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EXPLORING GLOBAL IDENTITY IN EMERGING ADULTS 

 

Shahram Mansoory 

 

 

Recent literature has suggested that global identity and world 

citizenship are relevant capacities in an increasingly globalizing 

world. However, these concepts remain understudied. The current 

study aimed to explore qualities of these concepts with emerging 

adults and to examine their views of humanity and how these 

influence their decision-making. Interviews with 20 participants 

between the ages of 19-25 and a thematic analysis resulted in the 

identification of a number of themes. Global identity and citizenship, 

universally intrinsic, implicate global belongingness and stand as 

opposites to adversarial constructs. Humans, linked as one species 

sharing common skills, were recognized as essentially interdependent. 

Participants also depicted a sense of global responsibility and role 

unawareness in relation to humanity. The findings may serve as a 

springboard for a future scale development to measure these concepts. 

 

 

Globalization, both as a process and an outcome of past developments, has been defined 

as the broadening and the accelerating influence of universal interconnectedness (Held, 

2010). The interactions and bonds created within a globalizing world have been 

described as increasingly occurring across the planet as if a single place free from 

borders and distances (Scholte, 1996). Recent works propose globalization to shape the 

societies in which adolescents grow up and live in (Larson, 2002), and that its primary 

psychological influence has to do with identity (Arnett, 2002; Scholte, 2005). One such 

potential identity development might be global identity, the human capacity to explore 

and commit to a universally inclusive identity, involving a sense of interdependence and 

oneness with humanity (Karlberg, 2008). The present study focuses on the investigation 

of global identity, a largely understudied concept in the identity field. 

 

Globalization: Challenges and opportunities for identity 

Paradoxically, globalization may be viewed as having brought both global opportunities 

as well as challenges, forcing humanity to some extent to become one single entity 

(Giddens, 1991). Increasingly individuals are being endowed with the opportunity to 

communicate, interact, and exchange information, knowledge, trade and finances with 

people around the planet. In general social relations on various levels of the world have 

become less bound to a particular territory. Dower (2003) therefore argued that there is 

an increased consciousness worldwide among individuals, where conceptions of the 

world as a global village with associations of global citizenship have become a 

psychological possibility (Dower, 2003). In similar lines Shaw (2000) proposed that a 

shared awareness of a global society has emerged on a world scale (p.13). There are for 

example a number of international initiatives which illustrate these points: The 

establishment of the United Nations, the Declaration of Human Rights, the World 

Health Organization, the International Court of Justice, arrangements of the World 

Summit on Sustainable Development among others. 
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With regards to the challenges of our time, Carnegie (2002) proposed that individuals 

across continents increasingly undergo a dilemma that affects their very identities. 

Carnegie argued that the nation-state - embodying political communities world-wide 

and as the superior context for social identity in the past two centuries - has gradually 

become unable to guarantee the well-being of its citizens, is restricted to adapt to a 

world in transition and is incapable to manage the global issues beyond its boundaries. 

More specifically, populations within nation-states and the resources they control have 

increasingly become less confined to national borders. The movement of people, both 

legally and illegally, across frontiers as well as the increasingly transnational nature of 

production, finance and communications represents a number of such examples. 

Therefore previously homogenous political communities are increasingly experiencing a 

change which poses a challenge to sustain their national identities (Bartelson, 2009; 

Bauman, 1998; Urry, 2000).  

 

Concurrently, Carnegie (2002) argued, citizens find themselves further entangled in 

processes of global proportions of which they have little control over that in turn affect 

their local context. For example environmental distortions in one part of the globe can 

have major impact on other regions even though quite distant in space and time, such as 

climate change, or the aftermath of nuclear plant disasters or toxic wastes. Another 

illustration is the complex and interconnected network of finances around the world in 

which the instability of one economy can have repercussions on other economies, as in 

the financial crises of the 2000s (International Monetary Fund, 2009). 

 

In addition, matters of peace, security, and justice are considered among those 

challenges that can go beyond national borders (Held, 1999; Nagel, 2005). Thus, many 

of the problems that modern societies are confronted with today are sometimes not 

confined to a particular community or nation characterized by boundaries. Instead these 

issues are shared problems and collective threats that require common solutions and 

perhaps even global institutions with the mandate to address and sustain these matters. 

Yet, the world lacks a form of authority or a system of global governance, which in turn 

can enforce effective solutions to these challenges (Dietz, Ostrom, & Stern, 2003; Held, 

2010).  

 

Then perhaps there might be an opportunity, or even a necessity, for individuals to build 

further capacity in order to respond to the requirements of contemporary time, whether 

individually or collectively. Nevertheless, Bartelson (2009) pointed out that the 

partitioning of humanity into separate groups remains a critical obstacle to the 

conceptualization of a global society to which all humans can associate themselves 

with. From this standpoint there are many different identities in the world today - 

national, ethnic, cultural, ideological, religious, political, and other denominations - that 

by their very definition can be adversarial in nature. In order to advance scientific 

research in this area, an important step would be to redefine our current conceptions of 

identity. Bartelson proposed that: 

 

We need a theory of identity that makes it possible to regard the universal and the 

particular as mutually implicating rather than as fundamentally opposed - a theory 

of identity that also makes it possible to regard human beings and the 
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communities that they inhabit as embedded in a more comprehensive human 

community than that commonly exemplified by the nation (Bartelson, 2009, p. 9). 

 

Identity therefore becomes a central aspect of this capacity-building process in which 

both local and global elements need be harmonized as well as cover a larger context that 

contains all humans. These two points need to be stressed as they entail that such an 

identity construct would have to be all-inclusive, incorporating the diversity of current 

social distinctions as well as placed in a framework that encompasses the entire world. 

Such a construct might be global identity, the perception of being mutually linked with 

humanity (Karlberg, 2008). 

 

Conceptualizing the world as the framework or the context where a global identity is 

developed as well as operated could be correlated with a range of literature within 

developmental science, such as developmental systems theory (Lerner, 2002) and the 

bioecological model (Bronfenbrenner, 1979). These models emphasize interdependence, 

process and person-context relations, and the fusion of a multilayered ecology in which 

human beings grow and interact. Ideas of a multifaceted and interconnected 

environment is analogous to that of Russian dolls, which at first sight appears to be one 

doll however when opened is enclosed with a smaller doll which in turn contains 

another even smaller doll and so on (Bronfenbrenner, 2005). Taken together these 

references would suggest that the globe as an arena for human development cannot be 

ignored and that global identity might therefore be an important aspect of such a process 

in need of further exploration. 

 

Global identity: Expanding human potential 

Recent empirical literature invites further inquiry on the matter of global identity. In a 

study of altruism, Monroe (1996) intended to understand the phenomenon in relation to 

currently dominating social and political theories which assume that normal human 

behavior consists of the pursuit of individual self-interest. Altruism, defined as actions 

aimed to profit others even at the risk of jeopardizing the well-being of the actor, 

appeared to challenge that view. Monroe conducted case study interviews accompanied 

by surveys with 25 persons characterized as altruistic, including Germans who had 

protected Jews in Germany during the Nazi era, entrepreneurs and philanthropists who 

had donated a large portion of their assets, and people who had put their lives at risk to 

save the lives of strangers in emergencies. In all of the cases, Monroe found that the 

altruists’ behavior had one common factor, namely a sense of global identity. She 

observed that altruists “have a particular perspective in which all mankind is connected 

through a common humanity, in which each individual is linked to all others… Altruists 

share a view of the world in which all people are one” (p. 198). Monroe concluded that 

it was their all-inclusive world-view which influenced and motivated their altruistic 

behavior. While it is not sufficient to validate global identity as a construct, Monroe’s 

study highlighted the possibility of such a human potential. 

 

When examining closer the relations between globalization and identity, Scholte (2005) 

argued that identity constructions have become more multi-dimensional, fluid and 

uncertain. Identities that previously have been strictly confined to territories and borders 

have tended to become more plural and hybrid in character. Non-territorial identities 

pertaining to age, faith, gender as well as the least bounded form pertaining to humanity 
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have emerged. Along similar lines, Arnett (2002) proposed that globalization influences 

identity, in particular among adolescents who unlike children are mature and 

independent enough to explore outside the family context and unlike adults are not yet 

committed to a definite way of life, and therefore more receptive to new information. 

