% 1 0% 5 2% 8 3% 

Q21. B. Do you expect you will 

recommend LMS sites to other 

students that you know? 

0 0% 2 1% 6 2% 6 2% 

 

4.2.9. USING LMS IN TEACHING 

Q22: There are 9 (4%) instructors have taken courses by using LMS; regardless of these 

courses were inside or outside Iraq, while the rest of the instructors have not taken any of 

these courses. The rest of the participants of the questionnaire have not replied to this 

question because they are not instructors.  
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Q23: There are 3 (1%) instructors have taken courses related how to use the LMS in 

learning process. These courses were inside or outside Iraq. 

 

Q24-A: There are 2 (1%) instructors were involved in teaching courses by using LMS, 

but no one of the instructors has designed courses using LMS or involved of course using 

LMS. 

Q24-B: No one of the instructors has taught with LMS to give an approximation to their 

students about LMS, while only 2 (1%) have taught with LMS because university that 

they exercise in forced them to answer that because it uses LMS in all its offered courses. 

Q25: There are 30 (12%) instructors wish to use LMS in their paths, while the remainder 

of the participants in the questionnaire have not replied to this query. See table (15): 

Table (15) describes the results of Q22 to Q25 in details: 

Q22. Have you taught any courses using LMS sites inside or outside Iraq? 

Option Instructor Student Adm. P.  

No Answer 0 0% 200 82% 14 6% 

Yes 9 4% 0 0% 0 0% 

No 21 9% 0 0% 0 0% 

Q23. Have you taken any courses where the instructor used LMS sites inside or 

outside Iraq? 

Yes 3 1% 0 0% 0 0% 

No 27 11% 200 82% 14 6% 

Q24-A. Have you ever been required in the following activities? 

No Answer 0 0% 200 82% 14 6% 

Teach a course using LMS 2 1% 0 0% 0 0% 

Design a course using LMS                           0 0% 0 0% 0 0% 

Co-instruct a course using LMS 1 0% 0 0% 0 0% 

None 27 11% 0 0% 0 0% 

Q24-B. Why you have got involved in the above activities? 

No Answer 27 11% 197 81% 14 6% 

Present an idea for students about LMS 1 0% 1 0% 0 0% 

The university that I worked in using LMS in 

all courses 

2 1% 2 1% 0 0% 

Q25. Would you be interested in teaching a course using LMS in the hereafter? 

No Answer 0 0% 200 82% 14 6% 

Yes 30 12% 0 0% 0 0% 

No 0 0% 0 0% 0 0% 
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4.3. CORRELATIONS COEFFICIENTS 

Depending on the primary questions in this research, the author has played out a specific 

calculating, to get correlation coefficients, among different variables, these variables 

were determined according to each research question. See table (7): 

 

Table (16) presents the correlation coefficient between the questionnaire parts: 

C-C Variables Correlation 

Coefficient 

1-2 ICT experiences (1) - LMS interaction (2) 0.920871 

4-1 Expected benefits of LMS (4) - ICT experiences (1) 0.497746 

4-3 Expected benefits of LMS (4) - Knowledge and 

experiences (3) 

-0.007531 

4-5 Expected benefits of LMS (4) - Technologies other than 

LMS (5) 

0.264423 

4-6 Expected benefits of LMS (4) - LMS activities (6) 0.481843 

4-7 Expected benefits of LMS (4) - Experiences of using LMS 

in teaching(7) 

-0.08280 

4-2 Expected benefits of LMS (4) - LMS interaction (2) 0.497746 

8-2 Living (8) - LMS interaction (2) 0.805462 

9-2 LMS activities (12)  -  LMS interaction (2) 0.943913 

8-4 Living (8) - Expected benefits of LMS (4) 0.338197 

 

If the correlation is -1 means a negative correlation (one variable increase as the other 

decreases). While +1 means a positive correlation (one variable increase as the other 

increases too). So it speaks about the two variables are correlated variables. Nevertheless, 

if it is 0, it means not correlated at all. There were positive correlations observed (1-2), 

(4-1), (4-5), (4-6), (4-2), (8-2), (8-4), (9-2). While negative correlations were observed 

(4-7), and (4-3). 
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5.1. DISCUSSION OF RESULTS  

This study investigated the future expectations of the benefits of using an LMS in higher 

education, to try facilitating interaction in learning process to overcome the barriers that 

prevent students to communicate in studying, because of their absence of most of the 

time; research questions are as follows: 

 

• Does the LMS bridge the gap between students and instructors, to facilitate interaction 

between them? 

