
 

  

 

Perception of inclusion  

in preschools  
European teacher’s perspective 

 

A Scoping Literature Review 

 

                                       ROMANA ROGIC   

 

 

 

 

 

One year master thesis in child studies                                           Supervisor: Karin Renblad 
15 credits- Interventions in Childhood                                           Examinator: Mats Grandlund 
                                                                                       
Fall Semester 2019  



 

 

SCHOOL OF EDUCATION  

AND COMMUNICATION (HLK) 

Jönköping University 

Master Thesis 15 credits 

Interventions in Childhood 

Winter Semester 2019 

ABSTRACT 

Author: Romana Rogic 

Main title: Inclusion in preschool settings in Europe from teacher’s perspective 

Subtitle: A literature review 

                                                                                                                Pages: 21 

Background: Inclusion is a term that stands for fully including untypically developed chil-

dren in regular educational setting. It should be implemented in all of the present educa-

tional settings. However, the definition of inclusion and the way of implementing it differs 

from countries and cultures, which makes it a problem for having a united view on it. More-

over, there are different factors that can occur and have an impact of understanding the 

term.  

Aim: The aim of this study is to review the existing literature on the perception of inclu-

siveness and the term ̋ inclusion˝ from preschool teacher’s perspective in preschool settings 

in Europe and the different factors that have effect on the perceiving.  

Method: A literature search on the databases of ERIC and PsycINFO and a hand search 

on the reference lists of the relevant articles was conducted. The articles that are included 

were recent peer reviewed studies published in English, reporting perception of inclusion 

and factors that affect it.  

Results: In the seven studies that have been included, preschool teacher’s have overall 

positive attitude towards inclusion. They reported the inclusion is important to be imple-

mented in preschool settings. However, most of them reported that the implementation of 

the inclusion is needed, they do not feel secure enough and eligible to do it in a correct way. 

Furthermore, group of factors that affect the perception of inclusion and implementation 

of it occurred. The factors that occurred are lack of resources, no complete education and 



 

 

different understanding of what inclusion stand for and what should the implementation 

be alike.  

Conclusion: Considering the importance of inclusion as an ongoing process in preschools, 

education of professional staff for it is a first step in order to implement inclusion. Moreo-

ver, making the strong basis in preschool for inclusion will give the staff the confidence and 

eligible knowledge to provide the inclusive education for every participant of the environ-

ment.  
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1. Introduction 

 

  Inclusion is a term that stands for physical involvement or participation of untypically devel-

oped students together with processes of changing values, attitudes, policies and practices in-

side of school and other settings (Polat, 2011). This term is often misused with term ˝integra-

tion˝, which stands for partial or fully physical participation of untypically developed students. 

However, inclusion can often be interpreted in different ways between countries and cultures, 

which affects the understanding of what inclusion stands for and therefore the implementation  

of it in the practice (Booth et al., 2006; Polat, 2011).  

 

  When it comes to parents’ perspective of inclusion, Hanline and Halvorsen (1989) reported 

that, parents of untypically developed children are in favour of inclusion, they often have doubts 

considering their children’s safety, transportation, peer’s attitudes, quality of educational set-

tings and failure. These doubts often appear as a result of professionals not having a proper 

education how to implement the inclusion in the settings or not having an experience with it.  

However, studies have shown that after a certain amount of time and gaining the experience, 

their confidence rises. Even though they may have a negative or neutral attitude towards inclu-

sion in the beginning of an implementation, they change it due to the raise of their confidence 

and gain of the experience (LeRoy, Simpson, 1996; Avramidis, Bayliss, Burden, 2000) 

 

  Moreover, inclusion should be provided as a support for every child, regardless of their im-

pairment, in order to achieve and accomplish their goals, gain the life skills and be prepared for 

an adult life. On the other hand, not every professional working in an educational setting or 

every parent understands what the term ̋ inclusion˝ stands for entirely, which makes it a problem 

in having a same understanding of an inclusive environment and how it should function. Edu-

cational systems and policies are varying between different countries, so is the perception of 

inclusion. Due to these concerns, this study will investigate how preschool teachers around 

Europe perceive inclusiveness and what the term ˝inclusion˝ means for them. Furthermore, this 

study will try to give a closer look to inclusion from a European perspective and it will create 

a base for future research regarding this topic. 
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1.1 Inclusion  

  According to the Universal Declaration of Human rights, article 26 by UN (1948) says that 

education is a human right that should be provided for every human being, regardless of their 

race, gender, impairment etc. Moreover, the inclusion as a term has been mentioned and em-

phasised in a couple of UN documents. These are UN Convention on the Rights of the Child 

(1989), the UN Standard Rules for the Equalisation of Opportunities for Persons with Disabil-

ities (1993) and the UNESCO Salamanca Statement (1994). Although terms ˝inclusion˝ and 

˝integration˝ are often seen as similar, there is a big difference. Integration does not include 

restructuring the educational system in order to adjust to a group of children with disabilities as 

inclusion does. Moreover, inclusion stands for accommodating a child more than assimilating 

it and making sure that the child is a part of the community (Thomas, 1997; Avramidis, Bayliss, 

Burden, 2000).   

 

  The importance of introducing inclusion in early years is enormous due to the fact that a child 

develops his own perception of a world in that period. According to Booth and Ainscow (2002), 

there are three dimensions of promoting the inclusion in early years. The first dimension is 

creating inclusive culture in early year’s settings, which means creating an environment that 

shares values and has strong relationships. Second dimension is producing inclusive policies. 

