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Abstract 

This study investigates the use of English during English lessons in Years 5 and 6. In order to do that, 

three research questions were formulated. 

In order to collect material to answer these research questions, two methods of data collection were 

combined, namely observations and interviews. Two English teachers at a school in the Stockholm 

area were observed and interviewed. These observations and interviews helped to collect the material. 

The result showed that the Swedish language dominates during English lessons. The teachers reported 

to be determined to use a large amount of English during their lessons; however, it was clear from the 

observations that this was not the case in practice. The teachers justified their choice of language by 

stating that the latest research proves that the students should not devote most of their energy to 

understanding the language as they should instead focus on the tasks. In order to answer the third 

research question both the teachers were interviewed. They stated that they use different exercises to 

address the goals of the curriculum.  
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1. Introduction  

English is a global language and it functions more as a second language than foreign in Sweden. A 

report by The Swedish Schools Inspectorate (Skolinspektionen) puts it in this way: “Engelska intar, 

eller är på väg att inta, en ställning som näst intill ett andra språk för många svenskar, framförallt 

gäller detta den yngre befolkningen
1
” (Skolinspektionen 2011, p. 19). If one knows English,  one can 

easily communicate with others without knowing Swedish. In every profession it is appreciated if one 

knows English. The Swedes generally do not find it difficult to switch to English in a conversation. 

According to The Swedish Schools Inspectorate, international surveys show that Swedish students 

have good results in English (2011, p. 2). There are, however, different approaches to teaching 

languages, and the behaviouristic approach is one of them and is still prevalent in many countries 

around the world. The behaviouristic approach emphasises repetitions and drills (Brewster, Ellis, 

Girard, 2010, p. 17). Since the behaviouristic approach is still prevalent, it was interesting to 

investigate if it exists in Sweden, and if it does, how it functions among other modern language 

teaching approaches. For this reason this study investigates the English teaching in general and the 

amount of English that is spoken in classrooms in Sweden.  

In order to begin this research, three research questions were formulated. In order to answer these 

research questions, two English teachers were observed as well as interviewed. These two research 

methods helped to determine the amount of spoken English during English lessons at a primary school 

in the Stockholm area. 

  

1.1. Aim and research questions 

The aim of this study is to describe and analyse how much English is used in the classrooms during 

English lessons in school Years 5
 
and 6. The study will focus on both teacher and student interaction 

in order to find out how much interaction takes place in English. 

The following research questions were chosen for investigation: 

 What is the proportion of Swedish and English used during an English lesson in Years 5 and 

6? 

 How do the teachers justify their choice of language (either English or Swedish) during 

English lessons in Years 5 and 6? 

 How do the teachers attempt to address the goals of the curriculum concerning the use of 

English during their lessons?  

                                                      

 
1 English occupies, or is about to take, a position almost as a 

second language for many Swedes, especially for the younger population (my translation). 
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2. Background  

 

2.1. Theoretical background 

Behaviourism and the communicative theories of learning provide a base for this study and will be 

presented in the following two subsections. 

2.1.1. Behaviourism 

Behaviourism is a learning theory which came into influence between the 1940s and the 1950s mainly 

in the United States (Lightbown & Spada, 2006, p. 10). The behaviouristic approach emphasises 

repetitions and drills. In addition, this theory gives great importance to the learner’s environment 

(2006, p. 10). Proponents of this approach also believe in teaching grammar explicitly. Another 

important component of this approach is imitation which means that learners repeat and imitate certain 

language patterns of the target language (Brewster et al. 2010, p. 17). Lightbown and Spada define 

imitation as “word-for-word repetition of all part of someone else’s utterance” (2006, p. 10). 

Lightbown (2006) conducted a study where he followed some children who were almost 24 months 

old and recorded their voices whenever they talked to a visiting adult. The results show that the 

children’s imitations were not random which means they did not imitate whatever they heard; instead 

they only imitated those words and  sentence structures which were beginning to appear in their 

spontaneous speech  Furthermore, the children varied the extent to which they imitated speech 

(Lightbown & Spada, 2006, p. 11). 

The behaviouristic approach was challenged and criticized for its shortcomings a few years after its 

introduction. Critics are generally of the view that this approach does not provide a full description of 

language acquisition and furthermore that it does not say anything about the creativity of a young 

learner (Brewster et al., 2010, p. 17). According to Lightbown and Spada (2006), “[…] imitation may 

be an individual learning strategy, but it is not a universal characteristic of language learners” 

(Lightbown and Spada, 2006, p. 183). In addition, they state that  

For some advanced learners who are determined to improve their pronunciation, careful 

listening and imitation in a language laboratory can be very valuable. But for beginning learners, 

the slavish imitation and rote memorization that characterized audiolingual language approaches 

to language teaching can lead to a dead end. Learners need to do more than recite bits of 

perfectly accurate language. (Lightbown & Spada, 2006, p. 184)     

Krashen’s monitor model provides a contrast to the behaviouristic approach. He describes the 

difference between the two terms acquire and learn by explaining that we acquire a second language 

when we are exposed to some samples of the second language exactly in the same way as children 

acquire their first language (Krashen 2006, p. 36). On the other hand, we learn a language when we 

pay conscious attention to the rules (Krashen 2006, p. 36). Since the behaviouristic approach gives too 

little space to the target language to be practiced and children remain engaged with the drills or 

translating words from the first language to the target language to the most of the time, no real 

acquisition of the target language can take place.   
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Furthermore, the behaviouristic approach puts emphasis on explicit grammar teaching in a L2 (second 

language), however, this has also been criticized. Critics are of the view that explicit knowledge about 

the target language does not improve the fluency of the learner. In addition, Borg (1999, p. 2) quotes 

Krashen & Terrell (1983) stating that the purpose of using the target language is to increase 

communication in that language but discussing terminologies can divert the attention of the learner 

(Borg 1999, p. 2).  