Arnett suggested that this might lead to a number of consequences, for example a 

bicultural identity, including elements from the person’s local culture and the awareness 

of a “global culture”; or a fusion of the two into a hybrid identity. Both developments 

may allow a global identity to flourish. Perhaps then adolescents might be most inclined 

to such influences, although not exclusively.  

 

These influences might also be highly applicable to individuals between 18-25 years 

conceived to be at a developmental period distinct from adolescence and adulthood, 

referred to by Arnett (2000) as emerging adulthood. Emerging adults are assumed to 

represent a period in life where relatively few commitments have been made, when their 

futures for the most part remain undecided, enabling an openness to different life 

courses and therefore making this demographic group highly susceptible to identity 

exploration (Arnett, 2000). In order to adequately discuss these latest notions of a global 

identity it would be appropriate to also briefly review identity theory within the field of 

psychology. 

 

Erikson on the relevance of global identity 

Erikson (1950) portrayed identity development as a dynamic process between the self 

and society, where the psychosocial phase of identity versus identity confusion is most 

apparent in adolescence. Identity formation involves a move from identifications with 

significant others, such as parents, to the choice of coherent ideals which individuals 

identify themselves with. Identity confusion, on the other hand, symbolizes the failure 

to discover and internalize values as a foundation for sustained identity development 

(Erikson, 1950). Erikson (1959) furthermore pointed out that identity formation was 

partly based on the qualities acquired at earlier psychosocial stages and a process that 

continued throughout a person’s life. Thus, although identity formation represents a key 

feature in adolescence, it is not exclusive to this transitory period of human life (e.g., 

Kroger, Martinussen, & Marcia, 2010; Marcia, 2002). 

 

Furthermore, Erikson (1959) identified three identity dimensions: Ego, personal and 

social identity. Ego identity represents an awareness of permanence and consistency of 

the self, at the psychological level, as well as its recognition by people in the social 

context (Erikson, 1968). Personal identity reflects individuals’ goals and ideals to their 

world, distinguishing them from others. Occupational choice and ideological 

commitments, for example religious or political, are some matters of concern at this 

level. Finally, social identity signifies individuals’ inner solidarity with group ideals and 

the adoption of these into their sense of self. Erikson (1963) advocated, for example, 

that the significant virtue or strength among adolescents was that of fidelity, the need to 

belong and a sense of being part of something special, and when realized would lead to 

disciplined devotion for the advancement and defense of that cause. 

 

In addition to his extensive contributions to the scientific discourse on identity, Erikson 

made several references to the relevance of global identity and the world as a context 

for interaction and development. Erikson (1963) for example accentuated the 
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importance of a universal identity to replace any imaginary distinctions that divide 

humans. He also noted that contemporary youth are required to evaluate what is of 

global relevance in their lives, highlighting the importance of considering humanity as a 

whole in the endeavors made by its young individual members (Erikson, 1967). Erikson 

(1964) furthermore proposed that the developments of our time had made a global 

world-view conceivable. In Insight and Responsibility he wrote:  

 

We live at a time in which… we can think for the first time of a species-wide 

identity, of a truly universal ethics such as has been prepared in the world 

religions, in humanism, and by some philosophers. Ethics, however, cannot be 

fabricated. They can only emerge from an informed and inspired search for a 

more inclusive human identity, which a new technology and a new world image 

makes possible as well as mandatory (Erikson, 1964, p. 242). 

 

The theme echoed in Identity: Youth and Crisis in which Erikson (1968) proposed that 

“an all-inclusive human identity must be part of the anticipation of a universal 

technology. It is this anticipation, also, which will unite some of the majority and of the 

minority of our youths in one universe” (p.42). He furthermore placed emphasis on the 

dynamics of such a development being dependent on those capacities which individuals 

acquire throughout the various stages of life and their reciprocity with the structure of 

social life. The empowerment of youth by society as a potential resource, as well as the 

contributions made by the youth to society, signaling loyalty, commitment and 

confidence (Erikson, 1963), illustrate one example. 

 

Ethnic identity and related social constructs 

Although Erikson left behind a significant legacy to identity theory much of his work 

and contributions relied on ideas and clinical observations. Nevertheless, as Erikson’s 

definition of identity was comprehensive, while leaving an empirical gap, it opened the 

arena for further conceptual work and a great range of studies aimed to elicit the 

precision and detail that Erikson’s theory lacked (Kroger & Marcia, 2011; Schwartz, 

2001). 

 

A topic that has gained more attention lately is Phinney’s (1990) ethnic identity 

construct, the extent to which individuals have explored the personal significance of 

their ethnic group and how much they value to belong to that group (Umaña-Taylor, 

2011). Ethnic and national identities are social identities and are therefore relevant to 

global identity. Empirical studies indicate an association between ethnic identity and 

healthy psychosocial functioning, including a positive relationship with self-esteem 

(Bracey, Bámaca-Gómez, & Umaña-Taylor, 2004) and a negative correlation with 

maladaptive behavior such as drug use (Marsiglia, Kulis, & Hecht, 2001). 

 

The process of an ethnic identity construction is suggested to be distinct from other 

identity constructs such as personal identity, reflected by choices of occupation or 

ideology (Phinney & Ong, 2007). Ethnic identity involves individuals’ development of 

a sense of self as members of a group based on ethnicity, either determined at birth or 

on the labeling made by those in their social context, as well as their perception 

associated with such a group membership. Conceptualizations of ethnic identity have 

varied from simple self-categorizations to more complex frameworks including 



 

7 
 

individuals’ sense of interdependence, behavioral involvement as well as specific 

attitudes and attachments to their ethnic heritage (Ashmore, Deaux, & McLaughlin-

Volpe, 2004). In recent years, a broader framework for understanding ethnic identity 

has however been acknowledged by scholars (Phinney & Ong, 2007; Umaña-Taylor, 

2011). 

 

There has also been a debate on whether ethnic and national identities are compatible or 

not. More recent research has clarified this theme. A large international survey across 

13 countries evaluating ethnic and national identity with over 5000 immigrant youth, 

representing 26 different cultural groups, found through a cluster analysis four distinct 

acculturation profiles (Berry, Phinney, Sam, & Vedder, 2006). About a third of the 

sample, the largest group, was classified as the integration profile where both ethnic and 

national identities were strongly present in the acculturation process. The second largest 

group, about a quarter of the youth, was affiliated to the ethnic profile with a preference 

to their ethnicity and restricted engagement in their national society. Less than a fifth of 

the youth represented a third category, the national profile characterized by a strong 

orientation towards their national identity, whereas a weak tendency to their ethnic 

heritage. Finally, nearly a quarter of the youth belonged to the diffused profile where 

both identities were relatively absent. Furthermore a structural equation model 

illustrated that youth within the integration profile was associated with the best 

adaptation outcome, demonstrating the compatibility of ethnic and national identity and 

that a strong ethnic identity does not necessarily imply a weak national identity and vice 

versa. Berry and collaborators (2006) therefore underscored the importance of imbuing 

in immigrant youth both a sense of belonging to their ethnic heritage, while establishing 

a close relationship with the national society they reside within. 

 

Although the progress of neo-Eriksonian identity theory has been significant (Schwartz, 

2001), Erikson’s references to the global context and the possibility of a global identity 

remain largely understudied. Nonetheless other disciplines within the field of 

psychology have also acknowledged the importance of identity to the development and 

well-being of individuals and society. Theories within developmental psychology such 

as positive youth development (Leffert et al., 1998; Lerner, 2009) have identified a 

number of internal strengths, qualities and virtues as well as ecological assets that are 

necessary elements of a developmental trajectory signifying thriving (Lerner, 2004), and 

adaptive developmental regulations (Brandstädter, 2006), or in other words a healthy 

balance and a mutual exchange between individual growth and promotion of society. 

Several authors have recognized identity as a key component to such a course, including 

references to a coherent sense of self (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 

2004) civic identity (Lerner, Dowling, & Anderson, 2003), moral identity (Damon, 

2004), as well as positive identity as an important internal asset of the developmental 

asset framework (Benson, Scales, Hamilton, & Sesma, 2006). 