• Could it encourage or motivate students to learn and as a result improve their outcomes 

in studying? 

• Are the students, instructors, and staff ready to use LMS in Kufa University in Iraq? 

 

5.2. DISCUSSION OF RESEARCH QUESTIONS 

The approach in this chapter is to present firstly research questions, and then discuss each 

of them separately 

 

Does the LMS bridge the gap between students and 

instructors, to facilitate interaction between them? 

Interaction through LMS in learning process improves learning. It helps students getting 

answers to their urgent questions, and improves interaction to reach good results 

according to Jung et al. (2002). Most of participants 187 (77%) are full-time students and 

210 (85%) hold out far away off campus, 217 (97%) agreed with using, or applying LMS 

to Kufa University, in addition 130 (54%) -226 (92%) expected LMS to be helpful to 

improve interaction among them, because they commonly face problems to attend on 

campus. Student’s attendance depends on several matters, one of them the high cost of 

higher education that made students required in order to work part- time because they 

need more money to endure according to Allen and Seaman (2008).  
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Most of students 195 (80%) expected LMS would be the active scheme to increase 

interaction among students and teachers, where various activities help instructors to 

instruct and interact with students to manage course materials, and learning chances 

according to Lonn and Teasley (2009). An LMS is considered as self-contained website 

has embedded and instructional activities that assist instructors to manage the academic 

content. In addition to provides and increases accessibility, student-centered teaching 

methods, valuation and assessment aspects, and enhances administrative tasks and 

management of course materials according to Laster (2005). Facilities of LMS facilitate 

interaction, and management project, as a result improves interaction through the 

availability of accessing course materials at any time and from any position according to 

Wang (2001). That is what most of the participants in the questionnaire strongly agreed 

with, where 207 (85%) agreed that LMS to be a valuable system to access course 

materials at any time and place. There is a potential usage of an LMS, is to improve the 

learning process by increasing access to course menials, and improve interaction among 

students and instructors. An online course expands the learning time, the reason for that, 

it is readily accessible according to Mullinix & McCurry (2003).  

 

More than half 159 (66%) expected LMS to be an active participant in the learning 

process, because it increases participating in discussion forums and synchronous chatting 

to improve interaction among students and staff. Forum discussion allows students and 

instructors to post inquiries and answers to questions, this way increases interaction 

between them according to Murphy, T., Williams (2013). Students are interactive in 

forum discussions to explore and make new ideas according to Gaensler (2004). Most of 

participants 146 (60%) -222 (95%) prefer facilities that have LMS. Students will be usual 

with technology and prefer using the interactive tools in the LMS as emails and 

discussion forums in their forms according to Weston et al. (2007) and Gaensler (2004).  

 

Half of participants 126 (51%) did not use LMS before, and most of them 195 (80%) 

think despite of using a system there is a need to make face-to-face meetings. More than 

half of participants 145 (60%) prefer face-to-face meetings on campus rather than online 

discussion boards. That is conflicting with what Frazee (2003) concluded with, he 
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concluded students feel confident when they are taking part in online discussion boards, 

because the time in the face-to-face classes is limited and does not allow the threading 

environment to pose questions. Despite of online conversations do not indicate the depth 

of conversations as in the face-to-face meetings, according to Topper (2003). 

 

More than half of participants 159 (65%) expected they would go to the LMS 

environment only a few times a week or a month in the case of using an LMS. This case 

affects negatively their benefit of using an LMS. Online patterns are valuable and active 

only in the case of participating actively and frequently, according to Edelstein and 

Edward (2002). Students using LMS frequently gain a better outcome than others manage 

with less access to LMS, according to Chanechary and his colleagues (2008). There is a 

substantial correlation between number of conducting online quizzes, performance and 

results, the more attempted quizzes the more improvement in the ultimate consequences 

according to Kieran (2013). The reason that few of the participants 3 (1%) expected, they 

will not see the LMS environment, is 107 (44%) do not have knowledge and experiences 

around using the LMS, they are aware maybe they could not utilize this environment 

well. Even that their knowledge and experience will increase with the time by using 

LMS, and their understanding LMS has the benefits of increasing interaction in the 

learning process. Using technology by learners in learning process improves their 

learning experience and reduces attendance on campus, according to Riffel and Sibley 

(2004).  

