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The number of children living in the context of relative poverty in western industrialized 

countries is increasing, while at the same time a little amount of research is conducted about the 

impact of relative poverty on the child’s participation and development; focused on the socio-

emotional development. This systematic literature review therefore investigates the impact of 

environmental factors, focused mainly on structural factors, in poverty settings in western 

industrialized countries on children´s peer relations. The focus will be laid on children´s 

participation in peer relations in school activities.  Current literature published from 2012 or 

more recent was searched and results found were linked to theories. The findings of the articles 

covered several environmental aspects regarding the impact of poverty on the child and its peer 

relations. The results, in relation to theories, show the interwoven influences of several factors 

and environments. They indicate the big influence poverty has on several aspects of the child´s 

life. Both in this systematic literature review researched hypotheses – that the poverty setting 

influences the child´s development negatively and that the child shows difficulties to develop 

and participate in positive peer relations - can be confirmed. Future research should aim at 

generating knowledge about the impact of relative poverty on the child´s development and 

perceptions of holistic wellbeing. This is necessary to enhance the understanding of the impact 

of relative poverty on the child´s participation.  
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Childhood poverty is a phenomenon which is not to be narrowed down to one place 

in the world, in relative terms it can be found in all societies. In Germany the current 

number of children that can be considered poor is 14.7% and the number seems to keep 

increasing (BertelsmannStiftung, 2016). Even though it is seen as an important topic, the 

consequences for children being considered poor – regarding their general development, 

on a personal and environmental level (e.g. cognitive development, participation in social 

relations, etc.) is not yet researched and recognized enough (BertelsmannStiftung, 2016). 

It is undiscussable that poverty (here understood as a low Socio-Economic-Status [SES], 

with a main focus on the economic aspect) has an impact on one’s own role in society. The 

role is formed by the attitudes in society towards poverty and children’s personal ability 

and resources to participate. Participation – mainly achieved through social relationships - 

plays a key role in reaching the feeling of a holistic wellbeing (Holte et al., 2014). One of 

the main factors to reach participation is what Bourdieu (1993) defines as social capital. 

Social capital describes the amount of social relations one person has, which, among 

relations within the family, as well as other social relations, include peer relations. The 

family is very important for a child, especially in younger age, to be supported in 

developing peer relations, by for example having parents organizing play dates (Asher & 

McDonald, 2010). The most common way for young school aged children (older children/ 

youth may also have leisure activities to find peer relations) to find lasting peer relations 

is the school environment. The children spend five days a week with a minimum of half a 

day together in a class. Thus, group dynamics develop, influenced by the individual and 

the existing peer relations within the group (Ladd, 2010). These experiences can be seen 

as the most intensive peer-interaction experiences school aged children have as a 

consequence of the amount of time the class spends together. Peer relations are influenced 

by the characteristics of individuals, and their interaction patterns as well as by 

environmental (external) factors. Environmental aspects such as living or growing up in a 

poverty setting will thus probably have a strong impact on the individual.  

1. Introduction 



 

1.1 Definitions and Concepts 

The different concepts, models and terms applied in the thesis are: 

1.1.1 Poverty setting 
 

Generally, it can be said that poverty is a process. There are two types of poverty: 

absolute poverty and relative poverty. Absolute poverty describes a state where one is not 

able to fulfill basic needs. Relative poverty instead describes the state of a person in relation 

to the environment, on a societal level (BMZ, 2010-2017). Hence, relative poverty emerges 

through comparison to other members of the same society. According to a definition of the 

WHO (2017) poverty can not only be defined as a low income. The definition rather depicts 

poverty in relation to other contextual factors such as bad access to health and information. 

Contextual factors can enhance personal and environmental risks or protect the individual. 

The risks are greater in a society with, seen in relation,  larger gap between the richest and 

the poorest in the society. 

The understanding of poverty in this review concerns relative poverty in European 

countries and North American Countries. A poverty setting in this review can therefore 

also be seen as a contextual construction. Hence, the context can refer to describe a mixed-

economic situation or a high-concentrated low- income setting when, for example, looking 

at neighborhood characteristics (Lepianka et al., 2010). With a basis in the German context 

as an example, relative poverty can be considered as ̀ being able to fulfill ones’ basic needs` 

but ´needs/ wishes that are related to prosperity or wealth are difficult to fulfill´. Relative 

poverty describes a multidimensional contextual construct (WHO, 2017). It can be looked 

at from different environmental levels, such as to the individual close environments (e.g. 

family, neighborhood, etc.). Each of the close environments can be seen with a focus on 

structural or functional factors. Furthermore, poverty can be seen from the policy-level, 

meaning which policies and laws are supporting or negatively influencing people living in 

relative poverty. Poverty can also be studied at the societal level, describing the cultural 

background, the attitude society has on poverty, etc. The environments having the strongest 

impact on children living in a poverty setting as well as on other children are their closest 

environments such as school, neighborhood and the family. 

1.1.2 Family and family factors 
 

The term family can and should in our time be understood quite broadly. Family 

includes all forms of family structures, such as single parents, patch work families, same-

sex and mixed-sex families, etc. (Popenoe, 2012). Family will, in this context, be seen only 



 

as the closest family members to the child, more specific: the caregivers and possible 

siblings, since they expectedly have the most influence on the child and its development. 

Each family has its own structure and its own functioning which is influenced by 

several factors. Functional family factors describe mainly the interaction patterns in a 

family, as for example the parent-child interaction (Guralnick, 2006). Structural family 

factors describe the (given) structure of the family and in relation to society. Therefore, 

those factors cannot be influenced as much through interventions. Looking at structural 

factors, the following characteristics of a family should be considered: SES of the family 

and the cultural background; family size and who is (are) the caregiver(s); “broken home 

situation” (divorce, etc.). Structural aspects of a family and functional family factors are 

interactive elements in the family system. Hence, they should be viewed in relation to each 

other, due to a bidirectional influence between those elements (Van Voorhis et al., 1988). 

In this study, the main focus will be laid on structural family factors, although functional 

factors cannot and will not be ignored. Structural family factors tend not to be influenced 

through interventions, but still have a great impact on the functional aspects of the family 

and the child´s situation and development.  

1.1.3 Personal resources of the child 
 

The personal resources of a child are internal factors, that affect their functioning. 

There are four different categories of child characteristics: structural aspects, behavioral 

characteristics of the child, developmental aspects and emotional feeling. Structural 

aspects describe facts about the child such as the child’s age. Behavioral characteristics are 

understood as typical behavioral aspects (e.g. the child is communicative). Developmental 

aspects refer to the physical, emotional and mental development/ stage of development of 

the child, including the level of resilience. Finally, the category emotional feeling describes 

the feelings and emotions the child currently has. The four different characteristics can be 

seen as possible personal resources for a child and will exist in individual 

patterns(Shonkoff & Phillips, 2000). 

The understanding of "personal resources of the child" in the context of this review 

will focus on resilience. It is a multidimensional and contextual concept that is expressed 

on three different levels (personal, through close environment or on a societal level). 

Resilience can be defined as the ability to positively adapt to current (stressful) situation 

and develop helpful coping strategies. It can therefore be understood as a basic human 

adaption system, which is individual for each person (APA, 2011; Masten, 2001). 



 

Resilience is important in a poverty setting and is related to child- careprovider relations. 

Attachment theory looks at the attachment patterns of the child and its caregivers. The 

patterns are influenced by regular interactions and communication behaviors (Bretherton, 

1992). Children with a secure attachment pattern usually have a more stable positive 

development. Generally, there are four attachment patterns which can be differentiated: 

secure attachment pattern; anxious-avoidant attachment; anxious-resistant attachment 

pattern; disorganized attachment pattern (Bretherton, 1992). These patterns will influence 

the child´s communication and interaction with its environment and therefore the child´s 

ability to orientate and participate in social settings outside the family. Such abilities 

include self-regulation, the ability to be aware of, and regulate one´s own emotions and act 

regarding the social role one has at this moment (e.g. student, grandchild, etc.). Self-

regulation is related to wellbeing in a specific situation or in general in one´s life situation. 

Holistic wellbeing addresses the subjective perceptions of one person to feel healthy/ well 

– physically, emotionally and mentally. A holistic wellbeing will facilitate participation in 

peer relations (Camfield et al., 2009). 

1.1.4 Peer relations 
 

Peer relations describe an interaction on a regular basis with someone about the same 

age or developmental stage. Peer relations are, during childhood and adolescence as 

important for a child´s development as relations to adults are. Through peer interactions 

the children learn new social skills, e. g. sharing during a game, as well as emotional skills, 

e.g. in role plays. Later on, peers play an important role during the separation process in a 

child-parent-relation. Peer relations can develop in certain (structured) activities, such as 

playing in the same sports team, or through friendships in unstructured activities (Casas et 

al., 2014).   

The way children form peer relations changes as they grow older. Asher and 

McDonald (2010) describe that in children´s younger age parents are taking a more active 

role in finding the child peer relations by for example organizing play dates. In comparison, 

older children form peer relation more independently by taking over the organizing part 

themselves. Therefore, this systematic literature review focuses on children within the age 

range 6 to 14 years old when parents are still more involved in the child´s peer relations. 

In this age range children are developing from being a child to becoming an adolescent, 

which is an important change in the child´s development. In the context of this systematic 

review the meaning of peer relations is studied within the frame of school activities and 



 

includes relations built in structured activities (e.g. group works in the classroom) as well 

as "free formed" relations (e.g. break time activities) (Corsaro & Eder, 1990). Thus, school 

activities include all kinds of activities involving peers happening in a school setting. Even 

though, parents do not seem to be too involved in peer relations during school activities, 

they have a great impact. First, parents can actively support the child in engaging in peer 

relations and talking about those with the child on an everyday basis. Second, parents can 

support and strengthen the child´s peer relations through the parent-child interaction, but 

also through interacting with the child´s peers (e.g. shortly talking to the child´s peers and 

their parent when picking the child from school). Furthermore, parents can influence the 

peer interactions indirectly already through, for example the choice of school (Ladd et al., 

1992). While looking at peer relations, both negative and positive relations of the child 

within school activities will be taken into account. Peer relations describe an important 

aspect of participation in society.  