 

The challenge with these more recent identity constructs is that they have been 

presented in relation to national, cultural or community-based contexts. For example 

Lerner et al. (2003) related the thriving of young Americans by placing value on and 

committing to support social systems that pertain to the American context. Yet in light 

of Eriksonian theory, developmental systems models and the bioecological paradigm, 

the global context cannot be separated from the lower ordered ecologies such as nations, 
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regions, neighborhoods, families, and so forth. Thus, processes such as thriving and 

adaptive developmental regulations, characterized by mutualism and a prosperous 

interaction between individual and society, should also arguably be seen from a global 

context. From this perspective, global identity - a sense of oneness with humanity – 

might therefore be an important aspect of human development in need of further 

exploration (Karlberg, 2008). The emergence of a number of references and related 

concepts might also imply this point. 

 

Concepts linked with global identity 

Scholte (2005) acknowledged that although globalization has not eradicated the idea of 

nationality, which has previously played a large role and control on matters of identity, 

it has nonetheless led to a rethinking of conceptions of citizenship and political 

aspiration. Hence discourses on cosmopolitanism (Held, 2010), global citizenship 

(Dower, 2003), and world community (Bartelson, 2009) have seen an upsurge in more 

recent years although these can be traced back to ideas and philosophies during the 

Enlightenment and even further back to ancient Greco-Roman philosophy (Nussbaum, 

1997). In relation to the term citizenship as a psychological phenomenon in its broadest 

sense, Sherrod, Falanagan, and Youniss (2002) pointed out that a collective or a civic 

identity - involving an affiliation, a commitment, and a sense of responsibility to groups 

larger than the individual - serve as a precursor to the conception of self as a citizen or a 

member of a group, most commonly a nation. On the other hand the term world 

citizenship, similarly to the concept of global identity, implies that an individual’s 

loyalty is placed primarily on all human beings, whether near or far recognizing their 

life value and seeing a link of common abilities and issues. Thus national, local and 

other group affiliations become secondary (Nussbaum, 1997).  

 

In addition to the concept of world citizenship, there are a number of other constructs 

that relate to global identity. For example, concepts such as intercultural personhood 

(Kim, 2008) and interethnic identity (Kim, 2006) refer to a world-view and a way of 

being that transcends the boundaries of particularistic identities by embracing seemingly 

opposing ethnic or cultural elements into an individual’s own identity. Kim (2008) 

suggested that these terms stand as a counterpoint and as an extension to existing 

particularistic conceptions of ethnic and cultural identities. Such an identity instead 

serves as a constructive approach to being both a local and a global member of an 

increasingly integrating society because it incorporates, rather than separates, and is 

uninhibited by parochialism and provincial group interests. These individuals would 

consider themselves to be a part of a larger whole that embraces other groups. The 

process that drives such an identity development has been termed universalization, 

through which individuals become more capable to see what humans have in common 

and how a diversity of cultures and ethnicities complement each other rather than being 

inherently divisive (Kim, 2008). 

 

Yet another related concept is world-mindedness (Sampson & Smith, 1957), which 

refers to a vantage point which incorporates the entire human race transcending 

restrictions to only one or a few national groups or ethnicities as would be the case of 

national-mindedness or ethnocentrism. Sampson and Smith (1957) distinguished world-

mindedness from international-mindedness, which relates to knowledge about and/or 
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interest in international relations, in their development and validation of the 

Worldmindedness Scale. 

 

Global identity imagined 

The above-cited constructs are additional reasons to suggest the relevancy of global 

identity at the present time. It is, however, imperative to clarify that such constructs do 

not demand a homogenization of the world’s rich cultures; rather like the altruists in 

Monroe’s study it calls for a wider loyalty and involves a sense of unity with the already 

existing diversity of social and cultural expressions. Thus, a universally inclusive 

identity does not exclude the possibility of multiple and over-lapping identities clustered 

together, whether they are of ethnicity, culture, nationality, religious belief or any other 

denomination. Nor do these identities in turn need to prevent a sense of oneness with 

humanity. As Karlberg (2008) put it: “A global ‘we’ can accommodate multiple 

secondary distinctions between ‘us’ and ‘them’ when those distinctions are not 

understood in a hostile or adversarial manner’ (p. 315). The illustrated harmony 

between ethnic and national identity among the integration profiled immigrant youth in 

Berry and associates’ study (2006) might serve as a current, albeit limited, example of 

this point. 

 

With this in mind, if global identity were to be placed on a conceptual continuum, then 

it would be located at an opposite end from identity elements of particularistic and 

antagonistic nature (cf. Kim, 2008), as outlined in Figure 1. The latter could be 

illustrated in contrast to Schwartz, Dunkel, and Waterman’s (2009) description of 

dichotomous “us-versus-them” thinking or internalization of in-group identifications 

accompanied by the derogation and demonization of out-group members. Concepts such 

as xenophobia, prejudice, racism and the like may perhaps represent such types of 

orientations. In contrast, global identity involves a universally inclusive world-view. A 

parallel can be made to the conceptualization of world-mindedness by Sampson and 

Smith (1957) which was placed at an opposite end from national-mindedness. As such, 

the concept of global identity as a capacity could be conceived as part of a process, as 

many other developmental qualities, placed on a continuum rather than a dichotomous 

conceptualization as it would run counter to the idea of global identity itself and more 

recent thought in developmental science which deemphasizes conceptual splits (Lerner, 

2002). 

 
“Us/Them” 
Exclusive 
Parochial 
Closed 

Adversarial 

“We” 
All-Inclusive 

Universal 
Open 

Reciprocal

  

Figure 1. A conceptual continuum of global and particularistic identity elements. 

 

If global identity exists then a natural question arises: How can it be observed or 

measured? As illustrated in Monroe’s research, global identity was associated with 

action. Then, if individuals have developed a sense of global identity, it may be that 

they would act as responsible global citizens. An operational definition could be, as 

suggested by Karlberg (2008), the extent to which the decision-making process is 

guided by the principle of oneness, considering the interests and welfare of humanity as 
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a whole over individual and/or group interests. Such a notion is more or less akin to the 

ideas elaborated by Erikson (1963) with regards to social identity and the virtue of 

fidelity, when individuals see themselves as part of a society or a cause coupled with an 

aspiration for its defense and propagation. The details of this operational definition, like 

the concept itself, undoubtedly need further investigation. 

 

The potential development of capacities such as global identity and citizenship does not 

come without challenge. Even though humanity has passed a step further in its social 

evolution, globalization has not affected all equally (Scholte, 2005). Moreover, there are 

still many identity constructs that are divisive as exemplified by the above-cited 

literature (e.g., Schwartz et al. 2009). Furthermore, although the influences of 

globalization has challenged and to some extent may have re-invented how individuals 

view themselves in relation to their nationality or ethnicity, it has not completely 

obliterated these ubiquitous constructs (Bartelson, 2009). There are also suggestions 

that some psychological consequences of globalization might be identity confusion 

among youth or even that national, ethnic or religious identities become stronger and 

more distinct from a “global culture” (Arnett, 2002). 

 

There are of course skeptics who reject the very idea of global identity and a 

cosmopolitan perspective based on the notion that a collective identity necessitates 

difference or an external other, argued to be nonexistent. For example, Brown (2001) 

claimed that differences and borders are requirements for identity and because a global 

identity would entail no boundaries or an opposing other it is unimaginable. However, 

in response Abizadeh (2005) implied the two propositions, that identity presupposes 

difference and an external counterpoint, to be different and independent of each other. 

Firstly, he argued that although identity development at the level of the individual 

requires an external other, it is not a requirement for developing a collective identity as 

it involves social interaction with individuals who also identify themselves with the 

group. Therefore, the argument that global identity cannot exist based because there is 

no external other in relation to humanity fails to differentiate between an “other” 

relative to the collectivity to which an individual belongs (e.g., humanity) and other 

individuals members of the collectivity to which they belong (e.g., parents, peers, etc.). 