This dimension ensures that all the support is available in order to implement and maintain the 

inclusion. Last dimension is developing inclusive practice, which is enabling a child to experi-

ence in practice what is inclusion. In order to implement this model, all of the dimension have 

to be covered and all of the resources should be available. 

 

 1.2 Inclusion in preschool settings 

 

  An untypically developed child depends on an inclusive education in preschool settings since 

that is the primary education they receive. Due to that, the preschool teacher’s role in inclusive 

preschool setting is crucial. Moreover, teacher’s perception of inclusion, understanding of it 

and skills to implement it in the preschool environment makes a teacher competent for working 

in this kind of setting (Artan, Balat, 2003; Seçer, 2010).  
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  The main goal of every inclusive preschool teacher should be to give a child freedom of ex-

pression and satisfying its primary needs, regardless of the child being a typically/untypically 

developed. In order to achieve these qualities, the teacher has to observe a child and adjust to 

its needs. Moreover, the activities and environment should also be adapted and through these 

activities all of the children should be able to learn how to accept and include children that are 

untypically developed. The teacher is a role model to all of the other children, so their behaviour 

should emphasize the importance of everyone being fairly included in the setting.   

 

  Most of the educational settings in European countries have a same work-base which is Na-

tional Curriculum.  National Curriculum stands for a common study program providing nation-

wide unity of content and standards in education. When it comes to inclusive education in Na-

tional Curriculum’s, one of the documents on which most of them are based on is the Salamanca 

Statement (1994). After signing this document, the European countries are obligated to provide 

education that allows every child to be included. This document has brought up an importance 

of inclusive preschools more than excluding untypically developed children in special ones.  

 

  Moreover, in order to achieve fully inclusive settings, the Statement mentions the importance 

of educating the professional staff. It emphasizes that governments are the ones that have to 

provide a specialized training for all the professional staff, especially regular teachers (Hunt, 

2010). The problem that occurs due to the non-educated professionals is not having the same 

understanding on what inclusion is and what it stands for. This problem enables professional 

staff around Europe to apply the inclusive education in same way.  

 

 

 

1.3. Rationale for the study  

   Not every professional working in an educational setting in Europe understands what the term 

˝inclusion˝ stands for entirely, which makes it a problem in having a same understanding of an 

inclusive environment and how it should function. Moreover, inclusion can often be interpreted 

in different ways between countries and cultures, which affects the understanding what inclu-

sion stands for and therefore the practice (Booth et al., 2006; Polat, 2011). Malinen et. al (2013) 

report that although there is a universal understanding why the inclusion is important for 
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educational systems, there are national educational policies which are not clear on the definition 

of the inclusion. In order to achieve successful inclusive environment, the educational settings 

have to commit to the transformation.  

1.4. Aim and research question 

  The overall aim of this study is to investigate and search in the literature the perception of 

inclusion from preschool teacher’s perspective in European countries and what are the fac-

tors that have an effect on this perception. This aim was formulated with application of 

PICO (see table 1). The study will be guided by following research questions. 

 

Table 1 

Application of PICo 

Population Interest Context 

Preschool teachers Perception of inclusion Preschool settings 

 

1) How do preschool teacher’s in European countries perceive inclusion? 

2) What are the factors that have an effect on perception of inclusion for preschool 

teachers in preschool settings in Europe?  

.  

2. Method   

2.1. Design 

  In order to review the literature on this topic, find new acknowledgments and prepare for future 

research, scoping literature was chosen as a method. Scoping review is a method that focuses 

on finding all the relevant literature regardless of the study design, unlike systematic reviews 

where most of the study designs are determine by research question (Jesson, Matheson, Lacey, 

2011).  This method has been chosen, since the aim of the study is not based on an intervention 

and scoping reviews have focused on connecting the knowledge that is beyond the experience 

of an intervention (Peters et al., 2015). Moreover, the previous knowledge is collected from 

studies with different designs and methodologies.  

2.2. Search procedure  
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  For searching and finding appropriate literature for doing a scoping review, databases such as 

ERIC and PsycInfo were accessed through Jonkoping’s University electronic library. These 

databases provide and share access to peer-reviewed articles and have been chosen since they 

provide most related articles in the domain of the study (education and social area).  

2.3. Selection criteria 

  In order to find only the relevant articles that answer the research question and to exclude the 

ones that are not, the inclusion and exclusion criteria were made. Only the literature published 

after 2000 was taken in to consideration due to the accuracy of the knowledge in it and the 

chosen language of the publications was English. Moreover, they had to cover the following 

aspects: inclusion, preschool setting, early education, preschool teacher, special education 

teacher, inclusive education. Criteria such as year of publication, language, peer-review and 

location have been applied on database search level since both of the databases have it as an 

option. Furthermore, studies that have been conducted in countries that are located on continent 

of Europe are taken in consideration due to the fact that most of them have the same basis for 

it, which are the mentioned documents in background section and National Curriculum. 

Table 2. Inclusion and exclusion criteria 

Inclusion criteria 

 

 Publication type 

‐  Articles full available online 

‐ Peer reviewed  

‐ In English language 

 

 

 

 Participants 

‐ Preschool teachers 

‐ Inclusive teachers 

 

 

 Year 

Exclusion criteria 

 

 

‐ Abstracts, theses, conference pa-

pers 

‐ Not published in English language 

 

 

 

‐ Children  

‐ Other preschool staff 

‐ Parents 

  

‐ Published before 2000.  
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‐ Published between 2000. – 2019    

                                                                      

 Setting 

‐ Preschool, special education insti-

tutions for preschool children   

‐ European countries 

 

 Study design 

‐ Quantitative studies 

‐ Qualitative studies 

‐ Mixed method studies 

‐ Case studies 

 

 

 

‐ Elementary schools 

‐ Secondary schools 

‐ Non-European countries 

 

 

‐ Literature review 

 

2.4. Searching strategy 

The terms as inclusion, preschool, preschool teacher, inclusive education had to be found in the 

articles for this study. Search terms and keywords were used for all databases combined with 

“and/or/*/+”. The terms that were used for both databases ERIC and PsycInfo: (˝Incl˝ OR ˝In-

clus˝* OR ˝Incl* know˝ OR ˝Inclusion˝) AND (˝preschool*˝ OR ˝preschool teach*˝ OR ˝pre-

school teacher*˝).  The searching strategy is in Appendix A. 

