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cannot be separated from each other. Phenomenddogy
both a method and a way of thinking (Husserl, 1976
basic principle of phenomenology, formulated by sturf

is ‘back to the things themselves’ and accordiniglys
through human experience that we gain access tihithgs
themselves. The concept of experience was essdntial
Husserl, and it became a key signature for the evipble-
nomenological movement.

Through existence, human beings experience theremnc
world in all its complexity, which is both histoalty and
contextually dependent. Consequently, a person&ence
in time and space provides the prerequisites feretkperi-
ence, which is not to be interpreted as if the hulmady is
present in the world in the same way as exterrnag#) e.g.
stones or chairs. Merleau-Ponty (1962) emphasiseact
that the body lives in time and space. From aWitetd
point of view, it is impossible to separate bodyl aoul,
mind and matter. Rather, these are closely inteawan
the lived world. According to Merleau-Ponty (1962)Y-
man beings live in a world that is shared with ot@man
beings, and furthermore he emphasises the idedyhah-
ture humankind is inter-subjective. Human beings iar
other words not merely observing, but through tbeidies
‘thrown into the world’, to use Heidegger's termiogy
(1996). Luckman (2000) emphasises that it is witthia
inter-subjective collaboration that the structunéshe life-
world are to be found. Based on this way of reasprtihe
action research study was developed.

To understand the world in a rational way is tostrthe
strength of insight, through creating a thoughtfotl con-
versable relation to it. In a longer perspectivie-world-
phenomenology provides a possibility to make theldvo
understandable to oneself and others, which in tien
mands that experience can be made understandadobe (v
Manen, 1997).

MULTI-DIMENSIONAL MUSICAL EX-
PERIENCE

The life-world-phenomenological starting-point inéhces
the nature of musical experience, and the view w$imas
a multidimensional phenomenon. In musical expesenc
through perception, expression, or both, we aregwn-
tertwined with other human beings. As bodily beingstry
to make the world meaningful and possible to hanbtie
interacting in the musical world, human beings eqgree
and learn to handle form, depth, timbre, pitchgdirity,
harmonies, rhythm, and movement, in specific gemares
contexts (Ferm, 2006). As suggested in the intrbooic
there are different powers that influence what coinethe
background, and what comes in the foreground. kame
ple, earlier experiences, openness and awarersees®llaas
cultural structures and “ideas”, determine how thasic
shows itself and to what extent it can be expegdnat
several levels at the same time (Ferm Thorgersain)2 A
specific kind of directedness, based on presendevath
open senses offers music a chance to show itselfi @es-
thetic “object”.
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The aspects of music are not exclusively musicalrtstic,
but connected to living in the world in general eT¢dombi-
nation of the aspects, how they sound, and how #rey
possible to experience, constitutes music as athetes
object (Dufrenne, 1953; Merleau-Ponty, 1962). Human
beings experience music through their senses amue- s
tural, emotional, tensional, existential, bodilydascoustic
level at the same time (Nielsen, 1998). Musicalegigmce
may be seen as every-day, non-obligatory, artsiit per-
sonal ways of being in the world (Ferm Thorgers29Q9;
Langeveld, 1984). Hence, musical experience seeibs &
complicated multi-dimensional phenomenon, exisiimg
changing social world, in which people create megnlt
is a big challenge for music education researchém light
on and offer understanding of all dimensions of icals
experience. If music educational research avoidsetkis-
tential, bodily, emotional or aesthetic aspectsnufsical
experience, it will diminish the opportunities féuture
imaginations of how music education can be orgahise
Nevertheless it is necessary, if we want researdiet“ex-
panding the range of fruitful possibilities for fue actions
and future decisions” (Bowman, 2005). The actisesaech
study is one attempt to contribute to such an wstdeding.

A LIFE-WORLD-PHENOMENOL OGICAL
VIEW OF TEACHING AND LEARNING

Teaching and learning activities are seen in thie lof life-
world-phenomenology in this article. In the 1980sydr-
Drawe (1988) developed her phenomenologdidbktik
where inter-subjective experience was central. [Bugif-
ferent experiences of a specific content createnéer-
subjective understanding of the content. Contehtsarh-
ing thereby always exist in a particular conterttisg, a
particular setting of consciousness and a particagéting
of interaction (Kroksmark, 1989, 2007). In thldaktik
perspective the meeting between the teachers’ kxperi-
ence and the pupils’ lived experience is intergstmmfocus
on. The experience of human beings implies whathavd
they learn. The role of the teacher is to take cdrthose
experiences and create meaning together with tiaests
(Ferm, 2008).