Secondly, Abizadeh suggested that although a collective identity can be constructed in 

contrast to and even in opposition with an already existing external other, it might also 

be developed based on difference from values and identities that are abstract. For 

example a wide range of adversarial identities from humanity’s history may serve as the 

difference to which a global identity can develop against, or a reference point to which 

individuals’ intend to distinguish themselves from (Abizadeh, 2005). 

 

Although there has been an upsurge of literature on global identity and citizenship 

recently, the majority of these have predominately been theoretical and therefore a gap 

remains for empirical analyses to fill. One of the very few references where these 

concepts were analyzed was the study of Der-Karabetian and Balian (1992) in which a 

“global-human identity”, measured by seven items in a questionnaire, was compared 

with in-group and out-group identities among ethnic Turkish-Armenians. They found an 

inverse relationship between global identity and Armenian identity, among older 

participants and those who had attended Armenian schools, whereas a positive 

correlation was observed between global identity and Turkish identity among the 
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younger generation and those who had attended Turkish schools. The authors discussed 

the results in relation to social and historical factors. As valuable as such a study might 

be in itself, it is however far from the end of exploring a relatively untested concept. 

 

Purpose of the study 

Against this backdrop the current qualitative study aimed to explore the conceptual 

qualities of global identity and world citizenship according to emerging adults as well as 

to examine what view these young adults have on humanity as a whole and how it in 

turn affects their identity associated choices and behaviors. More specifically, the 

research questions of the present study were:  

 

Research question 1: How does a sample of emerging adults describe the meaning of 

concepts like global identity and world citizenship?   

 

Research question 2: How does a sample of emerging adults perceive and experience 

themselves in relation to humanity, and what does this view in turn mean for their 

identity relevant decision-making and actions?  

 

 

Method 

 

Participants 

A total of 20 participants took part in the study, of which 14 were females and six 

males. The average age was 21.6 years and the age range spanned from 19 to 25. The 

participants represented a wide range of ethnic backgrounds including Swedish (n=8), 

Finnish (n=1), Greek (n=2), Russian (n=2), Turkish (n=1), Iranian (n=1), and Iraqi 

(n=1). Four participants reported to be of mixed ethnicity, such as Swedish-Chilean, 

Swedish-Chinese, Swedish-Jewish, and Swedish-Polish. All of the participants reported 

being students, of which a majority specified studying psychology (n=16). One 

participant reported to study medicine whereas the remaining three never specified their 

field. Furthermore, half of the participants reported to have an average monthly income 

in SEK ranging from 5,000-10,000; whereas six reported 1,000-5,000; two reported 

10,000-15,000 and another two 15,000-20,000. With regards to their mother's 

educational level, most participants (n=14) reported that they had undertaken university 

studies. Five reported that their mother’s had a high-school education, whereas one 

reported another form of post-gymnasium education. 

 

One student was recruited from a local youth association whereas the remaining 

participants were recruited from two major universities in Stockholm, Sweden, either 

through announcements on notice boards or through a snowballing technique in which 

one interviewee passed on information to a second group of contacts who in turn 

contacted a third group. Thirteen students participated in the study as part of receiving 

course credit via their institution. All participants were fluent Swedish-speakers, except 

one who preferred the interview to be conducted in English. 
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Material 

  Demographic survey. A one-page survey was utilized to collect information that 

concerned participants’ age, gender, ethnic background, occupation, average monthly 

income and mother's education-level. 

 

 Interview protocol. An interview protocol with 14 items had specifically been 

designed for this study. Seven items were related to the first research question, namely 

exploring the qualities of global identity and world citizenship. Another six items were, 

on the other hand, targeting the second research query, to investigate the view of 

emerging adults on humanity as a whole and what this view in turn meant for their 

identity related decision-making and actions. The remaining item consisted of an open-

ended closing question (“Is there anything else you would like to say about what we 

have talked about so far?”) to bring closure and finalize feedback. The items that 

evaluated the two research questions are presented below. 

 

Research Question 1: How does a sample of emerging adults describe the meaning of 

concepts like global identity and world citizenship?   

 

The items that assessed the characteristics of global identity and world citizenship 

respectively were: “The term identity has been defined as a consciousness about who 

one is as a person as well as a sense of belongingness with other people. What does the 

concept global identity mean to you?”; and, “The term citizenship has been described as 

affiliation, commitment, and responsibility to a group of people. What does the concept 

world citizenship mean to you?”. Two questions evaluated the point of view on who 

might be capable of possessing such attributes and how these might be cultivated, 

namely: “Who has the capacity for global identity and world citizenship?”; and, How do 

you think such a capacity is developed?”. Another two questions intended in turn to 

examine how such persons might act and reason in their decision-making, that is: “How 

would he/she reason and based on what grounds would the person make decisions?”; 

and, “How would a person who is endowed with global identity and world citizenship 

act?”. The final item, “What does these terms mean to you in relation to xenophobia, 

prejudice, racism?”, aimed to probe the conceptual relationship of such assumedly 

adversarial constructs with global identity and world citizenship. 

 

Research Question 2: How does a sample of emerging adults perceive and experience 

themselves in relation to humanity and what does this view in turn mean for their 

identity relevant decision-making and actions?  

 

Four items aimed to assess the view of the interviewees on humanity, more specifically: 

“The term humanity includes all humans. What do we humans share in common? What 

links us together?”; “What pulls humans apart or stands in our way?”; “In what way are 

we dependent on each other?”; and, “In what way are we independent from each 

other?”. Another two items targeted to examine what this view in turn meant for 

participants’ decision-making and actions, namely: “What does your view about this 

mean in your own life, in your decision-making and for your actions?”; “What role do 

you consider yourself to have in relation to humanity?”. 
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Procedure 

Originally, five interview questions had been defined for the interview protocol. A pilot 

test with one participant was conducted in order to evaluate how these questions would 

work in an interview setting, the extent which they were understandable and whether 

these would yield data. After the pilot test, it was noted based on a common evaluation 

and independent observations made by the author that some of the terms in the 

questions (e.g., humanity, identity, and citizenship) were too abstract and a guiding 

definition prior to those questions would be useful. Thus, some of the questions were 

rephrased to include a theoretically grounded definition of the abstract concepts, yet 

stated in ways that were understandable to people in general. For example: “The term 

citizenship has been described as affiliation, commitment, and responsibility to a group 

of people…” (cf. Sherrod et al., 2002, p. 265). 

 

Furthermore, because the original questions were few and general in their formulation a 

fairly little amount of data was retrieved. Therefore a number of additional and more 

specific questions were added in order to decrease ambiguity and encourage more 

information. For example, in order to add further depth to the exploration of global 

identity and world citizenship one question was added in which these constructs were 

compared with other assumedly antagonistic constructs, i.e. xenophobia, prejudice, and 

racism. An open-ended closing question was also included, as recommended by Patton 

(2002), to ensure that the participants was given the chance to conclude their input and 

communicate anything important that might have been missed. Thus the re-worked and 

expanded version of the interview protocol resulted in a total of 14 questions. It was 

finally tested and evaluated together with a second participant and was considered 

adequate to use throughout the study. 

 

Prior to data collection, the participants were provided verbal information based on a 

standardized instruction sheet. Participants were firstly introduced to the purpose of the 

study, more specifically “to investigate the view of individuals on humanity as a whole 

and its meaning in their lives as well as the exploration of certain theoretical concepts”. 

Then, the participants were briefed about the method of the study and the steps 

involved: First, they would be instructed to provide demographic information on a 

survey. Thereafter, they would be interviewed on a number of specific questions, which 

would take approximately 30 minutes, and that the entire interview would be recorded 

for the purpose of transcription and data analysis. Subsequently, the participants were 

informed about their rights and the ethical principles that would be adhered to. Finally, 

they were instructed that there were no right or wrong answers to the questions that 

would be posed throughout the interview and that they were encouraged to answer 

according to their understanding as sincerely and honestly as possible. Although social 

desirability among participants in interview settings cannot be completely controlled, 

these instructions represented one preventive measure to reduce such a risk. 

 

Verbal informed consent was given by all participants after they had been informed that 

participation would be voluntary, that consent was necessary to audio record the 

interview for transcription purposes, that their anonymity and integrity would be 

ensured and that the data would be used only for the research purposes of this study and 

treated with strict confidentiality, for example by not making references to their names 

or to label the data in any way that could be traced to them. The participants were also 
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informed that they had the right to choose not to answer any question or to terminate 

participation at any time. 