 

Variety of LMS activities and facilities of using LMS have a positive impact on learning 

process according to Weston (2000). Using an LMS makes availability of online 

education by utilizing a variety of instruments to meet the learners’ various needs 

according to Mullinix & McCurry (2003). Student and instructor use various activities on 

the LMS environment as emails, discussion boards, lecture notes, and quizzes that make 

them gain experience of learning in time more than face-to-face meetings. This 

experience related to the administrative personnel, where LMS gives them a good 

opportunity to manage the course materials and administrative procedures according to 

Gaensler (2004). Flexibility of ICT enhances interaction and brings down the gap among 
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students and their instructors according to Gomes and Murphy (2005), where it does not 

need to specific time or place according to Luck and Whiteley De Groaf (2004). There is 

a positive correlation between interaction and ICT experience, expected benefits, distance 

to campus, and various LMS activities, in other words, the more interaction the more 

increasing in the other variables in the correlations. 

 

Does the LMS motivate and encourage students to learn and improve 

their results in the studying? 

Most of participants 201 (82%) strongly agreed that LMS activities help students to learn, 

where variety of activities fits all students’ various needs according to Gustavo, Antonio 

and Maria (2013). At that place is an availability of LMS various activities to instruct 

students of various interests in learning, and facilitate the learning process of learning 

according to Mullinix and McCurry (2003), that is opposite with Pittinsky (2004), he 

concluded submission of completed assignments through the electronic documents and 

files need to more tasks to execute during the learning procedure. Most of participants 

233 (95%) in questionnaire strongly agreed LMS would be advantageous to improve 

learning results through using the existing facilities in LMS despite of it is the first time 

for them according to Witham, Krockover, Zinsmeister, and Ridgway (2002). That means 

students and staff will get benefits by using LMS even most of them use this system for 

the first time. That means students and staff will obtain benefits by using LMS even most 

of them use this arrangement for the first time. On that point are positive correlation 

between the expected benefits and ICT experience, previous knowledge and experience, 

other technologies, the activities of LMS, experience in teaching discipline, and the 

distance between participant living places and campus. 

 

Are the students and staff ready to use LMS in Kufa University in Iraq? 

Basic things are needed to commence utilizing the LMS system as the experience of ICT, 

most of participants 83 (34%) -213 (87%) have advanced experience of ICT as students, 

instructors, and administrative personnel. Yet, at the same time, knowledge and 

experience of LMS are very low among participants 88 (35%) especially among students 

82 out of 200 (33%) from diverse levels and departments and from both of the genders. 
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Most LMS that students and staff know about is Moodle LMS, almost half of participants 

114 (47%) know about this system is from the Engineering and Medicine departments, 

because they have used it before in one of their paths during a very brief period. Then 

only few 4 (2%) know about Blackboard LMS.  

 

Instructors are extremely important for the learning process in general and online courses 

using LMS in particular. The LMS has electronic tools available that provide instructors 

with comprehensive method to manage course materials and controlling the 

administrative works according to Wang (2001). Evaluation and assessment tools are 

other considerable benefit of online teaching and learning according to Laster (2005). 

Few of participants 3 (1%) have chosen a course related how instructor utilizes the LMS 

environment. Online teaching using an LMS needs training that focuses on online 

effective instructional methods according to Pankowski (2004).   

 

However, 3 (1%) of participants have taught courses using LMS or design an LMS 

environment, they are instructors. Design courses online using an LMS, is an efficient 

way for instructors, but dissents from a traditional learning environment, LMS has a 

benefit to improve the instructional plan and organization by instructors according to 

Mullinix and McCurry (2003). Most of participants 234 (85%) expected they will 

recommend LMS in one of their upcoming courses to other students. That means students 

and staff are optimistic to utilize it and no hindrance to practice this system currently, 

students, and staff are ready to apply it because they have the basic things to use the 

LMS. 
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6.1. CONCLUSION 

Later on all discussion above that answered the research questions, (Does the LMS bridge 

the gap among students and their instructors? Could it motivate and encourage Iraqi 

students to learn? In addition, are the students, instructors, and administrative personnel 

ready to use LMS currently in Kufa University in Iraq? We can close with the following 

conclusion: 

 

• There is no pleasant experience of using an LMS among neither faculty nor staff in 

Iraqi higher education, nor among students themselves. The reason for that the bad 

situation in Iraq that made Iraq isolated with the growth of ICT world, that made students 

and faculty know only the basic matters of ICT such as how to use email and social 

media. 

 

• There only one an LMS that is most common among students and staff, it is a Moodle 

LMS, especially in the Medicine and Engineering departments in Kufa University. 

