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Abstract 

In the society of today English-speaking skills are essential, and the school should prepare 

students to live, work and participate actively in society. However, speaking English does 

pose a challenge for some students due to speaking anxiety, which can have a negative impact 

on their development. One possible strategy to counteract this is implementing drama 

techniques in the foreign language classroom. This study examines two classes of Swedish 

secondary and upper-secondary school students’- and teachers’ perceptions of the ability to 

speak in English, of using drama techniques in the second language classroom to overcome 

students’ speaking anxiety, and other possible benefits of using creative drama in the 

language classroom. Data are collected through student questionnaires and teacher interviews. 

The results and findings reveal that reluctant speakers are found in the examined classes. The 

study also reveals that the teachers, and a majority of the students, perceive creative drama as 

being beneficial for the taciturn students in overcoming their speaking anxiety. In addition, 

creative drama is perceived by the students and the teachers as having additional benefits such 

as improved language skills and self-confidence. Moreover, this study shows that drama 

pedagogy has the potential of developing a more accepting classroom atmosphere, in which 

both students and teachers can have some fun. 
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1. Introduction  
During my first years of English classes in lower- and upper-secondary school in the early 

2000’s, I attended numerous second language lessons without saying a single word in the 

target language – English. I remember trying to hide from being called upon by the teacher, 

feeling nervous about mispronouncing words, stuttering in oral presentations, and an 

increasingly growing anxiety as my class mates widely and courageously conversed to 

improve their speaking skills – while the knowledge gap between myself and them increased. 

The reason for my silence was presumably multifactorial, and unfortunately, so were the 

consequences of decreasing linguistic self-confidence and stagnated speaking development. 

When I started in upper-secondary school, though, many lessons contained creative elements, 

and I was introduced to creative drama. We dramatised Alice’s Adventures in Wonderland, 

improvised lines from Shakespeare’s plays, and played dialogues and songs about 

mineworkers’ conditions during the industrial revolution, to mention a few examples. Those 

activities helped me come out of my shell, and they were the turning point for the 

development of my English speaking skills. I understood that the drama activities we 

practised in class could give me both the courage to speak English, as well as help me 

improve my language skills.  

     Based on my own experience as a student in English-training, regularly substituting in 

different schools, and from the testimony of my teacher colleagues, it is reasonable to assume 

that in almost every class, there are taciturn, shy students who suffer from speaking anxiety. 

As a teacher, it is often challenging to reach those students and get them to verbally express 

themselves. 

     Practice makes perfect, it is said, but without opportunities to practise speaking, students 

may not develop the spoken language skills they need in today’s global society. There are 

consequences when students have poor verbal skills – for individuals as well as for society as 

a whole. A low grade in English can inhibit students’ language development after school if 

students avoid opportunities to build their oral confidence in society. It might also affect their 

self-concept as speakers of the English language, which in turn can undermine their 

confidence. Moreover, a low grade in English can impact on students' ability to compete for a 

place in upper-secondary school or at university. As a lingua franca, English is used at all 

universities. Moreover, many companies and working environments have English as the 

working language. Thus, demands for proficient language skills are high. Altogether, the 

detrimental consequences of a low grade in English can lead to alienation and exclusion from 

the modern, global society of today. According to the Swedish National Agency for Education 
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in its statement on the fundamental values and tasks of the school (2011), the school should 

prepare students to live, work and participate actively in society. Proficiency in spoken 

English is part of that overarching goal.  

     One way of practising and preparing students for this modern society is to implement 

drama techniques in the foreign language classroom. The main goal of this paper is therefore 

to explore student and teacher perspectives on the question of how drama pedagogy can help 

shy students overcome speaking anxiety and to explore student and teacher views on any 

other benefits that drama pedagogy might have for students in school.  

2. Theoretical Background 
This background section of the paper first defines the key terms, speaking anxiety and 

creative drama, and gives an overview of the problem. Then it moves on to explore the role of 

drama in school and in the curriculum. Finally, a summary of previous research on benefits of 

pedagogical drama is provided.  

2.1 Speaking Anxiety 
In How Languages are Learned, Patsy Lightbown and Nina Spada (2013) acknowledge that 

many students experience feelings of nervousness, worry and stress when learning a second 

language. However, Lightbown and Spada illustrate that anxiety can be “temporary and 

context-specific”, suggesting that anxiety does not have to be a permanent feature of students’ 

personalities, but varies depending on the circumstances (p, 85). 

     In The Input Hypothesis about the process of language learning, Stephan Krashen (1985) 

argues that anxiety can inhibit the student’s capacity to process language input, preventing 

language processing, which in turn can lead to feelings of failure. Krashen suggests that 

affective factors, such as anxiety, can prevent language learning. He highlights the concept of 

an affective filter. According to Krashen, this filter works as a mental barrier that either 

hinders or assist the learner from utilising input. A high affective filter can be a consequence 

of anxiety and may result in preventing students from processing input. For the filter to lower, 

students need to be comfortable with themselves and the learning environment. Moreover, 

students should be “so involved in the message that [they] temporarily ‘forget’ [they are] 

hearing or reading another language” (1985, p.82).   

     Krashen’s position is supported by research. Several studies show that language anxiety 

has negative consequences for second-language learning (L2). In a review of research in the 

field published in 1991, Peter MacIntyre and Robert Gardner conclude that foreign language 

anxiety can interfere with “acquisition, retention and production of the new language” (p. 86). 
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More recent studies support this finding. For example, Mine Atas (2015) argues that serious 

language anxiety can hamper students’ oral performance and lead to low self-confidence, low 

self-esteem and reluctance to take risks. A study conducted by Hyeonjeong Jeong et. al (2016) 

has similar findings. This fMRI-scanning study shows that language anxiety influences the 

cortical mechanisms in the brain and “inhibits appropriate neural responses while learners 

communicate in the L2” (2016, p. 9).  

     In Teaching and Learning in the Language Classroom, Patricia Hedge (2001) highlights 

the importance of discovering the causes of anxiety in order to be able to reduce it. Hedge 

emphasises that it is vital to identify what factors facilitate learning and what factors inhibit it. 

There are studies showing that foreign language anxiety is more common in output language 

skills than in input abilities, and that speaking activities cause most anxiety in the L2 

classroom. Lindy Woodrow (2006) highlights in her study about anxiety and speaking English 

as a second language, that anxiety levels among students often increase when students are 

asked to complete oral tasks. Moreover, she finds performing presentations in front of others 

one of the situations that causes students most anxiety. Atas (2015) further identifies other 

reasons why students experience speaking anxiety: for example, fear of making pronunciation 

mistakes, fear at being laughed at, unpreparedness, limited grammatical knowledge, error 

correction style of the teacher, and levels of English proficiency as factors for this. This shows 

that speaking anxiety in the language classroom can have multiple causes.  

     Speaking anxiety has a damaging impact on the student’s oral production process, which 

may have negative consequences for the students. In her study, Woodrow (2006) notes a 

significant negative relationship between foreign language speaking anxiety and oral 

performance. In a study of applied linguistic, Hyesook Park and Adam R. Lee (2005) find that 

students that were more anxious about speaking English gained lower scores on their oral 

performance. This suggests that students’ anxiety levels might affect their possibilities to 

learn and to show what they have learned. It may also impact their potential grades. 

     Students who continually experience speaking anxiety may react negatively, both 

physically and psychologically. In her study of speaking anxiety, Atas (2015) finds that 

physically, anxious students react through sweating, trembling and heart palpitations. 

Psychologically, students can react by having negative thoughts about the foreign language 

and low self-esteem, reactions that might result in students remaining silent and trying not to 

look the teacher in the eyes. These consequences are probably uncomfortable for the students 

concerned. 
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     This overview implies that speaking anxiety is a problem. One way of working with this 

issue is to implement drama techniques in the foreign language classroom. 

2.2 Defining Creative Drama 
The definition of the term drama differs depending on context. The term drama can 

sometimes be used to refer to a theatre performance or a classical play, but the focus of drama 

in education does not necessarily cover those specific products. Drama can have a wider 

purpose. According to Charlyn Wessels (1987) in Drama “drama in education uses the same 

tools employed by actors in the theatre. […] But while in the theatre everything is contrived 

for the benefit of the audience, in classroom drama everything is contrived for the benefit of 

the learners” (1987, p.8). In other words, the focus of pedagogical drama is the learning. 

     Drama in education focuses on the process, rather than the product. In a paper of drama in 

school, Logamurthie Athiemoolam (2004) mentions that pedagogical drama is also known as 

creative drama, which he defines as an “improvisational, non exhibitional, process-centered 

form of drama in which participants are guided by a leader to imagine, enact and reflect upon 

human experiences” (2004, p. 4). Thus, the value of creative drama lies in what the activities 

bring out in the student, and not in what they can result in: its purpose is to develop student’s 

language and imagination. Wessels (1987), explains, however, that even if the focus of 

educational drama lies in the process, elements of exhibition are not always excluded in 

educational drama. 