 

2.5. Screening process- Title and abstract level 

When all of the articles that have been published in English and after 2000 have been collected, 

they were imported to the Covidence software. In this software that helps in managing the mak-

ing of reviews, duplicates were automatically removed. First stage of screening process was 

title and abstract level, on which the articles are excluded if the title and/or abstract show they 

are addressed to different topic, the focus is not on preschool teacher’s perspective, the location 

is not in Europe or it does not refer to inclusion in preschool settings. Maybe here refer to figure 

1 below 
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2.6. Selection process- Full text 

After doing the title and abstract screening, the remaining articles were read in full text. The 

ones that were not available in full text were immediately excluded. During the full-text screen-

ing, the exclusion and inclusion criteria from table 2 was applied. Most of the articles had par-

ticipants that were not preschool teachers, they were not conducted from teacher’s perspective 

or they were focused only on inclusive education for particular disorder. These are the main 

arguments why there were excluded from this study. Furthermore, during this step, the hand 

searching of the reference list was conducted and few of them were then added to the list of 

potential articles. The same procedure of abstract and full-text screening was applied until the 

end of the searching process. The flowchart of the procedure is presented in Figure 1 below. 
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Figure 1. Flow Chart of the searching procedure 
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PsychINFO 
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viewed 
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cates 
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After Title and 
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2.7. Data extraction (extraction protocol) 

After choosing seven articles, the extraction protocol was formed. The protocol included basic 

information’s about the study, such as title, author, journal, year of publication, but also more 

specific like participants, recruitment of the participants, design, main aim and conclusion. The 

protocol is available in Appendix B  

 

2.8. Data analysis  

While addressing the chosen articles to the extraction protocol, the notes have been taken. In 

the notes, aim, participants, settings and details of the way of conducting the studies were taken 

down and compared in order to decide whether they are eligible for this review or not. .Further-

more, after putting all of the data in the charts, the analysis was done. In the first step, the 

overview of the articles has been conducted and afterwards, in order to answer the research 

question, similar information from all of the articles were grouped into the themes.  

 

3. Results  

  

After conducting the search in databases and reference lists, 12898 articles were identified. 

However, seven articles have been included in this review since they answered the research 

questions (How do preschool teacher’s in European countries perceive inclusion? What are 

the factors that affect perceiving of inclusiveness for preschool teachers in preschool settings 

in Europe?) and have met the inclusion criteria. The details about the publications are presented 

in the overview of articles. Majority of the publications (n=5) have quantitative design and two 

of them have qualitative design.  

 

When it comes to participants, most of the studies had preschool teachers as participants. Two 

of the studies had more than preschool teachers as participants. One of them had special edu-

cators (Fyssa, Vlachou, Avramidis, 2014) and second one had both preschool and primary 

school teachers (Štemberger, Kiswarday, 2017). However, for this study, only the results 



 

10 

 

regarding the preschool teachers will be taken in consideration. 

 

Two studies that have been chosen for this scoping review have taken in consideration the 

personal factors that have effect on preschool teacher’s perspective on inclusion (Dias,Cadime 

(2015; Dimitrova-Radojichikj, Chichevska-Jovanova, Rashikj-Canevska, 2016) while the other 

three studies display what is the present view on inclusion from the teacher’s perspective 

(Fyssa, Vlachou, Avramidis, 2014; Štemberger, Kiswarday, 2017; Batu, Odluyurt, Alagözoglu, 

Çattık, Şahin, 2017).  

 

3.1. Overview of results 

 

Author, year Design Country Partici-

pants 

Main focus 

 

Main results 

Dias,Cadime 

(2015) 

Quantitative Portugal Preschool 

teachers 

(n=68) 

Teacher’s atti-

tude towards 

inclusion and 

personal fac-

tors that in-

fluence it 

Need of having a train-

ing and promotion of 

positive attitudes 

among preschool 

teachers in order to 

achieve a positive im-

plementation of inclu-

sion in preschool set-

tings 

Dimitrova-

Radojichikj,  

Chichevska-

Jovanova, 

Rashikj-

Canevska 

(2016) 

Quantitative Macedonia Preschool 

teachers 

(n=94) 

Teacher’s atti-

tude towards 

inclusion and 

variables re-

lated to that 

attitude  

Preschool teacher-re-

lated factors do not 

significantly influence 

attitudes towards in-

clusion; term ˝inclu-

sion˝ in Macedonia is 

changing 
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 Fyssa, 

Vlachou, 

Avramidis 

(2014) 

Qualitative Greece Preschool 

teachers 

(n=45); spe-

cial pre-

school 

teachers 

(n=32) 

