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Abstract: The questions asked in this empirical study is how teachers and students prefer to 
work with reading projects. It is asked which method they prefer to work with. 28 student 
informants have participated in the study that contained two questionnaires and a smaller 
reading project. They read two texts using two different approaches: one reading with no 
instructions other than to read the text and another reading with more thorough pre-, during, 
and post-reading assignments, such as discussions before and during the reading and a final 
individual written summary after the text was read. The results of the study showed that the 
majority of informants stated that they prefer more thorough pre-, during- and post-reading 
work in order to feel confident about their comprehension of what they have read. In addition, 
four teachers were interviewed for this study, and they all agree that literature in their classroom 
is important from several aspects. For example, they see greater vocabulary growth and more 
relaxed students when the students are reading. All four teachers use different strategies. Two 
of them focus on the pre-reading, one on the during-reading strategy while one works more 
with the post-reading strategy. What they all have in common is that they work regularly with 
reading and it is a big part of their lives outside of work as well and that is something they hope 
to pass on to their students, the freedom and joy of reading. This study discovered that a teacher 
must be willing to create reading projects that involve a lot of preparation and student 
discussions in order to increase their students’ reading comprehension.    
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1. Introduction 
 

“Comprehension is a conversation between the reader and the text.” 
      Debbie Diller, educator 

 
Reading comprehension can often be taken for granted just from students reading a text. 
Teachers might think that since students are reading it, they must be able to understand it. 
However, it is not necessarily so. Students come into contact with different categories of texts 
every day. Most Swedish students in lower secondary school have 17 subjects on their weekly 
schedule and every subject has its own sort of texts. For instance, languages tend to have more 
literary texts and the science subjects generally have more factual texts. Thus, how are students 
who struggle with reading supposed to develop the knowledge that most often comes from their 
reading if they are not given the proper tools to enhance their reading comprehension? Teachers 
expect students to understand and to learn from reading, and most often they do. But not 
everyone has the right level of reading comprehension when they reach secondary school. Some 
struggle and those students have the same expectations of them, as the avid readers. For 
Swedish students, reading in English is something they have done since their first years of 
primary school as English is considered the second language in Sweden. The national 
curriculum clearly states that from years 1-3 that students should be able to follow a simple text 
in both written and spoken form, as well as understand simple instructions (the National 
Curriculum, 2017, p.36). But reading English as a second language is harder for most students 
than reading in their first language. Then we can only imagine the difficulty for the students 
who are struggling readers in the mother tongue as well.  
 
More students start their school career with more reading ability than before (Frost, 2009) and 
more and more students have more English knowledge than before as today English is a part of 
our daily life in Sweden. English has been mandatory in Swedish schools since 1953 
(Fredriksson, 1971, p.427). Teenagers hear English on TV, they face it on social media and the 
Internet and if students are gamers, we can almost be certain that they both read and speak 
English online while they play. Therefore, more students tend to have better knowledge when 
it comes to the English language when they start school. But that does not necessarily mean that 
they have the tools to handle written texts in English. When it comes to reading comprehension, 
the test conducted every third year by the Organization for Economic Co-operation and 
Development (OECD) called the Program for International Student Assessment, PISA, 
indicates that an increasing proportion of Swedish students struggle with an understanding of 
what they have read. The relative difficulty with reading comprehension is supported by a study 
sponsored by the European Commission on competence in a foreign language, where it was 
seen that, while comparing reading, listening and writing, reading comprehension in English as 
ESL was the weakest skill of the three among Swedish students (The European Commission, 
2011). Kate Nation is another researcher who has detected weak reading comprehension and 
makes a connection to the oral language. Her research indicates that by strengthening students’ 
oral abilities in a language their reading comprehension will increase as a direct result (Nation, 
2018).    
 
Thus, we know from previous research that reading comprehension is an important element 
within the English subject in Swedish schools and thus it is of importance for teachers to help 
students increase their reading comprehension. We also know from previous research that some 
form of motivation and reading strategy is needed for students to fully understand the texts they 
read (Guthrie, Alao & Reinhart, 1997, p.439). 
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1.1. Aim 
 
The aim of this empirical study is to develop knowledge of what kind of reading strategies 
students and teachers of EFL find to be most rewarding in terms of increasing reading 
comprehension. By conducting this study, it is hoped to learn more about how teachers can give 
their students tools not only to feel confident while reading but also to better understand what 
they are reading. To achieve this aim two research questions have been formulated. 
 

1.1.1. Research questions 
 
This study has the purpose to answer the following research questions: 
 

• How can Swedish lower secondary students’ reading comprehension in the English 
language increase with pre-, during- and post-reading work? 

• What sort of pre- during- and post-reading work does teachers find most rewarding in 
terms of students’ understanding of a literary text in English in a Swedish lower 
secondary school? 

 

2. Background  
 
This section will define some keywords and terminology used in this empirical study. What the 
English language looks like in Swedish schools and what the Swedish National Agency of 
Education (Skolverket) has stipulated about English in the national curriculum will be 
explained. The section will also focus on two different kind of strategies; intrinsic and extrinsic 
motivation. It will also discuss student motivation and its importance for students’ reading in 
school. The final part of this section will present what we know from previous research about 
reading strategies and motivation.  
 

2.1. Definitions 
 

2.1.1. ESL 
 
According to the Cambridge Dictionary, ESL means English as a second language which is 
what this study will focus on. More specifically, the focus is on Swedish students who study 
English as a foreign language in lower secondary school. The Cambridge dictionary continues 
by explaining ESL as English being taught to speakers with another native tongue who live in 
a country that has English “as an official or important language” (Cambridge Dictionary). Even 
though English is not an official language in Sweden, it has a very central and important role in 
Swedish society, which warrants the use of the term ESL when studying the subject of English 
in Swedish secondary school.     

2.1.2. Reading strategy 
 
This study uses Barbro Westlund’s definition of a reading strategy as an activity that builds 
“active reading power”. A further explanation is that a teacher helps his or her students to gain 
control of the power of their own thinking, as students often need assistance to become aware 
of that power. The core of this active reading power is for teachers to give their students 
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strategies that help them see how they can understand different texts (Westlund, 2015, pp.32-
33).  
 
One method that will be mentioned in this thesis is “think-pair-share”, a method created by 
Frank Lyman in 1981. It is based on a student’s own thinking, combined with a discussion in 
pairs, that is later shared with the rest of the group (Shih and Reynolds, 2015, p.224).   
 

2.2. Curriculum 
 
In Sweden, school is compulsory between the ages of six and sixteen, and English as a subject 
has been a part of the national curriculum since 1953 (Fredriksson, 1971, p.427). The National 
Curriculum for Compulsory School stipulates what is to be learned during the years we attend 
school. Every subject has its own aims, a core content and also its own knowledge requirements 
within its field. For the subject of English at lower secondary school, the core content related 
to reading is described as follows: 
 

- Spoken English and texts from various media.  
- Oral and written instructions and descriptions. 
- Songs and poems. 
- Oral and written information, as well as discussions and argumentation for different purposes, such as 

news, reports and newspaper articles. 
- Strategies for understanding details and context in spoken language and texts, such as adapting listening 

and reading to the type of communication, contents and purpose. 
- Different ways of searching for, choosing and assessing texts and spoken language in English from the 

internet and other media. 
- How texts and spoken language can be varied for different purposes and contexts. 
- How connecting words and other expressions are used to create structure and linguistic coherent entities. 

(The National Curriculum for Compulsory School, 2017, p.37). 
 
The differences between grades go from understanding the basics and using some form of 
reading strategy for an E, to understanding the full text and to a certain extent use strategies 
when it comes to reading for a grade A. Digital competence in schools is something that the 
Swedish National Agency for Education has also included in the curriculum and it makes 
students more in need of reading comprehension as digital tools also include texts. A further 
study could be conducted on the difference in reading comprehension between reading a 
physical book and reading a digital text, but due to the length of this study it will only be 
mentioned here and, a suggested topic for future studies. However, it can be mentioned that the 
increase in digital competence in schools creates a new way of reading, giving teachers both a 
new method in the classroom but also a new area where reading strategies may be necessary in 
order for students to increase their reading comprehension. 

2.3. Motivation 
 
Motivation is not only important to teachers but also for many students who find schoolwork 
boring and for students who do not quite reach their full potential when it comes to the 
knowledge required for a passing grade. Research suggests that motivation is a key component 
for successful reading performance (Cockroft & Atkinson, 2017). Many researchers mention 
the Matthew Effect and how reluctant readers are often the ones who struggle as they do not 
have the proper ability to use the tools provided, the basic knowledge required to understand or 
the motivation to fulfill tasks in order to succeed, while the students who read more often have 
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a tendency to benefit because they already have the ability to read and understand what they 
are reading (Cockroft & Atkinson, 2017). If students identify themselves as a struggling reader 
while others in their class read fast and well, it may have a negative effect on their confidence, 
giving them less motivation to continue reading. 
 
Furthermore, Ryan and Deci have founded SDT, Self-Determination Theory and it focus on 
human motivation and people’s “inherent growth tendencies and innate psychological need’s 
that are the basis for their self-motivation and personality integration, as well as for the 
conditions that foster those positive processes” (Ryan and Deci, 2000, p.68). In their study they 
identified three human needs important for self-motivation; competence, relatedness, and 
autonomy (Ryan and Deci, 2000, p.68). In line with Guthrie’s research, it empathizes the 
importance that students can feel successful and that they can relate to the task by seeing the 
purpose of what they are doing.  
 