     In this paper, I have decided to use the terms drama pedagogy, educational drama and 

creative drama equivalently, for all the drama activities that take place in schools, with the 

purpose of supporting the development of students’ communicative abilities. 

2.3 Creative Drama in the School  
In an article on various drama activities for second language classrooms, Sehriban Dundar 

(2013) gives the history of drama in educational settings. Dundar explains that drama 

pedagogy in the language classroom has been used as a teaching method since the middle-

ages. In some countries, for example Britain and the United States, drama in the first language 

(L1) classroom has “played a small but consistent role in language teaching” since the 1970’s 

(2013, p.1425). In the 1980’s, advocates for drama in the L1 classroom suggested that 

teachers should integrate theatre into all activities, “making it the centre of the curriculum” 

(2013, p.1425). In other words, the idea that drama can be a method for language learning has 

evolved over time. In an overview of drama education and second-language learning, 

Madonna Stinson and Joe Winston (2011) point out that in the 1970s and 1980s, educational 
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drama was adopted and successfully used in L2 teaching. According to Stinson and Winston, 

Alan Maley and Alan Duff became pioneers within the field of drama and L2 education when 

they released a handbook on drama activities in 1978 called Drama Techniques in Language 

Learning. Another author that had great impact on the field, according to Stinson and 

Winston, was Robert di Pietro (1987) who advocated a programme of role-play in the 

language curriculum in his work Learning Languages Through Scenarios, which focused on 

how students resolved problems within the target language, rather than focusing on the target 

language itself. A couple of years later, in 1998, attention was yet again turned towards the 

field of drama in second language learning when a comprehensive publication by Shin-Mei 

Kao and Cecily O’Neill, Words into Worlds: Learning a Second Language Through Process 

Drama was published. This book not only introduced process drama into the field of foreign 

language teaching, but also interrogated how and why creative drama enhanced second-

language learning. Kao and O’Neill’s publication spurred further investigations of the topic.  

     Today, there seems to be a variation in how teachers work with drama in L2 education. In 

an essay published in the anthology Engelska för yngre åldrar, Allström (2012) observes 

some teachers frequently use drama as a teaching technique, while others have little or no 

familiarity with teaching through drama techniques, which means that drama pedagogy is not 

part of their repertoire.  

     In Language Learning: Home, School and Society, Christine Goh and Elaine Silver (2006) 

suggest that L2 teachers draw on different pedagogical theories for language acquisition. One 

theory is the interactionist one. This theory focuses on social interaction and is often 

associated with communicative language teaching (CLT). Essential for CLT is contextualised 

teaching, in which students learn through meaningful interaction and communication with 

others. This theory is said to put the learner in focus, rather than the teacher. Moreover, the 

interactionist theorists advocate diverse opportunities for practising language and ratify 

Stephan Krashen’s (1985) theory about the input hypothesis, that learning languages involves 

public practise.  

     Drama pedagogy can be compared with the interactionist theory. Drama requires 

communication in a social context. Moreover, drama in L2 can be a beneficial teaching tool 

because the communicative language classroom of today is a social arena with plenty of 

opportunities for interaction. In Mind in Society: The Development of Higher Psychological 

Processes, psychologist Lev Vygotsky (1978) stresses that social interaction is essential for 

development, learning and construction of meaning. Vygotsky explains that interpersonal 

processes are transformed into intrapersonal ones, suggesting that development takes place 
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both on a social and individual level (1978, p. 57). Moreover, he emphasises the role of play 

in development, writing that “in play a child always behaves beyond his average age, above 

his daily behaviour; in play it is though he were a head taller than himself. As the focus of a 

magnifying glass, play contains all developmental tendencies in a condensed form and is itself 

a major source of development” (1978, p.102). To put it another way, knowledge can be 

constructed through social interaction with others in play. However, this theory does not 

consider the will of the participants. Especially older participants might feel reluctant to these 

kinds of playful activities. 

     There are multiple ways of working with drama approaches in the L2 classroom. 

According to Michael Fleming (2000), writing about drama in the foreign language teaching 

in The Routledge Encyclopedia of Language Teaching and Learning, “drama in foreign 

language teaching usually involves students acting out make-believe scenarios in order to 

practice different uses of language” (Byram, 2000, p. 185). There are different sorts of drama 

forms for letting student do this. Fleming mentions warm-ups, improvised role play, scripted 

role play and more extended drama simulations and drama in educational techniques as 

examples of activities. Dundar (2013) further adds activities such as mime, simulation, 

readers’ theatre, frozen image building, scriptwriting and skits. All those activities have 

various focuses and aims to improve students’ communicative competence, showing the wide 

range of alternatives for teaching through drama techniques.   

     Variation and timing in drama pedagogy are important since like teachers, students also 

have unique personalities and preferences. Therefore, it is vital that drama education and 

instructions are varied and adjusted to suit individual students. Dundar states that it is 

important to “choose an appropriate time and integrate [drama] into the regular syllabus and 

curriculum” (2013, p.1425). By connecting creative drama with the “original” schedule and 

lesson unit, and integrating it into normal practise, teachers can draw from the interactionist 

theory, focusing on students’ social interaction. At the same time, the creative ingredients of 

drama can benefit the students’ communicative development. Furthermore, it seems like 

creative drama can contribute well to covering some of the aims of the curriculum highlighted 

in the next paragraph.  

2.4. Creative Drama in LGR 11 and in LGY11 
Swedish society today is surrounded by the English language, and the English subject should 

give students opportunities to develop useful second language skills. According to the English 

subject syllabus (2011) men and women with proficient English abilities, confident in 
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expressing themselves in various situations, are more likely to have increased opportunities to 

be part of the progressively more global world, in comparison to the decreased societal 

opportunities of those with deficient English knowledge. This aligns with how the Swedish 

school advocates the teaching of varied English skills. According to the syllabus for the 

English subject in the national curriculum (2011), students should develop “allsidig 

kommunikativ förmåga […] som innebär att förstå talad och skriven engelska, att kunna 

formulera sig och samspela med andra i tal loch skrift och att kunna anpassa sitt språk till 

olika situationer, syften och mottagare” ‘all-round communicative skills […] involving 

understanding of spoken and written English, being able to formulate one’s thinking and 

interact with others in both spoken and written language, and adapt use of language to 

different situations, purposes and recipients’ (Lgr11, p.33; Lgy11, p53).1  Developing these 

verbal skills requires practise in various contexts, and one way of providing opportunities for 

that practise is drama pedagogy. 

     Drama pedagogy consists of various positive factors for language learning, many of which 

work well with the syllabi for the English subject. This statement is observed by Allström 

(2012), who declares that “the goals for development of verbal competence, could well be 

practised in drama pedagogy” (p, 115).2 Even though her claim is made with reference to 

younger learners, it is applicable for older ones as well. 

     Students should develop knowledge of English in various contexts, something that can be 

practised through drama-activities. In creative drama, different contexts can be staged, giving 

the students opportunities to practise the English language in a variety of situations, in which 

students take on various roles. This give students the opportunity to practise towards the aim 

of developing “all-round communicative skills.” Drama’s possibilities to let students practise 

language in different contexts can also overlap with the school’s overall mission as stated in 

the fundamental values and tasks of the school, to prepare students to live, work and actively 

participate in society (Lgr11; Lgy11). That is, if contexts that students are likely to encounter 

in their lives can be exposed and practised during drama sessions.  

     Furthermore, drama in school can be beneficial in practising “strategier för att stödja 

kommunikationen […] när språkkunskaperna inte räcker till” ‘use different strategies to 

support communication when language skills are inadequate”, also stated in the steering 

documents as an aim for the English subject (Lgr11, p.33; Lgy11, p53). In the book Drama 

                                                           
1 All translations of quotations from the national curriculum are mine 
2 My translation 
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and English at the Heart of the Curriculum, Joe Winston (2004) explains that pedagogical 

drama creates an awareness amongst the students regarding the meaning beneath the words, 

due to the embodied communication. Moreover, in Teaching English with Drama: How to 

Use Drama and Play When Teaching - For the Professional English Language Teacher Mark 

Almond (2005) writes that the broader use of communication – for example facial 

expressions, gestures and gesticulation, posture and movement – can help students understand 

the meaning beyond words.  

2.5 Previous Studies of the Benefits of Creative Drama  
In this section, studies mainly focusing on the relation between creative drama in school and 

the reduction of foreign speaking anxiety among students are introduced. Some research 

covering other benefits of teaching through drama techniques is also presented.  