Some people are of the view that the behaviouristic approach is not suitable to be analysed in Sweden 

as they are certain that this kind of teaching perspective does not exist here. . However, the report of 

Swedish Schools Inspectorate presents the other side of the picture. It points to an absence of the 

English language during English lessons and states that measures should be taken towards the 

increased usage of the English language during English lessons (Skolinspektionen, 2011, pp. 2-3). The 

Swedish Schools Inspectorate came to this conclusion after having observed the English lessons where 

no communication took place in the target language (Skolinspektionen, 2011, p. 3). This indicates that 

this teaching approach does exist here, may be not in its original form. The report from the Swedish 

Schools Inspectorate highlights that the traditional way of teaching affects the students and they 

cannot influence the lessons (Skolinspektionen 2011, pp. 3-4).  

2.1.2. Communicative learning 

In this section the social inter-actionist perspective and the communicative approach to language 

teaching will be presented. Lightbown & Spada (2006, p. 47) throw light on this perspective stating 

that thinking and speaking are interrelated. The proponents of this theory hold social interaction as the 

main component of this theory and claim that individuals gain control of their cognitive process during 

social interaction (Lightbown & Spada, 2006, p. 47).  Lightbown and Spada go on stating that another 

important factor is that the cognitive process is dealt with as an external activity which eventually 

becomes internalized (Lightbown & Spada, 2006 p. 48). Communicative language teaching (CLT) 

originated in England in 1960 and came into practice as opposition to memorization of language 

patterns (Jameel 2011, p. 3). 

A central concept in CLT is communicative competence. Savignon defines this term stating that 

“Competence is defined as the expression, interpretation, and negotiation of meaning and looks to 

second-language acquisition research to account for its development” (Savignon 2006, p. 673).  

Language, having been the social behaviour, makes the sociolinguistic competence an integral part of 

communicative competence (Savignon 2006, p. 675). CLT is much more than just a method to teach 

language, it is also a political issue. The programs that are designed for CLT need to be negotiated 

right from the beginning to their implementation, negotiation among policymakers, linguists, 

researchers and teachers (Savignon, 2006, p. 675). Savignon (2006, p. 675) quotes Berns (1990) who 

states that the same kind of collaboration is required to evaluate the success of a program implemented 

within CLT. 

Allwright (1984) presents four arguments for getting the students to start communicating in a language 

classroom. His first argument rests upon the necessity of transferring the classroom learning to the 

outside world. In addition, he states that we should expect the learners to communicate outside the 

classroom if they are not given the opportunities “to practise in circumstances at all similar to 'real 

life'”. He adds that “giving the learners practice activities designed to simulate 'real life' 

communication problems (e.g. declining an invitation to dinner) was the obvious way to bridge that 

gap, and it still is” (Allwright, 1984, pp. 156-157). 
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Allwright’s second argument is about the psychology of learning. He claims that that the process of 

communication is actually the process of learning. He states that “we learn by communicating, 

especially in language learning […]” (Alright, 1984, p.157). His third argument for communication in 

the classroom is described in terms of ‘involvement’ or ‘investment’. He quotes Stevick’s (1976) 

argument that learning can be expected to be effective only if the learner is more involved in the 

learning process (Allwright, 1984, p. 157). 

Allwright’s fourth argument rests on the idea that learning can be enhanced by peer discussion. He 

claims that it can be useful if the learners to discuss their various understandings. In addition, he states 

that “they may learn directly from each other, or, more likely, they will learn from the very act of 

attempting to articulate their own understanding” (Allwright, 1984, p. 158). He adds that such idea 

about communication can be useful in case of content learning where  which is be learned is the topic 

of the discussion (Allwright, 1984, p. 158).  

Group or pair work is a feature of CLT although some educationalists do not consider it the essential 

one (Savignon, 2006, p. 4). The proponents of group work hold that it provides learners with an 

opportunity to practice the target language. Furthermore, the researchers claim that pair works provide 

learners with more modified interactions compared to teacher-centered classes (Storch, 2001, p. 30). 

There are several principles which need to be  kept in view while carrying out a group work, namely 

positive interdependence, individual accountability, equal participation, simultaneous interaction, and 

group processing (Sachs & Candlin et al., 2006 p.339). A co-operative learning becomes successful 

only when these five principles are functioning well. In addition, while working in groups the learners 

hear new ideas which are at a higher cognitive level than what they are at present.  

There are several misconceptions associated with CLT. One of them refers to the exclusion of 

grammar teaching in second language teaching. However, some educationalists argue that exclusion of 

grammar teaching is not a part of CLT (Thompson, 1996, p. 10). Another misconception is the 

increased need for oral use of the target language. However, some educationalists maintain that 

reading a text is also a communication between the reader and the writer. Therefore, a communicative 

language teaching does not only involve oral expertise but writing and reading as well (Thompson, 

1996, p. 12). Another misconception is to do with the role of a teacher in CLT. Teachers need to 

prepare a less predictable lesson and always be ready to listen to the needs of the learners. However, it 

is maintained that this misconception is false one is highlighted by those teachers who do not really 

like the communicative teaching approach (Thompson, 1996, pp. 13-14).  