 

• There is no understanding of Iraqi higher education, related the need of having a 

solution to the current problems in Iraqi higher education establishments. Especially, Iraq 

is a nation that needs a system such LMS to help student and faculty’s situation that 

touched on the common absence of students, because either they act to afford their family 

or they cannot arrive to campus because of the bad security in their cities. 

 

• There is a good experience of employing other technologies except LMS, such as using 

the electronic mails, messages, and social media sites, where this experience is useful to 

bring the expected benefits of using an LMS in the learning process in the Iraqi higher 

education. 

 

• Traditional approach to teaching and learning is common among students and faculty, 

where they believe it is the only approach that is utilitarian in the learning process, the 

reason for that they do not hold much knowledge about other modern technologies in the 

learning area. 
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• Even all of above, there is a hope and optimism among students and faculties of Iraqi 

higher education, to apply a new technology such as LMS to encourage and prompt 

students to learn and as a result receive better results in their studies than the current 

results. 

 

• Students and faculties of Iraqi higher education, even though they do not hold much 

knowledge and experience of modern technologies, they induce a willingness to give and 

use LMS in the learning process and apply it in the upcoming classes. 

 

• Faculties of Iraqi higher education do not have a good experience related using LMS in 

the instruction discipline, because they are not in contact with other modern universities 

overall the world. 

 

• Most of students, instructors, and administrative personnel have a good experience with 

basic technologies within the ICT field that is important for interaction of teaching and 

learning process. 

 

• There is an understanding LMS is active in the learning process in the field of 

encouraging and motivating to get a line, because it owns many facilities to accelerate up 

the interaction process. 

 

6.2. RECOMMENDATIONS 

• Offering courses for students and faculties regarding how to use modern ICT 

technologies in the field of learning, to give them an idea related to the importance of 

these technologies to facilitate interaction during studying and improve learning 

outcomes or results in the studying. 

 

• Offering courses for students and faculties related LMSs, to give them information 

about different and assorted types of these systems, that are used nowadays overall the 

world. 
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• Highlight on facilities that LMS offers to solve the students and faculties’ problems in 

the current state of affairs in Iraq as one of developing and most dangerous country that 

encounters many problems in the daily life. 

 

• Apply Moodle LMS in the entire University of Kufa as a beginning step to verify this 

system in Iraqi environment, to take advances of this attempt to know the pros and cons 

of applying this system in Iraqi higher education. To be easier for appliers there to apply 

such system in other institutions, because they will experience what they have to behave 

and avoid and being sure, this system will be successful in the learning process. 

 

• Improve Internet networks and electricity in Iraq because of its importance in learning 

field and even other fields, or create other temporary solutions to acquire power, most of 

time and speed up internet service, to give especially students opportunity to meditate 

most of the time through the LMS environment. 

 

6.3. FUTURE STUDIES 

According to what the author found out in this study and during the process of search 

through the previous studies associated with this study. She found there are demands to 

write researchers in the future about how to develop electricity and internet networks in 

the developing countries, because they are the basic things to start implementing new 

technologies in the learning and teaching disciplines. In addition to writing researches 

related to the role of instructors of using an LMS in teaching, and the impact of their little 

competence in the field of applying this system. In gain, making surveys about the 

competencies that should instructor has to manage online courses to avoid the need for 

face-to-face meetings on campus. At finally yet importantly, making study related the 

impact of the worst infrastructure in the country on learning process that affects the 

students’ results. 
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APPENDIXES 

APPENDIX 1 (DESCRIPTIVE STATISTICS)  

 