Motivation is something many teachers prioritize as they are aware of the importance of 
motivating their students so the students can function in the best way possible. Although, 
Guthrie et al. explain that the work with motivation is “complicated by the fact that there are at 
least two types of motivation, intrinsic and extrinsic” (Guthrie, et al., 1997, p.439).  

2.3.1. Intrinsic motivation 
 
Intrinsic motivation is important in terms of learning as it is based on a person’s willingness to 
learn and a person’s interest in the content. As mentioned by Guthrie et al. there is a strong 
relation between intrinsic motivation and the usage of strategies when reading (Guthrie et al., 
1997, p.439). Ryan and Deci argue that intrinsic motivation reflect “the positive potential of 
human nature” more than any other phenomenon, as intrinsic motivation is based on people’s 
eager to explore and learn (Ryan and Deci, 2000, p.70).  
 
In a study conducted by Guthrie et al. it is stated that when children are younger their confidence 
in tasks is not related to their previous results but as they get older they get more “sensitive to 
success and failure experiences” which will have a direct consequence of a decline in their 
intrinsic motivation as well (Guthrie et al., 1997, p.440).    

2.3.2. Extrinsic motivation 
 
Extrinsic motivation is the opposite of intrinsic and is based on a person’s need to meet 
external demands, such as grades and the feeling of competition. Extrinsic motivation, as 
opposed to intrinsic motivation, makes students perform because it is needed of them to be 
given admiration or grades, to mention two examples. Guthrie et al. mention that extrinsic 
motivation can lead to avoiding the task of reading due to a fear of receiving negative 
feedback (Guthrie et al., 1997, p.439).    
 
As students get older, feedback and schoolwork become more prominent and it is more common 
that students find themselves in a more competitive environment. Guthrie et al. also explain 
that older students have a different setting in school, where students are more focused on their 
ego and that situations in classrooms can threaten that ego, which will have a negative effect 
on their personal evaluations and later lead to a lack of reading engagement (Guthrie et al., 
1997, p.440).    
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2.4. Reading strategies 
 
Undoubtedly, people have different strategies when they read, as we are all individuals. Some 
are aware and actively use these strategies, while some do it automatically. Some people do not 
have any strategies and that is why a teacher must help them get familiar with different 
strategies and discover which strategy works for them individually.  
 
In her research on “active reading power”, Barbro Westlund draws on research from several 
different researchers. What they all have in common is the field of reading and literacy. 
Westlund mentions Hattie in her book. Hattie, along with Westlund, emphasizes the importance 
of the teacher in the classroom and a clear structure for students. Within the field of reading and 
working with reading texts Westlund explains that the importance is not to ask students 
questions regarding what they have read, as a way to control their reading comprehension, 
rather it is to show how to use strategies in order to understand what they have read (Westlund, 
2015, p.33). In 2010 it became a part of the school law in Sweden for both principals and 
teachers to provide an equal education for all students. That includes providing texts on the 
right level for each individual student. Westlund discusses this as problematic. Students who 
have a weaker reading comprehension are in need of more time and tools in order to manage 
texts adapted for their age and not ability. If they are only reading easier texts, they are at risk 
of always needing an adaption of texts and therefore will have difficulty progressing in their 
reading. Research has shown just that, that students who requires extra support are given 
simplified texts, instead of extra support and guidance in how to handle a more complex text 
(Westlund, 2015, p.41).  
 
Another aspect that Westlund brings to light is the importance of reading different types of texts 
and genres. Teachers tend not to include factual texts as much as literary texts, something which 
can marginalize those students who have a certain field of interest, as teachers do not see factual 
texts being as important as literary texts. That can lead to a feeling of being a “non-reader” 
(Westlund, 2015, p.41). An important aspect in any subject within the field of reading is a 
dedicated reading time and a dedicated teacher. Westlund means that if students are required to 
focus on answering and handing in questions, valuable time is wasted, as the focus should be 
on the actual reading and to develop a deeper comprehension instead (Westlund, 2015, p.66). 
A balanced reading comprehension education, according to the ideas of “active reading power”, 
consists of aspects such as having plenty of time to read, carefully chosen texts that will 
successively broaden students’ repertoire and a conscious use of a rich vocabulary by the 
teacher (Westlund, 2015, p. 68). Other researchers that Westlund turns to in her research are 
reading researchers Raphael and Afflerbach, both active in the field of literacy and reading 
education. Westlund, with support from Raphael and Afflerbach’s conclusions, also emphasizes 
the responsibility of reading researchers to provide reliable research findings that teachers can 
draw from in their occupation.  
 
Within transactional strategy instructions (TSI), which is further explained under 3.2, there are 
certain strategies that should be implemented in the pre-, during- and post-work with regard to 
reading.          

2.4.1. Before 
 
Before reading can begin it is important to have prepared the students for what is to come. 
The use of predictions, according to TSI, will allow students to think about the text 
beforehand and that will create a solid foundation for the intended reading project. Predicting 
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what a text is about does not consisting of free guessing, it should be based on the students’ 
own knowledge about the text (Westlund, 2015, p.116). 
 
Bråten, Johansen and Strømsø discuss in their study the importance of both intrinsic and 
extrinsic motivation in the field of reading motivation. Intrinsic motivation speaks to the 
students’ curiosity, involvement and reading efficacy, while extrinsic motivation rests on the 
students’ ability to reflect on aspects such as grades, wanting to compete and compliance 
(Bråten, et al., 2017, p.24). In their study they applied a two-factor model before conducting a 
reading task. The first factor focused on the intrinsic part of the students’ mind and contained 
eleven items: one item for the students’ reading efficacy, three focusing on challenge, two 
items that would trigger their curiosity, and five items that concerned the students’ 
involvement. The second factor had nine items but focused on the students’ extrinsic 
motivation. Four of those items concerned recognition, and five the competitive side of the 
students (Bråten, et al., 2017, p.24). Their result showed that preparing students and also 
placing the text in context can affect their reading comprehension. Bråten et al. drew the 
conclusion that by preparing, involving and engaging the students, teachers may “instigate 
processes involved in reading comprehension, such as active, goal-driven elaborations of text 
content” (Bråten, et al., 2017, p. 28).   

2.4.2. During 
 
A tool to use while reading is to keep a reader’s log. To allow students to keep the logbook 
active while they read makes them aware of their own thinking. It can also be a tool for them 
to express thoughts and communicate those thoughts with others. Reader’s logs are not only 
usable within the subject of English, it is adaptable in all subjects and in all types of reading 
(Westlund, 2015, p.105). It allows students to think, reflect and evaluate and it can be a good 
method and a well-suited reading strategy for increased reading comprehension.   
 
Another usable method to use is “think aloud”. It is explained by Westlund as a mimic tool, 
where the teacher thinks aloud and shows students how they handle possible problems. The 
teacher can, with this method, show both success and failure in his or her own reading, which 
shows students that it is possible to achieve comprehension even through a mistake. This 
method is based on Russian pedagogical theorist Vygotsky’s work concerning our inner 
monologue to reach a higher understanding (Westlund, 2015, p.113). This method also allows 
students to see that even a teacher can use strategies and that it is beneficial for educated 
adults as well as students during their school years.   
 
Furthermore, there are two additional strategies that are also needed to reach deeper reading 
comprehension, according to Westlund. Those are questioning and clarifying. By encouraging 
students to ask questions while reading they can challenge their own thoughts. They should be 
encouraged to ask authentic and open questions to each other, to respectfully evaluate the 
answers and finally to introduce new areas of the text. Clarifying means exactly that, to clarify 
difficult words and phrases by searching in the text for clues to what they might mean. By 
doing so it increases the chances of a greater vocabulary to find a message and theme in a text 
(Westlund, 2015, pp.116-117).    

2.4.3. After 
 
TSI has four key points that should be attended to after the reading phase. They involve a 
return to the prediction the student started with, a discussion concerning questions and finally 
to summarize and reflect. A well-used method after finishing a text is summarizing. Instead of 
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giving details about what they have read they can practice distinguish primary and secondary 
ideas of the text and therefore be given the opportunity to increase their comprehension. Four 
steps are presented by Westlund as a way to summarize a text (Westlund, 2015, p.117). 
 

- Identify what is important in a text 
- Remove trivial information 
- Remove unnecessary information  
- Make a synopsis between different parts in the text  

 
When speaking about a read text it might help to write the topical words on the board. It 
works as a memory aid for the students who need it. It also works as a clarification of the 
words’ correct spelling, leading to a broadened vocabulary (Westlund, 2015, p.123).  
 

2.5. Previous research on students’ reading comprehension 
 
The U.S National Reading Panel (NRP) was a panel composed of fourteen scientists within the 
field of reading research, teachers, educational administrators, representatives from different 
colleges and parents. The NRP was formed in 1997 when the director of the National Institute 
of Child Health and Human Development (NICHD) asked for a panel that would write a report 
on the “effectiveness of various approaches to teaching children to read” (NRP, 2000, p.1-1). 
The NRP’s investigation (2010) showed that cognitive strategies, including prediction, 
repetition, summarizing etc., worked well with regard to reading comprehension and from their 
study a list with seven key points in the teaching of reading comprehension, strategies that 
appear to be most efficient, was presented in a report and later presented by others, among 
others Westlund (2015, p.127).  
 

- Comprehension monitoring 
- Cooperative learning 
- Graphic and semantic organizers including story maps 
- Question answering 
- Question generation 
- Story maps 
- Summarizing  

 
These key points should be adapted both in teaching as well as in the assessment of students. 
What is important, according to NRP, is to see that these key points interact with each other 
and therefore provide an education consisting of multiple strategies.  
 