 

   2.2 Previous research 

There are several previous studies on the use of English during English lessons. However, those 

studies were conducted on a large scale with many informants. In addition, they combined more than 

two methods for data collection.  

Edstrom (2006) carried out a similar kind of research study with 15 participants. The participants as 

well as the teacher had English as their L1 and the observations were carried out in their Spanish class 

which meant that Spanish was investigated as L2. Edstrom states that the teacher should speak the 

target language while teaching the L2. However, she is bothered by the assumption that the absence of 

the L1 in the L2 classroom is a synonym of good teaching. She continues to state that the use of the L1 

during the L2 teaching has always been in centre of debates, and some of the researchers welcome the 

use of the L1 in a L2 classroom while others hesitate to adopt this notion (Edstrom, 2006, p. 277). 
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Furthermore, she mentions the conclusion of some other researchers that “L1 is a cognitive tool that 

can facilitate the completion of L2 tasks”. She goes on and quotes Swain& Lapkin (2000) “'judicious 

use of the L1 can indeed support L2 learning and use'” (Edstrom, 2006, p. 277). She further maintains 

that the function and quantity of the L1 use need to be analyzed (Edstrom, 2006, p. 277). She goes on 

and lists three functions of the L1 use in a L2 classroom; moral obligations, multiple objectives and 

purposeless L1 use (Edstrom, 2006, p. 289). She defines moral obligations stating that with this label 

she means that she as a teacher should take into consideration her moral duty towards her students. 

Thus, if a moment occurs where she must make herself clear to the students or else she might hurt the 

feelings of her students, she will prefer the L1 (Edstrom, 2006, p. 286). Furthermore, she states that 

there are multiple objectives that a language teacher has to achieve in an L2 classroom. Besides 

teaching L2, the teacher needs to account for the difficulty of learning a language and this cannot 

happen in the L2 (Edstrom, 2006, p. 287).  According to her, a purposeless use of the L1 occurs when 

teacher wants to save time and she also quotes Turnbull (2011) “'I know from personal experience that 

it is tempting to use the LI to save time, especially when one is tired or when students are particularly 

agitated'” (Edstrom, 2006, p. 288). Edstrom also mentions the quantity of L2 which should be used in 

an L2 classroom. It ranges from 75% to 95% (Edstrom, 2006, p. 282).  

Copland and Neokleous (2010) also address this topic. They observed four classrooms with 10 

students in each class aged 12 to 14. After observing the lessons they interviewed the teachers as well. 

The teachers as well as the students had Greek as their L1 and English as their L2. They described that 

the teachers who use the L1 in an L2 classroom frequently, label this activity as “the affective needs of 

the learners” (Copland & Neokleous, 2010, p. 272).  While explaining the affective needs of the 

learners, they state that “[…] it saved time, provided a more successful classroom experience, and 

reduced the amount of stress their students felt. Again, all these reasons can be linked to the affective 

needs of the learners”(Copland & Neokleous, 2010, p. 276).  

Another study was carried out by De La Campa and Nassaji (2009) on the purpose of L1 use in an L2 

classroom. They observed two teachers. In this case English was the L1 and German was the L2. They 

observed a language course at a university. This study brings forth several purposes of L1 use in an L2 

classroom. One of these purposes is to make the classroom environment enjoyable because it can 

increase the motivation of the leaners (De La Campa & Nassaji, 2009, p. 14). Another purpose is the 

belief of the teachers because some of the teachers believe that using the L1 in an L2 classroom is an 

effective strategy of teaching the L2 (De La Campa & Nassaji, 2009, p. 14). Another purpose is to 

give activity instructions (De La Campa & Nassaji, 2009, p. 15).  

Lourie (2010) also carried out a research study about the use of the L1 in an L2 classroom. He presents 

views of various language teachers about the choice of the language in an L2 classroom and 

motivation behind their choice. These teachers teach English as a foreign language to the students 

aged 6 to 8. He begins with the L1 and target language debate and states that the proponents of the 

target language (TL) emphasize that the use of TL should be maximized. The maximized use of TL 

will give more exposure to the language and will thus result in effective learning (Lourie, 2010, p. 

352). On the other hand, he states that a change has emerged about the use of L1and this change his 

presents by quoting Canagarajah (2007) :  

The last two decades have sparked renewed interest in the L1 versus TL debate with a new 

approach emerging, one which views the students’ L1 as a meaningful component in the 

learning process, and calls for hybridity rather than monolingual exclusivity. (Lourie, 2010, 

p. 352)   
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He goes on stating that this new approach holds the L1 as a resource which can be proved helpful in an 

L2 classroom therefore it should be brought into use rather than be ignored. In addition, Lourie states 

that according to Chavez (2003) we should recognize the different function of the L1 and the TL 

(Lourie, 2010, p. 353). 

Lourie states that according to Cummins (2008), “there is no empirical basis that can back up the 

supposition that exclusive TL use correlates with improved learning gains” (Lourie, 2010, p. 353). 

Furthermore, Cummins (2008) provides two arguments in favor of the L1 use. Firstly, he claims that 

prior knowledge helps in learning, and, secondly that the academic abilities in one’s L1 such as 

“conceptual elements, metacognitive and metalinguistic strategies, pragmatic aspects, specific 

linguistic elements and phonological awareness” can be transferred to the L2 (Cummins 2008 in 

Lourie 2010, p. 353).  