1.1.5 Concept of Participation 
 

Participation1 is a multidimensional concept, and is dependent on multiple factors 

and highly defined by the context (Granlund, 2013; Adolfsson 2011). The concept of 

participation can be viewed from a sociological and a psychological perspective – however 

to reach a full understanding of participation for each situation, both perspectives should 

be taken into consideration. The sociological perspective lays its focus on the accessibility 

and availability of participation as being there or activities which lead to participation. It 

can therefore be said that participation gets influenced by the environment and takes place 

in a societal context.  The psychological perspective on the other hand lays its focus on 

involvement and engagement while being there. It is therefore subjective to each person 

and gets influenced by one’s personal feelings (of belonging) and experiences (Adolfsson, 

2011; Adolfsson et al., 2010). A definition of participation as "involvement in a life 

situation" is provided by the WHO (2007) and combines the aspects of availability/ 

accessibility and engagement/ involvement. Furthermore, the right of participation (for 

children) is stressed in the UNCRC (Granlund, 2013; UN, 1989). Participation is affected 

by factors related to the child and the environment the child is involved, both directly and 

indirectly. 

  

                                                             
1 The concept of participation will not be explained in it´s full amount; the aim is to give an understanding of the aspects 
of the concept which are important to have as a basis for this literature review. 



 

1.1.6 The bio-ecological model by Bronfenbrenner 
 

Urie Bronfrenbrenner developed a model that describes the relations between the 

individual and the different contexts of the environment (Bronfenbrenner & Morris, 2006). 

In the context of this systematic literature review (SLR) the model will be looked at under 

the perspective of the influence a poverty setting has, and in which way it changes and 

relates the systems. To do so the findings will be applied and discussed related to the bio-

ecological model. The model consists of five systems (environmental aspects) and the 

proximal processes. The proximal processes describe the individual´s personal 

development which comes from the interactions between an active, evolving human being 

and the environment (subjects and objects). The Chronosystem describes the aspect of time 

and changes through experiences and development happening over time. The 

Microsystems of the child describe the groups/ people standing in a direct contact with the 

child (e.g. family, teacher, peers, etc.). The relations and interactions between the 

individual and the Microsystem are bidirectional. The Mesosystem describes the contact 

and interactions (relations) among the different Microsystems e.g. family and school. The 

Exosystem describes the institutions, which, through their policies, influence the child´s 

Microsystems. The Macrosystem describes the societal level and cultural background 

(Rosa & Tudge, 2013). Therefore, the bio-ecological model addresses all environmental 

levels children are exposed to. Since learning and development, the proximal processes, 

are encouraged and dependent on a social context, the different environments a child is 

interacting with, are having an influence. Related to the structural and functional 

environmental characteristics the influence of each environment on the child will differ.  

1.1.7 Bourdieu – Social Theory 
 

In Bourdieu´s Social Theory a sociological perspective is taken, focusing on the 

dynamics of the Macrolevel and their impact on the Microlevel and the individual. 

Bourdieu names three characteristics influencing the dynamics on a societal level, – 

habitus, fields and capital – these characteristics also influence each other indirectly. 

Habitus describes a bridge that connects and opposes the individual and society by 

“[functioning] at every moment as a matrix of perceptions, appreciations, and actions” 

(Garett, 2007, p. 357). Easier said, one´s habitus builds up from personal experiences 

through interactions with the society and by perceiving information in the presence. The 

information is formed into actions which again turn into experiences. A great impact on 

the habitus has, what Bourdieu names, fields. Fields can be divided into geographical space 



 

and social field. The geographical space does not need much of an explanation. A social 

field describes the room for relations and partly obtains its structure through unspoken but 

followed rules (e.g. norms). Both types of fields are influenced and at the same time 

influence the different capitals – economic, cultural, social and symbolic– the individual 

has. The economic capital describes economic resources and finances. The cultural capital 

focuses on cultural aspects such as education, symbolic good (e.g. going to the opera) or 

titles; but also for example body mannerisms. Lastly, social capital describes the social 

resources the individual has, such as relations through being part of a group or network. 

Part of the social capital is the emotional capital, which later on got developed by others 

and is more focused on the individual than the societal aspect. Last, the symbolic capital 

that can be perceived through any of the economic, cultural or social capital and the same 

time is completely different. It describes the legitimation through others (e.g. prestige or 

fame) (Bourdieu, 1993; Garrett, 2007). It is clearly recognizable that each of the capitals 

has an impact on each other as well as they all influence the individual through the social 

structure. 

1.2 Background 

Childhood can be seen as a social construct, developed through social interactions, 

in which the child is  actively taking part and forming its environment. The child can 

therefore be seen as a social actor. Those social interactions are necessary for a child´s 

development. By interacting the child follows different orders depending on the social 

situation the child participates in (with peers or adults) and is influenced by its cultural 

background (Danby, 2009). Education2 in institutional settings, in this review schools, can 

be seen as one of the most influencing factors – besides the family - of a child´s 

development. Children get stimulated in different aspects of their development in school – 

cognitive and socio-emotional. School is one of the institutional settings where children 

spend most of their time. The cognitive development gets stimulated by the scientific 

knowledge transferred in the classroom. The different aspects of the social-emotional 

development (e.g. getting to know ones social roles [student, friend, son/daughter, etc.], 

communication skills, learning emotions, etc.) get stimulated mainly through participating 

in social interactions and joint activities. Studies show that social interactions with adults 

and peers are important for a holistic wellbeing and therefore also for a positive 

                                                             
2 In this case education is understood as all mainstream school activities – inside and outside the classroom (e.g. lessons 
and break times, as well as class trips, etc.) 



 

development (Cassidy & Asher, 1992; Corsaro & Eder, 1990). Getting back to 

Bronfenbrenner´s model, it indicates the influence of the societal understanding as well as 

the teachers´ personal attitude towards poverty, on the child´s development. Living in a 

poverty setting is one of the factors describing a low SES. The other two main factors are 

occupation and education. Generally, it can be said that the different factors describing a 

low SES are related to and interacting with each other. Studies show that children often 

accomplish the same educational level their parents have, proving a strong influence of 

environmental factors on the child´s development (Englund et al., 2004). The child´s 

achievement is influenced by several factors; however, the expectations and beliefs parents 

have towards their child´s educational achievement played an important role (Davis-Kean, 

2005; Englund et al., 2004). In poverty settings parents frequently have low educational 

level and low expectations for their children’s achievement, which can have an impact on 

the child´s view and motivation for educational achievement. This indicates the impact of 

everyday family interaction patterns on the child´s (physical, emotional and cognitive) 

development (Guralnick, 2006; Spagnola & Fiese, 2007). Interaction patterns are 

influenced by environmental factors such as poverty. 

Poverty should therefore be viewed in the bio-ecological model of Bronfenbrenner, 

while being set in relation to the other two factors describing a low SES to receive a wider 

picture of the phenomena (Banovcinova et al., 2014).  The different Microsystems that 

bidirectionally interact with the child can either be considered as being in a poverty setting 

(e.g. family home, neighborhood) or being in another context (e.g. teacher, classmates 

[peers], etc.). However, it can be said, that each Microsystem gets influenced by the 

Exosystem (through policies [also policies regulating the support the family gets]) and the 

Macrosystem. The Macrosystem has an impact on the view each Microsystem has on 

poverty by taking the cultural background and societal understanding (of poverty) into 

account. The understanding of the different Microsystems also influences the Mesosystem, 

for example the relation of the parents and the teacher, or what the teacher teaches the 

child´s peers on the social level (attitude). The structures of the child´s environment and 

the situation in the family are changing over time (Chronosystem) as well as the child 

keeps developing (proximal processes). As recognizable through Bourdieu´s social theory 

(1993) and many developmental theories (e.g. Piagets´ theory of cognitive development 

(Piaget, 1950)) the individual develops through interactions in different social settings. 

Different social settings include different geographical spheres as well as different social 



 

fields. For children, a social setting in which all kinds of capitals, described by Bourdieu, 

have a great impact on the child´s experiences, is school. Especially the social capital can 

be build up at school (through finding peers) and being part of the classroom community 

and the school network, as well as the cultural capital. At the same time the economic 

capital plays an indirect but important role in how the child can participate in, for example 

activities belonging to the cultural capital (Bourdieu, 1989). The ability to participate in 

those activities influences the social capital and the acceptance through peers (symbolic 

capital) (Bourdieu, 1993; Garrett, 2007).  

1.3 Rationale 

Relative Poverty can be recognized in each of the systems Bronfenbrenner describes 

- including the view and understanding society has on poverty. The impact of having a low 

SES3, as one structural family factor  – in this systematic review narrowed down to the 

factor of relative poverty in an economic understanding - has a strong impact on a child´s 

personal resources, its development and wellbeing. The child´s close environments, as well 

as society as a whole influence the child in its development. Children living in relative 

poverty face other structural characteristics, especially in their close environments (e.g. 

home [family] and neighborhood), than their more affluent peers, for example when it 

comes to the economic situation and possible related difficulties. Hence, these 

characteristics will influence the child´s development and participation. Especially when 

looking at the increasing numbers of children living in relative poverty in western 

industrialized countries (Pearson et al., 2008) a need for further investigation of the impact 

those environmental factors have becomes recognizable and the topic until now is not 

much researched. A focus is laid on the family environment, as it is the first close 

environment the child is exposed to, with a major impact on the child´s development, as 

an influencing factor and school activities as an institutional setting the child spends a 

majority of its time and is exposed to contact with peers. 