    There are some studies that show that speaking anxiety can be reduced through 

implementing drama pedagogy in the foreign language classroom. An early study was 

conducted by Sin-Mei Kao (1994) on the possible effects taking part in a drama programme 

could have on Taiwanese foreign language learners studying their first year in college (n=23). 

The result of this study’s teacher’s perception suggested that drama could have positive 

effects on foreign language learning, and that students could gain confidence in speaking the 

target language. Another researcher, Erika Piazzoli (2011) also studied the relation between 

speaking anxiety and the use of pedagogical drama in undergraduate education. She examined 

whether or not Australian adult learners’ anxiety levels would be reduced after they had taken 

part in six drama workshops in their third-year foreign language course. The study included 

video-recordings and semi-structured individual interviews with participants (n=12) of diverse 

backgrounds, covering their perceptions on drama in education. The results revealed that 

anxious students benefited from the drama workshops as they gained confidence in speaking 

the foreign language. In addition, Hasan Sağlamel and Mustafa Naci Kayaoğlu (2013) 

investigated the role drama could have in reducing anxiety in speaking classes at a Turkish 

state university. By carrying out a pre- and post-test study, using a modified version of a test 

Foreign Language Anxiety Scale (FLAC), with randomly selected students (n=22) who 

attended a 6-week creative drama programme, they found that among the students who 

participated in the drama programme language anxiety was significantly decreased. Likewise, 

Mine Atas (2015) also used a pre- and post-test design of the FLAC to study the connection 

between drama and reduced speaking anxiety, but additionally she applied semi-structured 

interviews, student diaries and the teacher´s reflection. Similarly, this study was also 
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conducted with Turkish students, this time in 12th grade (n=24). The study revealed that six 

weeks of training in language and drama techniques significantly lowered students’ speaking 

anxiety. More recently, a study was conducted by Angelica Galante (2018). She introduced a 

comparison group, an extending research period and a mixed method to examine if a four 

months drama programme could have an impact on foreign language anxiety. Also, for this 

study, data was collected through a pre- and post- design of the FLAC, and through semi-

structured interviews, from learners (n=24) in two Brazilian pre-intermediate schools, one 

school with two drama groups, and the other school with two comparison groups. Analyses of 

the data collected showed reduction of speaking anxiety among learners in both groups, with a 

slightly better enhancement in the intervention groups, suggesting that drama can improve 

comfort levels when speaking foreign languages.  

     From these results, it is possible to conclude that teaching through drama techniques can 

promote verbal conversations among students by reducing learners’ speaking anxiety. In other 

words, all studies above showed positive correlation between creative drama and reduced 

speaking anxiety. 

      There are also other possible benefits of teaching through drama techniques. Laura 

Miccoli (2003) investigated the values of using drama twice a week over 15 weeks with 

Brazilian university students (n=37). By using portfolios recording learners’ experiences, the 

study confirmed that by implementing creative drama, students improved their oral skills, that 

is, vocabulary, structure and pronunciation. They also learned that language is part of a 

culture, suggesting that speaking relies on feelings and motivation of the individual. 

Moreover, students learned “to trust others and to accept limitations in others and themselves” 

(p. 128). In addition, Andrea Lizasoain and Amalia Ortiz de Zarate (2009) examined the 

effectiveness of drama techniques in teaching English as a foreign language to Spanish-

speaking learners (n=19) performing an interview and a role play activity in two 45-minutes 

sessions. Using pre-and post-test and a control group, results revealed that enthusiasm, 

motivation and participation among students increased. The study also showed that weaker 

learners benefited more from the drama technique, which was less formal than traditional 

teaching methods. Furthermore, Angelica Galante and Ron I. Thomson (2017) studied how 

drama as an instructional approach could impact L2 fluency, comprehensibility and 

accentedness among Brazilian adolescent foreign language learners (n=24), participating in a 

4-month drama-based program, in comparison to learners in a control group. Following a pre-

and post-test design, collecting speech samples, the study showed that drama-based 

instruction can improve English oral fluency and positively impact comprehensibility, while 
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the accentedness did not seem benefit from this type of instruction. In sum, these studies 

revealed that there are additional benefits other than the reduction of speaking anxiety, when 

teaching drama techniques. 

2.6 Research Questions 
It seems that implementing creative drama as a teaching method in the foreign language 

classroom can have many advantages for language learners, especially for those taciturn 

students suffering from speaking anxiety. Based on this, I want to find out if these results also 

apply to the context of teaching English in secondary and upper-secondary school in Sweden. 

Therefore, I want to investigate the following research questions: 

1. How do students and teachers perceive English speech? 

2. What are student and teacher perceptions of using drama techniques in the L2 

classroom to overcome students’ speaking anxiety?  

3. Are there other perceived benefits of using creative drama in the Secondary and 

Upper-Secondary English classroom? 

My hypothesis is that speaking does pose a challenge for some students and that creative 

drama might help reluctant speakers overcome their L2 speaking anxiety and might also have 

other benefits for students in this educational context, for example improved language skills, 

self-confidence, and intercultural understanding.  

3. Methodology  
To obtain answers to the research questions, and to examine the preliminary hypothesis, a 

mixed method was used, combining two different data collection instruments. Firstly, a 

questionnaire was distributed to students; secondly, interviews were conducted with the 

students’ teachers. In the book Designing and Conducting Mixed Methods Research, John 

Creswell and Vicky Clark (2011) argue that by using a mixed method design, collecting both 

quantitative and qualitative data, a better understanding of the research problems and the 

phenomena can be provided. In my study, the purpose of the questionnaire was mainly to 

collect the quantitative data, examining students’ perceptions of speaking anxiety and their 

attitudes towards creative drama. However, the questionnaire also contained the possibility for 

students to motivate their answers, which resulted in some qualitative findings. In the guide 

Research Methods in Second Language Acquisition, Zoltán Dörney and Kata Csizér (2012) 

clarify that questionnaire surveys aims to collect self-reported data from larger populations, 

often focusing on individuals’ attitudes and beliefs. In my study, the purpose of the semi-
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structured interviews was to develop deeper understanding of how the teachers perceived 

teaching through drama techniques and how they thought their students responded to the 

method. In Research Methods in Applied Linguistics: Quantitative, Qualitative, and Mixed 

Methodologies, Dörney (2007) explains semi-structured interviews as interviews following a 

pattern of an interview guide, but the participants and the interviewer can be flexible during 

the interview. The possibility to expand and elaborate during the interviews was appropriate 

for this study. The data collected from the interviews constituted most of the qualitative data.  

3.1 Participants 
The participants in this study were both students and teachers. Students from two different 

classes and their English teachers participated. The students either attended their last year in 

secondary school in an English group of low performers (n=17). Alternatively, the students 

attended their first year in upper-secondary school, studying English 5 at the technology 

programme (n=25). Since the technology programme was very popular and many students 

had applied for it, the students who were accepted were highly motivated to study. Therefore, 

those students were high performers.  

     The two teachers were both female and used drama pedagogy as part of their teaching. The 

teacher working in secondary school (T1) had been teaching English for four years. She 

usually taught low performers, either due to them recently arriving in Sweden or having other 

reasons and difficulties receiving a passing grade in the English subject. T1 had received her 

knowledge of drama pedagogy due to own interests, searching the library and the Internet for 

interesting drama exercises to try in her education. 

     The teacher working in upper-secondary-school (T2) had been teaching English for 15 

years. She primarily taught students studying at university preparatory programs, such as the 

Technology Programme or the Economy Programme, but she had previous experience 

teaching in vocational programs as well, such as the Industrial Programme and the Electric 

Engineering Programme. T2 had studied a semester of scenic acting and scenic production at 

university level and used knowledge from those courses in her education. 

3.2 Research Instruments 
The questionnaire (Appendix A) and the interview guide (Appendix B) were both created in 

Microsoft Office World 2016 and piloted before distributed amongst the participants for the 

study. According to Dörnyei and Csizér, (2012), the sample of participants trying the piloting 

versions of the research instruments should be similar to those of the target group. Therefore, 

the questionnaires were piloted with a class of year eight studying English. The interview 
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guide was piloted with a secondary school teacher, teaching the German language. The pilot 

resulted mainly in positive feedback, but some improvements were suggested. Consequently, 

some minor revisions were made in form of word choice and sentence structure.  

     The interviews were digitally recorded and later transcribed. The two teachers were given 

the opportunity to choose whether they wanted to conduct the interview in English or in 

Swedish, which resulted in one interview taking place in either language. For the interview in 

Swedish, excerpts and findings were translated into English.  