 

After the introduction, which would take approximately five minutes, the interview was 

initiated and the interview protocol was strictly adhered to according to sequence and 

formulation. Items assessing the second research question were first addressed and 

thereafter those that evaluated the first research question. After each session the 

participants were given the opportunity to ask questions that might have arisen 

throughout the interview process. No deceptive methods or debriefing measures were 

used in this study. 

 

Data analysis 

The data analysis technique utilized in this inquiry was the inductive thematic analysis 

technique (Langemar, 2008). In this method, the data guides the results, rather than a 

focus on interpretation of intentions and meanings. Thematic analysis is a process for 

encoding, categorizing and organizing the qualitative information and content obtained 

through interviews into themes. A theme is a pattern found in the information that at the 

minimum describes and organizes possible observations or at the maximum evaluates 

aspects of the phenomenon under investigation (Boyatzis, 1998). 

 

Hayes (2000) and Langemar (2008) have described a number of steps involved in the 

analytical process of identifying themes from qualitative data and these steps were 

followed accordingly: First, the recorded material was transcribed to text and then the 

entire text was read in order achieve a good overview and allow a holistic understanding 

of the data. Second, the transcribed text was reviewed and sentences or key words 

relevant to the research questions were marked. Third, quotes or key words were sorted 

together according to preliminary themes. Fourth, a second review was conducted in 

which one theme was reviewed at a time throughout the entire subset of the texts and 

anything that belonged to that theme was picked out. At this step, the themes could be 

adjusted or further developed. A subset of the material based on data obtained from six 

participants was transcribed by the author however the analysis of this data subset 

included a second rater, a psychology student who independently conducted the same 

analytical process. This is a form of so-called rater triangulation to ensure that the 

results are based on the data and to reduce biases with using only one rater (Langemar, 

2008). The fifth step involved finalizing the name and definition of each theme. Here 

the two raters shared their results, compared the similarities and differences and 

consulted until a consensus was reached on a finalized structure of themes, descriptions 

and definitions. This would then serve as the framework to which the remaining data set 

would be organized by the author independently. Lastly in the sixth and final step the 

data was summarized as themes and one or more illustrative quotations were included. 

 

 

Results 

 

In the first round of analysis of the sample data based on six interviews a total of 49 

unique themes were identified by the two raters. Out of these 49 themes, 27 matched or 

in other words there was a 55% agreement rate. After conducting a common analysis on 

these initial results, a consensus was reached on 38 unique themes. Among these themes 
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22 were related to global identity and citizenship and 16 to views on humanity, which 

functioned as the framework for organizing the remaining set of data into themes as 

well as identifying representative citations. The main study results are presented below 

according to the first and second research questions and summarized in Tables 1 and 2 

respectively. Relevant citations from the data for each theme have been provided in 

Appendix A. 

 

Research question 1: How are global identity and world citizenship described? 

  Conceptual qualities. Most participants described global identity as a sense of 

belonging to humanity, whereas fewer related to the significance of the individual with 

respect to that entity. Global belongingness was also one of the most important qualities 

of world citizenship, however the main characteristic was defined as global 

responsibility. A little weight was also laid on sustainability and a ratification and 

respect for universal human rights. 

 

 How are these developed? The capacity for developing global identity and world 

citizenship was largely designated as latent and common to all humans; however its 

formation would mainly occur through education, and to a lesser extent through a 

process of socialization, for example including the influence of parents, schools and 

other social institutions. Less significance was given to economic means, as a facilitator 

of interaction, communication and creating bonds among people worldwide; and a 

certain degree of self-actualization, characterized by self-confidence and sympathy, was 

raised in relation to the construction of global identity and world citizenship. 

 

 Associated attitudes and behaviors. Individuals conceived to reflect global 

identity and citizenship were mainly described as endorsing values such as justice and 

equality. Fewer accounts included a strong desire to promote the welfare of humanity as 

well as an attitude characterized by solidarity and empathy. The least common 

descriptions of such persons included a constructive, positive mindset and that their 

other identities and group associations (e.g., nation, class, culture, and religion) would 

become secondary to and moderated by their global identity and sense of world 

citizenship. The behavior of such individuals was primarily depicted as constructive 

contributions to the world, for example by engaging in foreign aid work. Such 

individuals were also, although to a lesser extent, described to be flexible and adaptive 

to their social context and occupied with raising awareness about global issues (e.g., 

human rights, the environment). One account also suggested that working against 

divisive forces such as war and racism would be relevant conduct among such persons. 

 

 Relation to adversarial constructs. When participants compared global identity 

and world citizenship with assumedly adversarial constructs such as racism, prejudice, 

and xenophobia, two different images were depicted. A majority of participants placed 

these constructs at opposite ends of a conceptual identity continuum. Another minor 

perspective was that this only applied to racism and xenophobia, whereas prejudice was 

an exception as it is related to ignorance and because no individuals can claim to be all-

knowing prejudice will be ever-present, irrespective of their identities. 
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Table 1. Themes related to global identity and citizenship. 

Topic Themes Frequency 

    

Global identity  

defined 

1. Global belongingness  

(I am part of the world) 

8 

2. Significance in relation  

to humanity (Me and the world) 

2 

World citizenship  

interpreted 

3. Global responsibility 7 

4. Global belongingness 

(Interconnectedness) 

6 

5. Sustainability 2 

6. Universal rights and obligations 

(interacting) 

2 

Those with capacity  

for global identity  

and citizenship 

7. Latent universal capacity 11 

How this capacity  

is developed 

8. Education 8 

9. Socialization 6 

10. Economic means 3 

11. Self-actualized persons 3 

Mindset of those  

with global identity  

and citizenship 

12. Justice and equality 5 

13. Promoting the welfare of 

humanity 

3 

14. Solidarity and empathy 2 

15. A constructive mindset 1 

16. Moderation of other identities 1 

Conduct of those  

with global identity  

and citizenship 

17. Contributing constructively 5 

18. Raising awareness about global 

issues 

2 

19. Adaptive and flexible 2 

20. Working against divisive forces 1 

Conceptual relationship  

with racism, prejudice,  

and xenophobia 

 

21. Opposites 12 

22. Prejudice an exception 3 
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Table 2. Themes related to view on humanity and identity related decision-making. 

Topic Themes Frequency in data 

What humans  

have in common 

1. One species 11 

2. Common skills 10 

3. Culture 4 

4. Spirituality 2 

What divides  

humanity 

5. Cultural bias 11 

6. Egoism 5 

How humans  

are interdependent 

7. Macro level:  

Sharing resources  

and knowledge 

15 

8. Micro level: Social and  

emotional exchange 

5 

How humans  

are independent 

9. Independence only in thought 16 

10. The intrinsic will to self-realize 3 

11. Human rights and value 1 

 

How view on  

humanity influences 

decision-making 

 

12. 

 

Considering the collective 

 

8 

13. A challenging strive for 

selflessness 

2 

14. Religious guidance 1 

Role in relation  

to humanity 

15. Sense of responsibility 5 

16. Uncertainty about role 5 

 

 

Research question 2: What are the perceptions and experiences in relation to 

humanity? 

 View on humanity. Descriptions of humanity resulted in eleven themes. Two 

major themes were that humans are part of the same species and share a number of 

common skills, for example language, senses, and feelings. Other minor themes were 

culture, in terms of cultural identity; and to a less degree spirituality, for example the 

ability to feel connected to and understand other humans. Furthermore, the participants 

suggested there to be two factors that divide humans: Cultural bias, when individuals 

favor their own group, as the most common reason; and then egoism, when individuals 

put themselves ahead of others. There were also themes that portrayed humans to be 

interdependent on two levels. Most participants emphasized interdependence at the 

macro or global level, in which humans need to share knowledge and resources in order 

to advance as a civilization. A few participants highlighted interdependence at the micro 

level where individuals require social and emotional interaction in order to develop into 

healthy and functional beings. Moreover, when the independence of humans was 

reviewed contrasting themes appeared. Nearly all participants described independence 

as only being real in thought because all humans are fundamentally interdependent. 
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Only a few pointed out that humans have an intrinsic will to self-realize, the ability to 

extract and develop their inner potential, and the existence of human rights and values 

as independent from other humans. 