Cockroft and Atkinson (2017) have researched the importance of motivation and engagement 
regarding adolescents’ reading. In their study they mention that limited need and desire to read 
lead to adolescents spending less time reading and that adolescent years bring a new attitude 
towards reading. According to Cockroft and Atkinson a more negative attitude towards reading 
was seen as the students entered upper secondary school, when one third of the informants said 
they enjoyed reading, while half of the informants in lower secondary school said they enjoyed 
reading (Cockroft & Atkinson, 2017, p.43). Cockroft and Atkinson point out the importance of 
providing experiences for the adolescents where they can both monitor their progress as well 
as set up individual goals in order to succeed (Cockroft & Atkinson, 2017, p.56). 
 
In addition to Cockroft and Atkinson there has been more research conducted on the topic of 
attitudes towards reading. For instance, Linda T. Strommen and Barbara F. Mates interviewed 
older children and teenagers in order to determine what attitudes can be identified with regard 



 

8 
 

to reading (Strommen & Mates, 2004, p.188). They sought to find effective factors to develop 
a love for reading. Their results showed that the relationship between a parent’s view on reading 
and the child’s curiosity can help develop a love of reading in the child. Readers interacted 
regularly with people around them concerning books (Strommen & Mates, 2004, p.193). If a 
parent, or any present adult, talks about the pleasures of reading there is a strong possibility that 
it can have a positive effect on the child and adolescent (Strommen & Mates, 2004, p.199). All 
students have their right to an equal education and therefore support and guidance must be made 
available for students who do not have strong support from their parents. Having a dedicated 
teacher and perhaps extra time in the form of extra opportunities and a smaller study group can 
give those students the support they need in order to see an increase in their results as well as 
their development, to provide them with a feeling of confidence. The importance of dedicated 
teachers will be further discussed under theoretical perspectives.    
 

3. Theoretical perspective 
 
In this section two theoretical perspectives will be presented. They have been chosen because 
of their focus on reading among children and adolescents.  
 
Most studies conducted on the topic of young people’s reading abilities focus on the decoding 
of written texts and oral skills. However, this study focuses more on how reading strategies can 
help students to improve not only language skills but also their motivation so that they want to 
read and develop their reading comprehension. That is why CORI, Concept-Oriented Reading 
Instructions, is chosen as the first theoretical perspective from which teachers’ and students’ 
preferred reading strategies will be analyzed. 
 
The second theoretical perspective chosen for this empirical study is TSI, short for 
Transactional Strategy Instructions. TSI not only focuses on the reading itself, but also the 
relationship between the reading student and the educator.  
 

3.1. CORI 
 
Concept-Oriented-Reading-Instruction (CORI) combines reading strategies as well as 
scientifically-based theories of student motivation. The CORI-program consists of a 12 week-
program where teachers focus on instructions, activities, motivation and reading-science 
integration. According to the CORI-program, regularity and a well-known routine can help 
students develop their reading to the extent where they will be able to present a book before an 
audience at the end of the 12 week-program. By teachers using the CORI-program in their class, 
their students and the students’ reading comprehension will be helped by developing their own 
strategies as well as increasing their vocabulary, leading to a better reading comprehension for 
future reading. The theory behind CORI is not only to focus on the students and their 
development, but also to work by further educating teachers in order to make them more aware 
of the problem of decreasing reading comprehension and to equip them with the knowledge and 
tools to help the development of their students.  
 
Within the CORI-program there is also a focus on increasing student motivation in order to 
expand strategy use and reading engagement. There are seven themes within the concept of 
CORI (Guthrie et al., 1997, p.442). 
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- Real-world observation. Use the students’ interests as a motivation to read. 
- Conceptual theory motivates students through challenges.  
- Strategy instructions allows students to experience a confidence in their own learning. 
- Self-directed learning by helping the student set up their own goals. 
- Collaboration with another student to understand what a text is about. 
- Allow students to express themselves (Self-expression). 
- Coherence among these themes help students gain understanding of strategies and strategy use.  

(Guthrie, Wigfield & VonSecker, 2000, p.335). 
 
By connecting reading to the real world, an interest in the student can be created which will 
lead to students, of their own free will, wanting to answer conceptual questions and that will 
lead to them reading, so that they find those answers. If it is possible for teachers to implement 
self-directed assignments in school, allowing students to decide on materials and content, it will 
create a curiosity among the students that will lead to students collaborating with each other 
discussing their findings or their methods. Giving students the opportunity to develop their own 
work out of their individual interests, it creates an important pillar, intrinsic motivation. Guthrie 
et al. argue that decreased self-expression, which is more common after middle school, will 
cause a decline in intrinsic motivation (Guthrie et al., 1997, p.443). The final theme mentioned 
in the concept of CORI is coherence. By coherence Guthrie et al. mean that by providing a 
coherent context for students they are less likely to fail, as they will see the connection between 
different learning experiences (Guthrie et al., 1997, p.444).     
 

3.2. Transactional Strategy Instruction (TSI) 
 
Another teaching program that focuses on reading comprehension is Transactional Strategy 
Instruction (TSI). TSI is a further development from Reciprocal Teaching (RT). RT was formed 
as an educational strategy based on cognitive theory and social psychology, according to which 
students develop in a social context first and then on an individual level. TSI-researchers found 
that predicting, questioning, clarifying and summarizing were not enough; therefore TSI 
emphasized the important relationship between teacher and student, which has been proven to 
have a positive effect on students’ reading comprehension.  
 
To clarify, it is not only the students’ reading that is in focus within TSI but also the 
conversation between the students and their teacher who must be responsive to the students’ 
interpretations and strategy use. Therefore, it is key that there is a collaboration between student 
and teacher in order for reading comprehension to be increased. Such a collaboration could be 
book-talks, instant feedback and individual plans for students’ further development.  
 

4. Method and Materials 
 
In this section it will be explained what method, have been chosen for this study, how the 
selection of informants took place and how the procedure as well the method of the analysis 
was conducted. The last part of this section will define reliability, validity and ethical aspects. 
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4.1. Method 
 
The method chosen for the collection of data with regard to the students’ participation is a 
questionnaire both before the reading of texts as well as after. When choosing to construct a 
questionnaire it was kept in mind that it could be conducted even without the researcher present 
(Cohen, Manion & Morrison, 2011, p.377). As students have many things on their schedule it 
might be difficult to find the time to see them and allow them to complete the questionnaire. 
Therefore, in order to be sure that the study could start on the assigned dates, a questionnaire 
was chosen.  
 
In the case of the investigation into what teachers think about literature and reading, it was 
decided that interviews were preferred. The choice fell on interviews as it allows for a deeper 
understanding as follow up questions can be asked in order to achieve another sort of depth in 
this study and not only see the informants as data. Interviews will also allow a discussion to be 
held about how the interviewees look at the situation “from their point of view” (Cohen et al., 
2007, p.409). The interview questions were structured around the teachers’ own private reading 
habits as teachers’ enthusiasm can be reflected onto others. Another focus of the interview is 
the teachers’ views on literature in their classrooms.  
The method chosen for collecting data was questionnaires for the student informants and an 
interview with the teacher informants. Both the pre- and post-reading questionnaires were 
conducted in Swedish as a way to be certain that all students all understood the questions and 
felt confident while answering the questions. The interviews were also conducted in Swedish 
but as some of the teachers found some questions easier to answer in English, both languages 
were used.   
 

4.2. Selection of informants 
 
The informants in this study are students who study English as a second language in grade 9 at 
a Swedish lower secondary school. The informants are all from the same class but have different 
levels of competence when it comes to the English language and they also have different views 
and experiences regarding reading literature. This group was chosen based on their attendance 
in school. There are rarely students missing from class, which provides a good basis for a study. 
However, that is something to keep in mind as the study is conducted, as the performance might 
be above average due to a high attendance in school. 
 

 
                               Figure 1. The number of informants. 
 

Number of informants N = 28

Girls 16

Boys 11

Gender neutral 1
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The selection of teachers was fairly straightforward as there are four teachers that are currently 
active in teaching the English subject at the selected school. At this school there are only female 
English teachers and they are between the ages of 34 and 49 (as can be seen in Table 1), 
something which might cause the answers to be of a similar character. Each interview took 
about 20 minutes to conduct. All four teachers are women and they are currently teaching 
different groups in English. The have been given a number in order to fulfill the promise of 
anonymity in this study and as mentioned by Cohen, Manion and Morrison (2011, p. 92) a 
promise of confidentiality have been given to prevent possible identification of the participants.  
 
 Teacher 1 Teacher 2 Teacher 3 Teacher 4 
Age 43 49 34 38 
Gender Woman Woman Woman Woman 
Are you certified to 
teach English as 
ESL in lower 
secondary school? 

Yes Yes No Yes 

How long have you 
taught English? 

9 years 18 years 4 years 7 years 

Do you currently 
teach English? 

Yes Yes Yes Yes 

Table 1. Presentation of the four teachers that have been interviewed for this study. 
 

4.3. Procedure 
 
Firstly, all the survey questions were formulated. A group, similar to the actual participants, 
was chosen to be part of a pilot study. A pilot study is important when conducting an empirical 
study to get verification that one’s material is understandable and researchable. Five students 
were chosen for the pilot study. The pilot study required an information letter (appendix 1) and 
three questions that evaluated the questionnaire that would later be the foundation of this study. 
The questionnaire in the pilot study had an error on the first question. The question was “Did 
you understand all the question?” and it was a yes or no question. The follow-up question was 
“If you answered yes, which question was difficult?” It was meant to be “If you answered no, 
which question was difficult?” The error was corrected, and the questionnaire passed the pilot 
study, as the pilot students felt that, after correction, it was easy to understand.   
   