3.3 Ethical Considerations 
Three central ethical considerations were considered in this study; the study’s contribution to 

the research field, the informed consent of the participants and the confidentiality of the 

teachers and the students. Before the start of this study, the participants signed a written 

informed consent form (Appendix C). Since all participating students were over the age of 15, 

consent from legal guardians was not needed.  

4. Results and Findings  
The first part of this section provides quantitative results collected from the questionnaires. 

Moreover, it gives qualitative findings from the students’ motivated answers. The second part 

presents qualitative findings extracted from the interviews with the teachers. 

4.1 Results and Motivations from Student Questionnaires 
The questionnaire consisted of 16 questions, most of them having multiple-choice options, but 

some offering the students the chance to expand or motivate their answers. The first part of 

the questionnaire focused on students’ perceptions of the importance of speaking English and 

their feelings about speaking in the English classroom. The second part examined students’ 

views of possible benefits of teaching through drama techniques. For each section, the results 

and findings of secondary school are presented first, followed by the outcomes for upper-

secondary school.  

4.1.1 Student Perceptions of Speaking English 
The first question of the questionnaire asked the students to rank the English language skills - 

listening, speaking, reading and writing - in the order in which they perceived them to be most 

important. As seen in figure 1, all secondary school students, 100%, perceive speaking as the 

most or the second most important language skill. In upper-secondary school, seen in figure 2, 

the number of students perceiving speaking as the most or second most important skill is 

64%.  
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Figure 1. Secondary school students’ perceptions of the importance of speaking 

 

Figure 2. Upper-secondary school students’ perceptions of the importance of speaking 

This indicates that students rank speaking as a very important skill, but the older students also 

think that other skills play significant roles for them. The importance of being able to take part 

in a global society is a motivational factor found in the answers from students of both schools. 

A student in secondary school wrote “speaking is the most important skill to master, because 

many countries have English as their native language.” Another secondary school student 

agreed arguing that “speaking English is vital to master if one moves abroad in the future.” 

Further, students in upper-secondary school stated that speaking is central because “it is 

important to be able to communicate with people in other countries.”  In contrast, the students 

in upper-secondary school also drew attention to the importance of other skills, arguing for 

example that “reading and writing are the most essential skills because we use them most in 
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school.” This shows that even though most students perceive speaking as a necessary skill, the 

older participants of this study also rank other typical academic language skills, such as 

reading and writing, as vital.  

     The following questions of the first part of the questionnaire examined students’ feelings 

about speaking in the English classroom. The second question asked the students to rank the 

skills - listening, speaking, reading and writing - in order of comfort level. The results reveal 

that in secondary school 35% of the students are least comfortable with speaking, and in 

upper-secondary school the proportion is 41%.  

 

Figure 3. Secondary school students’ perceptions of speaking English 

 

Figure 4. Upper-secondary school students’ perceptions of speaking English 

This demonstrates that for both schools, with a higher number in upper-secondary school, 

speaking is the skill many students feel they are least comfortable with. Some students in 

secondary school motivated their answers as follows: “I get worried if I say or pronounce 
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something wrong” and “I find it difficult to talk during oral presentations and other verbal 

exercises, because I always get nervous.” Some students in upper-secondary school wrote 

motivations such as – “In speaking you have to come up with an answer quickly” and “I feel 

uncomfortable speaking, because it is embarrassing to make mistakes and then I often get 

nervous.” These results and findings suggest that speaking is often perceived as an 

uncomfortable skill due to feelings of anxiety and a fear of making language mistakes.  

     The third question examined if students believe that speaking anxiety impairs their 

possibilities to learn English. A majority of the students in both schools – 71% in secondary 

school and 76% in upper-secondary school – think speaking anxiety impairs their possibilities 

to learn English. Many students in both schools motivated their answer with similar 

statements, arguing that, “if students are anxious about speaking English, they do not dare to 

verbally express themselves, and therefore they can’t practise speaking.” The statistics in 

combination with the motivations provided show that most students perceive that speaking 

anxiety negatively affects the students’ possibilities to learn English.  

     Questions four to seven explored students’ attitudes towards speaking English in the 

classroom and their perceived speaking anxiety. As demonstrated in figure 5, 58% of the 

students in secondary school either strongly agree or agree that they find it difficult to speak 

English in the classroom. In upper-secondary school, as shown in figure 6, the proportion is 

42%. Figure 5 and figure 6 further indicate that 53% of the students in secondary school and 

58% of the students in upper-secondary school get nervous when they have to speak English 

in the classroom. Moreover, 29% of the students in secondary school and 8% of the students 

in upper-secondary school answered that they feel more anxious during English lessons than 

during other lessons. In addition, 48% of the students in secondary school and 21% of the 

students in upper-secondary school believe their classmates are better at English than they are 

themselves.  
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Figure 5. Secondary school student’s perceived speaking anxiety 

 

Figure 6. Upper-secondary school student’s perceived speaking anxiety 

These results show that approximately half of all students in the current study feel that 

speaking English in the classroom is difficult and makes them nervous. About a third of the 

students in secondary school also answered that they feel more anxious during the lessons in 

English than during lessons in other subjects. This opinion is shared by only a few students in 

upper-secondary school. Finally, nearly half of the students in secondary school, and a fifth of 

the students in upper-secondary school perceive their classmates as being better at English, 

compared to themselves. 

     The last question regarding students’ feelings about speaking in the English classroom 

aimed at elucidating the factors that students perceive as negatively contributing to their 

attitudes towards speaking English. As seen in table 1, fear of making pronunciation mistakes 
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is the most common factor negatively contributing to students’ attitude towards English 

speaking anxiety in secondary school, 73%. This is followed by fear of being laughed at, fear 

of not having a flow in the English language, and fear of receiving a lower grade in English. 

These factors are marked by 40% of the secondary school students. The upper-secondary 

students marked fear of having to reply in English without being prepared as the most 

common factor contributing negatively to their attitude towards speaking English, 83%. This 

is followed by fear of making pronunciation mistakes, 75%, fear of talking in front of the 

class, 58%, fear of being laughed at, 50%, and fear caused by the error correction style of the 

teacher, 43%. In sum, the most common factors for causing anxiety among the students are 

the following: fear of making pronunciation mistakes, fear of having to reply in English 

without being prepared, fear of being laughed at, fear of not having flow in the English 

language, fear of receiving a lower grade in English and fear of talking in front of the class. 

Table 1. Factors contribute negatively 

4.1.3 Student Perceptions of Teaching Through Drama Techniques 
The first question of the second part of the questionnaire asked the students if they had any 

previous experience of drama of some kind, either from school or as a leisure activity. The 

results show that 100% of the students from both schools have experience from working with 

drama in their education. Moreover, 7% of the students in upper-secondary school also have 

previous experience from drama as a leisure activity.  

     The following question examined students’ feelings and attitudes towards pedagogical 

drama. As shown in figure 7 and figure 8, 76% of the students in secondary school, versus 

46% of the students in upper-secondary school, have feelings of nervousness before English 

Question 11: Factors that Negatively Contribute 

to Students’ Attitudes Toward Speaking English 

Secondary 

School (%) 

Upper-Secondary 

School (%) 

Fear of talking in front of the class 33 58 

Fear caused by the error correction style of the 
teacher 

0 43 

Fear of being laughed at 40 50 

Fear of making pronunciation mistakes 73 75 

Fear of making grammatical mistakes 27 17 

Fear of having to reply in English without being 
prepared 

33 83 

Fear of not having flow in the English language 40 33 

Fear of receiving a lower grade in English 40 33 
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lessons containing drama pedagogy. None of the students in secondary school have feelings 

of excitement before English drama lessons. In contrast, 29% of the students in upper-

secondary school feel excited before those lessons.  

 

Figure 7. Secondary school students’ feelings before lessons of drama pedagogy 

 

Figure 8. Upper-secondary school students’ feelings before lessons of drama pedagogy 

This suggests that many students experience feelings of discomfort before lessons of creative 

drama, even though nearly a third of the student’s in upper-secondary school are excited to 

practise English through drama techniques.  

     The eleventh question studied students’ attitudes towards lessons of pedagogical drama. As 

seen in figure 9, the results from secondary school expose that the same number of students 

think creative drama is fun as the number of students who think it is boring, 29%. 24% of the 

students think the same activities are exciting. In upper-secondary school though, as 

demonstrated in figure 10, the number of students perceiving creative drama as fun is higher 
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than in secondary school, 42%. In contrast, the number of students who think creative drama 

is exciting or boring is decreased to 13% and 21% respectively.  

 

Figure 9. Secondary school students’ attitude towards pedagogical drama 

 

Figure 10. Upper-secondary school students’ attitude towards pedagogical drama 

In light of this, the results show that a majority of the students feel entertained and thrilled 

about pedagogical drama, whereas some students find drama tedious. 