Code Average Mode Median Standard deviation 

Age 1.217131 1 1 0.579086 

Gender 1.508197 2 2 0.500960 

Status 1.536885 1 1 1.051489 

Level 3 3 1.591272 3 

Department 7.229508 3 7.5 3.964424 

Living 2.540984 3 3 0.812936 

Q7.1 3.991803 4 4 0.128039 

Q7.2 1.077869 1 1 0.268516 

Q7.3 3.540984 4 4 0.842762 

Q7.4 3.778685 4 4 0.601949 

Q7.5 3.598361 4 4 0.749868 

Q7.6 3.581967 4 4 0.768089 

Q7.7 2.467213 2 2 0.991191 

Q7.8 2.795082 4 3 1.076792 

Q8 1.885246 2 2 0.319301 

Q9 2.241833 1 2 1.312701 

Q10 3.598361 6 6 2.490012 

Q11 2.573770 3 3 1.076636 

Q12.1 3.540820 4 4 0.603502 

Q12.2 3.594262 4 4 0.508495 

Q12.3 3.618852 4 4 0.550171 

Q12.4 3.926229 4 4 0.261934 

Q12.5 3.795081 4 4 0.545400 

Q12.6 4 4 0.713813 4 

Q12.7 3.676229 4 4 0.620042 

Q13.1 0.848360 1 1 0.359408 

Q13.2 0.012295 0 0 0.110425 

Q13.3 0.897540 1 1 0.303874 

Q13.4 0.008196 0 0 0.090349 

Q13.5 1 1 1 0 

Q13.6 0 0 0 0 
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APPENDIX 2 (QUESTIONNAIRE IN ARABIC) 

 استبيان

ائكم حول جدوى استخدام نظم إدارة التعلم هذا االستبيان يتعلق بدراسة بعنوان "تحسين نتائج التعلم من خالل استخدام نظام إدارة التعلم". الغرض من هذا االستبيان هو لمعرفة آر

خدام هذا النظام. ارجو االجابة على االسئلة االتية، مع مراعاة حرية اإلجابة: كتابة االسم ليس إلزاميا،وسيتم في جامعة الكوفة وتوقعاتكم لمستقبل وضع التعليم في حالة است

  ةذه الدراسالتعامل مع اإلجابات على هذا االستبيان بخصوصية، واستخدامها فقط لغرض ه

 الحالة الشخصية

 

 ماهو عمرك

 

سنة 03اقل من       سنة        سنة               30-45 سنة  03اكثر من       45-60  

 

 ماهو جنسك؟

   ذكر             انثى      

 

 ماهو وضعك؟

 استاذ      موظف اداري      طالب يدرس ويعمل      طالب متفرغ للدراسة    

 

دراستك؟اذا كنت مازلت تدرس في اي مرحلة انت االن من   

 

 طالب مرحلة اخيرة      طالب مرحلة ثالثة طالب مرحلة ثانية     طالب  مرحلة اولى    

   طالب دكتوراه      طالب ماجستير

 

 الي قسم او كلية تنتمي في جامعة الكوفة كونك طالب او اداري او استاذ؟ اختر جواب واحد فقط

 

 التربية للبنات      ادارة واقتصاد      طب     فقه    

 صيدلة      قانون وعلوم سياسية     طب اسنان      زراعة    

 

 هندسة    

 

 علوم     

 

 تمريض      رياضيات وحاسبات    

 

تربية       طب بيطري      فنون      تربية اساسية      

 

  اثار وتراث     تخطيط عمراني      تربية رياضية    

 

 

 

 اين تسكن حاليا؟

 على مسافة قريبة من الحرم الجامعي    

 

كم من اي حرم جامعي ضمن جامعة الكوفة 1-13       

الكوفةكم من اي حرم جامعي ضمن جامعة  11-03      كم من اي حرم جامعي ضمن جامعة الكوفة      03اكثر من         

 

 خبرات تكنلوجيا المعلومات واالتصاالت

   كيف تقييم خبرتك في التكنلوجيات االتية؟

ليس لدي    

   فكرة اساسا

 متقدم     متوسط مبتديء 

         استقبال وارسال نصوص الرسائل من خالل التليفون

جدول اعمال او رزنامة من خالل االنترنيت عمل       

استخدام ادوات البحث على االنترنيت للبحث عن المصادر 

     للبحوث
    

     استخدام مواقع شبكات التواصل االجتماعي مثل توتر او فيسبوك

     تحميل او االستماع للموسيقى عبر االنترنيت

االنترنيتتحميل او مشاهدة الصور على       

     مشاهدة او تحميل الفديوات على االنترنيت

     انتاج الفديوات عبر االنترنيت

 

 هل لديك خبرات سابقة في استخدام انظمة ادارة التعلم في التعلم او التدرب؟

 

    كال      نعم    

 

 خبرتك ومعرفتك الحالية بنظام ادرارة التعلم؟

خبرتك او معرفتك بنظام ادراة التعلم؟ماهو مستوى   
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عالي  عالي متوسط قليل قليل جدا      ليس لدي فكرة 

 جدا

       

       

 

 اي نظام ادراة تعلم تعرف عنه اكثر من باقي االنظمة؟ اختر جواب واحد فقط

    Moodle     Blackboard      Sakai     Desire2Learn 

    Schoology     ليس لدي فكرة     

 

 التفاعل في نظام ادارة التعلم

 