  

                                                             
3 Looking at the structural environmental factors, the focus is laid on a low SES, due to the fact that it is measurable 
not only on an individualized level but on a wider range, especially when comparing families. Other structural factors 
for families are as descried in 1.1.2 the size, who the main caregiver is, etc. 



 

1.4 Aim 

This systematic literature review aims to investigate what the literature reports about 

the impact of environmental factors (with a focus on structural factors) in relative poverty 

settings, on children´s participation in EU countries and North American countries. Doing 

so, it will be looked at children´s (6-14 years) participation in peer relations during school 

activities and at the child´s personal resources. 

 

1.5 Research Question 

The first question is in main focus, while the second question is necessary to be 

looked at as well for clarification reasons. The research questions are also displayed in 

their relation in figure 1. 

1. What impact do structural environmental factors4 have on the individual child and 

its participation in peer relations during school activities? 

2. In which way are the different environmental factors interrelated? 

 

 
       Figure 1. Diagram of the research question  

 

Hypothesis 1: It is more difficult for a child who grows up in a poverty setting to 

participate in peer relations, due to the influence poverty has on structural family factors 

and therefore directly and indirectly on the child´s development. 

Hypothesis 2 (follow up): Difficulties in the child´s participation within peer relations 

will have a negative influence on the child´s holistic wellbeing and in the long-term also 

on the social-emotional development. 

  

                                                             
4 Environmental factors refer to the child´s close environments with  a main focus on the family, the neighborhood – 
differentiated by the economic situation (high concentrated or mixed) and school, by looking at school activities. 



 

 
 
  

 

A systematic literature review was conducted to identify, summarize and assess 

current literature relevant to answer the research questions (Jesson et al., 2013). To proceed 

this systematic literature review, a key word search was done using different databases. 

The selection of identified literature was conducted by the author of this SLR, the identified 

literature was further reviewed by title screening and applying set inclusion-exclusion 

criteria at an abstract level and full-text level (Lygnegård et al.,  2013). Information from 

the articles that met the inclusion criteria got extracted, summarized and critically 

analyzed. An overview over the process for this SLR is shown in the flowchart (figure 2).  

 

 

   Figure 2. Flowchart 

2. Method 



 

2.1 Search Procedure 

To conduct the search, the databases ERIC, PsychINFO, CINAHL and 

ScienceDirect were used (in February/ March 2017)5. Different combinations of search 

terms were used as a free search.  First the number of articles shown without applying 

restriction criteria got documented and then the number after restriction criteria got 

applied. The restriction criteria of “Scholary Journal; Peer reviewed; published 2012-

2017” were applied in each database. The searches conducted using CINAHL and 

ScienceDirect had additional restriction criteria applied to detect articles possibly 

answering the research aim. 

The search terms used were “free search - search terms”. Different combinations in 

the search terms, regarding the single factors asked in the research question, and different 

orders as well as synonyms for each search term were used in all databases, aiming at 

finding all articles related to the factors asked in the original research question (1.5.1). 

Only a couple of searches were conducted using (partly) Thesaurus terms to ensure the 

finding of as many articles possible.  

The three restriction criteria applied in all databases were chosen to secure that only 

reliable data were included in this SLR (peer reviewed and scholary journal), as well as to 

ensure that only research related to the most current policies is included in the data 

extraction process (published 2012 – 2017) (Appendix A). 

 (Apendix A). The additional restriction criteria applied in the Databases Cinahl and 

ScienceDirect were chosen in a way supporting to find articles answering the research 

question. Additional restriction criteria were, for example the age group, or the language 

of the article. In case of the journals selected it was looked at the type of journal and in 

which way their type of publications match the inclusion-exclusion criteria. In case of 

doubt the journals were included in the list of results to be shown.  

In total, 789 articles were found to be included in the title and abstract screening. 

From this point, the selection process started. 

2.2 Selection Process 

To be able to start the selection process it was first decided on the inclusion-exclusion 

criteria, shown in table 1. These were applied during the title and abstract screening.  

  

                                                             
5 An overview of all search terms used and restriction criteria applied can be found in Appendix A 



 

Table 1. Inclusion-Exclusion Criteria 

 

 

 

 

 

                                                                               
 

 

 

 

 

 

The selection of articles used for information extraction was done in three steps after 

applying the restriction criteria to the first set of results.  

Step one was title screening. Through this step all articles were excluded that already 

in the title didn´t meet the set inclusion-exclusion criteria, by, for example, stating in the 

title that the country the research was conducted was in Japan. Another example would be 

a title which asks about the impact of poverty on the child´s brain development. After the 

title screening,  95  articles (14 dublicates) of the 789 articles were left for the abstract 

screening.  

The abstract screening was done for the 95 articles, of which, after excluding 

duplicates, 81 articles were left. After reading the abstracts to see whether they fulfill the 

set of given inclusion-exclusion criteria or not 36 articles were left for the full text 

screening. 

In the full text screening the 36 articles were read to see whether they met the 

inclusion-exclusion criteria set for the title and abstract screening. Furthermore, it was 

analyzed whether their focus and content could help answering the research question of 

this systematic literature review. After full text screening 7 articles were left for extracting 

data for the  systematic literature review, which are displayed in table 2.  

  

                                                             
6 The publication range was set that short to ensure, that only current policies and laws are included in the studies used 
in this SLR. 

INCLUSION  EXCLUSION  

Published in the years from 2012-

20176  
Older than 2012  

Children at the age range from 6- 

14 years  
Focus only on children aged 0 - 6 and 14 – 18 

(or older) years 
EU-countries and North America  Physical aspects (e.g. brain development)  
Peer relations in school activities  Focus on disabilities / special education 
Family factors Languages other than English or German  
Relative poverty setting  Focus only on academic achievement  
Articles; peer reviewed  Countries other than EU-countries or North-

America 
Free full text available  Book chapters 
Articles in English or German  



 

Table 2, Display of the articles taken for data extraction 

Study 

Number 

 Author Year Title 

1  Capella, E.; Kim, 

H.Y.; Neal, J.W.; 

Jackson, D. R. 

2013 Classroom Peer Relationships 

and Behavioural Engagment in 

Elementary School: The Role 

of Social Network Equity 

2  Forster, M.; Grigsby 

T. J.; Bunyan, A.; 

Unger, J. B.; Valente, 

T. W. 

2015 The Protective Role of School 

Friendship Ties for Substance 

Use and Aggressive Behaviors 

Among Middle School 

Students 

3  Gottfried, M. A. 2014 Can Neighbour Attributes 

Predict School Absences 

4  Hjalmarsson, S. and 

Mood, C. 

2015 Do poorer youth have fewer 

friends? The role of household 

and child economic resources 

in adolescent school class 

friendships 

5  Kim, S.; Mazza, J. 

Zwanziger, J.; Henry, 

D. 

2014 School and Behavioural 

Outcomes Among Inner City 

Children: Five-Year Follow-Up 

6  Odgers, C. L. 2015 Income Inequality and the 

Developing Child: Is It All 

Relative? 

7  Parkes, J. & Conolly, 

A. 

2013 Dangerous encounters? Boys´ 

peer dynamics and 

neighbourhood risk 

 

2.3 Quality Assessment 

The quality assessment of the articles used for the data extraction was conducted 

using different tools, depending on the method used in the article. For articles which had a 

qualitative study design the CASP (2017) was used. The quality of studies using a 

quantitative study design was assessed with the Critical Review Form of the McMaster 

University. For articles using mixed methods an Evaluative Tool for Mixed Method 

Studies (2005) was used to assess the quality, while for the systematic review a tool from 

the National Institute of Health (2014) has been used. These assessment tools fitted the 

topic and the articles chosen for the data extraction in the questions they asked to assess 

the quality. Due to the fact that neither of the assessment tools provided a rating scale, the 

scoring was conducted by giving one point for each question which could be answered 

through provided information (if it was an open question) or answered positively (if it was 



 

a closed question). Questions which could not be answered or were answered negatively 

scored zero points. For questions which could be partly answered positive half a point is 

scored. The number of points scored for each article got aggregated. Articles were rated 

having a high quality when the amount of points scored laid within the frame of subtracting 

1/5 (20%) of the possible points to be scored. In case one fraction would lead to an odd 

number it was rounded (.1 - .5 were rounded down; .6 - .9 were rounded up) to the next 

even number. Articles were ranked as medium quality when their scores laid within the 

frame of 1/3 (33,3%) of the possible points after subtracting the 1/5 already. Articles 

scoring a lower number of points where rated low quality. To make it more presentational: 

In one assessment tool 10 points could be scored as a maximum. Articles would be ranked 

as high quality if they would score 9 or 10 points [1/5 of 10 = 2]. To evaluate the frame for 

medium quality scores 1/3 of 8 gets calculated (2.666…6). Since the outcome is an odd 

number higher than .5 it gets rounded up. Hence articles having a score of 6 up to 8 points 

were ranked medium quality. Articles scoring 5 points or less were ranked low quality. 

Furthermore, a percentage is presented relating the highest possible number of points to 

the result of the article. The quality assessment aims at giving an overview of the quality 

of the article and the possibility to exclude low quality articles. Looking at the results 

scored (table 3), 4 articles got rated as having a high quality, 3 were rated with a medium 

quality and 0 scored scored as having a low quality. Due to the limited number of articles 

found, and the absence of low quality articles, all articles - regardless their assessed quality 

- were included in the process of data extraction7. 