When the teacher for example suggests a song,ubiés p
have different imaginations about how the song khbe

performed. When the music stops it is still sougdimthe

imaginations of the children. In the teaching dtitg ex-

periences and imaginations are challenged and alesd)

both individually and collectively. The task of tteacher is
to be present, share her/his own experiences, date of

and challenge the diverse experiences of the papilslet

them develop towards common goals.

The above statements constitute the base for hewtthdy
was designed.

METHODOLOGY AND DESIGN OF THE
STUDY

According to a phenomenological perspective, thal-ch
lenge is to find methods that are turned and adafie
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wards the phenomenon. Individuals, social groups the
lived relations they have to their environments, World in
which they live and participate, constitute conimets to
the world (Bengtsson, 1998). The purpose is natlgdb
enlighten the things that already exist, but to Ise® con-
nections between what is already in existence @éer
Ponty, 1962). The action research study was dedigna
way that aimed to let the phenomenon show itselasn
many ways as possible. The actions, and reflectibribe
teacher, the reactions of the pupils together fih re-

As an action researcher | had to switch betweenrbies,
the researcher’'s and the facilitator's. The redeats role
demands and offers distance, and the facilitatafe de-
mands and offers nearness, at the same time ashéte
lenge is to comment and ask questions without giany
advice. The turn and the adaptation towards theqhe-
non guided the actions connected to the two rolés
teacher did not participate in the analysing anidirvg part
of the study, but had in mind the improving of besching
towards our common goals (Wennergren & Rdnnerman,

sponse of the researcher were seen as such eneourag2006). It can be stated that the study is an eapdoy, im-

ments.

To be able to find participating teachers | askelleagues
and students if they knew any engaged teacharsusic in
primary school. Three teachers were contacted aedod
them had the interest in and opportunity of pastiting in
the study. A meeting at the teacher’'s school wgarized
where the concept of multi-dimensional experiencas w
presented together with the challenge to take chdifer-
ent cultures and offer new insights into the frames of
ordinary music education. The design of the studgether
with the tasks and options for the teacher werenconi-
cated as well. During the summer the teacher waswen
aged to think about which classes could be relet@i-
clude in the project. The head of the school wae abn-
tacted, to ensure acceptance of the study. A léttehe
parents of the children was constructed, where thaty
information and could give permission for theirldt par-
ticipation. In the beginning of the semester a megeting
with the teacher took place where the participatifagses
were confirmed. The teaching of music in two classme
with 7-year-old children, and one with 12 year-oldldren
was followed for one semester.

To get admission to experiences of the phenomepen f
cused on in the study teaching that encourages multi-
dimensional experience of musithe teacher was encour-
aged to write a logbook, which included actions eaftec-
tions related to the teaching. In other words tteng and
implementation of the teaching, and reflectionsruftuat,
together with new plans for the next lesson werétewr
down. As a facilitator | commented on the logboekween
the lessons, and made confirming and challenging-co
ments and questions. Every third week, on averbges-
ited the lessons and made field notes where | atgzhr
what was happening and how | interpreted what vegs h
pening in the classroom. My comments focused oaethr
themes; the relation to the children’s “own” musiex-
perience and knowledge, the opportunities to erpeg
music as a multi-dimensional phenomenon, and firtaié
children’s ability development in relation to thgpected
learning outcomes as formulated in the nationdiabuis.
The teacher got my notes in good time before the les-
son, and was encouraged to write down and senctfieer
tions upon them. In sum the texts that constitbeerhate-
rial for analysis are field-notes and the teachisbook,
including comments on the field-notes (Ferm, 2I®7).
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proving action research study that values and uesibec-
tion and communication as validation tools (cf. rCai
2008). The teachers’ voice and actions, as wetiuasdia-
logues, are important material in the study andattgmpt
is to let them be seen and heard throughout theltses
which will hopefully make the readers recognisenihe
selves (Odena, 2004).

In action research it is important to be clear akibe re-
search process. The format of this paper does droita
presentation of the action research spiral of thelys
where actions and reflections are connected arideimée
each other. The results have to be summarizedhbuvay
the material is generated allows a transparenteptason
of the process in a more comprehensive text. #lss of
importance that the result leads to some changeaictice.
In the current study there was a continual chaagd,tools
were developed that will be possible to use furthenusic
education. The interest in results that are usefpractice
also guided the study all through (Bradbury & Remso
2007).