     The twelfth and thirteenth question of the questionnaire concerned the students’ 

perceptions of how the teaching through drama techniques can benefit them in speaking more 

English. As displayed in figure 11 and figure 12, 42% of the students in secondary school and 

50% of the students in upper-secondary school, either strongly agree or agree to the claim that 

it is easier for them to speak English during lessons in drama pedagogy than during ordinary 

lessons. Moreover, 53% of the students in secondary school and 84% of the students in upper-

secondary school consider lessons with drama pedagogy as beneficial for them and their 

classmates. In contrast, 36% of the students in secondary school and 21% of the students in 
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upper-secondary school either disagree or strongly disagree to the claim that it is easier for 

them to speak English during lessons of drama pedagogy. Furthermore, 30% of the students in 

secondary school and 8% of the students in upper-secondary school do not agree with drama 

pedagogy having any benefits for them or their classmates.  

 

Figure 11. Secondary school students’ perceptions of drama pedagogy 

 

Figure 12. Upper-secondary school students’ perceptions of drama pedagogy 

 In other words, a great part of the students of this study prefer lessons with creative drama 

because they feel that it provides them with the opportunity to develop their speaking skills, 

and because of the other benefits which they feel that creative drama provides.  

     Students of both schools motivated their answers to question 12-13 in similar ways. 

Students who either strongly agree or agree to the claimed that it is easier for them to speak 

English during lessons of creative drama than during ordinary lessons and that creative drama 
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can benefit themselves and their class mates, provided the following motivations for their 

answers: “drama creates a safer place to practise, because everyone speaks English and the 

main focus is not on correctness”; “in drama, one becomes a character, wearing a ‘mask’, 

making it easier to talk, even if that’s not what one usually does”; “in drama everyone has to 

speak, but in more playful ways than in serious ones”; “in drama you learn in a context, so it 

is easier to pretend that conversations are real”; “drama is fun and relaxed and creates a 

friendlier atmosphere” and “using creative drama is a way of vary the education, and variation 

is key if you want to learn many different things.”  

     The students disagreeing to creative drama being beneficial, motivated their answers 

writing that, “drama is tense and embarrassing” and “drama is just ‘cringe’.” Considering 

above results, it seems that most students perceive creative drama as having numerous 

benefits for making it easier to talk in class, due to the possibility of pretending to be someone 

else in a playful, safe context while a few students find drama activities to be awkward. 

     The 14th question aimed to elicit students’ perceptions of possible benefits of drama 

pedagogy. As evidenced in table 2, a majority of students in secondary school believe 

improved English pronunciation can be one benefit of having lessons with creative drama, 

69%. Other benefits of drama commonly mentioned among students in secondary school are: 

a friendlier classroom atmosphere, 63%, enhanced understanding of spoken English, 63%, 

improved self-confidence to participate during English lessons 56%, and improved acceptance 

towards other people and yourself, 56%. In upper-secondary school, students mentioned 

improved English pronunciation, improved flow in speaking the English language and 

improved self-confidence to participate during English lessons, as the three most common 

benefits of creative drama, 82%. A friendlier class room atmosphere, 77%, and an increased 

motivation to speak English, 68%, are also results marked by the students in upper-secondary 

school as possible benefits of teaching through drama techniques.  

Question 14: Other Benefits of Creative Drama 

 

 Secondary 

School (%) 

Upper-Secondary 

School (%) 

Increased motivation to speak English 31  68  

Improved English pronunciation 69 82 

Improved flow in speaking the English language 50 82 

A friendlier class room atmosphere 63 77 

Increased understanding of other people 25 27 

Increased understanding of other cultures 6 14 



22 
 

Table 2. Possible benefits of teaching through drama techniques 

     The last two questions of the questionnaire aimed at examining which skill(s) – listening, 

speaking, reading and writing – the students believe can be developed through creative drama. 

The students were also asked to provide any additional comments on the topic that they might 

have. Question 15 revealed that all students, 100%, think that their speaking skills can be 

improved by having lessons in pedagogical drama. In addition, 41% of the secondary school 

students and 83% of the upper-secondary school students mentioned listening as a skill that 

can be developed through creative drama. Moreover, 8% of the students in upper-secondary 

school also believe that reading and writing skills can be improved by reading and/or writing 

scripts. The 16th and final question showed that “drama is an effective way to practise 

speaking and to counteract speaking anxiety.” This final quote suggests that pedagogical 

drama can be used as a method to overcome students’ speaking anxiety.  

4.2 Findings from Teacher Interviews 
The English teachers of both classes agreed to be interviewed. The first part of the interview 

focused on teachers’ thoughts of students’ English speaking. The second and last part of the 

interview studied the teachers’ views of the possible benefits of teaching through drama 

techniques. 

4.2.1 Teacher Perceptions of Students’ English Speaking  
The first part of the interview started when the teachers were asked to describe which of the 

four skills – listening, speaking, reading and writing – they believe are most important for the 

students. T1 argued that, “I believe that listening and understanding is perhaps the most 

significant ones in order to be able to also replicate and answer back, so I would say listening 

followed by speaking with a very close proximity.” T2 said, “In one way, I think speaking is 

important because that is a skill students use a lot outside of school, but writing is important if 

they will continue with academic studies” 3.  T1 added that, “but then again I often place the 

most focus on reading and writing, […] teaching them for future studies”, and likewise T2 

                                                           
3 All translations of quotations from the interview with T2 are mine.  

Improved vocabulary 38 50 

Enhanced understanding of spoken English 63 64 

Improved self-confidence to participate during 
English lessons 

56 82 

Improved acceptance towards other people and 
yourself 

56 41 
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said “and I feel that too is our mission [writing], that they [the students] should get knowledge 

of how to write correctly, formally, and how to connect sentences and those things.” In other 

words, both teachers agree that speaking is an important skill for their students. Despite this, 

they tend to emphasise reading and writing in their education.  

     The teachers were asked which of the skills – listening, speaking, reading and writing – 

they believe their students perceive as the hardest ones, causing most anxiety. T1 answered 

“speaking definitely, speaking followed by writing. Both the parts that are production, and 

that’s the ones students struggle with.” T2 agreed that speaking seems to be hard for some 

students, "they don’t say anything. It’s first when they are in smaller groups you hear them 

speak, so I would say that speaking is probably the skill that makes many of them [the 

students] anxious.” That is, both T1 and T2 claim that speaking is a major source of anxiety 

among their students. 

     The teachers were asked if it is common for their students to suffer from speaking anxiety, 

and both teachers agreed that in most classes, there are some reluctant speakers. T1 said “I 

would claim that in probably all classes I’ve had, there have been some students that don’t 

like speaking”, and T2 added, “I have noticed various levels of this, that some students don’t 

like talking. Some students just don’t talk at all, whereas some students just need a small push 

in the right direction to start conversing in English.” This suggests that there are different 

degrees of speaking anxiety, and that reluctant speakers are to be found in most classes. 

     As a follow-up question, the teachers were asked why they think some of their students are 

reluctant to speak English. T2 suggested, “maybe they don’t dare to speak, even though they 

basically know what to say […], many students say that they are uncomfortable or afraid of 

talking in front of the class, and even the really talented students, sometimes say that they 

don’t want to speak. I think it might have something to do with different types of 

personalities.” T1 agreed with this, “I think it becomes a personality for them, that some of 

them identifies as ‘I am very quiet’. It’s not necessarily that they are quiet, […], sometimes 

it’s easier to just say, ‘you know, I’m a quiet person, I can’t speak in public, I have anxiety 

about this and that’.” T1 further explained:  

 

They [the students] want perfection. They don’t want anything to be mediocre, 

not perfect, because then they think they are not able to do whatever assignment 

they are trying to do. They want to be perfect and if they can’t speak perfectly 

they won’t speak at all. […] They actually just don’t want to be wrong. So, they 

become afraid of making mistakes, and then they just quiet down.  
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 To put it another way, both teachers agree that the unwillingness to speak English might have 

something to do with the students’ creation of identities – that some students identify 

themselves as taciturn individuals who do not speak much English and who do not say much 

in the classroom. Moreover, T1 mentioned the students’ aspiration for perfection and their 

fear of making mistakes, as reasons for them remaining silent. Thus, when students want 

everything to be perfect, they might stay quiet rather than say something wrong in the target 

language.  