  

                                                             
7 The quality assessment tools can be found in the Appendix B  



 

Table 3. Overview over Quality Assessment  

 Study 

Number 

Tool Highest 

attainable 

score 

Received 

Score  

Percentage 

Score 

Quality 

 1 Evaluative Tool 

for Mixed 

Method Studies 

36 28,5  79,1% Medium 

 2 Critical Review 

Form; Mc 

Master 

University 

12 11  91,6% High 

 3 Evaluative Tool 

for Mixed 

Method Studies 

31 29  93.5% High 

 4 

 

Critical Review 

Form; Mc 

Master 

University 

12 11  91,6% High 

 5 Evaluative Tool 

for Mixed 

Method Studies 

31 29  93,5% High 

 6 Systematic 

Review Tool 

from the 

National 

Institute of 

Health 

8 5  62,5% Medium 

 

7 

CASP for 

Qualitative 

Method 

10 7,5  75% Medium 

                        

2.4 Data Extraction 

To extract the data a protocol was set up8 as an Excel-Sheet to have an overview over 

the relevant information of each article. The protocol contained different sections and 

subsections relevant for the research question to be answered. The first section covered 

general information that can mostly be taken from the abstract, such as authors, theoretical 

background or method. The second section covered information about the family. 

Subcategories focused on functional family factors; family specific and environmental 

structural family factors and how they were measured. In the third section information 

about the child were covered using the following subsections: structural aspects, 

characteristics, developmental aspects, mental wellbeing, emotional feelings, physical 

wellbeing and whether a feeling of wellbeing in a holistic way was reached, as well as for 

                                                             
8 See Appendix C 



 

each the question the information on how it was measured. The fourth section looked at 

the peer relations and participation, including the subsections: type (informal/formal), the 

number of peer relations, accessibility (participation), the engagement (participation) and 

the subjective perception of the child, the impact of the peer relations on the child´s socio-

emotional development and the impact of family factors on the peer relations as well as 

the ways those subcategories were measured. Through the fifth section the information 

about the school activities were extracted having the following subsections: type of 

activity, is it instructed by the teacher and how it was measured. The next section looked 

at relative poverty on a Microlevel, regarding policies and on a societal level; also the view 

society has on poverty and how those subsections were measured. The final section of the 

protocol showed a summary of the data extraction which looked at the conclusion of the 

article and the result of the quality assessment to provide an overview of the results found. 

2.5 Adaption Process of the Aim and Research Question 

The original research aim and question were developed, according to the rationale 

given (1.3).  

The original aim was defined as the following: 

The systematic literature review aims to investigate what the literature reports about 

the impact structural family factors do have on the child´s (6-14 years) participation in peer 

relations during school activities, in relative poverty settings, while looking at the child´s 

personal resources in EU countries and North America. 

This aim lead to the following original research question: 

What impact do structural family factors have when it comes to the child´s 

participation in peer relations during school activities in poverty settings, by considering 

the child´s personal resources, in EU countries and North America? 

Both, aim and research question were used to define the Inclusion-Exclusion criteria, 

as well as to identify the search terms used to conduct the search in the databases as 

described. After extracting the data of the articles left for the systematic literature review 

and displaying the findings in the results section it became recognizable how 

interconnected the different environmental factors and the child are. Therefore, it became 

necessary to adapt the aim and research question in order to display all information. Hence 

the focus got shifted from the family factors as one environmental factor to the impact of 

a child´s close environments in a poverty setting and the impact on the child´s participation 

in peer relations in school activities, as well as how those environments are related. The 



 

Inclusion-Exclusion criteria was canvassed to still be applicable for the adapted aim and 

research question. However, due to a limited time frame it was not possible to conduct 

another search using search terms which are broader in their focus (than family).  
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 After completing the data extraction of the seven articles was completed the 

following results were  found. The results will be presented in sections fitting the main 

categories described in the data extraction process. Therefore, first a table will be 

presented, displaying which of the asked subcategories were addressed in which study.  

 

Table 4. Overview over the addressed categories and subcategories for each article 

 Study 

Number 

Family Child Peer relations 

&Participation 

School 

activities 

Relative 

Poverty 

 

 1 Structural 

aspects of the 

environment 

Structural 

aspects, 

Behaviour, 

emotional 

feeling 

Type & amount; 

Accessibility, 

engagement, 

subjective 

perception, 

impact on socio-

emotional 

development 

 

Type and 

form of 

instruction 

Not addressed, 

only as a 

measurable 

variable (free/ 

price reduced 

lunch) 

 2 Functional 

factors, 

structural 

environmental 

factors 

 

Structural 

aspects, 

developmental 

aspects  

Type, impact on 

socio-emotional 

development 

Type Societal level 

 3 Individual and 

environmental 

factors 

Structural 

aspects, 

Behaviour, 

emotional 

feeling,  

 

Type, amount, 

accessibility, 

relation of 

family factors 

and peer 

relations 

 

Type, 

general 

school 

information 

Microlevel, 

Societal level 

 4 Structural 

individual and 

environmental 

aspects 

Structural 

aspects, 

Behaviour 

Type & amount, 

accessibility, 

impact on socio-

emotional 

development, 

relation between 

family and peer 

relations 

 

Type and 

formality 

Microlevel, 

Policies and 

Societal level 

 5 Functional 

factors, 

structural 

individual and 

environmental 

aspects 

Structural 

aspects, 

behavior, 

developmental 

aspects 

Type, amount, 

accessibility, 

impact on socio-

emotional 

development, 

impact of family 

on peer relations 

Type, 

structure, 

general 

school 

information 

Microlevel, 

Societal level 

3. Results 



 

 

 6 Functional 

factors 

Behaviour, 

developmental 

aspects, 

mental, 

emotional and 

physical 

wellbeing 

 

Type, subjective 

perception of 

the child, impact 

on socio-

emotional 

development  

Type and 

structure 

Microlevel and 

Societal level, 

[indirectly 

mentioned the 

view of 

society on 

poverty] 

 

 

7 

Functional 

factors, 

structural 

individual and 

environmental 

aspects 

Structural 

aspects, 

developmental 

aspects, 

behavior, 

emotional 

feeling 

Type, amount, 

accessibility, 

engagement, 

subjective 

perception, 

impact on socio-

emotional 

development 

Type  Microlevel, 

Societal level 

                                     

3.1 Method and theoretical background 

The category general information covered information such as the authors, study 

aim, method used in the research and the theoretical background9. In addition to the 

information displayed in table 4, a short summary of the different methods and theoretical 

backgrounds used will be given. The studies 1 & 4 used multilevel data analysis for 

answering their research questions.Studies 5 & 6 reviewed and analyzed data of already 

undertaken studies, which used different methods. Study 2 used a quantitative method 

(surveys) for data collection, while the studies 3 & 7 conducted their research using a 

qualitative approach  (observation; discussion). A longitudinal study was conducted by 

(Studies 1, 3, 5, 7). Both studies, 2 &4, had one point of data collection, though study 4 

used some data sets collected through former longitudinal studies. For study 6 the question 

of a longitudinal setting was not applicable because of the different studies taken to be 

reviewed.  

The studies 2, 4 & 6 did not explicitly mention a theoretical framework to base their 

research question and results on. Study 1 based their research on social capital theory and 

systems theories of social processes and social network equity. Study 3 took the findings 

of former studies as a background, but did not mention a theoretical framework either. 

Study 7 interpreted and supported their findings after the Lacanian psychoanalytical ideas. 

Study 5 aimed for an ecological perspective throughout their research and referred to 

various ecological models as well as the hierarchical regression model to interpret the 

                                                             
9 The different theoretical backgrounds used as well as specific concepts referred to by the articles are shortly explained 
in Appendix D. Furthermore a summary of the findings can be found in Appendix E. 



 

SPSS output of for example surveys collecting information about the poverty level of the 

participants. 

3.2 Family 

The category family asked for functional and structural family factors. In relation to 

the functional factors study 2 mentioned parental supervision, measured through a small 

questionnaire. Study 3 stated that there were functional factors, not observed, that could 

have an impact on the choice of neighborhood. Study 7 included the relation among 

siblings on an individual level. Study 6 looked at the stress-level in the family while study 

5 looked at adversities, such as drug or alcohol abuse, and the presence/ involvement of 

the father within the family. The structural factors, divided into family specific and 

environmental factors got at least partly addressed in every article except for study 6. Study 

4 stated the impact of general economic resources, their internal distribution among family 

members, the household educational level and parental unemployment as well as whether 

one or both parents had a disability or are pensioned. On an environmental level the authors 

also looked at economic resources and their availability to the family. Study 1 took the 

subsidence into account that the family receives for example price reduced/ free lunch at 

school. Study 2 addressed neighborhood aspects by looking at the neighborhoods school 

dropout rates. Study 3 looked at the family´s SES and educational level, showing that a 

low parents educational level negatively influenced the children’s participation in 

education. Further the influence of neighborhood on school absence was investigated, 

indicating that children of a poorer neighborhood were more often absent. The author 

concluded that structural neighborhood characteristics and structural family characteristics 

seemed to mirror each other. Study 7 mentioned a low SES as a family specific structural 

aspect and on an environmental level a high-risk neighborhood with high gang-activity. 

Study 5 looked at the income of the family and the family size.  

3.3 Child 

The category looking at the individual child addressed structural aspects, the child´s 

characteristics and behavior, developmental aspects as well as the aspects related to the 

feeling of a holistic wellbeing (mental wellbeing, emotional feeling, physical wellbeing) 

and the child´s personal perception of whether the feeling of a holistic wellbeing was 

reached.  