 كم مرة تتوقع سيكون دخولك على موقع نظام ادارة التعلم؟

 يوميا     عدد قليل من المرات في االسبوع           مرة في االسبوع      عدد قليل من المرات في الشهر         

 

     لن ادخل للموقع نهائيا          

 

 ماذا تتوقع سوف تكون درجة فعالية استخدام االدوات االتية للتفاعل بين االستاذ والطالب من خالل نظام ادارة التعلم؟

 

فعال نوعا ما   غير فعال نهائيا  فعال نوعا ما      فعال جدا        

     فعاليات الكورس الدراسي

االيميالتارشيف          

     منتديات النقاش

     المصادر

     جدول الكورس الدراسي

     محتويات الويب

     الموسوعة المعرفية

 

 

  هل استخدمت تكنلوجيات اخرى ىسابقا ماعدا نظام ادارة التعلم للتفاعل بين الطالب واساتذتهم وبين الطالب انفسهم؟ اختر اكثر من واحد

 االيميل     
 نظام نشر الفايالت     

 المسجات الفورية     

 مسجات الموبايل     

 

 الفيسبوك او اي شبكة تواصل اجتماعي    
    وثائق كوكل     

 التليفون      

  وسيلة اخرى الرجاء ذكرها     

)                        ( 

 المقابلة وجها لوجه

 كم مرة تتوقع  تحتاج خالل الكورس الدراسي لمقابلة استاذك او زمالئك االخرين؟

 مرة في االسبوع     مرات قليلة خالل الشهر          

 

 ا  يومي     مرات قليلة خالل االسبوع          

 

       والمرة    

 

االنترنيت اجب بنعم او مقابلته وجها لوجه اجب بكال؟اذا كنت تفضل التواصل مع استاذك من خالل   

   كال       نعم    

 

 فعاليات نظام ادارة التعلم

 ماذا تتوقع الي اي درجة سوف تكون االدوات االتية في نظام ادارة التعلم مشجعة على التعلم؟

 

غير مشجعة على  

   االطالق

غير مشجعة نوعا  

  ما

مشجعة نوعا 

 ما

مشجعة 

 جدا

      امكانية ارسال االسئلة الى االستاذ او الطالب االخرين في الكورس الدراسي

التعليق على عمل الطالب االخرين في الكورس الدراسيامكانية        

      امكانية ارسال الوثائق او و مواد الكورس الدراسي عبر االنترنيت

االخطارات الى الطالب االخرين في ارسال الرسائل او االعالنات او امكانية 

 الكورس الدراسي

     

      امكانية كتابة وثيقة عبر االنترنيت باالشتراك مع طالب اخرين في الكورس الدراسي 

رتباط بويب ثانية من خارج نظام ادارة التعلمامكانية اال       

اجابة اسئلة الطالب االخرين في الكورس الدراسيامكانية        

      امكانية رؤية انجازات الطالب االخرين في الكورس الدراسي عبر االنترنيت

امكانية استقبال الرسائل او االعالنات او االخطارات من الطالب االخرين في 

 الكورس الدراسي
     

 

 التكنلوجيات االخرى غير نظام ادارة التعلم
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استخدمت تكنلوجيات اخرى غير المذكورة اعاله والتي ضمن نظم ادارة التعلم؟ هل  

  استخدمت

  لم استخدم

كورس الدراسي وماهي المشاكل اذا كنت استخدمت تكنلوجيات اخرى غير المذكورة اعاله والتي ليست  ضمن نظم ادارة التعلم  للتفاعل مع استاذك او الطالب االخرين في ال

واجهتهاعند ذلك االستخدامالتي   

 لم استخدم

 استخدمت االيميل وكانت هناك مشاكل في بطي ء شبكة االنترنيت

 استخدمت الموبايل وكانت هناك مشاكل في رداءة شبكات الموبايل

 استخدمت شبكات التواصل االجتماعي وكانت هناك رداءة في شبكة االنترنيت

كل يوم او اكثر االيام وكانت هناك مشاكل في الوضع االمني او االزدحاملت استخدمت طريقة الذهاب الى الجامعة  

 

 

 

لانا اتوقع استخدام نظام ادارة التعلم ذو اهمية   

اوافق  اوافق الاوافق الاوافق بشدة 

 بشدة

     تحسين نتائجي في دراستي

     تحفيزي على التعلم

اي مكانسهولة رؤية مواد الكورس الدراسي في اي وقت ومن        

     سهولة ادراة عملي في اي مشروع في الكورس الدراسي

     زيادة تفاعلي مع الطالب االخرين في الكورس الدراسي ومع االستاذ

 