Secondly, the questionnaire was handed out to 28 informants. It was completed with pencil and 
the questions on paper (appendix 2). Pencils and erasers were brought to the students, as 
everyone might not have pencils and erasers with them. It took between 20-30 minutes for the 
students to complete the questionnaire and the questions concerned their reading habits and 
their thoughts about the English subject in school as well as their knowledge of the English 
language. After having finished the first questionnaire the informants were given a text. They 
read the text in isolation with no pre- or during-reading work, only post-reading work which 
consisted of questions concerning the read text, that they answered individually in writing. They 
were then given another text at the same level of difficulty. Before they started reading, the 
teacher, instructed by the researcher, showed a trailer for a movie based on the text. In 
accordance with the pre-reading strategy “think-pair-share”, they were given a few minutes to 
reflect, then they sat in groups and discussed the Romeo and Juliet theme the text is based on. 
After a ten-minute group discussion, it was discussed in the whole group. They started reading 
the text, a shortened version of Shakespeare’s popular tragedy of Romeo Montague and Juliet 
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Capulet. While reading the informants had access to a list of words that could be found in the 
text, words that might not be in every students’ vocabulary. They were given two lessons (110 
minutes) with the possibility to also use a study session available in their weekly schedule, if 
needed. However, no one needed more time. The post-reading work consisted of group 
discussions together with the librarian. She held book talks with groups of four informants 
where they used the method “think-pair-share” and also questions guiding them to a fuller 
understanding of the text. During the final lesson they each wrote a short summary and were 
given the final questionnaire about the two texts and the two different reading approaches 
(appendix 3).  
     
Thirdly, interviews were conducted with the four different teachers of English. There were 
sixteen questions and the interviews were concluded with an opened question, where the 
teachers could give one final thought on the subject (appendix 5). It was decided to interview 
them one at a time, as it can be difficult to take notes if a discussion occurs during the interview. 
Therefore, each teacher met individually with the researcher at an agreed time when they had 
enough time to feel engaged and could fully focus in the questions asked.  
 

4.4. Method of analysis 
 
The main focus of this thesis is reading comprehension and what strategies are preferred by 
both students and teachers with regard to reading and develop students’ reading comprehension. 
Therefore, the analysis was conducted to identify what reading method as well as reading 
strategy the informants preferred. The informants’ answers were sorted into two different 
categories, before and after the reading. The questions asked in the questionnaire conducted 
before the reading of a text concerned reading in general and how they see their ability within 
the English subject. The answers were colour-coded into the following categories: 
 

- A strong reading habit 
- A weaker reading habit 
- A positive view and feeling concerning the English subject 
- A negative view and feeling concerning the English subject 
- A struggle with the English subject  

 
After the first questionnaire was analyzed, the analysis continued with the questionnaire 
conducted after the reading experience. The same method, colour-coding, took place. This time 
the categories were:  
 

- Did use of strategy 
- Did not use a strategy 
- Chose the first method 
- Chose the second method 
- Better reading understanding or in general a good method  

 
However, a few answers given by some of the informants had to be taken out as they did not 
answer them seriously. Perhaps it could be due to lack of motivation as it was the last two 
questions, it can also be due to these students’ problematic view of school and restlessness. In 
order to get a clear result those students second questionnaire will, therefore, be taken out and 
will only be mentioned in the discussion.  
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4.5. Validity and reliability 

4.5.1. Validity 
 
When conducting qualitative research, several aspects need to be taken into consideration. 
Cohen et al. (2011) bring up different types of validity. The first one is internal validity and 
how important it is for the researcher to be aware of his or her informants’ struggle in 
different areas as well as the importance of a reliable test, in this case, a questionnaire (Cohen, 
2011, p.184). It is also mentioned that the results of the research should benefit everyone who 
is a part of the study (2011, p.185). It will bring up students’ own strategies for reading and 
make them more aware of reading strategies and different tools they can use in their future in 
reading. The second type of validity mentioned by Cohen et al. is external validity. It is 
explained as the ability to, through generalization, find an individual conclusion of what part 
of that generalization can benefit the researcher (2011, p.186). The final type of validity that 
will be mentioned here is catalytic validity. It is described by Cohen et al. as a striving for the 
research to lead to action (2011, p.187) and that is the goal of this study, to see what strategies 
will help students with their reading comprehension and that can help teachers form a plan for 
increasing students’ understanding of texts. In this study, the focus on what teachers and 
students prefer in regard to reading strategies and methods questionnaires and interviews were 
chosen in order to get the most trustworthy data. 
 
By only using data collected from the questionnaires and the interviews the results and the 
conclusion will be based on that data. No other data will be analyzed as a part of this study. 
Data from previous research will be discussed in comparison with the data provided by the 
participants of this empirical study.   

4.5.2. Reliability 
 
If this study was conducted in a different group the method as well as the questions asked 
would be the same and the results would be of a similar character, as the informants would 
still go in grade 9 at a Swedish school and the teachers would also be, as they are in this 
study, actively teaching the English language. As this is a qualitative case study, the method 
of choice, questionnaire and interviews are reliable as the researcher herself has presented and 
conducted not only the questionnaire but also the interviews.  
 

4.6. Ethical aspects and limitations 
 
Participants in a study might take a questionnaire as an intrusion into their private life (Cohen 
et al., 2011, p. 377), which is why it is important to go through the questions thoroughly before 
conducting the study. However, this questionnaire does not reveal any data or information 
regarding the informants’ identity, as it was not important in the search for answers to the 
research questions. 
 
The ethical aspects that have been considered in this study are as follows: 
 

- Confirming that every participant understands the purpose of this study 
- Consent forms have been handed out and signed by participants aged 15 and above, and those participants 

who has not yet turned 15 handed in a consent form signed by their guardian  
- Anonymity and confidentiality for all participants 
- An understandable language that is age-level adapted 
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Limitations in this study are the time and the size of the study. A more thoroughly and extensive 
study could have been conducted if a longer period of time had been available. However, this 
does not affect this study so much as it is primarily a case study, not making any generalizing 
claims. If there had been more time available, this study could have been conducted with more 
than one group of students and a more extensive questionnaire could have been presented and 
perhaps a more generalized pattern could have been seen for this particular school as a help to 
the teachers to plan their teaching in the classroom.  
 

5. Results 
 
In this section the students’ answers to the questionnaire will be presented as well as what the 
teachers revealed during the interviews. The first sub-section summarizes how the informants 
view English in- and outside of school as well as their interaction with English texts outside of 
school. The second sub-section will present the results related to have read two different texts 
in school during this empirical study. The final sub-section presents the results of the teacher 
interviews that have been conducted. 
 

5.1. Students’ views on reading in general  
 
When asked if they have read books outside of school, the responses of the informants differ. 
Twelve informants state that they never read outside of school, while ten informants reveal that 
they read one book per six months outside of the books they are reading in school. Five 
informants say they read one book a year outside of school and one informant is more of an 
avid reader with one book per month.  
 
Although gender is not in focus in this study, it can be seen that girls make up the majority of 
the non-readers and that boys represent the majority of the informants that read one book a year 
apart from the books read for school.  
 

 
Figure 2. Participants’ answers to the question “How often do you read a book outside of school?” 
 
The answers given by the informants to the question if they have read English books outside 
of school showed a very interesting result. The answers given by this group of informants 
show that the boys read more English books outside of school while the majority of girls do 
not. Moreover, it is interesting to see that most informants do not read any English books 
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outside of school, suggesting that their only source of English books are the ones they read in 
school. Thus, it is shown that it is important to conduct reading-projects in school, to develop 
students’ reading comprehension.  
  

 
Figure 3. Participants’ answers to the question “Have you read a book in English outside of school?” 
 
The informants gave varied answers as to what is the biggest difficulty while reading English 
books. Most informants state that a lack of vocabulary causes them most problems when they 
read books and texts in the English language. The second biggest difficulty listed is a lack of 
interest. What is interesting is that the majority of girls list “lack of vocabulary” as the biggest 
challenge, while the majority of the boys state that the biggest challenge is that they 
experience a “lack of interest”.  
 
 

 
Figure 4. Participants’ answers to the question “What is most difficult with reading an English book?” 
 
 
Furthermore, it can be seen that the informants in this study are most familiar with subtitles 
and lyrics in English outside of school. Subtitles and lyrics are the main sources of written 
English for the informants outside the texts read in school, as they state that that is the kind of 
English texts they come in contact with the most outside of school.  
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Figure 5. Participants’ answer to the question “What texts in English do you read outside of school?” 
 

5.2. Students’ views on their English skills in school 
 
When asked if they see themselves as skilled in English as a subject in school with skills in 
writing, reading, listening and speaking, a clear majority feel that they have more than average 
skills in English and perhaps a conclusion can be drawn that English is a subject which requires 
less effort in school, if they have good skills in the English subject. 
 
 

 
Figure 6. Participants’ answer to the question “Do you consider yourself good at English?”  
 
 
Students in lower secondary school sometimes struggle with seeing the use and the benefits of 
school, so it was surprising and exciting to see the answers to the question whether or not they 
like English as a subject in school. The results showed a clear yes-majority. 20 out of 28 
informants’ state that they do like the English subject.  
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Figure 7. Participants’ answers to the question “Do you like the English subject?” 
 