After analyzing the shift from the maximized role of the L2 to the use of the L1, Lourie (2010) begins 

to analyze the teachers’ instructional choice. He brings forth that a lot of studies have been carried out 

regarding the purpose of the L1 in an L2 classroom, and all of them came up with the realization that 

there is variability in teachers’ use of the L1(Lourie, 2010, p. 353). Lourie states that according to 

Storch & Wigglesworth (2003), this variability depends on the factors such as “local policy, the level 

of instruction and level of students’ proficiency, lesson contents, objectives and materials, the 

teachers’ pedagogical training, experience in the TL culture and perceived program goals” (Lourie, 

2010, p. 354). Lourie describes a very interesting fact, namely that teachers are often unaware of their 

excessive use of the L1 in an L2 classroom. In addition, he mentions Edstrom (2006) who states that 

she was unaware of her excessive use of English in her Spanish foreign language classroom (Lourie, 

2010, p. 354).  

Lourie lists some purposes of the L1 use as Edstrom does. These functions include translation, 

metalinguistic uses, and communicative uses. However, Lourie states that according to Levine (2003) 

the L1 instead of TL is used more for grammar practices and classroom management than for 

communicative tasks (Lourie, 2010, p. 354). Lourie (2010) also holds that teachers tend to use the TL 

in higher grades rather than in lower grades. He goes on and states that research has shown that the 

students’ different ethnic, linguistic and cultural background does not affect the teacher’s use of the L1 

(Lourie, 2010, p. 355).   

2.3 Curriculum and syllabus  

One of the main foci of this study is the communicative language teaching. This kind of teaching gives 

learners the opportunity to develop their communicative competence. In the syllabus of the English 

subject for compulsory school, a great deal of attention has been paid to the need of development for 

communication skills among students: 

Through teaching, pupils should be given the opportunity to develop all-round communicative 

skills. These skills involve understanding spoken and written English, being able to formulate 

one’s thinking and interact with others in the spoken and written language, and the ability to 

adapt use of language to different situations, purposes and recipients. Communication skills also 

cover confidence in using the language and the ability to use different strategies to support 

communication and solve problems when language skills by themselves are not sufficient. 

(Skolverket 2011, p. 32) 
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This extract from The Swedish National Agency for Education (Skolverket) highlights the need for 

chalking out such teaching plans which incorporate communication skills into the lessons. The 

syllabus continues to bring forth the importance of communication stating that students “[…] should 

also be equipped to be able to use different tools for learning, understanding, being creative and 

communicating” (Skolverket, 2011, p. 32).  

Here are some of the areas which the syllabus for the English states should be worked with in Years 4, 

5 and 6. It is important to note that the syllabus emphasizes the need of development for oral as well as 

written instructions. When it comes to the communicative language teaching, one can easily be misled 

by only keeping the oral instructions in view.  

 

 Clearly spoken English […] from various media. 

 Oral and written instructions and descriptions. 

 Different types of conversations, dialogues and interviews. 

 Films and dramatised narratives for children and youth. 

 Songs, sagas and poems. 

 Strategies to understand key words and context in spoken language and texts, for example, 

by adapting listening and reading to the form and content of communications.  

  Different ways of searching for and choosing texts and spoken English from the Internet and 

other media. 

 Language phenomena such as pronunciation, intonation, grammatical structures, spelling and 

also fixed language expressions.  

  How words and fixed language expressions, such as politeness phrases and forms of address, 

are used in texts and spoken language in different situations.  

 How different expressions are used to initiate and complete different types of 

communications and conversations. (Skolverket 2011, pp. 33-34) 

All these points are quite important to keep in focus while observing, interviewing and answering 

the research questions. 

3. Method 

Both observations and structured interviews were used for this study. In a structured interview, the 

question areas and questions are already decided and answers tend to be open (Johansson & Svedner 

2010, pp. 34-35). However, there are a number of aspects which need to be considered before the 

recording process. Firstly the interviewer needs to be relaxed as it increases motivation among the 

informants (Dalen 2011, pp. 33-34). Secondly the interviewer needs be able to operate the required 

technical devices, such as a recorder, because it makes the informants more secure (Dalen, 2011, p. 

34). 
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Johansson and Svedner (2006) state that an interview is not always a reliable source to gather data 

because there is a risk that the essence of an interview is getting lost. An interview can lose its 

meaning depending on two reasons; the person who is the interviewer and the informants (Johansson 

& Svedner 2010, p. 35). It could be that the informant might not answer with total honesty, or the 

interviewer might ask questions which are irrelevant (Johansson & Svedner 2010, p. 35). Furthermore, 

it can be valuable while conducting an interview to remain silent; once you have asked a question, let 

the informant continue with his answer uninterrupted. If you are to ask another question while the 

informant is thinking about the previous one, you might not to be able to get hold of all the 

information (Johansson & Svedner, 2010, p. 36). To avoid this in the present study, the informants 

were given pauses to think and answer. 

 The second method employed in the data collection was observation. Bjorndal states that observations 

can be divided into two categories: first-level observation (Observationen av första ordningen) and 

second-level observation (Observationen av andra ordningen) (Bjorndal 2005, p. 26). The first level of 

observation is carried out by an outsider of a pedagogical situation and is considered high in quality, as 

the observer’s entire attention is focused on the observation. This category of observation was chosen 

for this study. The second level of the observation is held by the teacher him- or herself and it is a 

continuous activity. A good teacher must be a good observer as well (Bjorndal 2005, p. 26). The 

second-level observation is not included in this study.  

3.1. Informants 

This study was conducted at a suburban school in Stockholm area with students ranging from 

preschool to Year 9. The focus was on Years 5 and 6. Both these classes are equally divided regarding 

gender and there were twelve students in each year. The students in this school have different 

nationalities, languages and ethical backgrounds. Some of them are exposed to the English language to 

a great extent, while others are not at all familiar with the English language. Two English teachers 

were interviewed, and they are both qualified English teachers.  