For each of the articles the structural aspects were dependent on the research design 

and included the age of the children and their visit in a mainstream school. Additionally, 



 

the studies 2, 3, 5 & 7 provided information regarding gender, ethnicity and also about the 

neighborhood and possible special needs. Study 4 did not directly address any of the other 

subcategories asked in this category, besides the structural aspects. Study 1 stressed that a 

child´s aggressive behavior had an impact on its peer relations, finding out that children 

with an aggressive behavior had more friends in hierarchical settings but were less 

accepted in egalitarian settings. Study 2 looked at the developmental aspect of the ability 

of social self-control of the child. The authors found that there was a difference between 

boys and girls as well as there was an indication of a positive correlation between parental 

supervision and the ability of social self-control. Study 3 stressed the negative impact of 

behavioral difficulties on school performance and school absence. Study 7 investigated on 

the masculine behavior of five boys concluding that they could not behave like children 

but needed to behave more as adults, tough and strong, for which they learned to hide fear 

and other “weak” feelings. This lead to the interpretation of the researcher that the feeling 

of a holistic wellbeing was not reached. Study 6 looked at the impact of neighborhood on 

the child´s behavior, showing that income inequality had an effect on the child´s 

development, for example the Subjective Social Status10 (SSS) on the child´s mental 

wellbeing. Income inequality also seemed to possibly lead to psychological problems or 

somatic symptoms and a more sensitive reaction towards stress. Study 5 looked at the 

school performance and whether the child had behavioral difficulties at one point of time. 

The authors concluded that more fundamental social factors determined the family 

structure, neighborhood and school achievement of the child, which influenced the child´s 

peer relations and ability to participate as well. 

3.4 Peer Relations and Participation 

This category addressed the aspects related to peer relations and the concept of 

participation. Study 4 looked at informal relations, showing that the relative perception of 

adversity variables was influencing the child´s peer relations. Furthermore, the authors 

indicated a general accessibility of participation possibilities, though often the activities 

were not affordable and therefore lost accessibility. The cruciality of peer relations at that 

age also got pointed out. The authors concluded that the parental income directly 

influenced the number of peer relations of the child showing a positive correlation between 

income and friends. Study 1 looked at formal peer relations within the classroom setting 

by looking at the structure of the classroom. The general accessibility was secured through 

                                                             
10 A short explanation can be found in Appendix D. 



 

being in one class, while the authors described their understanding of engagement as a 

social and collective process. The process was facilitated through shared interactions and 

resource access; while doing so not only peer relations but also peer resources got 

addressed. The authors concluded that in hierarchical settings only a few children had 

friends while more egalitarian structures showed more interconnected social structures 

(average: each child was connected to 1 in 5 of their classmates). They furthermore stressed 

the fact of a high relation among behavioral engagement and the engagement with 

classmates. Study 2 investigated informal relations and the belonging of individuals in a 

gang while concluding that the feeling of belonging with schoolfriends protected the 

individual from substance use. Study 3 looked at informal relations in relation to school 

absence. The author described that the neighborhood and school got chosen through family 

factors and often children from one neighborhood visited the same school, which indicated 

an availability of peer relations even if the children were absent from school. The same 

time the neighborhood had a strong, indirect influence on the quality of school resources. 

Study 7 investigated informal relationships of which the amount of peer relations of a child 

as well as the accessibility was dependent on the child´s popularity. This indicated the need 

for children to engage within peer relations to keep up or become popular. The research 

showed that the children learned behavior and skills which allowed them to stay safe on 

the street. It became visible that a strong character could be impressing and make a child 

popular, but the same time it could lead to fear and an uncomfortable feeling among other 

group members. Study 6 looked at informal peer relations, showing that the child´s 

personal perception towards the status of peers also effected the child´s belonging. A 

comparison with more affluent peers could also lead to a negative self-evaluation and 

disengagement (“status-syndrome”11). Study 5 also looked at informal relations with 

siblings. The family influenced through the neighborhood scene chosen and through 

providing an access for family internal peer relations, while setting a relation to school 

performance. However, peer relations within school activities were not directly addressed 

in this article. 

  

                                                             
11 A short explanation can be found in Appendix D 



 

3.5 School Activities 

The category school activities identified general school information as well as the 

type of activity and whether it was instructed by the teacher and how it was measured. 

Study 4 focused on informal interactions in which no teacher was involved. The authors 

did not provide general information about the school or any more detailed information 

about the way of measuring other than the general explanation of the method used. Study 

1 as well did not provide general information about the schools involved in the research. 

The focus was set on formal activities and interactions which included the involvement of 

the teacher. The authors observed the classroom organization and concluded that better 

organized classrooms emerged in a positive relation between social network equity12 and 

behavioral engagement. Study 2 looked at informal activities in comparison to activities 

within gangs, though no further information regarding the other aspects asked were 

provided. Study 3 investigated in schools in different neighborhood settings, looking on 

formal and informal activities within the schools (classrooms). No specific information 

other than the method used to conduct the study were given regarding the measurement 

the same time the involvement of the teacher within the activities was not stated separately. 

The author concluded that schools in low-income neighborhoods were not able to provide 

the educational resources which would be needed to improve the students’ attendance in 

formal activities (e.g. learning). Study 7 investigated in informal interactions, without a 

teachers’ involvement, of children with a low SES. The authors concluded that those 

interactions were mostly negative (e.g. bullying) and happened on the toilets because 

teachers were not allowed to access. Those interactions aimed to measure the strength and 

capability of single students by fellow students (peers). About the school itself no 

information was provided, as well as the way of measuring evolved of the research design 

but was not described separately again. Study 6 investigated the classroom structure, 

whether it was egalitarian or hierarchical and the impact on the norm deviation of the child. 

The author concluded that the deviation was less in egalitarian organized classrooms. 

Furthermore, the ranking of the child in hierarchically organized classrooms was highly 

correlated with the child´s SES and social subordination. Activities were not directly 

addressed; however, bullying was mentioned as an informal activity which could also be 

related to the classroom structure. Information about the schools in general and the way of 

measuring in detail were not provided. Study 5 researched about formal classroom 

                                                             
12 A short explanation can be found in Appendix D 



 

performance while highlighting the impact of other school characteristics such as informal 

relations. The same time they looked at differently ranked schools according to their 

students’ performance. The authors concluded that a bidirectional connection between the 

school rank and the student performance did exist.  

3.6 Relative Poverty 

While looking at relative poverty the extraction protocol addressed different aspects/ 

viewpoints on and of relative poverty, such as Microlevel, policies or the view and the 

societal level. The different articles addressed several different aspects. Concerning the 

Microlevel, the aspects addressed to have an influence or  importance for the child´s peer 

relations and participation were - peers, sometimes mentioning friends and indicating a 

focus on positive peer relations (Studies 3-7). The studies 4 & 5 focused on the school 

environment by naming either the school or the classroom setting as the context of a child´s 

Microlevel. The family as an influencing factor was named by the studies 4, 5 & 6. The 

neighborhood as a Microlevel of the child was mentioned by the studies 3 & 7. They looked 

at the impact of neighborhood attributes and neighborhood friendships on the child in 

relation to participation in school. The studies 1 & 2 didn´t study the Microlevel. Policies 

that had an impact on relative poverty got addressed by study 4 through mentioning the 

possibility of receiving economic support by law. Concerning addressing the topic from a 

societal level, each article focused on different factors. Study 4 stated the country of 

research (Sweden). Study 2 looked at the average income in the region the study was 

conducted in, to receive a statement over relational poverty. The studies 3, 5, 6 & 7 

addressed neighborhood characteristics by investigating different aspects related to the 

neighborhood. The studies 3 & 6 focused on the level of poverty in the neighborhood (e.g. 

mixed income neighborhood/ high concentrated poverty). Study 7 stressed the risk factors 

given through the neighborhood by looking at the crime rate and study 5 looked at 

neighborhood characteristics in general (ethnicities, average income, crime rate, etc.). 

None of the articles addressed the view of society concerning relative poverty and families 

living in poverty. 
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3.7 Conclusion on Peer Relations in School 

 

The results showed, that the classroom structure and organization had a great 

influence on the child´s ability to develop peer relations. Children in relative poverty were 

more successful to develop peer relations in egalitarian structured classrooms. Hierarchical 

structured classrooms tended to keep children living in poverty at the bottom rank and not 

(fully) accepting them. Aggressive behavior could be helpful to develop peer relations in 

hierarchically structured classrooms (Study 1 & 6). Study 2 described that positive peer 

relations formed in school had a positive impact on the child´s development. These peer 

relations could be facilitated through parental support and lead together with parental 

support to higher academic achievement by supporting the ability of social self-control. 

However, a difference needed to be made when it came to a child having the same gang 

related peer relations inside and outside school. In relation to that, study 3 found that 

neighborhood attributes had an impact on the child´s school absence. To form peer 

relations in school activities attendance in first place was necessary. Additionally study 5 

showed that neighborhood characteristics, structural family factors and school were closely 

related interactive factors, showing reciprocal influences on the child. Additionally, 

structural family factors (father as a member of the family) influenced the child´s behavior, 

through which the child´s ability of forming peer relations in school, was influenced. Study 

4 found  that children in mixed economic situations in school were more negatively 

influenced by their poverty than children in high concentrated high poverty settings when 

it came to finding positive peer relations. Study 7 described that school friends could 

support to hold that balance as well as they could support the individual in these (mostly 

hierarchically structured) settings. 
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4.1 The impact of environmental factors in poverty settings on children´s 
participation 

The results of the data extraction indicate a clearly recognizable influence of poverty 

as part of a low SES on the child and its participation in peer relations. Through many of 

the articles the direct and indirect influence that both environments, neighborhood and 

family- have on the child, and its peer relations becomes visible. Study 5 named a 

reciprocal influence of the individual family – mainly the family´s structural factors – and 

the structural environmental characteristics, such as neighborhood characteristics, which 

leads to an indirect influence on the child. That leads to the conjecture that the results 

regarding either the family or the neighborhood influence on the child and peer relations, 

can up to certain point also be related and applied to the other environmental variable 

(neighborhood / family).  