 
Students need a different amount of support depending on their level of competence, so it is of 
interest if they themselves feel a need for more time during English assignments. The question 
was if the informants feel they need extra time to finish assignments given to them during 
English class. There was a varied result. Five informants feel a strong need for more time 
while five other informants feel a need for more time. Those who do not have the need for 
more time at all are three informants, while six informants do not need extra time all the time. 
The answers given by the informants on the matter of needing more time and support renders 
a mean value of 3, making it difficult to analyze as it is not a clear answer. Presumably, it can 
depend on the English assignment and other aspects, such as the workload in other subjects.  
  
 

 
Figure 8. Participants’ answers to the question “Do you feel like you need more time to finish English 
assignments?” 
 
The final question in the questionnaire given to the informants in the pre-reading project in 
this study was if they would read more in English if given more help and support. The result 
was surprising. The majority of informants stated that they would not be reading more with 
more help. Only four informants answered that they would read more if they had more help 
and support from teachers.  

4
1

10

1

1

1

6

31

1 - NO 2 3 4 5 - YES

Do you like the English subject? N = 28

Girls Boys Gender neutral

2
5 4 4

1

1 5
1

41

1 - NO 2 3 4 5 - YES

Do you feel like you need more 
time to finish English 
assignments? N = 28

Girls Boys Gender neutral



 

18 
 

Figure 9 shows that more boys than girls would read more with the right support. Connecting 
that to the boys’ prior answers on lack of interest being the biggest difficulty creates a 
possible future study to see if the lack of interest can be because of a feeling of inadequacy in 
the subject. 
 
 

 
Figure 9. Participants’ answer to “Would you read more in English if you had more support and help?” 
 

5.3. Students’ views on pre, - during and post-work 
 
How the informants view the strategy of working with a text pre-, during and post-reading is of 
interest as that will determine their choice of method within reading projects at school. 
 
The questionnaire conducted post-reading in this empirical study was handed out on a day when 
all informants were present. By doing so, it increases the answering frequency. Furthermore, 
all informants in this study read both texts in this study’s reading project, giving a more accurate 
result, as it makes it possible to compare the answers from all 28 informants. 
 
When asked about their own reading strategy while reading the first text individually, without 
any preparation or work during reading and also without any structured post-work other than 
an individually written summary, 79 % of the informants’ state that they had no specific reading 
strategy, while 21 % state that they did. Before conducting the questionnaire, the informants 
were motivated to think about how they read, with regard to the follow-up question about what 
kind of reading strategy they used. The informants listed four different strategies in the optional 
commentary field available below the question. The four strategies used were the following: 
 

- Using a marker and color the passages read 
- Using a pencil to underline areas the informant wanted to highlight 
- Use of a paper to only make one line at a time visible 
- Reading quietly to themselves 
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Figure 10. Answers to the question if the informant had a reading strategy while reading a text on their own. 
 
 
The informants were asked about the words in the text that they came across, if they found 
many of the words difficult. 29 % felt that there were no difficult words in the text and that 
they fully understood the text. 21 % said that there were not many difficult words, perhaps a 
few. 29 % felt that, yes, there were difficult words in the text but the text as a whole was still 
understandable. The remaining 21 % declared that there were many difficult words in the text.  
 

 
Figure 11. Answers to the question if there were words in the text that was difficult to understand. 
 
 
On the question whether or not they understood the first text, the majority of informants said 
yes. 29 % of the informants said that the text was a little difficult to understand while 18 % said 
that they struggled to understand what they had read.  
 
What is important to see in this answer is that 47 % of the informants did not fully understand 
the text, indicating a weak reading comprehension. This result is supported by previous research 
results that argue the importance of a thorough structure and strategy within reading projects. 
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Figure 12. Answers to the question if the first text was easy to understand as a whole. 
 
 
The final question after the reading project within this study was about the two methods that 
were experienced. Method 1, in this study, represents reading the text with no prior information 
or work while reading it and also no discussion or reflection post-reading, meaning not having 
a method or strategy. Method 2 was the method where the informants saw a trailer about 
William Shakespeare’s tragedy about Romeo and Juliet prior to the actual reading. They had a 
discussion concerning the theme before they started to read. While they were reading, they had 
access to a list of words to each section in the text. After the text had been read, they sat in 
groups of four and discussed different themes, perspectives and events in the story that were of 
importance. 11 % of the informants in this study preferred the first method. Those 11 % stated 
lack of interest and “wanting to get it done” as the reasons behind choosing method 1. 89 % of 
the informants preferred the second method and stated reasons such as “deeper understanding”, 
“more confidence while discussing it” and “felt nice to be encouraged all through the reading 
project”.  
 
 

 
Figure 13. Answers to the question of which reading method the informant preferred. 
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5.4. Teachers’ views on students’ reading and their way of working 
with literature 
 
When analyzing the information revealed through the interviews it can be seen that all four 
teachers have a positive attitude towards literature. They are all avid readers privately and they 
all work with literature within the ESL classroom. Teacher 1 lives in a bilingual household 
where English is a well-used second language, after Swedish. She states that reading in English 
on a daily basis gives her a deeper knowledge about English books; hence it gives her a deeper 
knowledge about level-based titles. Teacher 1 explains further that her children read books in 
English; hence she experiences up close what titles work for what age. She continues with 
saying that since not all teachers live in a bilingual home, it is important to have a functioning 
English subject conference where teachers can share thoughts, ideas and knowledge about 
literature. Teacher 2 has worked as a teacher the longest and can therefore give a description of 
literature use in classrooms over the years. She claims to see a clear difference in the use of 
literature in schools, as she explains that during her earlier years as a teacher of ESl the focus 
was more on reading a given text followed up by a written assignment, but nowadays it is more 
common to also discuss literature that has been read in class. Teacher 3 also states that she 
experiences herself as an avid reader and she has a hope that her positive attitude towards 
reading will have a positive effect on her students as well. Teacher 4 is also a Swedish teacher 
and while this interview was conducted, she only teaches one group in English and several 
groups in Swedish. Therefore, she has a more Swedish focus during this period of time and 
relies on her previous lesson plans for her English group.  
 
In addition to their love of reading they also have the desire to spread their reading interest to 
their students in common. All four teachers state that they see a decline in interest in reading. 
They are clear in their opinion about the importance of getting young people to read more as 
they feel it would broaden both their skills and their view on life in general. As report after 
report states that children and adolescents are getting increasingly stressed and suffer from 
anxiety, all teachers that were interviewed see the benefits reading brings, such as deeper 
knowledge in English but also the relaxing feeling the student might get while reading a good 
book for the pleasure of reading.  
 
According to all four teachers they use literature regularly in class and they state a variation in 
texts available as the biggest benefit. Teacher 1 gives the description of authentic texts, meaning 
that by varying the texts available to students an authentic text that is not modified for ESL 
students can give students a feeling of freedom when choosing a text to read and also give them 
a more varied vocabulary. In addition to Teacher 1’s explanation of authenticity, Teacher 4 
adds that by reading literature and not only the texts provided in the school’s textbooks students 
will see that reading is possible within their choice of topic, based on their individual interests.  
 
When speaking about the advantages of reading and using literature in their classroom they 
have different answers. Teacher 1 sees an increasing understanding of the language in a bigger 
context. Teacher 2 notices another way for students to see how grammar looks apart from a 
traditional grammar lesson. “They get a more natural view on how sentences are built”. Teacher 
3 has seen a more relaxed group during book reading lessons. They feel more relaxed as they 
“get to escape reality for a while”, which she sees as a big advantage as her students have 
periods of stress due to tests and other schoolwork. Teacher 4 identifies with what Teacher 1 
said, the students see the English language in a bigger context. She also mentions that the 
students get a broadened vocabulary which will help them in their future educational career.  
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In addition to advantages they spoke about disadvantages with literary use in the classroom. 
The disadvantages were of a more practical character and the disadvantages of reading projects 
in class mentioned during the interviews were not aimed towards the students, other than the 
work with motivating them to read, but were more aimed towards things such as a strained 
budget and lack of funds. All four teachers list the same area as an area of improvement, and 
that area is time available to plan a reading project. Teacher 1 emphasizes the importance to 
have time to plan in their schedule in order to create a working reading project. Teacher 4 adds 
that a school’s budget also can cause complications as literature is not often considered a 
priority. Therefore, a close relationship with the school library and the librarian is to be 
preferred. In comparison to textbooks, literature provides a more varied way of reading and the 
chance of reaching the non-readers, those who do not like reading, is greater as there are 
literature titles that might suit them better. All four teachers agree that it is easier to customize 
reading when using literature. Hence it is important that local authorities help schools expand 
their libraries and available titles.  
 
During the interviews it was discussed how the four teachers experience the students’ view on 
reading and working with literature in class. The common denominator is a lack of motivation. 
Many of the students taught by these four teachers are reluctant to read literature. They are in 
need of instant feedback, Teacher 1 explains, and that is not possible in the same way as they 
are given feedback every step of the way during a written assignment in history, for instance. 
Teachers 2 and 3 agree and add that many of the students do not see the use in reading, and they 
are forced to always state the purpose of every step in the reading project. All four teachers 
work with texts before reading begins. It varies in what ways they work with the texts. Two of 
them have a “prediction session” where the students look at the book and have a quick look 
through it as well as reading a synopsis of the text. Two of them work with trailers if available, 
thus creating a sort of presentation where the book’s plot is discussed. All four have group 
discussions with the help of the librarian during certain chapters of the book. The post-reading 
work is where their answers differ. One works with a book review; one works with group 
discussions; and two work with role play. To summarize, most students see reading as a must, 
as a punishment and not something they will benefit from, hence the importance of continuing 
to read in school. All the interviewed teachers in this study agree that reading is important and 
if students are lacking in motivation and the will to read, it is even more important to continue 
as the results of the questionnaires showed that school is the main place where some students 
come in contact with reading. 
 