 اي من الفوائد االتية لنظام ادارة التعلم تتوقع سوف يكون ذو اهمية اكثر في العملية التعليمية ؟اختر ثالثة

 تحفيزي على التعلم      تحسين نتائجي في الدراسة     

 سهولة ادارة عملي في اي مشروع في الكورس الدراسي       سهولة رؤية مواد الكورس الدراسي من اي مكان وفي اي وقت         

 

 التوجد فوائد     زيادة تفاعلي مع االستاذ و الطالب االخرين في الكورس الدراسي          

 

 فائدة اخرى الرجاء ذكرها     

 

 

 التوقع في االستخدام المستقبلي لنظام ادارة التعلم

غير محتمل  

 كليا

غير محتمل نوعا 

 ما

محتمل نوعا 

 ما

محتمل 

 جدا

اتوقع سوف استخدم نظام ادارة التعلم في الكورسات القادمة في دراستي وخصوصا في عمل  
 الواجبات والمشاريع

    

اتوقع سوف انصح الطالب االخرين الذين اعرفهم باستخدام نظام ادارة التعلم       

 

 الفوائد المتوقعة من استخدام نظام ادارة التعلم

في التعليماستخدام نظام ادارة التعلم   

 

 هل استخدمت نظام ادارة التعلم في تدريس كورس دراسي سواء كان هذا الكورس داخل او خارج العراق؟

   كال       نعم     

 

  هل درست او اخذت كورس درسي خاص بطريقة استخدام االستاذ لنظام ادراة التعلم سواء كان هذا الكورس داخل او خارج العراق؟

   كال      نعم     

 

 هل طلب منك في وقت من االوقات ان تقوم باي من المهام االتية؟

 االشتراك في تدريس كورس دراسي باستخدام نظام ادارة التعلم       تدريس كورس دراسي باستخدام نظام ادارة التعلم     
      

 لم يطلب
 تصميم كورس دراسي باستخدام نظام ادارة التعلم     

 

:ذا اخترت اي من المهام المذكورة اعاله اذكر ماهو سبب اشتراكك في هذه المهاما  

 العطاء فكرة لطالبي حول نظام ادارة التعلم

 الجامعة التي كنت اعمل بها تستخدم نظام ادارة التعلم في كل الكورسات

 

 

كورس دراسي في المستقبل باستخدام نظام ادارة التعلم؟هل ستكون مهتم بتدريس   

  نعم    

 

 كال     
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APPENDIX 3 (QUESTIONNAIRE IN ENGLISH) 
Questionnaire 

This questionnaire related to conduct a study entitled “Improving Learning Results through Learning Management System.” The 
purpose of this questionnaire is to find out your opinions about the use of Learning Management Systems at the University of Kufa 

and your expectations for the future status of education related to the use of this system. I would wish you to answer these questions, 

taking into account the freedom to answer: - writing your name is not mandatory, and the replies to this questionnaire will deal with 
confidentially, and exclusively utilized for the intention of the survey.  

Thanks so much in advance. 

 

Personal situation 

 

Q1. What is your age range? 

 

     Under 30 years old       30-45 years old               45-60 years old       Over 60 years old 

 

Q2. What is your gender? 

      Female       Male   

 

Q3. What is your status? 

      Full-time student       Part-time student      Administrative personnel       Instructor 

 

Q4. If you still study, in which year in the program are you currently considering? 

      Undergraduate       Sophomore Junior       Senior 

     Master student       Doctoral student   

 

Q5. What section are you affiliated with at Kufa University, as scholar, teacher, or administrative personnel? Select one. 

 

      Jurisprudence       Medicine       Administration &    Economics       Education for Girls 

  

     Agriculture       Dentistry      Law & Political Sciences 

 

      Pharmacy 

 

     Engineering 

 

      Science 

 

     Mathematics & Computer 

 

      Nursing 

 

      Veterinary  Medicine   

 

      Education      Basic Education       Arts 

 

      Physical Education       Physical Planning     Archeology and Heritagee  

 

 

Q6. Where do you currently live? 

 

     Within walking distance of campus.. 

 

       1-10 miles from any campus related to Kufa University    

 

     11-20 miles from any campus related to Kufa               

University 

      More than 20 miles from any campus related to Kufa 

University 

 

ICT experiences 

 

Q7. How would you rate your experience with the following technologies?  