Present regu-

lar and special 

preschool 

teachers' un-

derstanding 

of inclusion, 

their views 

about the en-

gagement and 

their pre-

ferred strate-

gies for facili-

tating chil-

dren's en-

gagement 

Both preschool and in-

clusive teachers have 

to collaborate in order 

to adapt the environ-

ment to child’s needs 

and make it inclusive; 

more professional and 

academic support for 

education of preschool 

staff 

Seçer        (2010) Quantitative Turkey Preschool 

teachers 

(n=66) 

Differences 

between the 

attitudes of 

preschool 

teachers be-

fore and after 

an INSET 

course 

The INSET courses 

should be provided, 

but it does not guaran-

tee better programs 

due to the lack of re-

sources 

Sucuoglu, 

Bakkaloglu, 

Iscen Karasu, 

Demir, Akalin 

(2014) 

Quantitative Turkey Preschool 

teachers 

(n=169) 

Developing 

the Inclusion 

Knowledge 

Test (IKT) 

for assessing 

preschool 

teachers' 

knowledge of 

inclusive 

practices and 

to examine its 

Teachers should have 

special trainings in or-

der to implement in-

clusion in their settings 
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psychometric 

characteristics 

Štemberger, 

Kiswarday 

(2017) 

Quantitative Slovenia Preschool 

teachers 

(n=129); Pri-

mary school 

teachers 

(n=140) 

 Slovenian 

preschool 

teacher’s atti-

tude towards 

inclusion 

The attitude towards 

inclusion is positive; 

The challenges that 

can be addressed 

through structured and 

reflected pre- and in-

service training with a 

link to practice and ex-

perience with SEN 

 Batu, 

Odluyurt, 

Alagözoglu, 

Çattık, Şahin  

(2017) 

Qualitative Turkey Preschool 

teachers 

(n=45) 

Determine 

the opinions 

of preschool 

teachers 

about inclu-

sion 

In order to include 

children with SEN into 

preschool classes, they 

should be taught self-

help skills, communi-

cation skills and some 

motor skills for being 

successful in inclusion 

classes 

 

 

 

 

3.2. Inclusion from preschool teacher’s perspective 

 

 Inclusion is an on-going process and in order for a right implementation, the understanding of 

it should be the same. The results of all of the reviewed articles present that preschool teachers 

hold positive attitude regarding the inclusion. However, not all of the teachers know how to 

define inclusion.  

     According to Fyssa, Vlachou & Avramidis (2015), more than 80% of preschool teachers 

define ˝inclusion˝ in terms of ˝integration˝. Furthermore, participants in study conducted by 

Sucuoglu et al. (2014) had limitations in understanding what does inclusion stand for. On the 
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other hand, preschool teachers in Slovenia perceive inclusion in a accurate term of it and do not 

see inclusion as an obstacle (Štemberger, Kiswarday, 2017). Moreover, 73,1% of teachers in a 

study by Fyssa, Vlachou, Avramidis (2014) provided a definition of inclusion which is based 

on a child’s participation in classroom activities, peer’s acceptance of a child and also child’s 

life outside of the preschool setting.  

 

3.3. Factors that affect perceiving and implementation of inclusion 

   In the reviewed articles, the factors that have an effect on perceiving and implementation of 

the inclusion have come up. When it comes to personal factors, having a close experience on 

working with untypically developed children has a biggest effect on promoting inclusive be-

havior and acknowledging it (Dias, Cadime, 2015). Moreover, the age of the participants and 

age of work experience did not affect the perception of inclusion (Dimitrova-Ra-

dojichikj,Chichevska-Jovanova,Rashikj-Canevska, 2016;  Dias, Cadime, 2015). However, in a 

study by Dias, Cadime (2015), teachers that have worked with untypically children had lower 

behavioral intentions toward inclusion.  

 

    On the other hand, having a previous knowledge and education on inclusion did have positive 

effect on perceiving of it. Seçer (2010) reports that after receiving a training on correct imple-

mentation of inclusion in preschool settings, teachers have agreed on inclusion being beneficial 

for all of the members of the setting. Moreover, teachers that have received an inclusion training 

reported the most favorable attitude towards inclusion, while teachers that did not have experi-

ence nor special training had least favorable attitude (Štemberger, Kiswarday,2017; Sucuoglu, 

2014). In contrast, study conducted by Dimitrova-Radojichikj, Chichevska-Jovanova, Rashikj-

Canevska (2016) reports that teachers did not feel comfortable with implementing inclusion in 

their settings due to the fact they did not receive an education for it.  

 

  Furthermore, results have agreed on school-related factors that are affecting the inclusion 

(Fyssa, Vlachou, Avramidis, 2014; Seçer, 2010; Sucuoglu et al., 2014).  First of them is number 

of students in preschool settings, which is bigger than it should be in order to completely include 

an untypically developed child. Moreover, second school-related factor that teachers report as 

big obstacle in order to implement inclusion in their work is lack of resources. They report that, 
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although in theory they are trained for inclusive education, the environment is not adapted to it 

(Seçer, 2010). 

 

   According to Fyssa, Vlachou, Avramidis (2014), child-related factors are the third group of 

factors that affect the perceiving and implementing inclusion. Type of disability, child’s func-

tionality, ability of adjusting to environment and appropriateness of child’s behavior are men-

tioned by teacher’s as factors that affect the way of implementing inclusion in their setting, 

which is preschool. In contrast, Štemberger, Kiswarday (2017) report that teachers are the one 

that have to change their way of thinking and educating in order to implement inclusion in their 

settings. 

 

3.4. Inclusion in practice     

    When it comes to implementing inclusion in practice, some of the studies have reported pos-

itive experiences (Dias, Cadime, 2015; Štamberger, Kiswarday, 2017). Moreover, these teach-

ers have been working in settings with untypically developed children and have reported the 

functional example of it. However, in Macedonian preschool’s, teachers reported the non-func-

tioning inclusive practice (Dimitrova-Radojichikj, Chichevska-Jovanova, Rashikj-Canevska 

(2016). 