Furthermore, it was discussed what they see as students’ biggest challenge in regard to reading. 
Teacher 1 states that a lack of a reading habit has a negative effect on their view on reading. 
Teacher 2 repeats the lack of motivation as their greatest challenge, while Teachers 3 and 4 are 
in agreement with both Teacher 1 and 2 and add that it is rather sad to witness their indifference 
towards reading. Subsequently these challenges have an impact on how these four teachers plan 
their different reading projects. Teachers 1 and 3 states they work more controlled, more 
contained, with controlled questions to discuss rather than an open discussion between the 
students. Teacher 2 admits that the students’ challenges are so time-consuming that she has 
fewer reading projects a year as it takes too long both to motivate the students as well as 
adapting the texts to each student. Teacher 4 reveals that it puts her competence to the test as it 
then requires an excellent lesson plan schedule.  
 
To summarize, all teachers interviewed for this study feel that students’ lack of motivation is a 
major factor as to why it is hard to work with literature in class. But that reason is also the 
reason why it is so important to continue working with literature in English class in Swedish 
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schools. The benefits weigh heavier than the challenges, as all interviewed teachers agreed on 
that during the interviews.  
        

6. Discussion 
 
In this section the method and the results will be discussed in relation to the aim of this study 
which was to find out which reading strategy was preferred by students and the teachers when 
working on a reading project and what the theoretical perspectives have provided to the field 
of reading strategies.  

6.1. Reading strategies the students prefer 
 
As the first aim of this study was to see what reading strategy the student informants prefer that, 
that was also one main focus of the investigation. After having read two texts using two different 
approaches, the students’ answers clearly indicate that pre-, during and post-reading work make 
them feel more confident in their performance. It is thus preferred to have a reading strategy, 
according to the informants in this study. The findings in this study are thus supported by the 
theory behind CORI, that a well-known routine will help students in developing their reading 
comprehension. Moreover, it is important to have an engaged and educated teacher that can 
lead the students in their progress during a reading project. 
 
Furthermore, the results of this study are in line with the teaching program TSI’s research on 
the importance of a pre-reading work to prepare the students before reading begin. TSI also 
explains the importance of continuing to work with the text while reading, which was also 
shown in this study. By teachers asking questions and clarifying any uncertainties, the students 
are provided with confirmation and guidance while reading a text. One of TSI’s key points is 
also not to drop the text as soon as it has been read, but to summarize it with the students to get 
a clear closure and understanding of the text. By following the key points in both the CORI- 
and the TSI-program, students’ reading comprehension will increase, a conclusion which is 
echoed by the results in this study.  
 
Moreover, the theories behind the two mentioned programs can be used by teachers within all 
subjects, not only teachers of the more traditional reading subjects, such as the different 
language subjects. 
 

6.2. Teachers’ views on reading strategies 
 
As previously explained, the second aim of this study was to focus on what pre-, during and 
post-reading work teachers see as most rewarding. All four teachers were in agreement that it 
is important to find strategies that work in order to keep using literature in school. Interestingly 
enough they had different views on which reading work was preferred with regard to reading 
comprehension. Teacher 1 preferred the pre-reading work as she sees a bigger result in her 
students’ reading comprehension. Teachers 2 and 4 preferred the during reading work with the 
librarian as that opens up for a more natural discussion as the students have all read the same 
section and can sit down and have a deeper discussion of the part they have read. They valued 
the teamwork with the school’s librarian very much. Teacher 3 preferred traditional post-
reading work as it helps her to evaluate their skills.   
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The teachers that were a part of this empirical study all agreed that literature is beneficial when 
learning a language. The found it important not only in a grammatical sense where the students 
see grammar in a more natural and relaxed way, but also contextually as they experience the 
language in an everyday way and not as structured as a traditional teaching of the language in 
the classroom. Finally, they saw it as important that students are able to broaden their view and 
knowledge of the world we live in. However, it is of essence to keep all texts equally important, 
as mentioned by Westlund. Regardless of whether students read literature or factual texts, 
encouragement is crucial, as the interviewed teachers all gave “lack of motivation” as a key 
issue within reading projects they conduct in their classes. 
 
To summarize, the teachers in this study work with strategies, but in different ways. But what 
the all have in common is that they use themes from CORI and TSI, even if they are not aware 
that they do. They connect to the real world by using different titles and to share their own love 
for reading. Some of them conduct book-talks and book-discussions in groups that allows 
students to collaborate among themselves. Also the teachers challenge their students to help 
their students develop further.  
 

7. Conclusion 
 
The aim of this empirical study was to investigate how students and teachers prefer to work 
with texts in ESL in Swedish lower secondary school. 
 
An increased reading comprehension is of interest to teachers no matter what subject they teach 
as it is not focused only on literary texts, but all type of texts. As a teacher it is our job to find 
the way for a student to move forward in his or her development. We are the main source of 
motivation in the classroom and the students’ guide on their academic way forward. This 
empirical study has shown that students start school with more English knowledge than they 
did a decade ago. However, that does not necessarily mean that they have a greater reading 
comprehension. Reading comprehension is key in the life of a student, but also as adults we are 
surrounded by texts in our daily lives. The results of this study have shown that the majority of 
the informants need a more thorough work before, during and after they have read a text. Just 
letting them read a text freely does not provide them with the deep knowledge the majority of 
them need in order to feel successful and confident. Therefore, this study shows that teachers 
need to prepare and conduct the reading instruction under situations that provide the students 
with the structured aid they might need. That will, hopefully, lead to an improvement in regard 
to reading comprehension. 
 
It was shown that by discussing the text prior to reading it prepared the informants for the text 
they were about to read. The pre-reading strategy had two beneficial consequences; the students 
were prepared for what was coming and well they felt more confident about the text in front of 
them. All but one informant preferred the pre, - during and post reading work rather than read 
freely without guidance. Thus, the questionnaire responses show a need for more preparation 
before reading and a reminder after each couple of chapters and also a discussion after the 
reading in order for them to have confidence as they went on to writing an individual summary 
of the text. The post-reading work of writing a summary was not the preferred method with all 
interviewed teachers, as some preferred that students discuss the book rather than write about 
it. But if a teacher would like to work with a writing assignment post-reading it is more likely 
that the students can read and work thoroughly with a text if they feel more confident in their 
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knowledge of and insight into the book’s content. Hence is why the recommendation is to use 
the pre-, during and post-reading strategies this study has mentioned.  
 
One of the informants asked, after the study was conducted, why teachers do not always work 
with pre-, during and post-reading work. The informant experienced a difference between the 
early years of school and now. Teachers in lower secondary schools seem to have a higher 
expectation when it comes to students’ reading, but the informant said that it is okay to have a 
higher expectation as they worked in this way. That is something to keep in mind as a future 
teacher. Students want to succeed, therefore, it is necessary to work towards their goals, because 
it is a mutual goal both for students and teachers.  
 
This empirical study has, in line with CORI and TSI, detected a need for strategies in order to 
obtain a higher reading comprehension among students. It was shown that students are in need 
of strategies to benefit from reading as they can develop a greater understanding of the text they 
read. Furthermore, this study has shown the importance of an engaged teacher in the classroom 
as well as a support from local authorities’ reference funding to schools so teachers can continue 
their reading projects with their students.  
    

7.1. Further research 
 
Further research is always required in the field of education and the development of students. 
Society continues to change, as does the curriculum. Therefore, research will always be needed 
and when it comes to students and their reading, the new digital era requires constant 
development for schools and governments if we are to have confident students reaching their 
goals. This study suggests two fields of further research: 
 
 
 

- What is the difference when reading a digital text and a physical text? Can results differ depending on if 
a student read a text digitally or having a text in their hand? This study conducted a reading project based 
on a physical text and it showed a need for strategies, a further research would be interesting in order to 
see if the same need can be seen when reading digital texts. 

- As this study has shown that boys list lack of interest as the major factor behind being a reluctant reader, 
but that those boys also state that they would read more with more support, a suggested research field 
would be if boys’ lack of interest in reading could be connected to a desire to have more support while 
reading? Will they read more if they have extra support and help?  

 
Another field that can be further researched is extramural English and how reading 
comprehension can be increased during all sorts of texts, based on students’ interest and hobby. 
In line with research provided by CORI it can be further researched, and this study will therefore 
provide two possible research question: 
 

- How can extramural English increase reading comprehension? 
- In what way can an increase in reading comprehension be detected by using extramural English?  
- Factual versus literary texts, what effects does different texts have on students’ reading comprehension? 
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Appendix 
 
Hejsan. 
 
Jag heter Therése Randerson och läser till lärare på Högskolan Dalarna. Just nu skriver jag mitt examensarbete 
och det betyder att jag nu ska göra en undersökning, en studie. Den kommer att handla om elevers läsning inom 
engelskämnet och vad lärare kan göra för att elever ska förstå en text så bra som möjligt. Din klass är utvald att 
delta i min undersökning. 
 
Viktigt att förstå är att det är helt frivilligt för dig att delta och du när som helst kan tacka nej till att delta utan att 
motivera varför. Det som jag behöver din tillåtelse till är att du låter mig tilldela dig en text, en kortare berättelse 
på engelska. I samband med läsningen kommer jag också att be dig svara på några enkla frågor som handlar om 
dina läsvanor och hur det har gått för dig att läsa. Det vore jättekul om du ville delta och sedan svara på mina 
frågor. Vill du inte svara på alla frågor så är det också okej. Viktigt att förstå är också att din medverkan inte 
påverkar ditt betyg negativt på något som helst sätt. 
 