 

 Identity relevant decision-making and actions. Three different reference points 

were described by a number of participants as to how their view of humanity motivates 

emerging adults and their identity relevant decision-making and actions. The main 

theme that emerged was the consideration of the collective group as what is best for the 

groups in the end is best for the individual as well. Smaller themes included the 

aspiration to be selfless, for example as a generous person, while acknowledging the 

challenge to live up to such a principle; and the value put on religious guidance, for 

example in the belief in God and the significance of prayer and reflection in 

understanding what might be the best decisions. Finally, when the young adults were 

asked what their role might be in relation to humanity two themes were addressed 

equally: On the one hand a sense of responsibility to contribute to the advancement of 

humanity as well as on the other hand an uncertainty to what their role might be. 

 

 

Discussion 

 

The aims of the current study were to explore the conceptual qualities of global identity 

and world citizenship according to emerging adults and to examine what view these 

emerging adults have on humanity as a whole and how it in turn affects their identity 

associated decision-making and actions. The themes that were extracted from the 

qualitative data shed further light on notions that have not received much empirical 

attention. 

 

Global identity and world citizenship explored 

Global identity was mainly defined a sense of belonging to the entire human race. 

Identical to global identity, global belongingness was an important aspect of world 

citizenship, illustrating a possibly close relationship between the concepts. The world 

citizenship construct was also generally conceptualized as a sense of global 

responsibility, exemplifying the capacity to transcend interests limited to the self, a 

group or a nation, and instead to be concerned of issues that encompass the entire world. 

These results are in line with the definitions of these constructs in current literature 

(e.g., Karlberg, 2008; Nussbaum, 1997). 

 

What also became apparent from the data was that the capacity for developing global 

identity and citizenship was universal, inherent in all humans and hence not limited to a 

select few. However, what would enable such a trajectory according to the analysis gave 

a more nuanced picture. Such capabilities would predominately mature not only through 

education and information, but also through a process of socialization involving 

families, schools and other community-based institutions. This has also been 

acknowledged by scholars such as Karlberg (2008), who suggested that the notion of 

global citizenship be introduced to standard education as a potent force to capacity-

building and social transformation. A potential link with Erikson’s (1963) theory that 

deserves further exploration would be to investigate how youth can be empowered by 

society to view themselves as potential resources and contributors for humanity, as 
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agents of global transformation, and as such display qualities such as commitment and 

fidelity in terms of person-context relations that characterize thriving (cf. Lerner, 2004).  

 

The study also highlighted that the attitude of individuals conceived to reflect global 

identity and citizenship were mainly characterized by ideals such as justice and equality, 

signaling what aspirations a sense of oneness with humanity might involve (cf. 

Karlberg, 2008). Solidarity and empathy were less emphasized in the data, however 

these may be linked with a number of related capacities which Nussbaum (1997) 

suggested to be essential for cultivating humanity, among them narrative imagination or 

in other words the ability to think and feel from another person’s point of view. 

 

When surveying the conduct of global citizens the present study suggested that 

contributing to constructive causes, for example through foreign aid, was identified as 

most common. This might illustrate some of the activities which reflect the degree to 

which a person’s decision-making is guided by the principle of oneness and the desire 

to promote the welfare of humanity or in other words the operationalization of global 

identity (cf. Karlberg, 2008). 

 

When comparing global identity and citizenship with other concepts conceived to be 

incompatible, such as racism, prejudice and xenophobia, the analysis principally 

illustrated these constructs to be opposites on a conceptual continuum. This seems to 

imply that certain contentious identity constructs, or put simply “us-and-them” type of 

thinking, are counterpoints to notions of global identity and citizenship. Furthermore, 

this might also suggest that there assumedly needs to be a certain degree of awareness 

involved within global citizenship about what unites and divides human beings. Here 

Kim’s (2006, 2008) conceptualization of interethnic identity and an intercultural 

personhood, similar to the description of global identity, refers to a state of mind that 

transcends the boundaries of parochialism. Moreover, both Nussbaum (1997) and 

Karlberg (2008) respectively highlight the importance of critical examination, the 

ability of humans to re-evaluate themselves as well as any of their inherited cultural 

traditions, norms, values and the like. 

 

Although a minor finding, the concept of prejudice was interestingly presented as being 

associated with knowledge, or more correctly the lack thereof, and because a claim to 

absolute knowledge would be denied, prejudice would remain ubiquitous even among 

those capable of world citizenship and global identity. Perhaps, a more detailed scope 

and focused study could be conducted on this topic along with other constructs and 

values that might either be positively or negatively related (cf. Schwartz et al., 2009), in 

order to receive a better and broader understanding of the conceptual correlations. 

 

View on humanity and identity related decision-making and actions 

With regards to how emerging adults perceive humanity and how that in turn affects 

their decision-making, the thematic data did highlight a number of elements that can be 

related with global identity and citizenship, and be an inaugurating source for item 

development for a quantitative survey of these constructs. For example, the most 

common and connecting factors among human beings were identified as their belonging 

to one and the same species as well as sharing a number of skills. Such recognition is 

part of the theoretical definition of world citizenship (cf. Nussbaum, 1997). Similarly 
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Bartelson (2009) pointed out that visions of world community are potentially present by 

virtue of the presence of human beings and the unique capacities that they share, as 

these are fundamental to community-building.  

 

Additionally, it was recognized that the division of people include elements of 

opposition and conflict primarily at the social level, whether it be a group or a culture, 

but also to some extent at the individual level (cf. Schwartz et al., 2009). The accounts 

furthermore depicted that humans are interdependent predominantly at the global level, 

with the exchange of knowledge and resources. Similar ideas have been discussed in 

literature on globalization and cosmopolitanism (e.g., Carnegie, 2002; Held, 2010). 

 

The analysis of how such a world-view motivates decision-making demonstrated one 

main reference point, namely the consideration for the collective in terms of what might 

be best for the group. Finally, the review of what role the emerging adults might have in 

relation to humanity depicted both a sense of global responsibility to contribute as well 

as an unawareness of what that role might be. These finding may illustrate the variety of 

psychological influences of a globalizing world, including on the one hand placing 

significance to humanity and the global context as part of an all-inclusive identity (cf. 

Scholte, 2005), and on the other hand the possibility of identity confusion (cf. Arnett, 

2002). 

 

Study limitations 

While the thematic analysis revealed some qualitative insights on global identity along 

with the perception and experience in relation to humanity among a sample of emerging 

adults, there are also a number of limitations that need to be addressed. First of all, a 

structured interview protocol was utilized in the present study, designed as a result from 

evaluations in a pilot study involving only two participants. Some benefits with 

structured interviews might be that it more or less provides the same interview 

conditions for all participants as well as assist the comparative analysis between 

materials from each interview. On the other hand, it might also limit the flow of 

conversations and the exploration of abstract concepts as it does not consider that each 

interviewee and interview setting is unique, for example that the scope and focus of 

each account varies and may need tailored follow-up questions. Perhaps future studies 

would benefit from utilizing initially a non-structured interview process and progress to 

more semi-structured interview questions with more participants as part of a pilot study, 

aiming to finally achieve a more structured interview protocol. 

 

Furthermore, although the meaning and definition of global identity and world 

citizenship were sought for in separate questions, both of the terms were joined in the 

remaining questions, making it difficult to distinguish further conceptual differences 

and even relationships between the two in relation to matters of attitude, behavior, 

capacity-building and so on. The same also applies to when comparing these with other 

concepts such as racism, prejudice and xenophobia. Future empirical work could survey 

these constructs separately in order to gain a clearer understanding of the conceptual 

relationships. Moreover, the concepts racism, prejudice and xenophobia were included 

in the interview protocol based on the assumption that they would represent 

particularistic and adversarial orientations in relation to global identity. A more 
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theoretically grounded investigation of these concepts would be necessary in order to 

further examine the relationship between the constructs. 