Additionally, the neighborhood and how poverty is distributed among the families 

in that neighborhood  has a great impact on the child as this is also influenced by structural 

family factors. Generally, it seems that “mixed-income-neighborhoods” have a more 

negative influence on the child’s development and personal perception than “high-

concentrated-low-income-neighborhoods” (Study 4 & 6). Children struggle more to be 

accepted by their peers when they grow up in a “mixed- income environment”. The main 

reason is that the relative economic situation of a child has a bigger impact on the child´s 

wellbeing and acceptance by peers than the economic hardship of the child or the whole 

family. The “mixed-income-neighborhoods” also display in the hierarchical [more than the 

egalitarian] structure of classrooms or smaller peer groups, showing that less affluent peers 

are more likely to be low ranked or excluded and sometimes bullied (Study 6). This 

additionally leads to difficulties of the child to find positive peer interactions in these 

classroom settings.  Positive peer relations in the classroom support a positive development 

of the child related to academic achievement, social behaivor and self-control (Study 2). 

In general, a positive contact with peers is as important for the child´s development, 

as a healthy family structure, both these environments seem to be influenced by the type 

of relative poverty but also by child characteristics. Looking at neighborhoods, a high 

concentration of poverty may have a different impact on the socio-emotional development 

of the child than living in neighborhoods in which only one or two households would be 

4. Discussion 
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considered relatively poor. Peer relations can help the child to define their personality, find 

their social role and learn to handle different emotions, while supporting the individual on 

their way through independence from their main care givers (Wentzel, 1998). The 

expectations children have on their peer relations differed with age. While young children 

want more of a play companion older children are more looking for emotional support and 

intimate relation (Asher & McDonald, 2010). As stated by Ladd and colleagues (1992) 

parents do always have an influence on the child´s peer relations, direct and indirect, 

already through their interaction patterns as well as the structural settings they provide and 

choose, such as for example the neighborhood they chose to live in, and their participation 

in the child´s life.  

In a high-concentrated low-income neighborhood the individual child will have to 

define their social role among their peers faster, which leads to a faster detachment from 

the child´s caregiver. At the same time the child does not get the chance to learn to 

experience and allow to express all kinds of emotions – such as fear, in a gang dominated 

neighborhood. Therefore, the influence of relative poverty within a high concentrated low-

income neighborhood can be described as expecting the child to grow up faster and be 

responsible for themselves (and their survival) (Study 7). The impact of resilience of the 

individual in these settings  can be described as reacting more sensitively towards stressful 

situations, by means of being more negatively affected by the situation on an emotional 

level (Boyce, 2007).  

For children considered to be living in relative poverty in mixed-income-

neighborhoods the impact can be described in a similar way when it comes to the aspect 

of resilience. However, looking at the socio-emotional development of the individual child 

in mixed-income neighborhoods a negative self-perception of the child is often 

recognizable, also in connection to the SSS (subjective social status). It is often difficult 

for the child to engage in peer relations in hierarchically structured settings (Study 1). 

These settings provide the child with a clearly assigned, mostly negative social role by the 

environment, instead of providing opportunities to develop a social role by themselves. 

Hence a negative impact on the emotional development and the ability of social 

interactions and the ability of full social participation of the child can be seen and has to 

be expected (Major & O´Brien, 2005). 

Furthermore, the socio-emotional development has an influence on functional family 

factors, such as interaction patterns (Guralnick, 2006). Through interaction patterns also 

attachment patterns get influenced. Thus, children living in relative poverty, influenced by 
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structural family factors and structural environmental factors, show a more avoiding 

attachment pattern towards their peers (especially when it comes to ´negative´ emotions 

like fear), also to protect themselves. One example is that children living in highly 

homogeneous relative poverty affected neighborhood settings, or are involved in gang 

activities, will not tell their peers when they are scared in a certain situation (e.g. a fight). 

To do so would make them seem weak and lose their status within their peer group. These 

attachment patterns are not only influenced by family interaction patterns but also by prior 

experiences with peer relations. 

Children living in a neighborhood with high concentrated low-income poverty are 

not as affected by the struggle of being accepted by their peers as children living in mixed 

income neighborhoods are. It is recognizable that in high- concentrated low-income 

neighborhoods the neighborhood itself seems to provide more access to peer relations than 

for example the school environment. The same time those neighborhood characteristics 

have an impact on the child´s school absence (Study 3). In the context of high concentrated 

low-income situations those two environments (school and neighborhood) are not 

separable when it comes to peer relations. For children in the high concentrated low-

income group it is about the acceptance among peers in similar situations (mainly in gangs, 

etc.). Therefore, a more indirect influence of their economic situation on their peer relations 

is seen.  

In the mixed income group the economic situation has a direct influence, showing 

children struggling to be accepted by more affluent peers (Study 4 & 6). Taking a closer 

look at the mixed income group where the environment is directly influencing children´s 

peer relations, the theory developed by Bourdieu (1993) can be applied. Children living in 

relative poverty are, in each of the four capitals described, disadvantaged. Hence, the 

influence on society, as a whole, on the individual, is distinctive. The impact of poverty 

related to possibilities of participation can be seen as an influencing factor on the individual 

(in its Microsystems) and in the Society (Bronfenbrenner & Morris, 2006).  

Looking closer at the bio-ecological model of Urie Bronfenbrenner the interacting 

influence of poverty among the different levels is observable. The Mesosystem is 

influenced by functional and structural factors of the different Microssystems. Each 

Microsystem in itself defines intra-systemic structures through regular interaction 

(functional factors). Those interactions in one Microsystem are also influenced by 

structural factors, independent of the Microsystem (e.g. family, classroom, peers) and of 

course, they influence the individual child. Generally, it can be said that intra-systemic 
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structures influence the inter-systemic structures of the Mesosystem. The family, as one 

Microsystem, –is, in its functioning, influenced by structural and functional factors. These 

factors directly and indirectly influence the child’s peer relations, either through 

involvement or through absence. Furthermore, the family has an impact on the school as a 

Microsystem for the child, by means of the amount of involvement and absence as well as 

the choice of school that is often influenced by neighborhood characteristics (Study 5). The 

neighborhood can be seen in the context of being a Microsystem as well as a Macrosystem 

on a community level. The main understanding of neighborhood in the context of this SLR 

is as a close environment of the child. Therefore, neighborhood can be understood as a 

Microsystem showing a strong reciprocal influence on the different Microsystems. 

Additionally, policies and laws, which can be supportive or obstructing, impact the 

different Microsystems and the functioning of the Macrosystem as a whole.  

After applying the different theoretical backgrounds, it becomes apparent that the 

different environments looked at in this SLR are all influencing each other on a direct or 

indirect level, while being affected by poverty. Based on that a figure was developed 

(figure 3) that shows the various factors that have an impact on a child and how this is 

related to relative poverty. It can be stated that the different environments show an 

interwoven structure, while having a strong influence on the individual child. The figure 

can be interpreted in relation to different theories. However, in this SLR it is standing by 

itself, because each theory shifts the focus to one certain aspect. Hence, to still get a holistic 

picture it would need to be interpreted in relation to all applicable theories (e.g. ICF-CY, 

Bronfenbrenner´s bio-ecological model, etc.) and the results would need to be compared/ 

summarized. Therefore, no theory is used for interpretation. 
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               Figure 3. Display of the interwoven structure of the different environments 

 

Table 5.  Key explanation for figure 

 Close environments  Relative Poverty 

Setting 

 Individual Child  Peer Relations and 

Participation 

(Big circle) Society (including 

policies) 

 Interrelations  

(Dotted: indirect; 

drawn through: 

direct) 

            

The interwoven structure shows the influences of poverty among all environments 

the child is exposed to. Poverty affects the child´s abilities and possibilities to participate 

within society in a wide range of activities in the different close environments. The type 

and strength of the impact are dependent on the (economic) neighborhood characteristics 

and family characteristics. It is important to be aware that most of the impacting processes 
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related to poverty, proceed through actions, leading to a great impact on the child´s 

development. Furthermore, they are indicating the necessity to find ways to break through 

those structures to support the individual child living in relative poverty. 

4.2 What can professionals do? 

The importance of the professionals in school (teachers, special educators, social 

workers, etc.) is recognizable, by looking, for example, at the influence of the classroom 

structure (hierarchical/ egalitarian) on the child´s peer relations. Therefore, though not 

directly addressed as a research question, what professionals can do to support children 

living in relative poverty will be discussed. Generally, it can be stated that what 

professionals can do is related to whether the professional works in an area with high 

concentrated low-income or in an area with a mixed economic situation. 

Looking at professionals working in a mixed economic situation, first and maybe 

most important, is that professionals are aware of the fact, that a child is living in relative 

poverty. By knowing that, professionals can support the child in overcoming possible gaps 

- such as not having proper rain clothes because the family could not afford them. Teachers 

can also work with including group building or group forming activities in school activities 

inside the classroom to work for a more egalitarian structure. Such work can show the 

importance of each member of the group. At the same, time professionals can support the 

children to engage in cost free activities and in the beginning, supply them with some ideas.  

Looking at professionals working in a high-concentrated low-income situation the 

role of the professional is partly different. Here the most important issue may be that the 

professional knows about the daily struggles of the children and their families and aims to 

support them. This support can be provided on group level since it concerns most children. 

Additionally some activities, training on how to break the circle of living in a high 

concentrated low-income neighborhood can be applied. For example, to support children 

to find their individual strengths and support them in their development of those.  

By looking closer to family struggles teachers can aim to develop and maintain a 

good relation with the parents and try to involve them as good as possible in school 

activities (e.g. by having them join class trips etc.). The same time, social workers in the 

school can try to support the family in the daily struggle they have on an individual level. 

Generally, it can be helpful for the professionals to have some theoretical knowledge 

about the influences of relative poverty on children´s development to be able to intervene 

if needed. Lastly, all support given by professionals should be developed through 
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interaction with parents, who depending on the profession of the professional, should as 

well be supported by the professional to strengthen the whole family. 

4.3 Methodological Discussion 

As all scientific papers this systematic literature review has limitations. Those appear 

both from the chosen method and way of conducting this systematic literature review, and 

from limitations in the chosen articles. It will be started with a methodic discussion. 