När du har svarat på frågor så kommer dina svar att hanteras helt anonymt. Ditt namn kommer inte finnas 
någonstans och inte heller någon annan information som kan kopplas till dig. Endast jag och dina klasskamrater 
och dina mentorer kommer veta att du deltar, och endast jag kommer veta vad du svarar på frågorna i enkäten.  
 
Syftet med denna undersökning är att finna på frågor som: 

- Vad kan hjälpa elever att förstå en text på bästa sätt? 
- Vad kan öka elevers resultat när det kommer till läsförståelse? 

 
Undersökningen kommer att presenteras i form av en uppsats vid Högskolan Dalarna där det inte kommer att 
framgå var i landet som undersökningen har genomförts. 
 
Har du eller dina vårdnadshavare någon fråga så hör gärna av er, i första hand till mig. 
 
Tack på förhand! 
 
/Therése Randerson 
 
Therése Randerson   Mats Tegmark 
Lärarstudent    Handledare 
Högskolan Dalarna   Högskolan Dalarna 
Kontakt:    Kontakt:  
 
…………………………………………………………………………………………………... 
 
Härmed godkänns att _________________________________________________ i klass 10c deltar i 

denna undersökning och att ni förstår att det är helt frivilligt. 

 

Datum   Ort  Namnteckning                Namnförtydligande 

………  ………………….      …………………………  …………………………... (elev)                 

………  ………………….      …………………………  …………………………… (vårdnadshavare) 
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Frågor innan projektet startar: 

 

Kryssa i ett alternativ. 

Jag är: 

� Tjej 

� Kille 

� Vill inte svara 

� Annat 

 

Hur ofta ungefär läser du en bok som inte har med skolarbetet att göra (på valfritt språk)? 

� En bok om året 

� En bok i halvåret 

� En bok i månaden 

� Jag läser aldrig förutom i skolan, ett par böcker per termin 

 

Har du någon gång läst en bok på engelska utanför skolan? 

� Ja 

� Nej 

 

När ni har läst en bok på engelskan i skolan – vad har då varit svårast? 

� Förstår inte alla ord 

� Känner att jag inte hinner läsa 

� Är inte intresserad 

� Annat ______________________________________________ 

 

Vad för sorts texter läser du mest på engelska som inte har med skolarbetet att göra? 

� Böcker 

� Tidningar 

� Bloggar/social medier 
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� Texter när jag spelar data/TV-spel 

� Filmtexter/sångtexter 

� Inga texter alls för jag läser inte på engelska 

� Annat _________________________________________________________ 

 

Markera med ett ex på linjen. 

Jag tycker att jag är bra på engelska språket. 

Stämmer inte                          Stämmer bra 

        1       2        3        4 

Jag tycker om ämnet engelska i skolan. 

Stämmer inte      Stämmer bra 

        1       2        3        4 

 

Jag kan ibland behöva mer tid på mig för att känna att jag hinner med engelskauppgifter. 

Stämmer inte      Stämmer bra 

        1       2        3        4 

 

Jag skulle läsa mer på engelska om jag fick mer stöd och hjälp. 

Stämmer inte      Stämmer bra 

        1       2        3        4 

 

Tack för ditt svar! 
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Frågor efter projektet 

 

Kryssa i ett alternativ 

Jag läste båda texterna. 

� Ja 

� Nej 

 

Hade du någon egen strategi när du läste första texten själv? 

� Ja 

� Nej 

� Om ja, vilken __________________________________________________________ 

 

Var det många ord i första texten du inte förstod? 

� Ja, ganska många  

� Ja, fast jag förstod helheten ändå. 

� Nja, inte så många, jag förstod de flesta. 

� Jag förstod alla ord. 

 

Var berättelsen/innehållet lätt att förstå? 

� Ja 

� Sådär 

� Nej 

 

Vilken arbetsmetod föredrog du? 

� Första 

� Andra 

� Varför föredrog du den metoden? ________________________________________________________ 

___________________________________________________________________________________ 
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� Till dig som föredrog den andra metoden då vi jobbade både före, under och efter texten. Varför var den 

metoden bättre för dig? ________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

 

 

 

Control questions for a selected group of students (pilot) 

 

Förstod du alla frågor? (ringa in ditt svar) 

Ja 

Nej 

Om du har svarat ja, vilken/vilka fråga/frågor var det som var svår? 

________________________________________________________________
________________________________________________________________ 
 

Vilken typ av frågor var enklast? (ringa in ditt svar) 

 Kryssfrågorna 

 ”Markera på linjen”-frågorna 

Motivera gärna varför. 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

Var det någon fråga du inte ville svara på?  

 Ja 

 Nej 

Om du svarat ja, vad gällde frågan? 

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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Frågor till intervjuerna med lärarna 

 

Om läraren 

Hur gammal är du? 

Hur länge har du jobbat som lärare? 

Vilket år tog du din lärarexamen? 

I vilka ämnen har du legitimation? 

Vad är din första känsla kring skönlitteratur, på ett personligt stadium (inte inom ditt yrke)? 

 

Om eventuell litteratur i klassrummet 

Använder du skönlitteratur, så som skönlitterära böcker, och fanfiction i klassrummet? 

Vad tycker du om att använda skönlitteratur som en del av engelskundervisningen? 

Kan du berätta lite om på vilka sätt du använder skönlitteratur i din undervisning inom engelskämnet utifrån ett 

didaktiskt perspektiv? 

Vad anser du vara de största möjligheterna? 

Finns det även utmaningar? 

Om du jämför skönlitteratur med de texter i läroböcker som finns tillgängliga, vad är skillnaderna? 

Har litteraturanvändandet förändrats under din tid som lärare? (om läraren inte jobbat så länge, kan denna fråga 

tas bort). 

 

Elevernas syn på litteratur, enligt läraren 

Upplever du ett motstånd mot läsning av litteratur, främst skönlitteratur? 

Vad upplever du är elevers största utmaning respektive möjligheter när det gäller läsning av skönlitteratur? 

Påverkar det hur du planerar din undervisning? 

Känner du att din egen känsla kring skönlitteratur ”smittar” av sig på eleverna (både negativ och positiv)? 

 

Lärarens fria tankar kring användningen av skönlitteratur i skolan 

Tack snälla för att ni ställde upp på denna intervju.  
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Svaren till intervjuerna med lärarna 

Om läraren 

Hur gammal är du? 

Teacher 1: 43, men det säger vi inte högt. 

Teacher 2: 49, snart 50. 

Teacher 3: 34 

Teacher 4: 38 

 

Hur länge har du jobbat som lärare? 

Teacher 1: 9 år 

Teacher 2: 18 år 

Teacher 3: 4 år, har poängen men engelska är inte med på min legitimation. Bara svenska och historia är med på 

legitimationen. När jag började på den här skolan så gick jag fortfarande på högskolan. När min legitimation 

äntligen kom så beslöt rektorn att jag skulle undervisa i engelska för det fattades undervisande lärare i ämnet och 

eftersom jag har antalet poäng så blev det lösningen och sen blev jag kvar i den ämnesgruppen även efter att jag 

blivit färdigutbildad.   

Teacher 4: 7 år 

 

Vilket år tog du din lärarexamen? 

Teacher 1: 2010 

Teacher 2: 2001, jisses vad längesen det låter. 

Teacher 3: 2017 

Teacher 4: 2012, jag jobbade lite som vikarie innan, men det räknar jag inte med. 

 

I vilka ämnen har du legitimation? 

Teacher 1: Engelska och historia. Men nämner du högt att jag även har historia så kommer jag hemsöka dig, 

haha. 

Teacher 2: Engelska och religion på högstadiet och årskurs 1–7 i svenska och SO. 

Teacher 3: Historia och svenska. 

Teacher 4: Svenska och engelska. 
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Vad är din första känsla kring litteratur, på ett personligt stadium (inte inom ditt yrke)? 

Teacher 1: Läser mycket. Kopplar av. Vill koppla bort verkligheten, men även förstå världen. 

Teacher 2: Läser mycket. Mest för att det är spännande. Favoritgenre: krim 

Teacher 3: Älskar läsning. Läser mycket. Men visst finns det perioder då det blir mindre. Läsning kopplar bort 

hjärnan på ett vis som gör att det är avkopplande. 

Teacher 2: Jag läser mycket. Är med i en bokcirkel också. Men det är mest svenskaromaner vi läser där. 

Engelska böcker läser jag mer sällan. Men det är klart att det händer. Vissa böcker är bättre på engelska och 

vissa på svenska, så det blir både och. 

 

Om eventuell litteratur i klassrummet 

Använder du litteratur i klassrummet? 

Teacher 1: Ja. Regelbundet. 

Teacher 2: Ja, regelbundet, varje termin. 

Teacher 3: Ja, vi läser en bok per termin. Beror dock lite på hur gruppen ser ut. Vissa grupper jag har haft har 

velat läsa en bok till. Vilket alltid uppskattas. 

Teacher 4: Ja, helst två gånger per termin inom engelskan. 

 

Vad tycker du om att använda litteratur som en del av undervisningen? 

Teacher 1: Fantastiskt. Det ger otroligt mycket när vi språklärare använder det. Det blir som ett språkbad, 

texterna blir inte tillrättalagda. Autentiskt.  

Teacher 2: Bra, men tidskrävande eftersom elever läser olika fort. Kan även vara svårt att hitta bra litteratur, 

även svårt att hitta engelska faktatexter om man vill ha en text till alla elever.  