 

In addition, only a subset of the data was analyzed by two raters to serve as a framework 

for the remainder of the data, analyzed by the author alone. In order to secure a more 

complete rater triangulation both raters should also independently participate in the 

analysis process for the whole data set. This would as a result increase the reliability of 

the results, reduce one-rater biases and most probably provide a better inter-rater 

agreement rate. Another option would be to share the initial results with the participants, 

to receive their consent and allow feedback on the categorized data as a way to 

strengthen the triangulation process. Both of these alternatives could be employed in 

future studies to complement each other. 

 

Finally, although the emerging adults that participated in this study represented a variety 

of ethnic backgrounds based in Sweden, they cannot represent or speak for all emerging 

adults. For example, the sample in the current study consisted predominantly of a 

specific demographic group, namely young psychology students of which the majority 

was females. Therefore any generalizations beyond this sample on how emerging adults 

think or feel about the concepts addressed in this study are limited and even unjustified. 

Future studies could evaluate how other age groups, for example adults and elders view 

global identity in comparison to emerging adults. Undoubtedly more qualitative 

research is needed with even more diverse participants across cultures and nations in 

order to generate a wider understanding of global identity.  

 

Concluding remarks 

The study of global identity and citizenship, although in its infancy, appears to meet 

Bartelson’s (2009) call for a theory of identity that enables individuals to see “the 

universal and the particular as mutually implicating rather than as fundamentally 

opposed” and to regard humans and their communities as “embedded in a more 

comprehensive human community” (p. 9). These capacities appear to be more relevant 

than ever at this period when humanity has reached incomparable social and 

environmental interdependence on a global scale. These may also be a starting point to 

cope with a number of global issues - such as ecological sustainability,  peace and 

security to name a few - which may be hindered by particularistic and adversarial 

identity constructs based on nationality, ideology or religious sectarianism. Further 

study is of course needed to gain a deeper insight in these constructs in order to be able 

to measure them, for example through the development and validation of a scale. If 

global identity and citizenship is recognized as a possibility, verified and well-studied it 

might shed some new light on human nature and potential. 
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Appendix A: A Summary of Illustrative Data Citations per Theme 

 

 

Table 3. Themes and quotes related with global identity and citizenship. 

Topic Themes Citation 

   

Global identity 

defined 

Global 

belongingness  

(I am part of the 

world) 

“Global identity means that one kind of feels as 

being part of humanity, that one does not feel 

excluded I would say. I have not thought of it 

too much, but that is my automatic response. 

That would be global identity, one kind of feels 

being part of the whole.” 

 

 Significance  

in relation to 

humanity (Me 

and the world) 

“I would say who I am in our whole world kind 

of from the global perspective or how to put it 

who I am in the entire world and then I 

immediately become quite small and 

insignificant one can surely think. But if one 

would view my identity kind of from a global 

perspective, one instantly becomes quite 

small… I have been away and travelled some 

and experienced things and one realizes really 

how small one is and how many other people 

that are also existing who also have thoughts 

and opinions and think in completely different 

ways and it is like ’what makes that I am 

right?’.” 

 

World 

citizenship 

interpreted 

Global 

responsibility 

“It captures a little bit this thing that we are one 

big group of humans and then that we are born 

in different countries and have different 

origins, well that does not matter so much 

really. Instead we are all world citizens and 

have a responsibility for each other, not only 

for those who are in our group or our country, 

no all other humans are my concern too.” 
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Table 3 (cont.). Themes and quotes related with global identity and citizenship. 

Topic Themes Citation 

 

World 

citizenship 

interpreted 

 

Global 

belongingness 

(Interconnected- 

ness) 

 

“One is a part of the world I think or it is more 

open now than it was lots of years ago, that one 

is part of the world, that one is not fixed on 

Sweden or wherever, because citizenship is 

difficult to know. When one is an immigrant 

then I think that one ends up in a bit of here-

and-there and I am too a world citizen.” 

 Sustainability “Well it is that one has responsibility to take 

care of the world in itself and not only one’s 

own country, to think beyond what is best for 

Sweden and instead perhaps think more about 

what is best for the world. Perhaps the TV 

devices are not cleared from Sweden when they 

are scrapped, but they end up on a scrap pile in 

some country in Africa instead and that is not 

such a good global citizenship I would say, that 

one just in this way throws it away somewhere 

else, rather one perhaps helps out with finding 

a more long-term solution by perhaps not 

simply throwing away this TV set until it 

absolutely is not working at all and then one 

perhaps is a good global citizen I would say…” 

 

 

 

 

 

Universal rights 

and obligations 

(interacting) 

“It is more or less that global citizenship is that 

one is a citizen of the world that one has certain 

rights or that like one sees the rights that all 

humans should have and then one also has 

obligations I think… one also has rights of 

course not to be tortured, to be treated with 

respect but one has also the obligation to treat 

others with respect so there is an interaction 

there or whatever one wants to call it.” 

Those with 

capacity for 

global identity 

and citizenship 

Latent universal 

capacity 

“Well actually all humans really should have 

capacity for a global identity, but then I think 

the less prejudice one has and also the more 

interaction one has had with other humans, 

something that indicates to often reduce 

prejudices and a kind of group bias, and the 

more one is with other humans from other 

countries, the more global identity one gets I 

think.” 
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Table 3 (cont.). Themes and quotes related with global identity and citizenship. 

Topic Themes Citation 

How this 

capacity is 

developed 

Education “I can imagine that we have a very information-

rich society so we understand these concepts and 

can reflect about what they mean whereas 

societies on the countryside, which might not 

even touch on such terms or know what they 

mean, might have more challenges to view from 

such perspectives such as world citizenship.” 

 Socialization “It develops over the years through socialization 

such as what one learns of course in school, 

institutional norms, but also other people’s norms 

like the parents play a very important role about 

what they think about global identity versus 

national identity or what one thinks about other 

people, if one would call them immigrants or 

'black heads'.” 

 Economic means “… I do not know but if it is so that it demands 

economic conditions, then it is developed in 

relation with that people receive the economic 

means that is required to be able to travel 

somewhere or to learn a language or to receive 

insight and knowledge from a different culture 

and make one to feel a part of something larger.” 

 Self-actualized 

persons 

“Well it must be very socially developed 

individuals and individuals who have very good 

self-confidence and possibly have achieved a lot 

in life already. However one must obviously be, 

well yes calm and loving is a great advantage if 

one is to become a world citizen.” 

Mindset of those 

with global 

identity and 

citizenship 

Justice and 

equality 

“…that one stands up against the prevailing 

injustices for if I am a citizen like all else in a 

country, which means that I have the same 

freedoms and rights, that I have the same position 

towards the law, I have the same opportunity to 

influence decisions even though it is very distant, 

that is to have all these resources which allow me 

to be able to create a dignified life and all do not 

have that today in the world, then world 

citizenship should mean that one takes a stand for 

it, for equality and justice.” 
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Table 3 (cont.). Themes and quotes related with global identity and citizenship. 

Topic Themes Citation 

Mindset of those 

with global 

identity and 

citizenship 

Promoting the 

welfare of 

humanity 

“...one reasons like what is best for all, but what 

is best for all might not be the best for an 

individual person so it becomes very, what is it 

called totalitarian? No, what is it called, 

utilitarian perspective and this utilitarianism for 

humanity is a question on its own but the human 

should probably assume what she thinks is best 

for the entire humankind, but that she has exactly 

that perspective for all of humankind.” 

 Solidarity and 

empathy 

“It would be like solidarity and empathy. If you 

see a child in Africa who does not have food you 

should not think that 'well it is to do with his 

parent and he deserves to be there'  and like 'they 

have put themselves in that position' and 'it is 

their fault' or how to put it. It has become more of 

a defense mechanism that one does not see that 

one has a responsibility to try to contribute to 

change the situation and that is what one should 

try, to be loyal to other humans and not only 

think about oneself. That I believe is a basal or a 

fundamental value for people who do have a 

global identity.” 

 A constructive 

mindset 

“…well wise decisions and wise reasoning, 

whatever wise means. But it is a whole science to 

be able to think positively for I believe such a 

person is good at it. No but a person who can 

think positively and has good self-confidence and 

does not see surrounding things to be of own 

fault.” 