      In order to achieve the functional inclusive setting, 62 % of participants in study by Fyssa, 

Vlachou, Avramidis (2014) suggested a number of strategies and adjustments of environment. 

However, 38% of participants do not recognize themselves as responsible, but the special 

teacher as the responsible one to implement inclusion. Batu et al. (2017) report that teachers 

should be the responsible ones for conducting assessments and evaluation processes in class-

rooms and according to those, individual plans should be made and implemented.  

     In study by Dias, Cadime, 2015, 51% of preschool teachers reported that in order to com-

pletely be included in the preschool setting, the child is the one that should adapt to the envi-

ronment that does not have to be changed or adjusted. On the other hand, minority of partici-

pants in this study (14%) reported that inclusion in practice will function only if the environ-

ment is adjusted to a child’s needs and the child being adjusted to the same environment. How-

ever, the study reported that implemented strategies from the majority of the teachers did not 

have a positive effect on a child and did not motivate a child to achieve the individual goals and 

have a peer interaction.  
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4. Discussion  

   This systematic review aimed to investigate the perception of inclusion from preschool 

teacher’s perspective in European countries and certain factors that affect it. The study was 

based on these two research questions:  

1- How do preschool teacher’s perceive inclusiveness in European countries? 

2-  2-What are the factors that affect perceiving of inclusiveness for preschool teachers in 

preschool settings in Europe? 

    For answering the first research question, the results showed that in overall, teacher’s have 

positive attitude towards inclusion in preschool settings. Moreover, most of the participants 

agree that inclusion should be implemented in preschool settings. The answer to the second 

research question, according to the results, is that from the personal factors, having a previous 

experience did effect on perception of inclusion. On the other hand, the school-related factors 

came up as second group of factors that have a visible effect on it. Lack of resources is one of 

the school-related factors that most of the participants mention as a barrier.  

4.1. Findings and connections to previous studies 

    Ballard (2003) argues that in order to implement the inclusion, the first step is to make sure 

that teachers understand their role and adjust themselves. Furthermore, teachers should con-

stantly question themselves whether their tools and ideas are appropriate for children in their 

settings and whether they create an inclusive setting. As mentioned before, Booth and Ainscow 

(2002) suggested a three-dimension model in order to create an inclusive environment that 

could be taken as a base for future researches and implementations: 

1. First dimension is establishing an inclusive culture. In order to achieve the first dimen-

sion, the definition of inclusion should be clearly stated. However, this study has pre-

sented that even in the settings across the countries of the same continent, Europe, the 

definition of inclusion is not understood in the same way. One of the ways to get over 

this obstacle is given by European Agency for Special Needs and Inclusive Education 

(2010). The Agency acts as a key European level organisation which has an aim to pro-

mote the inclusion, inclusive education and hold different projects between different 

countries in order to create a united understanding of inclusion. Getting included in these 
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kinds of projects allows a country to get to know what is European perception of inclu-

sion and how to create an inclusive culture on society level. 

2. After creating an inclusive culture, second dimension is producing inclusive policies. 

This dimension refers to educational settings, such as a preschool. The goal for this 

dimension is to ensure that all of the participants in settings, such as children, parents 

and teachers feel included, are given the same opportunities and the excluding pressure 

is as minimal as it can be. In order to achieve this, strategies for a change have to be 

applied. These strategies have to be clearly stated in a framework. One of the examples 

of a framework is the National Curriculum, whose use is common for most of the Eu-

ropean countries. The National Curriculum should be a document which emphasizes the 

importance of diversity and inclusion, but also gives a clear picture of the strategies and 

way of how to implement an inclusion in all of the educational settings (UNESCO, 

2009; Štamberger, Kiswarday, 2017).  

3. Third and last dimension in this model is evolving inclusive practice. After establishing 

an inclusive culture and policies, the implementation in practice is the last step for 

achieving the full model. In order to make this dimension function, all the participants 

of the settings should be included. Moreover, the children should be given an oppor-

tunity to fully achieve their goals. Teachers, as one of the promoters of the inclusive 

practice, are the responsible for reaching out to both parent’s and children’s needs and 

to make changes if necessary. Furthermore, one of the crucial factors for this dimension 

to function is having resources to support the education and to make the system function 

accurately.  

  When it comes to factors that have an impact on the perception of inclusiveness, the studies 

have shown that having an experience of working in inclusive setting does make a difference 

on how you perceive inclusiveness and whether you support it or not. The teachers that have 

worked with untypically developed children have an experience on how the setting functions 

when there is an untypically developed child included and how they should adjust their way of 

teaching. Moreover, Klingner & Vaughn (1999) claim in their study that both typically and 

untypically developed children understood that they learn different and in order to learn effec-

tively the teacher is the one that should, according to their need’s, adapt their teaching skills. 

The educator is in a position to overview what are the both children needs and in order to fulfill 
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them and give the appropriate education to all of them, it should adjust their teaching and be-

havior towards the child and according to the child.  