Teacher 3: Jag tycker det är roligt. Det är kul att försöka visa eleverna att läsning kan föra något bra med sig. 

Men det krävs mycket planering och samtidigt lite vana, så man vet ungefär hur lång tid det tar för vissa att läsa. 

Det är lätt att skräddarsy till individer i och med alla titlar som finns tillgängliga. 

Teacher 4: Jag älskar läsning och vill dela det med eleverna. Litteratur kan ge så mycket. Allt från kunskap till 

mental avkoppling. 
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Kan du berätta lite om på vilka sätt du använder litteratur i din undervisning? 

Teacher 1: Eleverna läser, dels utdrag ur böcker. Målsättningen är att varje årskurs ska läsa en engelsk bok per 

läsår. Vi jobbar med det du skriver om, att jobba med boken hela vägen. Jag föredrar dock arbetet innan läsning 

för det skapar en sån god bas för eleverna. Det gör att de redan innan har en aning om vad den handlar om och 

det gör att de kan läsa med mer självsäkerhet. Det är jobbigt när de inleder läsningen med en osäkerhet. 

Teacher 2: Läser skönlitteratur. Alla läser under en period. Åk, 7 alla läser samma (diskussion) sen i 8 och 9 

valfri bok. Jag jobbar alltid med bibliotekarien för att få till bra bokdiskussioner och det gynnar även deras 

muntliga kunskaper.    

Teacher 3: Vi läser bok och sen använder vi den till grund för diskussion och reflektion. Och så skriver vi 

naturligtvis en recension som är fokus för mig i mina läsprojekt. 

Teacher 4: Mina läsprojekt går ut på att läsa en fysisk bok. I årskurs 7 läser vi alla samma bok, Matilda. Vissa 

grupper vill att vi då har högläsning då jag läser och de följer med i sina böcker. Mitt fokus ligger, lika som hos 

lärare 2, på arbetet med bokdiskussioner under tiden vi läser. Jag försöker använda mig av bibliotekarien. Om 

hon inte har tid så har vi bokdiskussioner själva. Har jag en stark grupp så kan det ibland hända att vi fördjupar 

bokdiskussionen med en fördjupningsuppgift då en del elever vill nå höga betyg. Men det beror på vilken grupp 

jag har. 

 

Vad anser du vara de största styrkorna? 

Teacher 1: Lär sig språket, större sammanhang. De man även utforma uppgifter utifrån klassens intresse, behov. 

Behöver de öka ordförråd? Behöver de öva reflektion? Största fördelen är språkbadet. Serier är också bra, men 

böcker är alltid böcker.  

Teacher 2: Eleverna får till sig grammatik och att eleverna ökar sitt ordförråd. De ser hur meningsbyggnad och 

sånt ser ut. 

Teacher 3: Ökat vokabulär. En sorts avkoppling från den digitala världen, även om vissa elever behöver läsa 

boken online.  

Teacher 4: Jag tycker att läsningens största fördelar är att eleverna känner en stolthet när de läst färdigt och när 

de känner att de kan berätta om boken. Det ger ett större ordförråd och det ger de verkligen en känsla av att ha 

genomfört ett område och det är så härligt när man ser den där glimten av stolthet. 
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Finns det även utmaningar? 

Teacher 1: Absolut. Kräver mycket planeringstid för att få till ett bra bokområde. Kostar även pengar om man 

vill köpa in böcker, för jag tycker inte att man alltid ska läsa på datorn.  

Teacher 2: O ja, den största nackdelen är verkligen att många elever har dålig läsmotivation. De vill inte läsa 

och det kräver mycket arbete som lärare, både praktiskt men också mycket arbete med att motivera dem till att 

ens orka läsa.  

Teacher 3: Det tycker jag. Att man hela tiden måste motivera och pusha för att eleverna ens ska vilja öppna 

boken. Det tar mycket tid. Sen önskar man ju alltid att man hade fler klassuppsättningar med böcker, men det har 

kommunen inte råd med alla gånger.  

Teacher 4: Motivationsbristen hos eleverna. Jag ser ingen nackdel med själva läsandet, utan nackdelen är att 

elever med låg motivation inte kan se fördelarna.  

 

Om du jämför litteratur med de läroböcker som finns tillgängliga, vad är skillnaderna? 

Teacher 1: Mer varierat och de möter ett större ordförråd och att texterna blir autentiska. Läroböcker är mer 

styrda och en del elever behöver utmanas.  

Teacher 2: Läroböckerna är anpassade för viss årskurs, medans böcker kan vara svårare. Sen tycker jag att 

litteratur ger eleverna en försmak på språket i en mer avslappnad miljö. Ett anant sätt att lära ut ett språk, helt 

enkelt. 

Teacher 3: Litteratur kan koppla bort verkligheten en stund, den kan handla om vad de är intresserade av, medan 

läroböcker är mer styrt. 

Teacher 4: Litteratur ger mer frihet. Men å andra sidan kan läroböcker vara lättare att jobba med om man har en 

svagare grupp. Men på det stora hela föredrar jag litteratur. Beror på gruppen, vill jag ändå svara. 

 

Har litteraturanvändandet förändrats under din tid som lärare? (om läraren inte jobbat så länge, kan 

denna fråga tas bort). 

Teacher 1: Generellt har jag inte så stor koll på det. Jag har alltid fokuserat på mitt arbete och inte på hur andra 

jobbar. Jag var förstelärare för ett par år sedan och då träffade jag på fler lärare och det gjorde att jag fick en lite 

större inblick i hur andra jobbar. Skillnaden nu och förr kanske är att man vågar läsa mer på engelska nu.  
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Teacher 2: Mer nu än förut. Finns mer tillgängligt på engelska. Jag vågar släppa lös eleverna mer nu. Jag är 

trygg med att jag vet att det är bra för dem. Och i och med alla nya coola böcker som finns tillgängliga så är jag 

mer trygg med att kunna anpassa åt varje elev. 

Teacher 3: Har inte jobbat tillräckligt länge för att kunna svara på det. 

Teacher 4: Jag vet inte… Ja, kanske det är en skillnad. Om jag jämför med när jag själv gick i skolan så är väl 

den största skillnaden att man som elev får välja lite mer nu än då och det är ju kul. Då kanske man ändå kan 

hitta en titel som eleverna tycker om. 

 

Elevernas syn på litteratur, enligt läraren 

Upplever du ett motstånd mot läsning av litteratur? 

Teacher 1: Många vill inte. Mest om det handlar om friläsning. De som klagar, klagar nog på läsning över lag. 

Det saknas instant feedback. 

Teacher 2: Ja. Ovana att läsa och att de ser läsningen mer som ett måste, ett jobb.  

Teacher 3: Vissa ser det som vilken uppgift som helst, vissa ser det som ett straff. Beror lite på gruppen.  

Teacher 4: Ja, fast de som opponerar sig tenderar att opponera sig mot de flesta uppgifter. Jag upplever inte ett 

jättestort motstånd. Men även det är ju säkert olika från grupp till grupp. 

 

Vad upplever du är elevers svaghet respektive styrka när det gäller litteratur? 

Teacher 1: Svaghet: bristande läsvana. Skolan är ofta enda platsen de läser på. Vilket blir svårt eftersom våran 

tid är begränsad. Styrkor: Svårare att hitta styrkor. Att diskutera litteraturen fungerar ofta bra.  

Teacher 2: Vana bokläsare läser mer och bättre på engelska. Finns hjälpmedel, vilket kan hjälpa mer. 

Motivationen är den största svagheten. 

Teacher 3: Svaghet är att de inte är vana att läsa. Styrka kommer jag inte på någon just nu. Vilket är lite tragiskt. 

Låt mig tänka… En styrka kan vara att de är ganska duktiga på engelska vilket ökar antalet böcker tillgängliga 

för dem. 

Teacher 4: Svagheten är svag läskultur och styrkan är att de som läser omvandlar den svagheten till en styrka. 

 

Påverkar det hur du planerar din undervisning? 

Teacher 1: Ja, för att jag kör mer uppstyrt. Lästid ges på lektionerna och sedan ger jag de frågor att diskutera 

och tänka kring. Läsprojekten ger jag mycket tid. Jag ser till att alla böcker vi läser finns inläst.  
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Teacher 2: Ja, det blir färre områden kring läsning eftersom jag vet hur mycket som krävs. Anpassar texter. 

Teacher 3: Svagheterna påverkar på det sättet att jag måste planera bra. En bra struktur och med tillräckligt med 

tid åt dem att hinna läsa. 

Teacher 4: Inte mer än att jag anpassar litteratur efter kunskapsnivå.  

 

Känner du att din egen känsla kring litteratur ”smittar” av sig på eleverna (både negativ och positiv)?  

Teacher 1: De må det göra. Jag pratar ofta om att hur läsning får mig att må och jag har sett att det har smittat av 

sig.  

Teacher 2: Jag vet inte vad de tar till sig. Men jag berättar hur mina egna läsvanor ser ut. Kanske smittar det 

någon.  

Teacher 3: Jag hoppas det. Jag pratar alltid positivt om läsning, så vem vet. 

Teacher 4: Det hoppas jag. Förstå om det skulle göra det. Check på den liksom. 

 

Lärarens fria tankar kring litteratur i skolan 

Teacher 2: Synd att det är så dyrt med böcker. Och att eleverna inte fått en tidig, positiv läsupplevelse, vilket 

påverkar hur de ser på läsning och hur man faktiskt kan läsa.  

Teacher 3: More reading to the people! 

 

Tack snälla för att ni ställde upp på denna intervju.  
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