4.2.2 Teacher Perceptions of Possible Benefits of Teaching Through Drama Techniques 
The second and last part of the interview sought to examine the perceived benefits of creative 

drama in the classroom. The teachers were asked if they think that creative drama can be a 

good method for encouraging students to speak more in class and to reduce speaking anxiety 

among students. T1 answered, “Yes, definitely, and I think you need to vary situations, you 

can’t just have one kid standing in front of the rest of the class with a Keynote presentation, 

and then just saying what’s on the Keynote; that’s not necessarily the best way to practise 

verbal skills.” T2 answered in a similar way that drama can be a good teaching method, 

stating that “especially certain drama activities works well for encouraging students to speak, 

for example an exercise where students should try various accents, has been really 

successful.” When asked if they had recognised any difference among the reluctant speakers 

when they teach through drama techniques, if students talk more during those lessons, T1 

said, “it really depends on the student and the situation of course, but sometimes they [the 

students] will really surprise you, and it will be one of the most quiet, introverted students, 

that just suddenly has one, well, a burst of creativity, and they really shine.” Further, T2 

commented that “it differs. I think you need to have more creative drama to really be able to 

see a major effect on those shy students, but I mean, at least they [the students] say 

something, but one has to be careful not forcing them into speaking.” These findings 

demonstrate that, both teachers think creative drama can positively be used in education to 

reduce speaking anxiety among students, to vary the education. Some activities seem to work 

better than others in overcoming students’ speaking anxiety. Both teachers had recognised 

that reluctant speakers talk during lessons of pedagogical drama. However, T2 advocated 

more pedagogical drama education to assure that the method has valid impact on students’ 

speaking anxiety.  

     The teachers were asked about the reasons for why creative drama can reduce students’ 

speaking anxiety. Both teachers believe it probably has something to do with the students 
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taking on a character. T1 pointed out, “with the drama they can find that it’s not ‘me’ 

speaking, it’s this other person, it’s this character speaking, so they can make things up, they 

don’t have to be responsible for their words.” Similar, T2 agreed:  

In drama you pretend to be someone else, another person or character, so it is 

not ‘me’ speaking. I once had a student saying: ‘but I come from Jamaica, 

and there they don’t talk grammatically correct, so then it must be okay if I, if 

I make mistakes, cause then it’s because I’m from Jamaica’, I think I 

answered, that, well…. [laughter] 

This suggests, that the teachers think the reasons for why students seem to be less anxious 

about speaking English during lessons of creative drama, has to do with students’ feelings of 

being someone else, without being weighed down by the need of being entirely correct. 

     The teachers were also asked if they think there are other benefits of teaching through 

drama techniques. T1 declared:  

Well, I definitely think that it gives a flow to the language, and they [the 

students] speak way more fluently if they can practise a bit and listen a bit to 

what the others have to say, and they can help each other with the 

pronunciation, but most of all I think it’s just… it’s just good fun. It just 

brings the students together. They have a laugh. So, it’s relaxed.  

Also, T2 emphasised that having fun is one of the benefits of creative drama, but she also 

mentioned other advantages:  

I think that drama is good for forming groups, for group dynamics, so that 

part. And when you have good group dynamics and they [the students] start 

to feel that they have fun together, then in the long run, this might lead to a 

feeling of security amongst the students, that they dare to speak. And then 

also, in drama, one often makes mistakes. One can say something wrong, and 

when something does not turn out as supposed, there will probably be some 

laughter, but it’s okay, it doesn’t matter. In that way I think drama might be 

good. And I also think it’s important to vary the education, and with drama 

that’s the case. Also, there are so many ways in which you can apply drama. 

And then it’s fun. I think it’s important to have some laughter too.  



26 
 

To summarise, both T1 and T2 described having a good time as being one of the benefits of 

creative drama. Moreover, T1 claimed that drama can improve students’ ability to speak 

English more fluently. Furthermore, T2 added that a more accepting class room atmosphere 

can be created through the implementation of drama pedagogy, which in turn can lead to 

students becoming more confident in speaking English.  

     Lastly, the teachers were asked if there was anything else they wanted to say on the topic.  

T1 suggested that drama can be included and implemented in more subjects, working 

interdisciplinary with for example drama, English and history. 

5. Discussion  
The results and findings from this study show that students in these educational contexts 

suffer from speaking anxiety and that drama pedagogy can work as a method for overcoming 

their anxiety as well as having other benefits for the students. These results are in line with the 

presented hypothesis. However, the part of the hypothesis regarding intercultural 

understanding is not supported by the findings from the data. In the first part of this 

discussion, the research questions and the hypothesis are discussed in consideration of results 

and findings, as well as the theoretical background. Thereafter, the discussion examines the 

limitations of the study. Finally, implications for future research and teaching are 

recommended.  

5.1 Research Question 1: Student and Teacher Perceptions of English Speech  
This study revealed that all the students and teachers who participated perceive speaking as an 

important skill. However, both teachers and the students in the university preparatory program 

also stated other skills as important, whereby it is likely to assume that those individuals 

considered possible future studies when answering the question about the most important 

skill(s).  

     There are different reasons for why speaking English in the classroom makes students feel 

uncomfortable and anxious. The quantitative section showed that the factors which most 

commonly cause anxiety amongst the students are: the fear of making pronunciation mistakes, 

fear of having to reply in English without being prepared, fear of being laughed at, fear of not 

having flow in the English language and fear of talking in front of the class. These factors 

were also mentioned by Atas (2015) as common reasons for experiencing speaking anxiety. In 

the qualitative section, the teachers argued that the unwillingness to speak English is affected 

by students’ personalities, their aspiration for perfection and their creation of identities. 

Moreover, Lightbown and Spada (2013) suggest that anxiety can be dynamic and depends on 
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the context. Therefore, anxiety does not need to be a permanent feature of the students’ 

personalities. This agrees well with the teachers’ explanations of the students’ construction of 

identities – that “it’s not necessarily that they are quiet, […], sometimes it’s easier to just say, 

‘you know, I’m a quiet person” (p. 26).  In my opinion, these results – coming from different 

sources, the students’ perspective and the teachers’ perspective – show two sides of the same 

coin. The students do not want to make mistakes in front of their classmates, hurting their 

image, and risk losing their face. 

     About three quarters of the students in this study perceive that speaking anxiety negatively 

affects their possibilities to learn English. The students claimed that anxiousness prevents 

them from speaking, and therefore they cannot develop their speaking skills – referring to the 

practise makes perfect locution. This result is accompanied by previous studies. Atas (2015) 

claims that anxiety can hamper a student’s speaking development. The same finding is also 

demonstrated in Jeong et al.’s (2016) study, which shows how anxiety physically causes 

impediment of speech. Further, Woodrow (2006) and Park and Lee (2005) mention that 

speaking anxiety has a damaging impact on the student’s oral production process. Moreover, 

this result also agrees well with Krashen’s theory about the input hypothesis and the affective 

filter. The theory claims that anxiety can work as a mental barrier which hinders the learners’ 

language process which can lead to feelings of failure. Thus, I would argue that speaking 

anxiety is an issue which can cause serious consequences for students’ language development.  

    This study showed that approximately half of all students in both schools thought that 

speaking English in the classroom was difficult or made them nervous. As mentioned by 

Jeong et al, (2016) a way of reducing anxiety among learners is to let them acquire 

communicative skills in various social contexts through communicating with others in the L2. 

Thus, to implement drama pedagogy in the L2 education could provide a suitable method for 

students to communicate with others and encounter various social contexts. Although the 

analysis show that students experience feelings of anxiety before lessons of drama, the 

majority of the students of this study feel delighted and thrilled about those lessons. 

Moreover, many students seem to enjoy the drama lessons while participating. In the next part 

of this section, I will therefore examine if using creative drama as a teaching method might be 

beneficial for students to overcome their speaking anxiety.  

5.2 Research Question 2: Using Drama Techniques in the L2 Classroom to Overcome 
Students’ Speaking anxiety  
Around half of the students in this study feel that it is easier for them to speak English during 

lessons in drama pedagogy than during ordinary lessons. Moreover, both teachers interviewed 
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believe that creative drama can be used in education to reduce speaking anxiety among 

students. This corresponds with the previous studies on the topic of the relation between 

creative drama in school and the reduction of speaking anxiety, which are presented in the 

background section. In the early study by Kao (1994), a teacher suggests that through creative 

drama, students can gain confidence in speaking the target language. The results from the 

current study’s teachers’ perceptions agree with this, stating that a feeling of security and 

bravery to speak arise among students during lessons of drama pedagogy. Likewise, 

Piazzolli’s (2011) and Galante’s (2018) remarks from their participants’ surveys show that 

anxious students can benefit from drama as they gain confidence and improve their comfort 

levels in speaking the L2, correlating well with this study’s findings from the students’ 

perspective – that drama pedagogy create a safer place to practise speaking. In addition, this 

study showed that students think that drama pedagogy is a more relaxed way of practising 

speaking English. The teachers of this study also confirmed that drama pedagogy can create a 

more accepting class room atmosphere. This result is in line with research of Sağlamel and 

Kayaoğlu (2013) and Atas (2015), showing that creative drama significantly lowered 

students’ speaking anxiety. However, one of the teachers, T2, argued that more creative 

drama is needed in education to see a major effect on those shy students’ decreased speaking 

anxiety. This was a surprising finding. I would have expected her to say otherwise since T2 

was educated in drama at university level, and she advocated creative drama as a teaching 

method. My interpretation is therefore that, even though she only attributed minor progress in 

students’ reduced speaking anxiety, she must have discovered other advantages of creative 

drama, which makes it worth teaching through the technique.  