RESULTSAND IMPLICATIONS

The results are presented in three themes of aatidnre-
flection, namely, how the teacher 1) meets, takee of
and challenges the musical cultures and experievicte
children, 2) organizes the teaching in a way thiéers
multi-dimensional experience of music, 3) continsigu
relates the teaching and learning to the natioreathected
learning outcomes formulated in the syllabuses. fidld
of contents on an overarching level has consistddaon-
ing of instruments and chord-sheets, individualcfice,
playing and singing together, scanning of the chits
competence, rhythm-classes connecting to notatioth a
movement. | have included citations from field-reotas
well as from the teacher’s and my own written retflens
to illuminate the communicated results.

During the study the teacher became more and nvaaieca
of the pupils’ different experiences of music. $tso de-
veloped strategies for how to scan and take carthesh,
and to let the students share their experiencesigrooe
another. Through mirroring herself in her own angwvanit-
ings, she discovered easy ways to build bridgesdsst the
teaching and the everyday musical life of the mupHor
example she developed ways of asking questionspkhe
fered the pupils chances to choose individuallyedént
songs to play, and encouraged them to bring thveir imu-
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sic and share experiences among one another. ®rg-ev  You have to take your own responsibility, says¢iaeher;

day music of the children was also used as a twoinfoti-
vation and inspiration in their common learning qasses.
From the field-notes:

One boy finds a chord-sheet; Forever Young, he tek$eacher
for help but is directed to his mates. First heegiwp and takes
his “old” song, but then he decides to ask anothey about the
tempo. How many times are you supposed to plagch bar, the

song is so fast? He plays the song for his mate fnés mobile

phone and they agree that two times per bar isptioper way to

play it. The boy puts his earphones on and coninoglay.

It became obvious all through the study that multi-
dimensional experience of music demands open and en

gaged subjects. It demands pupils who are engagiedli-
vidual or shared activities. The teacher becamerewé
and developed strategies for the pupils to gettimtomusic
in different ways. From the teacher’s log:

| think the lesson worked out as planned. The pupére
great and really concentrated. My experience frast |
semester is that the young children liked to plagl ahose
to start with that. | usually have “the song of ttiay” and
chose the song from the Jungle Book; children isf dlge
usually like it. As we played the song, | found thatt |
could use numbers beside the tunes that the childere
to find in the chords, which | think made it eadiar them.
It is very fun to play with younger children becaubey
are so concentrated and motivated, | think. | fieebuld
have talked a little bit more about what chords arerder
to introduce them into explaining what they thilos

are. We could also have talked about tempo and beat

little before playing as an introduction to begingito play.

If she succeeded with that, it was obvious that rthati-
dimensional experience influenced the learning gsees
of the pupils. One example is that the teacheodhiced
systems to make the pupils independent and heneetha
possibility to develop skills and to be involvedthre mu-
sic. She also varied the teaching activities betwedivid-
ual practice and joint performance aiming to offdferent
dimensions of musical experience. Another resulthist
she continuously alternates musical theories amitequts,
practical activities and reflection to offer thepda multi-
dimensional experiences. The use of all sensasigthing
that inspires the teacher in the organization oftéaching.

The syllabuses are always present in the work efidcr
tions of the teacher. She has constructed her ownuia-
tions of what musical efforts look like that show what
extent the pupils have reached the goals for timeisical
learning. The skills and abilities of the pupil® aontinu-
ously scanned and talked about. The teacher's avafsg
that became obvious in the logbook also constaatate to
the syllabuses. Throughout the teaching the teastaur-
ages, inspired by the mirroring of herself, theifsufp for-
mulate and communicate their own goals for theirsimu
activities and learning. From the field notes:
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you have to put your name on the list if you nes@.hvou
are able to learn a couple of chords, even if ihd easy in
the beginning. Think about how you use your timéhian
music-classes.

The results show a description of the phenomenoa in
multi-faceted way and are clearly connected totpacas
they throughout the study are tried and developeé@ach-
ing. The strategies developed by the teacher, hadrn-
sights made throughout the study can be transfetwed
other music educational settings that want to dgvéheir
ability to take care of pupils’ earlier experienadsmusic,
and offer them multi-dimensional experience. Thatst
gies and insights have to be translated and rexdised,
however, to be suitable and possible to use in settings.

I hope that music teachers in primary schools, dking
part of the results of the study, will be motivateduse the
inter-subjective setting that music classes repitesad to
work in multi-dimensional ways, offering differemtusical
actions and experiences in a holistic way withia ftame-
works they have to relate to.
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