3.2. Material 

One has to make a number of preparations before going out for an observation of the first-level. These 

preparations include appropriate material, observation’s protocol, mental readiness and a thorough 

understanding of the subject which one is going to observe (Bjorndal 2005, p. 41).  

An observation scheme was prepared (see Appendix C) in order to collect the required data. The 

categories in this observation scheme were chosen on the basis of the research topic. Four questions 

were prepared (see Appendix B) for the interviews to answer the research questions. To answer 

following research questions “How do teachers justify their choice of language (either English or 

Swedish) during English lessons in Years 5 and 6?” and “How do teachers attempt to address the goals 

of the curriculum concerning the use years of English into their lessons?”  These interview questions 

were asked to two English teachers of the Years 5 and 6 “Which language do you use during English 

lessons?” And “What affects your choice of language?” (see Appendix B) 
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3.3. Procedure 

Before carrying out the present study, the principal of the school was consulted. After obtaining her 

consent, the teachers were contacted and were informed about the study. Although this study merely 

involved observations of the teachers in the classroom, it was decided to inform the legal guardians of 

the students. Therefore, a letter of information was e-mailed (see Appendix A) to the teachers two 

weeks before the actual observation. This letter was then sent to the legal guardians of the students.  

 The observations were carried out first, and the teachers were interviewed afterwards. Two English 

lessons were observed in each Year (5 and 6) and two English teachers teaching those lessons were 

interviewed. Each observation was 50 minutes long, and it took 8-10 minutes to interview the teachers.  

In order to carry out observations, the observer positioned herself at the back of the classroom. The 

observation scheme had been designed by the observer (see Appendix C). Johansson and Svedner 

(2006, p. 49) state that one needs to plan categories for observation scheme oneself which was also 

done for the present study. 

It was planned to interview the teachers in Swedish as they might feel a bit restrained in English. 

However, they showed willingness to proceed in English (Johansson & Svedner 2010, p.22). These 

interviews helped to answer the following questions “How do you integrate the goals of the 

curriculum into your lessons?” and “How do teachers attempt to address the goals of the curriculum 

concerning the use of English into their lessons?” 

3.4. Validity and reliability 

Validity and reliability are vital for a research study. According to Mckay (2006), the validity of a 

qualitative study is usually divided into two components, credibility and transferability. She continues 

to define credibility stating that “A researcher can achieve credibility or internal validity by carefully 

recording and analysing all of the data gathered and presenting it in a fair and unbiased manner” 

(Mckay 2006, p. 13). Furthermore, she states that transferability means that the researcher has 

provided the reader with a complete description of the participants and other information about the 

research (Mckay 2006, p. 13). In this study, validity was ensured in every possible way.  Both the 

interviews have been first recorded and then transcribed. The material has been processed in the way 

to ensure not to lose any important part of the material. Besides that, the observations were done first 

and interviews afterwards to avoid influencing the teachers.  

Mckay (2006) defines the term reliability stating that it means how much the readers can rely upon 

and trust the results reported by the researcher (Mckay 2006, p. 14). For the present study, two 

methods were chosen instead of just relying on one method. The observations have been combined 

with interviews since Johansson and Svedner recommend to combine two or more methods for 

collecting material (2010, p. 38). Another aspect of reliability is to examine whether the interview 

questions are well formulated and cover all aspects of the research questions (Johansson & Svedner 

2010, p. 97). Before carrying out the interviews, it was ensured that the questions were carefully 

planned and were related to the research questions. In addition, to increase reliability more than one 

teacher were observed and interviewed.  
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3.5. Ethical considerations 

The observations involved the teachers and that is why they were contacted before the observations 

and were informed about the purpose of the observations. A letter of information was also sent to the 

legal guardians of the children indirectly involved in these observations. Before each interview, the 

informants’ were asked for permission to record it. Moreover, they were assured that all the material 

collected through these observations would only be used for this degree project, and no unauthorised 

access would be possible to it. In addition, it was made clear to them that no name or identification of 

the school would be disclosed in this study. All of this was done in order to follow the rules of The 

Swedish Research Council (Vetenskapsrådet) which emphasizes the respect to all the participants of a 

research. The respect includes participants’ permission, prior information about the research, and 

anonymous identities (Johansson & Svedner 2010, p. 22).   

3.6. Methods of analysis 

The data for this thesis was collected through observations and interviews. First, the interviews were 

transcribed and then were processed to find common themes and categories. According to Dalen, it is 

important that the researcher her/himself transcribes because it is a good chance for her/him to learn 

more about the collected data (Dalen 2011, p. 65). Dalen maintains that the researcher should go 

through all the collected data after transcription in order to categorize it. Categories can be useful to 

make the collected data more understandable (Dalen 2011, p. 74). The categories were then compared 

to the concepts described in the theoretical background. The teachers were given fictitious names 

while describing the collected material to make it more convenient for the readers. 

4. Results 

4.1. Description of material 

Two English teachers have been observed and interviewed for this study. These two teachers have 

been given fictitious names Frida and Anita. Frida is very experienced and has worked more than 

twenty years as a teacher. By contrast Anita has only worked a couple of years in this profession. 

4.2. Data analysis  

The purpose with both interviews and observations was to analyse which language the teachers use 

during English lessons. Some common themes have been identified in the two observations and 

interviews and those themes are presented here. 