 
Moderation of 

other identities 

“For as I see it perhaps in the scope of the term 

world citizenship one does not have the same 

type of or perhaps no focus on things like class 

association or cultural and religious belonging. I 

don’t know but one views more likely that 

irrespective of what one has for background and 

identity that one still is included in some way the 

same group, the same unit, the same beautiful 

place and then perhaps those other identities 

subside.” 
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Table 3 (cont.). Themes and quotes related with global identity and citizenship. 

Topic Themes Citation 

Conduct of 

those with 

global identity 

and citizenship 

Contributing 

constructively 

 

 

 

 

 

Raising awareness 

about global 

issues 

 

 

 

 

 

 

Adaptive and 

flexible 

“Well it is a bit of this to view all humans in the 

same way, to work for equal conditions and if 

one resides in a country where one can educate 

oneself and make a difference on a larger scale 

then via some foreign aid or some aid agency I 

think one would work against, rather than 

promoting consumption or whatever it may be 

and instead work for more equal conditions and 

better conditions for those that do not have that as 

a living standard or whatever it might be.” 

“I’d imagine that one would travel around the 

world and talk about matters that are important to 

them, that is to try to inform about matters that 

are important for the global world or that are 

important for the world and not for every 

individual country and then one has a political 

agenda that that is the world we should be care 

about and not my country or my party or my 

company, but that one somewhere has, and this 

becomes in my world anyhow, quite an 

ecological environmental thinking, but also 

perhaps human rights or these fairness 

perspectives, equality perspectives, that one 

would raise these because they are there.” 

“It would be a person that can remain at an even 

temper, can be calm in all situations, not dwell 

upon things, to be able to think freely even under 

pressure, not to have any fears, able to speak 

freely to crowds, able to influence although it 

must be positive influence, able to see oneself 

from the other side and be self-critical. Now I’m 

describing a person that is very nice, but no one 

is sufficient, no one has the ultimate answers but 

one should also be able to be a bit self-critical 

and have a desire to develop and to be flexible 

and change one’s attitude according to the 

situation, to adapt oneself without losing one’s 

self.” 
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Table 3 (cont.). Themes and quotes related with global identity and citizenship. 

Topic Themes Citation 

Conduct of 

those with 

global identity 

and citizenship 

Working against 

divisive forces 

“Well I think he would act against war and 

against racism and against this great exploitation 

of countries that exists in Africa, that existed in 

South American countries and that he would try 

to generally be against this type of imperialistic 

politics I’d like to say.” 

 Adaptive and 

flexible 

“It would be a person that can remain at an even 

temper, can be calm in all situations, not dwell 

upon things, to be able to think freely even under 

pressure, not to have any fears, able to speak 

freely to crowds, able to influence although it 

must be positive influence, able to see oneself 

from the other side and be self-critical. Now I’m 

describing a person that is very nice, but no one 

is sufficient, no one has the ultimate answers but 

one should also be able to be a bit self-critical 

and have a desire to develop and to be flexible 

and change one’s attitude according to the 

situation, to adapt oneself without losing one’s 

self.” 

 

Conceptual 

relationship  

with racism, 

prejudice, 

xenophobia 

Opposites 

 

 

Prejudice an 

exception 

“Well it is a converse relationship in that the 

more racism one has the less global identity and 

the more like prejudice and such the less global 

identity and world citizenship.” 

 

“Prejudice is to consider something that one does 

not know of or that one does not know about or 

that one judges beforehand and to not have 

prejudice would mean kind of that one has 

absolute knowledge or the like, which one cannot 

achieve so prejudice will probably always exist. 

Prejudice is also among those who today are 

perhaps in the forefront for you know all these 

nice ideals and who consider themselves to 

follow them, but one cannot escape from not 

knowing and then you know it is replaced by 

what one has heard or believes.” 
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Table 4. Identified themes related with humanity and decision-making. 

Topic Themes Citation 

 

What humans 

have in common 

 

One species 

 

“I understand that we have a common origin and 

only that links us together and well we are on the 

same level, in comparison with the animals, in 

that we have the same intelligence level and a 

language so that we can with it make ourselves 

understood.” 

 Common skills “….what links us together is that one essentially 

is a human and when I say essentially a human 

then I believe that regardless of that I am from 

here and there is a human on the other side of the 

world, then there are certain feelings and senses 

or ideas that are universal…” 

 

 Culture “It is the language that unites us, cultural identity 

unites us, but it does not really root all humans as 

one.” 

 

 

 

 

 

What divides 

humanity 

Spirituality 

 

 

 

 

Cultural bias 

 

 

Egoism 

“I believe strongly in that there are also spiritual 

non-cultural ties between all humans, that one 

can feel for other persons irrespective of which 

culture or what place of background one is from, 

that one can understand anyone really, that one 

has a sixth sense that creates that extra 

connection beyond culture and rules and so on.” 

 

“… prejudice pulls us apart and then alot one-

group bias, that is this thing that one favors one 

group among people and then one does not look 

at the common goals.” 

 

“I believe me-first-thinking pulls us apart. It 

prevents empathy. It can even go ahead of many 

of these lofty ideals or so to speak things like 

justice…” 
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Table 4 (cont.). Identified themes related with humanity and decision-making. 

Topic Themes Citation 

 

How humans are 

interdependent 

 

Macro level: 

Sharing 

resources and 

knowledge 

 

“If one looks at it from a global perspective then I 

can think that perhaps nationalism does not work 

completely because we need the earth’s resources 

as it assists the life we are developing if you look 

at humanity as a whole. For we have different 

resources in different parts of the world and we 

need all of these resources and we also need 

many new perspectives, so different cultures are 

very healthy because one learns to think in 

different ways and it makes one develop I would 

say.” 

 

 Micro level: 

Social and 

emotional 

exchange 

“Humans need each other in a close relationship, 

we need security in our family or in our friends 

and so in the little perspective one really needs 

also to find security to be able to develop and to 

explore the world.” 

How humans are 

independent 

Independence 

only in thought 

“…I think that one wants to believe that one is 

independent, but I don’t believe in it really, that 

one can think in that way as one does not act 

alone if you live in a family then all you do 

affects other people, but I reason one thinks so.” 

 The intrinsic will 

to self-realize 

 

 

 

 

 

 

Human rights  

and value 

 

“Well one is independent from society in the way 

that one can accomplish a lot alone without 

anyone else in one’s surrounding, that one directs 

one’s energy inwards. What to say, I think that 

each person has in oneself everything to be able 

to be happy and healthy and one needs this space 

to be able to extract these qualities oneself.” 

 

“…if I have a value as a human then it means that 

it is independent from others, so if I ascribe to 

myself or all humans these rights, these 

freedoms, this value, then I have it independent 

from who I am and also independent from other 

people, that is not dependent on other humans 

who give me my value. So it is in a way this idea 

that there already is within all, or should exist for 

us all, these human rights or this value.” 
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Table 4 (cont.). Identified themes related with humanity and decision-making. 

Topic Themes Citation 

How view on 

humanity affects 

decision-making 

Considering  

the collective 

“I think I have a pretty collective mindset or I 

sort of don’t often think only about myself when 

I make decisions. I often attend to a whole group 

or see myself belonging to a group and I believe 

that what is best for me is that which is best for 

the group. It is important that one moves 

together, whatever it might be.” 

 A challenging 

strive for 

selflessness 

“Well it is mostly that I try to have a life motto of 

the more one gives, the more one gets in return in 

one way or another. I do not always live 

according to this principle, but I strive for it…” 

 Religious 

guidance 

“Since I believe that there is a God it involves the 

belief in that He has created me and is the One 

Who knows what is best for me in my life and 

has an intention with what I should do and why. 

So the decisions that I take are not completely my 

own, instead I want that He is involved and 

decide. So in my case I turn myself to Him and 

ask or pray that He takes over the steering-wheel 

or to tell that I’m steering in the right direction.” 

Role in relation 

to humanity 

Sense of 

responsibility 

“I think that I am a part of humanity, but then I 

think that I have a responsibility just like 

everybody else, to develop humanity and I view 

humanity as a group and not as me against the 

world or like that.” 

 

 Uncertainty  

about role 

“I don’t think that I have such a big role in 

humanity, or I don’t want to answer it, I don’t 

know really how.” 

 