     Not as surprising was the finding that some students, a third of the students in secondary 

school and about a twelfth of the students in upper-secondary school, disagreed or strongly 

disagreed that creative drama can benefit them, making it easier to talk during drama lessons. 

Those students motivated their answers as drama being embarrassing and “cringe.” Teenagers 

in secondary and upper-secondary school might feel reluctant to these kinds of playful 

activities. Like teachers, students have unique personalities and preferences. That is, they all 

like doing different things. However, both the students and the teachers in this study 

emphasised the importance of varying the education. Implementing drama techniques can be a 

way of obtaining variation. Furthermore, Fleming (2000), Dundar (2013) and Stinson and 

Winston (2011) also mention that there are different categories of drama. Therefore, if 

adaptations are made to create different variations of drama pedagogy, I am convinced that 

some variation might appeal even to the students who were opposed to dramatic expression. 
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T2 claimed that more pedagogical drama is needed to see a major effect on students’ 

decreased speaking anxiety. Maybe more drama in the education is what those reluctant 

students need to be able to see positive effects of creative drama?  

     This study revealed some reasons as to why students as well as teachers believe it is easier 

for students to speak English during lessons of creative drama, than during ordinary lessons. 

In connection to this, I would like to draw from Fleming’s (2000) definition of drama as 

acting out make-believe scenarios and Vygotsky’s (1987) role of social interaction and play in 

development, claiming that imagination and play with others are important parts of successful 

drama pedagogy. In this study, the students argued that the feeling of being another character 

makes them able to hide behind a mask, and that the playfulness of lessons with drama, where 

all students speak, makes it easier for them to communicate in English. The teacher 

perceptions corresponded well with the student perceptions. The teachers perceive that taking 

on another character, not being entirely responsible for their own actions and words, together 

with the relaxed atmosphere with room for making mistakes, makes it easier for reluctant 

speakers to express themselves in English. Krashen (1985) states that if students are “so 

involved in the message that [they] temporarily ‘forget’ [they are] hearing or reading another 

language” the students’ affective filter may lower (1985, p.82). This suggests that through the 

interactive playfulness and imagination of drama pedagogy, in which students can pretend to 

be someone or something else, someone not personally responsible for their wording and 

accent, students’ focus may shift from correctness of the language to communication of the 

message. When this happens, the affective filter may lower, resulting in students not being 

concerned with the possibility of making mistakes. Thus, it is likely to assume that a 

consequence of creative drama can be a more relaxed class room atmosphere in which more 

students feel that they can speak English, which also was a revealed result of this study.  

     Since the results of this study showed that drama pedagogy beneficially can be used to 

overcome student’s speaking anxiety, I claim that drama pedagogy can support CLT. In 

drama education, students seem to find speaking English to be easier. Therefore, pedagogical 

drama is likely useful to strengthen the communicative approach of language learning. 

5.3 Research Question 3: Other Perceived Benefits of Using Creative Drama in the 
English Classroom 
The present study showed that both the students and the teachers perceive further benefits of 

creative drama. Merged together, the quantitative data from the student questionnaires and the 

qualitative data from the teacher interviews showed that students and teachers think that flow 

of the language, better English pronunciation and a more allowing classroom atmosphere due 
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to improved group dynamics, are the abilities that can be most improved through lessons of 

drama pedagogy. Both parts of the study also demonstrated having fun as a major benefit of 

creative drama. These findings were similar to Miccoli’s (2003) results, suggesting that 

structure, pronunciation as well as trust and acceptance can be improved through drama. Also, 

Galante’s and Thomson’s (2017) research revealed those qualities as possible to develop. 

Moreover, Lizasoain and Ortiz de Zarate (2009), state that enthusiasm, motivation and 

participation among students increase through drama. In my opinion, these results are possible 

to incorporate as the same as having fun, mentioned by the students and the teachers in this 

study as advantages of creative drama.  

     In addition, Lizasoain and Ortiz de Zarate (2009), illustrate that weaker learners benefit 

most from drama pedagogy, a finding I found interesting. According to Athiemoolam (2004), 

drama should encourage students to imagine, enact, and reflect upon human experiences. In 

line with this, I would argue that body language can be used beneficially as a way of 

enhancing expressions. Drama enables students to use strategies of gestures and mimic to 

support verbal communication when language skills are inadequate, which is an aim for the 

English subject, stated in the background section (Lgr11, p.33; Lgy11, p.53). In my 

experience weak learners often lack adequate vocabulary. Therefore, it is possible to assume 

that those students benefit most from the teaching through drama techniques, which agrees 

well with the results of Lizasoain’s and Ortiz de Zarate’s (2009) study. Since the secondary 

school students in this study were low performers, in comparison to the high performers in the 

upper-secondary school, I would have expected the secondary school students to benefit most 

from this method. However, the results of this study showed the opposite. This study revealed 

that a greater part of the high performing students in upper-secondary school, in comparison 

to the low performing student in secondary school, perceive drama pedagogy as being 

beneficial for them.  

5.4 Examining the Hypothesis 
Along with the research questions, this paper aimed to test the hypothesis – that speaking does 

pose a challenge for some students and that creative drama might help reluctant speakers to 

overcome their L2 speaking anxiety and might also have other benefits for the students in this 

educational context, for example improved language skills, self-confidence, and intercultural 

understanding.  

     As evidenced by the above discussion, the first part of the hypothesis, exploring English 

speech and the relation between creative drama and reduced speaking anxiety, was found to 
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be accurate. A great part of the students is uncomfortable with speech. Moreover, many 

students and both teachers perceive creative drama as being an advantageous method for 

decreasing student’s speaking anxiety. However, the second part of the hypothesis, examining 

possible other benefits of creative drama was not entirely correct. Indeed, both the 

quantitative and the qualitative data revealed other benefits of creative drama, such as 

improved language skills and confidence in speaking English, but the study did not show a 

pronounced development of intercultural understanding. Even though the questionnaire 

demonstrated some increased improvement of understanding other cultures, this result was 

low (see table 2). Therefore, I argue that this result is not representative. A more appropriate 

hypothesis, based on the perceptions of students’ and teachers’ thoughts in this study, would 

therefore be to replace intercultural understanding with a more accepting class room 

atmosphere, or having fun, which are benefits that this study revealed to be most common. 

5.5 Limitations 
There may be limitations in this study. Since the selection of sample was of convenience, and 

the study only examined the perceptions of 42 students and two teachers, in a limited 

geographical area in Sweden, generalisability is limited. Moreover, one of the interviews was 

conducted in Swedish and later translated into English, whereby introducing the risk of 

interpretation mistakes. Furthermore, the study does not offer suggestions on how to teach and 

assess lessons of drama pedagogy. Also, this study does not show the correlations between the 

students who are most affected by anxiety and those who perceived benefits of pedagogical 

drama. 

5.6 Implications for Future Research 
Due to the limited sample in this study, an investigation on a larger scale would be interesting. 

In suggestion, an intervention or lesson study could be conducted to examine samples of 

teachers and students without previous experiences of working with creative drama. 

Moreover, data for future studies could be collected entirely in English. Furthermore, future 

research may investigate how lessons of drama pedagogy can be taught and assessed, and as 

T1 suggested, how drama in the English subject can be used interdisciplinary and thereby 

benefit the students’ progress in other subjects.  

5.7 Implications for Teaching 
The findings of this study revealed that students and teachers perceive drama pedagogy as 

having multiple benefits for the students. According to the background section about drama in 

the curriculum, drama pedagogy is also in accordance with the steering documents for 
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Swedish education and the English subject, stated by the Swedish National Agency for 

Education (2011). Based on this, I therefore suggest that, firstly, creative drama should be 

implemented in the English subject. By incorporating creative drama in the English subject, 

the language education will be varied. In addition, if a variety of drama categories are 

implemented, students with different interests can get opportunities to encounter activities 

they hopefully like. Thereby, more students will be able to take advantage of the many 

benefits creative drama has to offer. Secondly, even though the results of this study showed 

differently, it seems like weaker students might benefit the most of using drama pedagogy in 

the foreign language education. I therefore specifically propose an implementation of teaching 

through drama techniques in classes with low level learners. Lastly, I also suggest that 

different subjects can come together and work collaboratively with drama pedagogy. In light 

of the notion on this, stated by T1, it is my belief that by working interdisciplinary, students 

may get a deeper and a more nuanced understanding of a topic. 