The search terms used focus only on family factors, as asked about in the original 

research question (2.5). Therefore more articles may have been found if the focus was laid 

on all environmental factors, as asked in the adapted research question. This also leaves 

strong bias about the generalizability of the results found. Hence, the results may change 

in their weighting of interrelations when the search terms include all environmental factors 

that are looked at.  

However, the adaption was found to be needed, after displaying the information 

received through the data extraction. To minimize bias as good as possible and make the 

research more replicable, the process of adaption, as well as the original research aim and 

question are described in section 2.5 in the methods section. As stated before, this, 

however, leaves the results of this SLR with a strong bias. 

4.4 Limitations 

Some limitations related to this SLR could be identified. 

Firstly only a small number of articles were found through the searches. The search 

was conducted in four databases. However, the use of more databases would possibly have 

led to additional findings of articles to use for the data extraction. That means, that the 

systematic literature review includes only the articles which were available in those 

databases during the time the search was conducted (March 2017). Additionally, all 

articles, despite their assessed quality (results: medium or high) were included in this 

systematic literature review. Furthermore, it was necessary to assess the quality using four 

different assessment tools, due to the fact that the studies used different methods to conduct 

their research. Neither of the articles taken for data extraction directly referred to ethical 

aspects related to their research method or recruitment of participants13.  

                                                             
13 The articles taking their data out of already conducted research are excluded here. 
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Secondly, besides the fact that only a few studies are included in this systematic 

literature review, the process of conducting the search and including, or excluding, certain 

articles was not peer reviewed. 

Thirdly, neither of the articles taken for data extraction addressed all of the 

subcategories asked in the extraction protocol, instead the articles focused on one 

subcategory to conduct their research about. This leads to a combination of single research 

results, which complement each other, but the same time do not allow further comparison 

of results towards a similar research question, nor are generalizations possible. 

Furthermore, all studies, which did not refer to already conducted studies to take data from, 

had a rather small sample, which again does not allow for wide ranging generalizations. 

Most researchers are looking at the impact of friendship, though peer relations were hardly 

seen in the context of negative peer relations (e.g. bullying). The same time nearly all 

articles conducted their research looking at underprivileged homogeneous groups 

(ethnicity, low- income, etc.) or comparing two homogeneous groups.  

4.5 Future Implications 

After looking at the limitations identified regarding this systematic literature review, 

as well as of the articles themselves the following four main topics for future implications 

could be identified.  

First, this systematic literature review should be conducted again using wider search 

terms14, focusing on the other environmental aspects as well, to enhance the validity and 

generalizability of the results 

Secondly, after looking at the results found, research should also be conducted 

looking at more heterogeneous groups and their influence on each other. One example 

would be to further investigate the influence of a more affluent environment on a child´s 

development while living in relative poverty and interacting with these environments on a 

daily basis. 

Thirdly, and closely connected to the first implication, some research looking at the 

child´s personal perception of its situation – with a main focus on ethical aspects – could 

bring a new insight and greater understanding, which can help to plan and implement 

possible interventions. 

Fourthly, while looking at interventions some more research about possible positive 

interventions on an individual level as well as on a societal level (policies and community 

                                                             
14 Matching the adapted research question. 
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based support) should be conducted, as well as a sociological perspective should be 

included. 
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In conclusion, although only search terms focusing on the family were used as well 

as only a small number of articles was found for data extraction, the findings are important. 

Being aware of these limitations, the results still confirm Hypothesis 1, expecting it to be 

more difficult for a child growing up in a relative poverty setting to participate in peer 

relations at school. However, once again, the difficulties occurring for the child are 

different ones, depending on the wider environment (neighborhood) characteristics. Hence 

Hypothesis 1 can be seen as true regarding the fact that difficulties can appear. However, 

the types of peer relations and the impact of family factors and societal effects highly 

depend on whether the structure of the environment is more heterogeneous (mixed) or 

homogeneous (highly concentrated). Furthermore, the structure in the classroom - 

hierarchical or egalitarian – has a strong impact. It can therefore be stated, that each 

environmental factor itself, as a single variable, has an influence on the child, however a 

strong impact becomes especially then visible, when two or more environments are 

interacting. Hypothesis 2, expecting that difficulties in participating in peer relations will 

have a negative influence on the child´s development, hence can also be confirmed even 

though the results did not directly address the child´s holistic wellbeing. However, a clear 

impact is visible after relating the findings to a theoretical framework, especially when it 

comes to the child´s participation in positive peer relations. The difficulties occurring 

though can be understood as coming from two sides, the individual child and the close 

environments as well as society and the way they are interacting. Therefore, it is necessary 

to support a way of communication between these two variables to decrease the negative 

influence and enhance the child´s participation in general and especially in positive peer 

relations, 

Therefore, this SLR should firstly be conducted again using wider search terms 

focused on different environments. Additionally, future research should focus on finding 

out more about the impact of relative poverty on the child´s development and feeling of 

holistic wellbeing by looking at homogeneous as well as heterogeneous participant groups 

to enhance the understanding relative poverty has on the individual child. 

  

5. Conclusion 



 

41 
 

 

 

 Adolfsson, M. (2011). Applying the ICF CY to identify everyday life situation of children 

and youth with disabilities. Dissertation series No. 14. Studies from Swedish Institute 

for Disability Research No. 39. 28-29 

 Adolfsson, M., Malmqvist, J., & Granlund, M. (2010). Identifying child functioning from 

an ICF-CY perspective: Everyday life situations explored in measures of 

participation. Disability and Rehabilitation, 33 (13–14), 1232. 

  APA (2011). The road to resilience. [online] Brochure. 11.02.2017 from 

http://www.apa.org/helpcenter/road-resilience.aspx  

  Asher, S. R., McDonald, K. L. (2010). Children´s Friendship. Elsevier Ltd. 564-569 

Banovcinova, A.; Levicka, J.; Veres, M. (214). The Impact of Poverty on the Family 

System Functioning.  Procedia – Social and Behavioural Sciences 132. 148-153 

BertelsmannStiftung (2016). Kinderarmut in Deutschland wächst weiter – mit Folgen fürs 

ganze Leben. [online] 11.02.2017 from https://www.bertelsmann-

stiftung.de/de/themen/aktuelle-meldungen/2016/september/kinderarmut-in-

deutschland-waechst-weiter-mit-folgen-fuers-ganze-leben/  

BMZ (Bundesministerium für wirtschaftliche Zusammenarbeit und Entwicklung) (2010-

2017). Armut. [online] 12.02.2017 from 

https://www.bmz.de/de/service/glossar/A/armut.html  

Bourdieu, P. (1989). Distinction: a social critique on the judgement of taste. London: 

Routledge. 

Bourdieu, P. (1993). Sociology in Question. Great Britain: SAGE Publications 

Boyce, W. T. (2007). A biology of misfortune: Stress reactivity, social context, and the 

ontogeny of psychopathology in early life. Multilevel dynamics in developmental  

psychopathology. Pathways to the future, 34, 45-82. 

Bretherton, I. (1992). The Origins of Attachment Theory: John Bowlby and Mary 

Ainsworth. Developmental Psychology, Vol. 28, 5. 759-775 

Bronfenbrenner, U., & Morris, P. A. (2006). The bioecological model of human develop

ment. Handbook of child psychology. 793- 828. [online] retrieved 29.04.2017 from 

http://edfa2402resources.yolasite.com/resources/BronfenbrennerModelofDevelop

ment.pdf  

6. References 

http://www.apa.org/helpcenter/road-resilience.aspx
https://www.bmz.de/de/service/glossar/A/armut.html


 

42 
 

Camfield, L., Streuli, N., Woodhead, M. (2009). What´s the Use of ´Well-Being´ in 

Contexts of Child Poverty? Approaches to Research, Monitoring and Childrens 

Participation. International Journal of Children´s Rights, Vol. 17. 65-109. 

Casas, F., González, M., Navarro, D. (2014). Social Psychology and Child Well-Being. 

In Ben-Arieh, A., Casas, F., Frønes, I., Korbin, J. E., Handbook of Child Well-Being 

Theories, Methods and Policies in Global Perspective. 513-554. Springer 

References. E-Book 

Capella, E., Kim, H. Y., Neal, J. W., Jackson, D. R. (2013). Classroom Peer Relationships 

and Behavioural Engagement in Elementary School: The Role of Social Network 

Equity. Am J Psychol. 52, 367-379. 

Cassidy, J.; Asher, S. R. (1992). Loneliness and Peer Relations in Young Children. Child 

Development, 63. 350-365 

Corsaro, W. A., Eder, D. (1990). Children´s Peer Cultures. Annual Review of Sociology. 

Vol. 16. 197-220. 

Critical Appraisal Skills Programme (2017). CASP Qualitative Research Checklist. 

[online] 24.04.2017 retrieved from 

http://media.wix.com/ugd/dded87_25658615020e427da194a325e7773d42.pdf.  

Danby, S. (2009). Childhood and social interaction in everyday life: An epilogue. Journal 

of Pragmatics, 41. 1596-1599 

Davis-Kean, P. E. (2005). The Influence of Parent Education and Family Income on Child 

Achievement: The Indirect Role of Parental Expectations and Home Environment. 

Journal of Family Psychology. Vol. 19, 2. 294-304 

Englund, M. M., Luckner, A. E., Whaley, G. J. L., Egeland, B. (2004). Children´s 

Achievement in Early Elementary School: Longitudinal Effects of Parental 

Involvement, Expectations, and Quality of Assistance. Journal of Educational 

Psychology. Vol. 96, 4. 723-730. 

Forster, M., Grigsby, T. J., Bunyan, A., Unger, J. B., Valente, T. W. (2015). The 

Protective Role of Friendship Ties for Substance Use and Aggressive Behaviors 

Among Middle School Students. Journal of School Health. 85, 2. 