 

4.2.1.   

The proportion of Swedish and English during English 
lessons  
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In order to answer the first research question “What is the balance between Swedish and English 

during an English lesson in Years 5 and 6?” both data collection methods have been employed. Anita 

did start her lesson in English however, after a few minutes she switched to Swedish. Swedish was 

then the dominating language in the classroom for long while. She gave some comments in English, 

but a large part of communication was in Swedish. Thereafter, no English was spoken by the teacher 

until the end of the lesson. Table 1 presents how Anita switched between the languages:  

Table 1: Activities in Anita’s classroom and the switch of language 

 

Activity  Language  

Greetings  English 

Introduction of the first activity English 

Feedback  Swedish  

Answer to the questions  Swedish  

Other activities  Swedish  

End of lesson  Swedish  

 

Frida started her lesson with a warm-up exercise in English. She wrote the topic which the students 

were supposed to talk about on the whiteboard. She wrote it in English. Since it was a long topic, some 

of the students did not understand it and she then translated it in to Swedish. Soon after the warm-up 

exercise she switched language to Swedish. Swedish dominated the classroom after that. When the 

students asked questions about the task which they were working with, she answered in Swedish, 

sometimes adding words in English. The following table shows how they switched languages: 

Table 2: Activities in Frida’s classroom and the switch of language 

 

Activity  Language  

Greetings  English  

Warm-up exercise  English  

Instructions about warm-up English  

Answers to the questions  Swedish (a number of 

words in English) 

Feedback  Swedish  

Other activities  Swedish  

End of lesson  Swedish  

 

To answer the same research question, two interviews were also carried out. The following interview 

question was asked to obtain an answer for the research question “Which language do you use during 
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English lessons?” Anita said that she mainly speaks English; however, she also admitted that her use 

of English “depends on the nature of the activity”. She added that she gives instructions in Swedish 

because “it’s important that the pupils should understand the task” (see Appendix D). Frida also 

answered that her use of the language depends on the situation.  

 

4.2.2.  

Teachers’ justification of their choice of language 

In order to answer the second research question “How do teachers justify their choice of language 

(either English or Swedish) during English lessons in Years 5 and 6?” the following interview 

question was asked “What affects your choice of language?” Frida stated that she wants her students to 

practise listening and that is why she speaks English; however, she also added that “sometimes I 

translate things said in English to Swedish only for the weak students” (see Appendix D). She meant 

she used Swedish so that her students could understand her.  

Anita referred to the nature of the activity. She stated that the nature of activity determines the use of 

the language. Frida stated that she prefers to use Swedish while giving instructions because “recent 

research has made it clear that the students should not spend all their energy to listening and 

understanding a second language” (see Appendix D).   

While answering the interview question “What affects your choice of language?” Anita also stated that 

she uses English because it is good for the students and “this gives them confidence, as they listen 

their teacher speaking English, they also feel free to speak English” (see Appendix D). 

This second research question was only supposed to be answered with help of the interview question 

as observations were not a reliable source. To answer this question by interpreting what one has seen 

during the observations, one might need to make assumptions. The following table presents a 

summary of the findings of the second research question: 

Table 3. Summary of the finding  

Anita Frida  

Instructions in SW for understanding Use of English to practice listening 

English good for students Translation in SW to facilitate weak students 

Teacher’s English makes students feel free to 

speak English 

 

 

4.2.3.  

Teachers’ efforts to address the goals of the curriculum 

In order to answer the third and last research question “How do teachers attempt to address the goals 

of the curriculum concerning the use of English into their lessons?” both methods of the data 

collection were employed.  During the observations, it was noticed that the teachers tried to address 

several goals of the curriculum, but the goal of communication did not get any attention.   

Frida started her lesson speaking English, so her students got the opportunity to speak English freely. 

She fully addressed the following goals of the curriculum:  
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 Oral and written instructions and descriptions. (Skolverket 2011, p. 33). 

 Different types of conversations, dialogues and interviews. 

She started the lesson with a warm-up exercise and wrote the instructions on the whiteboard; she also 

gave an oral description of the instructions. She explained to the students how one can start a 

conversation by greeting with “Hi” and questions often begin with “why”, “what” and “where”. By 

doing this she fulfilled the following goal of the curriculum. 

  How different expressions are used to initiate and complete different types of 

communications and conversations. (Skolverket 2011, pp. 33-34). 

Soon after this activity she switched to Swedish. Swedish then dominated the classroom. While 

answering the questions asked by her students, she used a couple of English words along with 

Swedish. 

After the observation, she was interviewed as well. While answering to the following interview 

question “How do you integrate the goals of the curriculum into your lessons?” she said that she does 

it with the help of concrete exercises “[…] such as warm up exercise at the beginning of each lesson. 

Then there is another exercise “free talk” (see Appendix D). Frida stated that she uses different 

activities to encourage her students to speak English. One of those activities is the warm-up at the 

beginning of the lessons. In this activity, the students choose their topics and elaborate on that topic in 

English. 

Anita greeted the students in English, and also introduced the first activity in English. Soon after the 

first activity, she switched language. She was also asked the same interview question as Frida and she 

referred to the Local Pedagogical Plan (LPP) stating that she writes everything in LPPs and discusses 

the LPPs with her students. In addition, she said that LPPs are available on the school’s website and 

students as well as their parents can log in and check LPPs at any moment.  

  

5. Discussion  

5.1. Research questions 

The aim of this study was to describe and analyse the use of English language during English lessons. 