6. Conclusion  
This study revealed that reluctant speakers were found in the examined classes. The study also 

showed that the teachers, and a majority of the students, perceive creative drama as being 

beneficial for taciturn students in overcoming their speaking anxiety. In addition, creative 

drama was perceived by the students and the teachers as having additional benefits such as 

improved language skills and self-confidence. Moreover, this study revealed that drama 

pedagogy has the potential of developing a more accepting classroom atmosphere, in which 

students and teachers can have some fun. 

     In the society of today, English speaking skills are essential. According to the Swedish 

National Agency for Education’s principles about the fundamental values and tasks of the 

school (2011), the school should prepare students to live, work and participate actively in 

society. This study has demonstrated that, by teaching through drama techniques, students can 

develop and improve many competences needed today. Therefore, in order to prepare students 

for our society, I suggest that teachers of English in secondary and upper-secondary school 

should implement creative drama in their education.  

     This study has aimed to give insights into how students and teachers perceive drama as a 

teaching method. Hopefully, this will be of interest for both practicing teachers and for other 

students at the subject-teacher program, studying to become English language teachers, who 

want to develop their pedagogy through implementing drama as a continuous, creative part of 

their education. 
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Appendix A: Student Questionnaire 
 

This survey aims at measuring students’ perceptions of using creative drama in the 
classroom to overcome speaking anxiety, and also other possible benefits of teaching 
English through drama techniques. 

Part 1. 
 
1. Rank the skills listed below on a scale from 1-4 where 1 is most important for you and 4 is 
least important. (Skills are in the English language) 

Listening ____ Speaking ____ Reading ____ Writing____ 
Please motivate your answer: 

___________________________________________________________________________ 

2. Rank the skills listed below on a scale from 1-4, where 1 is the skill you feel most 
comfortable with, and 4 makes you feel least comfortable. 

Listening ____ Speaking ____ Reading ____ Writing____ 
Please motivate your answer: 

___________________________________________________________________________ 

3. Do you believe speaking anxiety impair students’ possibilities to learn English?  

Yes □   No □ 
Please motivate you answer: 

___________________________________________________________________________ 

4. I find it difficult to speak English in the classroom 

Strongly agree□  Agree□   Neutral□   Disagree□   Strongly disagree□ 

5. I get nervous when I have to speak English in the classroom 

Strongly agree □  Agree□   Neutral□   Disagree□   Strongly disagree□ 

6. I feel more anxious during English lessons than during other lessons 
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Strongly agree□  Agree□   Neutral□   Disagree□   Strongly disagree□ 

7. I think my classmates are better at English than me 

Strongly agree□  Agree□   Neutral□   Disagree□   Strongly disagree□ 

8. What factors do you believe negatively contribute to students’ attitudes toward speaking 
English? (You can tick several boxes) 

Fear of talking in front of the class□ 

The error correction style of the teacher □ 

Fear of being laughed at □ 

Fear of making pronunciation mistakes □ 

Fear of making grammatical mistakes □ 
Fear of having to reply in English without being prepared □ 
Fear of not having flow in the English language □ 

Fear of receiving a lower grade in English □ 

Part 2. 
 
9. Do you have any previous experience from drama as an activity? (You can tick several 
boxes) 

Yes, as a leisure activity □         Yes, from school □  No □ 

10. If you have had drama as an activity in school previously, how do you normally feel 
before those activities? (You can tick several boxes) 

Excited □ Neutral □      Nervous □ Annat:_________________□ 

11. What do you think of having drama activities in school? (You can tick several boxes) 

Fun□    Exciting□ Neutral□ Boring □     Difficult  □ Annat:____________□ 
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12. It is easier for me to speak English during a lesson of creative drama, than during an 
ordinary lesson 

Strongly agree□  Agree□   Neutral□   Disagree□   Strongly disagree□ 
Please motivate your answer: 

___________________________________________________________________________ 

13. I think creative drama could benefit me and my class mates to participate and speak more 
during English lessons 

Strongly agree□  Agree□   Neutral□   Disagree□   Strongly disagree□ 
Please motivate your answer: 

___________________________________________________________________________ 

14. If you believe that creative drama can be a beneficial teaching method, what other benefits 
do you believe creative drama can have for you and your class mates? (You can tick several 
boxes) 

Increased motivation to speak English □ 

Improved English pronunciation □ 

Improved flow in speaking the English language □ 

A friendlier class room atmosphere □ 

Increased understanding of other people □ 

Increased understanding of other cultures □ 

Improved vocabulary □ 
Enhanced understanding of spoken English □ 

Improved self-confidence to participate during English lessons □ 

Improved acceptance towards other people and yourself □ 

Other:________________________________ □ 
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15. Which skill(s); listening, speaking, reading and writing, do you think could be developed 
through creative drama? Please motivate your answer: 

___________________________________________________________________________

___________________________________________________________________________ 

 
16. Do you have any additional comments on the topic that you would like to add? 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

 

Thank you for your time and effort! 
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Appendix B: Teacher Interview  
 

The aim of this interview is to examine teachers´ perceptions of using creative drama in 
the classroom to overcome speaking anxiety, and to explore other possible benefits of 
teaching English through drama techniques.  

 

1. For how long have you been teaching English? 

2. What classes and programs do you normally teach? What is the average English level 
of the students?  

3. Which of the four skills: listening, speaking, reading, or writing do you think is most 
important for the students? Please motivate your answer.  
 

4. Which of the four skills: listening, speaking, reading, or writing do you think students 
feel most and least comfortable with? Please motivate your answer.  

 
5. Based on your experience, would you say that it is common that students suffer from 

speaking anxiety? If yes, what reasons do you think there are for that? 

6. Do you normally teach using drama techniques?   

 
7. What is your experience of teaching drama in the English subject? Pros and cons?  

8. Have you been able to see any differences in reluctant speakers when teaching through 
drama techniques compared to students that have not been thought through drama 
techniques? 
 

9. Do you think drama activities can be a good teaching method for enabling students to 
speak more, to reduce or overcome their speaking anxiety? 
 

10. Do you think there are other benefits of teaching through drama techniques? Is this 
something you have been able to see amongst your students? 

 

11. If you think that drama activities might be beneficial for teaching the English subject, 
what reasons do you believe contribute to this? 

 
12. Where did you learn to teach pedagogical drama? 

 
13. Is there anything else you would like to say on the topic? 
 
 

Thank you for your time and effort! 
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Appendix C: Informed Consent Form 
 

Researcher: Ida-Lie Heljeberg 

Institution: Örebro University, School of Humanities and Social Sciences, The Teacher Training 
Programme  

Research Project: This project examines student and teacher perceptions of drama techniques in the 
L2 Classroom to overcome students’ speaking anxiety, and possibly other perceived benefits of role-
play in the Swedish Secondary and Upper-Secondary English classroom” 

Purpose: This consent for is for student and teachers participating in my research project for the 
degree project essay in the subject teacher education programme at Örebro University. It has two parts.  

Part I. Project information (to share information about the study with you). Part II. Statement 
of consent (for a signature if you agree to participate) 

Your Rights: In accordance with the GDPR act, you have the right to withdraw your consent at any 
time. Material collected will be stored safely and only for as long as necessary to complete the study. 
If you have any questions, I would be happy to answer them. I can be reached at ida-lie@hotmail.com 

PART I: Project Information  

I am conducting a study of student and teacher perceptions of drama techniques in the L2 Classroom 
to overcome students’ speaking anxiety, and possibly other perceived benefits of role-play in the 
English classroom.  

My objective is to collect data from Swedish Secondary and Upper-Secondary English classrooms, 
analyse the perceptions of drama as a teaching method that this material illustrates, and use results in 
my degree project essay.  

To this end, I would like to collect  

• Data collected from surveys 
• Recordings of interviews 

All data collected will be encoded to protect your identity. Names and other identifying marks will be 
removed.  

PART II: Statement of Consent  

I have been asked to give my consent to data collection from English 5 at ______ (year 9 at ______). 
These materials may include results from surveys and transcripts of activities and interviews. I have 
been provided with the name of the researcher who can be contacted in the event that I have any 
questions.  

I consent voluntarily to this data collection. I understand that I can withdraw my consent at any time. 

Name (print): _________________________________________________________ 

Signature: ___________________________ Date (year/month/day): ________ 
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