  Furthermore, results have shown that having a training before working in inclusive educational 

setting gives more confidence and improves the quality of a teacher work. Paro, Sexton & 

Synder (1998) confirm that teachers that did have an inclusive education, had better applied 

that knowledge in their classrooms. The training gives a teacher perspective on what does in-

clusion stand for, what are the strategies and way of implementation. Moreover, the quality of 

their work was higher than in classrooms where teacher did not have an education on inclusion 

before. It confirms the fact that having a theoretical background is crucial for having a quality 

implementation of inclusion in preschool setting. After receiving an education, teacher’s suc-

cessful implementation of inclusion depends also on a support they get. The support comes, in 

most of the cases, from two different ways. One way is a formal support, as in school support 

and second one is parent’s support. Bennet, Deluca & Bruns (1997) report that both teachers 

and parents are in need of receiving a constant support from each other in order to provide an 

inclusive environment for a child and for every participant to profit as much as they can from 

it.  

 

4.2. Limitations 

 

In this paragraph, limitations that occurred in this scoping review will be presented. Since the 

scoping review is a method for searching articles that are not connected to a particular inter-

ventions, the terms for finding the literature are more general. To be specific, more detailed 

searching will be needed and redefining the terms in order to find the most relevant literature 

(Arksey,O'Malley, 2005).  

 

In this study, a large number of publications came up in the beginning, so the reviewer had to 

limit it by focusing only on preschool teacher’s perspective in European preschool settings. 

However, adding this inclusion criteria made the search harder and due to that the limited 

number of the articles has been included, which is the biggest limitation of this study. This 

limitation occurred since the researcher decided to map the field of interest, which is pre-

school teacher’s perspective only in European countries. This has been decided in order to 
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make a literature base for future research on this topic. 

 

  Furthermore, due to the time limit for conducting this study, only studies in English lan-

guage have been included, which excluded the relevant publications in other languages. Sec-

ondly, only one reviewer decided on the publications that are included, presented them from 

their own perspective and generated the themes. This is a limitation since only one view on 

this topic is presented. 

 

Lastly, the selected publications present preschool teacher’s perspective from specific places in 

Europe. It raises a question whether it is applicable to other parts of Europe and the world and 

what is the true vision of it. Moreover, the publications present author’s perspective which is 

influenced by different cultures and that aspect also has to be considered. 

 

 

4.3. Ethical issues and considerations 

 

  According to the European Commision’s Ethics for research (2013), privacy and data 

protection are the fundamental human rights that should always be protected. In order to 

maintain these fundamental human rights in the research, gaining an approval from the ethic 

board, inform and consent of participants are the basic methods for it (Creswell, 2009).  

 

  Moreover, in this scoping review, only two out of seven chosen studies have mentioned the 

ethical part. Study by Dias,Cadime (2015) have mentioned obtaining a consent brom the ethical 

board before conducting the research, while Dimitrova-Radojichikj, Chichevska-Jovanova, 

Rashikj-Canevska (2016) mentioned gaining a fomral consent from the participants in order to 

conduct the research. Other studies included in this review have not mentioned any ethical con-

sideration regarding the researches. The reason for not having a inform consent could be age of 

the participants, which is older than minor age.  

 

 

 

4.4. Future research 
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This study gave an overview of perceiving of inclusiveness from European preschool teacher’s 

perspective. Teachers have a positive attitude towards inclusion, which is a good base in order 

to create an inclusive environment. However, what is inclusion and how to implement it in the 

everyday work varies from country to country. Furthermore, the future research should try to 

compare statistical facts from European Union and results from each country, so the overall 

picture can be given.  

On the other side, the future research should also give examples of how preschool teachers 

implement the inclusion in their settings and what does inclusion in practice look like and what 

does it present to them. Therefore, the more detailed research should be done in order to get an 

overall picture of the current situation in preschool settings in Europe.  

 

5. Conclusion 

  Inclusion is a process that is overall accepted and most of the countries in Europe are intro-

duced with it due to the fact that since 2011. The European Union has been a party to the Con-

vention on the Rights of Persons with Disabilities (CRPD) and since 2018. every EU member 

state has ratified the convention. Although inclusion is a main part of this Convention, not every 

country is implementing it due to different factors that occurred. In this scoping review the aim 

was to investigate and search in the literature the perceiving of inclusiveness from preschool 

teacher’s perspective in European countries and what are the factors that have an effect on this 

perceiving.  

   The results in this review show that most of the preschool teachers included in this study hold 

positive attitude towards inclusion, although not all of them feel confident or have a knowledge 

in order to implement it. According to Avramidis, Bayliss & Burden (2000), having a pre- and 

in-service training is the only factor that has shown an influence on preschool teacher’s under-

standing of inclusive policy and on their implementation of it. Therefore, in order for preschool 

teachers to implement inclusion in everyday preschool setting and for children to profit from it, 

the adequate education on it should be mandatory. However, in most of the countries although 

the trainings and education are provided, the lack of resources makes another barrier for a suc-

cessful implementation (Seçer, 2010). In order to avoid it, the importance of inclusion should 

be emphasized, but even more the positive effect of the inclusive education should be further 

researched. 
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  In conclusion, preschool teachers need to be motivated and well-educated in order to imple-

ment the qualitative inclusive education in their settings. Moreover, this should be a goal and 

motivation supported by the National Curriculum and institutional policy and in overall, a main 

goal in today and future educational settings.  
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I Appendix A 

 

Population  

terminology  

Preschool teach* OR Preschool teacher AND special teach* OR special teacher 

Target Countries Europ* OR Europe 

Setting  

terminology  

  

Mainstream preschool* OR preschool setting OR preschool*  

Outcome  

terminology  

 Incl* OR inclusion OR inclusive AND perception OR percep*  

  

 

 

 

 

Appendix B 

Article 1  

Data Extraction Protocol  

 

 

 

 

 

 

 

Title 

 