Three research questions were formulated for this reason. The answers to these three research 

questions will be presented below. The conclusions of the thesis are based on a very limited set of 

data, and no general conclusions based on these findings therefore be drawn: i.e. it is not necessarily 

that all the teachers in Sweden use English in the same way as these teachers did. All the conclusions 

drawn here refer only to the teachers observed during this study. 

The first research question was supposed to investigate the balance of Swedish and English language 

during two English lessons in Years 5 and 6. During observations it was found that Swedish was the 

dominating language during these two English lessons.  One teacher started her lesson with warm-up 

exercises to get their students to speak English; however, they switched languages soon after that. 

These observations made it clear that the teachers made effort to achieve some of the goals of the 

curriculum; however, the goal of the communication was completely ignored. In the Year 6, one of the 

teachers made her students engaged by asking them to copy some material from their English text 

books to their English notebooks. This activity reflects the behaviouristic approach to teaching which 

has been described in the background section. This showed that the students spent most of their time in 
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imitating and copying certain language patterns of the English language which is an important 

component of the behaviouristic approach (Brewster et al., 2010, p.17). The syllabus of the English 

subject, contrary to the behaviouristic approach, emphasises communicative teaching which implies 

that instead of sitting and copying certain patterns of the target language, the communication in the 

target language should take place. 

Through teaching, pupils should be given the opportunity to develop all-round communicative 

skills. These skills involve understanding spoken and written English, being able to formulate 

one’s thinking and interact with others in the spoken and written language, and the ability to 

adapt use of language to different situations, purposes and recipients. (Skolverket 2011, p. 32) 

To develop “all-round commutative skills” the process of giving instructions should be considered as 

part of language learning. Both of the teachers involved in the study, believe that the instructions 

should be given in the L1 of the students. However, if instructions are given in the TL, the scope of 

interaction in the TL would be increased.   

In Year 5, Anita was trying to teach grammar through a method which has been attributed as explicit 

grammar teaching. This activity again is in agreement with the behavioristic approach because explicit 

grammar teaching is one of the important components of this approach. Borg (1999, p. 2) claims that 

this activity of teaching grammar explicitly can divert the attention of the learners. On the other hand, 

some studies claim that L1 can be used as a resource in an L2 classroom and different functions of the 

L1 and the TL should be recognized (Laurie, 2010, p. 353). 

The second research question looked into the justification of the choice of the language by the English 

teachers during English lessons. Although both of the teachers maintained in the interviews that they 

use a large proportion of English during their English lessons, the observations revealed contrasting 

results: the dominance of Swedish during English lessons was observed. Edstrom explains this practise 

in the following way: 

On a personal level, both my experience as a language learner and my training as a linguist have 

convinced me of the need to maximize L2 use in the language classroom; yet my beliefs are not 

always reflected in my practice […].The inconsistency between what I believe and what I do is 

further complicated by the fact that I do not really know what I do. […] My perception that I do 

not speak much English is likely influenced by my belief that I should not. (Edstrom, 2010, p. 

276)  

Both of the teachers stressed the importance of using their first language when giving instructions 

during an English lesson because of the importance of the instructions to carry out a task. In addition, 

one of them referred to the latest research to justify her use of the L1 for giving instruction. The 

previous research section mentions some of this research such as that carried out by De La Campa and 

Nassaji (2009). They are of the view that the usage of the L1 motivates the students. In addition, they 

state that using the L1 in an L2 classroom is an effective strategy of teaching L2 (De La Campa & 

Nassaji, 2009, p. 14). On the other hand, the syllabus of the English subject encourages availing of 

each and every opportunity to teach English in different contexts. 
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Teaching in English should essentially give pupils the opportunities to develop their ability to: 

understand and interpret the content of spoken English and in different types of texts, express 

themselves and communicate in speech and writing […]. (Skolverket 2011, p. 32) 

Several studies have looked into the causes of the use of students’ L1 while teaching the L2 as 

mentioned in the previous research section. One of the main causes of the L1 use is the moral 

obligation. There might be a situation in the English classroom when the teacher needs to explain 

something very carefully in order not to hurt the feelings of the learners. Thus, he/she prefers to use 

the L1. Another cause is the purposeless use of the L1, and I categorize the use of the L1 during these 

lessons as purposeless (Edstrom, 2006, p. 289). There was not any conflict in the classroom during 

observation which needed to be solved, or there was not any discussion going on which needed to be 

explained carefully in L1. So a purposeless use of the L1 was  obvious. 

 

The third and last research question examined how the teachers address the goals of the curriculum in 

their lessons. This question is of great importance as one report by The Swedish Schools Inspectorate 

brings into light that   

Utmärkande för skickliga lärare är att […] de tydliggör kursplanens mål och de kan tydligt 

förklara och illustrera vad det är eleverna ska lära sig, vilket i sin tur gynnar elevernas eget 

ansvarstagande för sitt lärande
2
. (Skolinspektionen 2011, p. 10) 

Frida stated that she does it with the help of concrete exercises “[…] such as warm up exercise at the 

beginning of each lesson. Then there is another exercise “free talk””. Anita stated that she writes 

everything in the Local Pedagogical Plan (LPP). In addition, she discusses with students the expected 

results and also posts these LPPs on school’s website so that the legal guardians could also read them. 

This is a good strategy, and the report by The Swedish Schools Inspectorate also highlights this: “Att 

eleverna vet vad som förväntas av dem, är viktigt för att de ska kunna ta ansvar för sitt eget lärande
3
” 

(Skolinspektionen 2011, p. 18). 