  

   No idea    Beginner    Intermediate     Advanced 

Transmitting or receiving text messages through the telephone         

 Online scheduling or calendaring     

 Library online search tools for research projects or written document         

Peer networking websites (Facebook, LinkedIn)        

Downloading or listening to digital music     

Store or view digital pictures online     

Watching digital videos online     

Creating digital videos     

 

Q8. Do you have previous experience of using Learning Management Systems (LMS) for learning or training? 

 

    Yes      No    

 

Your current knowledge and experience about LMS 

Q9. What is the degree of your knowledge and experience related to LMS? 

 

I don’t know    Very low   Low   Medium   High  Very high 
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Q10. Of the following LMS, what is the LMS that you know most about? Select one. 

      Moodle       Blackboard        Sakai       Desire2Learn 

 

      Schoology       No idea     

 

LMS Interaction  

 

Q11. How often would you expect to visit LMS sites? 

      A few times a month 

 

      Once a week       A few times a week       Daily 

 

     None     

 

Q12. How active would you expect the following tools to be when interacting with your instructors and other students?  

  Not active  Somewhat not 

active    
Somewhat active   Very active   

Announcements     

Email       

Forums     

Resources     

Schedule     

Web Content     

Wiki     

 

Q13. What other technologies, except LMS sites, have you used to interact with other students and your instructors? (Multiple 

choice) 

 

      Email 
      File sharing system 

      Instant messaging 

  

 

      Google documents  
      Facebook,  LinkedIn  or other peer connection websites    

      Telephone 

 

Face-to-face meeting 

 

Q14. How much would you expect to need to play face-to-face with your teacher and other student to trace the course? 

 

      A few times a month       Once a week 

 

     A few times a week       Daily 

 

      None    

 

Q15. Would you prefer face-to-face meetings (with instructors or other students) to online discussions? 

      Yes       No   

 

LMS activities   

 

Q16. How encouraging to learn would you 

expect the following activities in LMS sites? 

 Not 

encouraging 

 Somewhat not 

encouraging   

Somewhat 

encouraging 

Very 

encouraging 

Sending questions to your instructors and other 
scholars 

     

Commenting on others’ work      

Posting documents or other materials online      

Sending and receiving messages, 

announcements or notifications from and to 
other students 

     

Writing a document with other students online      

Linking to a website outside of the LMSs’ 

environments 

     

Answering questions from students, faculty and 

staff 
     

Accessing documents or other materials online 
that other scholars have carried 
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Technologies other than LMS  

Q17. Have you used technologies other than those included in LMS environments (as above)?  

Have used  

Have not used 

Q18. Have you used technologies other than those included in LMS environments (as above), how did you interact with other 

students and your instructors and what are the problems that you encountered? 

Have not used  

Have used emails, but the trouble I faced is the slow-speed of the net  

Have used mobile but the trouble I faced is the defective quality of mobile networks’ service  

Have used the social media as Facebook, but the trouble I faced is the slow-speed of the net  

 

Expected LMS benefits  

Q19. How do expect that using the LMS sites will be valuable? 

 Strongly disagree Disagree Agree Strongly agree 

Improving my learning outcomes     

Motivating me to learn     

Accessing material any time, from any position      

Managing my project activities     

Improving my interaction with other participants     

 

 

Q20. Which of the following benefits of LMS sites would you expect to be valuable to you? (Multiple choice – select three) 

 

      Improving my learning outcomes       Motivating me to learn 

     Accessing material any time, from any positionn        Managing my project activities 

 

      Improving my interaction with other participants       No benefits 

 

     Other (specify): 
 

 

 

Q21-A. Do you expect you will use LMS sites for future course related projects or assignments? 

 

Very unlikely  Somewhat unlikely  Somewhat likely  Very likely 

 

Q21-B. Do you expect you will recommend LMS sites to other students that you know? 

Very unlikely   Somewhat unlikely   Somewhat likely   Very likely 

 

Using LMS in teaching 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Q22. Have you taught any courses using LMS sites inside or outside Iraq? 

      Yes         No   

 

Q23. Have you taken any courses where the instructor used LMS sites inside or outside Iraq?  

     Yes      No   

 

Q24-A. Have you ever been taken to answer one or more of the following? 

     Teach a course using LMS                                Co-instruct a course using LMSS  

      Design a course using LMS                          None 

 

Q24-B. Why you have got involved in the above actions? 

Give an idea for students about LMS  

University that I worked in using LMS in all courses 

 

Q25. Would you be interested in teaching a course using LMS in the hereafter? 

 

       Yes                                                          No 
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