Effects of personal and professional factors 

on teachers’ attitudes towards inclusion in 

preschool 

Author Paulo C. Dias, Irene Cadime 

Year 2015 

Journal European Journal of Special Needs Educa-

tion 
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Article information 

Aim 

 

explore teachers’ attitudes towards inclusive 

education in preschool education in Portugal 

and to identify teachers’ personal and profes-

sional variables that influence these attitudes 

Research questions 

 

/ 

Hypothesis / 

Target group Preschool teachers  

Country Portugal 

Participants  Number  68 

Age  / 

Recruitment 

 

At the schools/work place of teachers 

Methods/Basic de-

sign 

 Quantitative 

Data collection 

method 

 Questionnaire-The adapted version of The 

Multidimensional Attitudes towards Inclusive 

Education Scale (MATIES; Mahat 2008)  

Strategies  -- 

Results  Overall positive attitude towards inclusion; 

personal experience with a child with disabil-

ities showed more positive attitude towards 

inclusion; experience of working with a child 

with disabilities showed negative attitude to-

wards inclusion 

Conclusions  Need of having a training and promotion of 

positive attitudes among preschool teachers 

in order to achieve a positive implementation 

of inclusion in preschool settings 

Limitations  Small sample size; one region; no gender 

comparison  
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Article 2 

Data Extraction Protocol 

 

 

 

 

 

 

 

 

 

 

Article information 

Title 

 

Attitudes of the Macedonian Preschool 

Teachers toward Students with Disabilities 

Author Daniela Dimitrova-Radojichikj, Natasha 

Chichevska-Jovanova, Olivera Rashikj-Ca-

nevska 

Year 2016 

Journal Alberta Journal of Educational Research 

Aim 

 

What attitudes Macedonian preschool 

teachers hold towards early inclusive educa-

tion and which variables are related to their 

attitudes? 

Research questions 

 

Do teachers consider that inclusion has posi-

tive effects for children with disabilities? 

• Do teachers consider that they will be suc-

cessful in the management of the preschool 

classroom, without cost effects for both 

groups of children? 

• Are teachers able to teach students with dis-

abilities in their regular classrooms? 

• What do teachers consider are the positive 

and negative sides of the special school edu-

cation versus general school education? 

• Is there a relationship between the age of 

teachers, teaching experience, level of 

teacher’s education and experience of teach-

ing children with disabilities and the teacher’s 

attitude and beliefs towards inclusive educa-

tion? 

Hypothesis 

 

-- 
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Target group Preschool teachers 

Country Macedonia 

Participants  Number  94 

Age  From 28-62 years old 

Recruitment 

 

Trough staff meetings at the preschools 

(work place) 

Methods/ Basic de-

sign   

 Quantitative 

Data collection 

method   

 Questionnaire (adapted version of The Opin-

ion Relative to Integration of students with 

Disabilities (ORI) 

Strategies  -- 

Results  Overall unspecified attitudes towards inclu-

sion; no significance between teacher’s previ-

ous experience, level of education or occupa-

tional experience 

Conclusions  Preschool teacher-related factors do not sig-

nificantly influence attitudes towards inclu-

sion; term ˝inclusion˝ in Macedonia is chang-

ing and it will change even more in future  

Limitations  Participants recruited from specific area; self-

report; not a longitudinal study; no data link-

ing attitudinal scores to either teaching effec-

tiveness or to student 

outcomes  

 

Article 3 

 Data Extraction Protocol  

 

 

 

 

Title 

 

Early childhood teachers' understanding of 

inclusive education and associated practices: 

reflections from Greece 
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Article information 

Author 

 

 Aristea Fyssa, Anastasia Vlachou, Elias 

Avramidis  

Year 2014 

Journal International Journal of Early Years Educa-

tion 

Aim 

 

Present regular and special preschool teach-

ers' understanding of inclusion, their focus 

views about the engagement of children with 

disabilities in preschools and their preferred 

strategies for facilitating children's engage-

ment in classroom activities 

Research questions 

 

- 

Hypothesis - 

Target group Preschool teachers 

Country Greece 

Participants  Number  77 

Age  - 

Recruitment 

 

In preschools that were randomly selected 

Methods/ Basic de-

sign   

 Qualitative 

Data collection 

method   

 Semi-structured interviews 

Strategies   Differentiation of instructional support 
 Verbally prompting, asking questions 

and reminding or explaining instructions
  

 Differentiating the pace, time and level 
of delivery instruction  

 Providing systematic and structured 
guidance  

 Environmental arrangements 
 Selecting and/or adjusting activities 
 Setting up group activities and assigning 

roles to children  
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 Selecting and/or adjusting learning mate-
rials 

Results  Most of the teachers reflect as ‘integrationist’ 

rather than inclusive practice and that the in-

clusive environment depends only on a child-

characteristics and how is the child going to 

adapt to it 

Conclusions  Both preschool and inclusive teachers have to 

collaborate in order to adapt the environment 

to child’s needs and make it inclusive; more 

professional and academic support for educa-

tion of preschool staff 

Limitations  Participants recruited from specific area; no 

parent/child perspective included; no com-

parison to nation-wide survey 

 

 

 

 

 

Article 4 

Data Extraction Protocol 

 

 

 

Article information 

Title 

 

An analysis of the effects of in‐service teacher 

training on Turkish preschool teachers’ atti-

tudes towards inclusion 

Author 

 

Zarife Seçer 

Year 2010 

Journal International Journal of Early Years Educa-

tion 
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Aim 

 

Examine differences between the attitudes of 

preschool teachers before and after an IN-

SET course 

Research questions 

 