5.2. Further research  

Although the present research helped to answer some of the questions related to the use of English 

language during English lessons, the time period for carrying out this study was limited and this factor 

restricted the methods for collecting material. Further research needs to be carried out with more 

informants and by combining more research methods. One way of improving the study would be to 

interview students as well. This will provide a clearer picture of the situation.    

5.3. Reflections 

It was an interesting experience to carry out this study. I have been exposed to so many new facts 

related to the English teaching. I got to know the challenges which one is likely to face while teaching 

a second language. I also got a chance to contemplate which of the teaching approaches I admire and 

why I do that.  

                                                      

 
2 Characteristic of skilled teachers is that they clarify the goals of the curriculum and they can clearly 

explain and illustrate what students to learn, which in turn promotes pupils' personal responsibility 

for their learning (my translation). 

3
 That the students know what is expected of them is important for them to take charge of their own 

learning (my translation). 
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The very first difficulty that I faced while working on this thesis was to set a limit for the chosen topic. 

Johansson and Svedner (2010, p. 14) also suggest that the first step to begin a thesis is to carefully 

decide the topic and its contents,  

När man väl valt ett ämne nästa åtgärd att ordentligt avgränsa det. Det innebär att man måste 

precisera vad man vill undersöka. Denna problemavgränsning är viktig för att undersökningen 

skall bli så givande som möjligt och för att den dessutom skall bli möjligt att genomföra under 

den tid som står till förfogande.
4
 (Johansson & Svedner, 2010, p.14) 

Another difficulty I faced during this study was to collect material in a short time. If I have had more 

time to carry out this study, I would have used more methods to collect data. This would have made 

this study even more interesting for me as well as for the readers. 

5.4. Conclusion 

In conclusion, the amount of English used during an English lesson seems to be determined by the 

teaching approach one uses. There are some approaches of language teaching which give enough room 

to practice the L2, while others do not. Several studies have investigated the causes of L1 use in an L2 

classroom. Some English teachers who use the L1 have some reasons in mind, for instance, for giving 

instructions, while others use it unintentionally. The results of this study showed that the teachers 

involved believe that they use English to a large extent in their classrooms; however, the observations 

present a contradiction to their belief.  These teachers state that they prefer to use English; however, 

they use the students’ L1 while giving instructions as was described in the previous research section. 

They claim that their lessons comply with the English syllabus but the observations show that the main 

goal of the syllabus, namely, communication seems to have been largely ignored.  

 

 

                                                           

 

 

 

 

 

 
                                                      

 
4 Once you have chosen a topic next action is to properly define it. This means that you have to specify 

what you want to examine. This problem of definition is important for the study to be as productive as 

possible, and also that it should be possible to implement for the time available. (my translation) 
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Appendix A 

 

Till målsmän till elever i årskurs 5 och 6, HT 2012 

Hej! 

Nuzhat Faraz heter jag och jag studerar på Stockholms universitet. Jag ska bli svenska och engelska 

lärare. XX skolan är min praktiks skola och jag har praktiserat i skolan i två år nu. Den här terminen 

skriver jag ett självständigt arbete på engelska språket och för att samla material till arbetet behöver 

jag observera några engelska lektioner. XX är min handledare och jag ska följa hennes verksamhet. 

Jag ska vara på plats under v.40-41. Allt material som ska användas i mitt arbete ska vara anonymt och 

ingen namn på elever, skolan, eller läraren ska avslöjas.  

Tack i förväg för ert samarbete! 

Hälsningar, 

Nuzhat Faraz. 
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Appendix B 
 

Interview questions 
 

1 Which language do you use during English lessons? 

2 What affects your choice of language? 

3 How do you look at the use of English language during English lessons? 

4 How do you integrate the goals of the curriculum into your lessons? 
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Appendix C 
Observation scheme 

 
 

Observation’s scheme:  

Observer: Nuzhat Faraz                                Years: 5 & 6  

Date: 

 

Teacher  Notes  

Greetings  

 

 

Introducing day’s lesson 

 

 

Instructions 

 

 

Feedback about homework 

 

 

One-to-one interaction 

 

 

Answering routine questions or about the lesson 

 

 

Explanations 

 

 

End of lesson 
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Appendix D 
 

Interviews:  

 

Frida: 

 

1. Which language do you use during English lessons? 

 Well it depends but mostly I use English.   

2. What affects your choice of language? 

Well I want the students to practice to listen and understand English. Sometimes I translate things        

said in English to Swedish only for the weak students.  

3. How do you look at the use of English language during English lessons? 

It should be used frequently however; I prefer to give instructions in Swedish because recent research 

has made it clear that the students should not spend all their energy to listening and understanding a 

second language.  

4. How do you integrate the goals of the curriculum into your lessons? 

I do it with the help of concrete exercises such as warm up exercise at the beginning of each lesson. 

Then there is another exercise “free talk”.  

 

Anita:  

 

1. Which language do you use during English lessons? 

Mainly English but it depends on the nature of the activity. I prefer to give instructions in Swedish. It’s 

important that the pupils should understand the task that what they are going to do. 

2. What affects your choice of language? 

As I have said earlier it’s the nature of the activity.  

3. How do you look at the use of English language during English lessons? 

I think it is very important to use English; it is good for the pupils, this gives them confidence, as they 

listen their teacher speaking English, they also feel free to speak English 

4. How do you integrate the goals of the curriculum into your lessons? 

With the help of LPPs, LPPs are connected to the curriculum.  With I also discuss with them the goals 

of the curriculum. The LPPs are available online and pupils as well as their parents can check it 

whenever they want. 
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