-- 

Hypothesis -- 

Target group Preschool teachers 

Country Turkey 

Participants  Number  66 

Age  -- 

Recruitment 

 

Preschools (work place); random selection 

Methods/ Basic de-

sign   

 Quantitative 

Data collection 

method   

 Questionnaire (Adapted version of The 

Opinions Relative to Mainstreaming scale) 

Strategies  -- 

Results  The INSET course had an effect on pre-

school teacher’s perceiving of inclusiveness, 

the importance of inclusion; no effect on 

teacher’s management of the setting and way 

of working with children with disabilities 

Conclusions  The INSET courses should be provided, but 

it does not guarantee better programs due to 

the lack of resources 

Limitations  -- 

 

Article 5 

Data Extraction Protocol 

 

Article information Title 

 

Preschool Teachers’ Knowledge Levels about 

Inclusion 
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Author 

 

Bülbin Sucuoglu, Hatice Bakkaloglu;, Fadime 

Iscen Karasu, Seyda Demir, Selma Akalin 

Year 2014 

Journal EDAM (Educational Consultancy Ltd.) 

Aim 

 

Developing the Inclusion Knowledge Test 

(IKT) for assessing preschool teachers' 

knowledge of inclusive practices and to exam-

ine its psychometric characteristics 

Research questions 

 

-- 

Hypothesis -- 

Target group Preschool teachers 

Country  Turkey 

Participants  Number  169 

Age  From 18-53 

Recruitment 

 

Preschool around Turkey 

Methods/ Basic de-

sign   

  Quantitative 

Data collection 

method   

 Questionnaire 

Strategies  -- 

Results  The preschool teachers have very limited 

knowledge of inclusive practices, and their 

IKT scores did not change according to their 

experience or whether or not they had chil-

dren with disabilities in their classroom; sig-

nificant difference in results of teachers who 

had and did not have special education course 

Conclusions  IKT can be used to assess teachers' 

knowledge so that the areas in which they lack 

knowledge can be incorporated into the 
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trainings; teachers should have special train-

ings in order to implement inclusion in their 

settings 

Limitations  Long test; every question is open-ended 

 

Article 6 

Data Extraction Protocol 

 

Article information Title 

 

Attitude towards inclusive education: the per-

spective of Slovenian preschool and primary 

school teachers 

Author Tina Štemberger, Vanja Riccarda Kiswarday 

Year 2017 

Journal European Journal of Special Needs Educa-

tion 

Aim 

 

Establish what attitude Slovenian preschool 

and primary school teachers hold towards in-

clusion 

Research questions 

 

 What are the differences in attitude (cog-
nitive, affective, behavioural) according 
to: profession, work experience with 
children with SEN and in-service train-
ing about SEN 

  
 

Hypothesis -- 

Target group Preschool and primary school teachers 

Country Slovenia 

Participants  Number  269 

Age  -- 

Recruitment 

 

Random chosen from educational settings 

around the country 

Methods/ Basic de-

sign   

 Quantitative 
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Data collection 

method   

 Adapted Questionnaire (Multidimensional 

Attitudes toward Inclusive Education Scale’ 

(MATIES) 

Strategies  -- 

Results  The preschool teachers have more positive at-

titude towards inclusion and are more open 

for changing the way of teaching; Slovenian 

education staff has positive attitude towards 

inclusion on 3 levels (cognitive, affective, be-

havioral)  

Conclusions  The attitude towards inclusion is positive; 

The challenges that can be addressed through 

structured and reflected pre- and in-service 

training with a link to practice and experience 

with SEN 

Limitations  -- 

 

 

 

Article 7 

Data Extraction Protocol 

 

Article information Title 

 

Determining the Opinions of Preschool 

Teachers Regarding Inclusion 

Author Emine Sema Batu, Serhat Odluyurt, Ezgi 

Alagözoglu, Melih Çattık, Şerife Şahin 

Year 2017 

Journal Ankara University Faculty of 

Educational Sciences Journal of Special 

Education 
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Aim 

 

Determine the opinions of preschool teachers 

about inclusion 

Research questions 

 

 What are the opinions of preschool 
teachers regarding the problems of inclu-
sion, their needs of knowledge regarding 
inclusion, their problems with children 
with SEN in their classes and the sup-
port services they get regarding the prob-
lems they mentioned? 

 What are the opinions of preschool 
teachers regarding the similarities and 
differences of children with and without 
SEN in their classes and schools? 

 What are the opinions of preschool 
teachers regarding the types of disabili-
ties which are appropriate to be placed in 
inclusion and the essential preparatory 
skills to be taught to children with SEN? 

 What are the opinions of preschool 
teachers regarding the benefits of inclu-
sion for children with and without SEN 
and the preparations they make for the 
children with SEN in their classes? 

Hypothesis -- 

Target group Preschool teachers 

Country Turkey 

Participants  Number  45 

Age  -- 

Recruitment 

 

Snowball/chained sampling out of the pre-

schools in one Turkish city 

Methods/ Basic de-

sign   

 Qualitative 

Data collection 

method   

 Semi-structured interview 

Strategies  -- 

Results  The participants had positive 

opinions about inclusion, but they did not 

have enough knowledge about that.  

The inadequate knowledge 
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the teachers had was related to the types and 

characteristics of disabilities of the children, 

inclusion, effective 

teaching methods and accommodations 

Conclusions  Teachers suggested that all children with SEN 

should be included. 

In order to include children with SEN into 

preschool classes, they should be taught self-

help skills, communication skills and some 

motor skills for being successful in inclusion 

classes; the teachers have support, but they 

need more  

Limitations  -- 

 

 

 

 

 

 

 

 