Garrett, P. M. (2007). The Relevance of Bourdieu for Social Work. Journal of Social 

Work. Vol. 7, 3. 355-379. 

Gottfried, M. A. (2014). Can Neighbour Attributes Predict School Absences?. Urban 

Education. 49, 2. 216-250 



 

43 
 

Granlund, M. (2013). Participation – challenges in conceptualization, measurement and 

intervention. Child: care, health and development 39, 4, 470–473. 

Guralnick, M. J. (2006). Family Influences on Early Development: Integrating the Science 

of Normative Development, Risk and Disability, and Intervention. In K. McCartney 

& D. Phillips (Eds.). Handbook of early childhood development (pp. 44- 61). Oxford, 

UK: Blackwell Publishers. 

Hjalmarsson, S., Mood, C. (2015). Do poorer youth have fewer friends? The role of 

household and child economic resources in adolescent school class friendships. 

Children and youth services review 57, 201-211. 

Holte, A., Barry, M. M., Bekkhus, M., Borge, A. I. H., Bowes, L., Casas, F., Friborg, O., 

Grinde, B., Headey, B., Jozefiak, T., Lekhal, R., Marks, N., Muffels, R., Nes, R. B., 

Røysamb, E., Thimm, J. C., Torgersen, S., Trommsdorff, G., Veenhoven, R., 

Vittersø, J., Waaktaar, T., Wagner, G. G., Wang, C. E. A., Wold, B., Zachrisson, H. 

D. (2014). Psychology of Child Well-Being. In Ben-Arieh, A., Casas, F., Frønes, I., 

Korbin, J. E., Handbook of Child Well-Being Theories, Methods and Policies in 

Global Perspective. 555-631. Springer References. E-Book  

 Jesson, J. K., Matheson, L., & Lacey, F. M. (2013). Doing your literature review: 

Traditional and Systematic Techniques. London: SAGE Publications, Inc. 

Kim, S., Mazza, J., Zwanziger, J., Henry, D. (2014). School and Behavioural Outcomes 

Among Inner City Children: Five-Year-Follow-Up. Urban Education. 49, 7. 835-

856. 

Ladd, G. W. (2010). Social development and schooling. International Encyclopedia of 

Education (pp. 691-697). Elsevier Ltd. 

Ladd, G. W., Muth Profilet, S., Hart, C. H. (1992). Parents´ Management of Childrens´s 

Peer Relations: Facilitating and Supervising Children´s Activities in the Peer 

Culture. In Parke, R. D., Ladd, G. W. Family-Peer Relationships: Modes of 

Linkage. New Jersay. Lawrence Erlbaum Associates. 215-254 

Law, M., Stewart, D., Pollock, N., Letts, L. Bosch, J., & Westmorland, M. (n.a.). Critical 

Review Form – Quantitative Studies. [Mc Master University. Online] 24.04.2017 

retrieved from: 

http://www.unisa.edu.au/Global/Health/Sansom/Documents/iCAHE/CATs/McMa

sters_Quantitative%20review.pdf   



 

44 
 

Lepianka, D., Gelissen, J., Van Oorschot, W. (2010). Popular Explenations of Poverty in 

Europe: Effecst of Contextual and Individual Characteristics across 28 European 

Countries. Acta Sociologica, Vol.53, 1. 53-72. 

Long, A. (2005). Evaluative Tool for Mixed Method Studies. University of Leeds, School 

of Healthcare. [online] 24.04.2017 from: 

http://usir.salford.ac.uk/13070/1/Evaluative_Tool_for_Mixed_Method_Studies.pd

f 

Lygnegård, F., Donohue, D., Bornman, J., Granlund, M., & Huus, K. (2013). A 

Systematic Review of Generic and Special Needs of Children with Disabilities 

Living in Poverty Settings in Low- and Middle-Income Countries. Journal of Policy 

Practice, 12, 4, 296–315. http://doi.org/10.1080/15588742.2013.827141  

Major, B., O´Brien, L. T. (2005). The Social Psychology of Stigma. Annual Reviews 

Psychology, 56. 393-421. 

Masten, Ann S. (2001): Ordinary Magic Resilience Processes in Development. American 

Psychological Association. Vol 56, 3. 227-238 

National Institutes of Health (2014). Quality Assessment of Systematic Reviews and Meta 

Analyses. [online] 24.04.2017 retrieved from: https://www.nhlbi.nih.gov/health-

pro/guidelines/in-develop/cardiovascular-risk-reduction/tools/sr_ma  

Odgers, C. L. (2015). Income Inequality and the Developing Child: Is It All Relative?. 

American Psychologist. 70, 8. 722-731. 

Parkes, J., Conolly, A. (2013). Dangerous encounters? Boys´ peer dynamics and 

neighbourhood risks. Studies in the Cultural Politics of Education. 34, 1. 94-106. 

Pearson, M., Förster, M., Mira D´Ercole, M. (2008). Are we growing unequal? New 

evidence on changes in poverty and incomes over the past 20 years. In Growing 

Unequal? Income distribution and Poverty in OECD Countries. OECD Publishing. 

Retrieved 26.05.2017 from https://www.oecd.org/els/soc/41494435.pdf  

Piaget, J. (1950). The Psychology of Intelligence. London. Routledge. 

Popenoe, D. (2012). Disturbing the Nest Family Change and Decline in Modern Societies. 

New Brunswick and London. Transaction Publishers. xi-xvii.  

 Rosa, E.M., Tudge, J. (2013). Urie Bronfenbrenner’s theory on human development: it’s 

evolution from ecology to bio-ecology. Greensboro, USA: Journal of family theory 

& review 5. 243-258  



 

45 
 

Shonkoff, J. P. (Ed.), Phillips, D. A. (Ed.). (2000). Executive Summary. In: From Neurons 

to Neighborhoods: The Science of Early Childhood Development. Washington, D. 

C.. National Academy Press. 1-15. 

Spagnola, M., Fiese, B. H. (2007). Family Routines and Rituals A context for Development 

in the Lives of Young Children. Infants and Young Children, Vol. 20, 4. 284-299. 

UN. (1989). UN Convention on the Rights of the Child. New York: United Nations. 

Van Voorhis, P., Cullen, F. T., Mathers, R. A., Chenoweth Garner, C. (1988). The impact 

of family structure and quality on delinquency: a comparative assessment of structural 

and functional factors. Criminology, Vol. 26, 2. 235-261 

Wentzel, K. R. (1998). Social Relationships and Motivation in Middle School: The Role 

of Parents, Teachers, and Peers. Journal of Educational Psychology, Vol. 90, 2. 202-

209. 

WHO (2007). International Classification of Functioning, Disability and Health for 

Children and Youth (ICF-CY). Geneva: World Health Organization. 

WHO (2017). Poverty. 12.02.2017 retrieved from http://www.who.int/topics/poverty/en/ 

 

http://www.who.int/topics/poverty/en/


 

46 
 

 

 

7.1 Appendix A “Overview over search terms used and search procedure” 
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articles)  
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Numbe

r of 

articles 

left  
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articles 

[after title 
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ERIC  Peer relations in school activities  

 

143  Peer reviewed;  Scholary Journals; Published 2012- 2017  

  

55  15  

ERIC  Effects of poverty on the family  

 

1077  Peer reviewed, Scholary Journals, Published 2012- 2017  89  25  

ERIC  (poverty in the family) AND (children 

AND peer relation) AND (school 

activities)  

 

2  Peer reviewed, Scholary Journals, Published 2012- 2017  1  0  

ERIC  poverty AND (peer relation)  59  Peer reviewed, Scholary Journals, Published 2012- 2017  

 

7  3   
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11  Peer reviewed, Scholary Journals, Published 2012- 2017  
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7  Peer reviewed, Scholary Journals, Published 2012- 2017  2  1  

PsychI

NFO  

(children peer relations ) AND 

(relative poverty ) AND (school 

activities) 

  

3  Peer reviewed, Scholary Journals, Published 2012- 2017  3  2   
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12886  Years: (yearnav, "2017,2016,2015,2014,2013,2012")  

Journals: AND LIMIT-TO(cids, "271821,271857,271756,272353","Social 

Science & Medicine,Children and Youth Services Review,International Journal 

of Educational Developmen...,Social Science Research")  

Topics: AND LIMIT-TO(topics, 

"child,social,family,education,student,parent")  

Type of source: AND LIMIT-TO(contenttype, "JL,BS","Journal"  

174  9 (4 

douplicates)  

In 

total  

 -  59.191 -  789  95 (13 

douplicates) 

--> 82  
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7.2 Appendix B ”Quality Assessment Tools” 

 

The quality assessment tools were filled in in addition to the extraction protocol. Therefore 

some information was not transcribed again but was given a point when it could be 

answered (with the help of the extraction protocol). The different tools used for the quality 

assessment are displayed in section 2.1- 2.4. The heading states which articles (methods) 

the tools focus on. 

 
2.1 Tool for Quanititative Studies 
 
 Critical Review Form – Quantitative Studies  

Law, M., Stewart, D., Pollock, N., Letts, L. Bosch, J., & Westmorland, M.  

McMaster University  
- Adapted Word Version Used with Permission –  

 

The EB Group would like to thank Dr. Craig Scanlan, University of Medicine and Dentistry 

of NJ, for providing this Word version of the quantitative review form.  

 

Instructions: Use tab or arrow keys to move between 

fields, mouse or spacebar to check/uncheck boxes.  

 

CITATION  

 

 

 

Provide the full citation for this article in APA format:  

 

STUDY PURPOSE  

Was the purpose  

stated clearly?  

Yes  

No  

 

Outline the purpose of the study. How does the study 

apply to your research question?  

 

LITERATURE  

Was relevant background literature reviewed?  

Yes  

No  

 

Describe the justification of the need for this study:  

 

DESIGN  

Randomized (RCT)  

cohort  

single case design  

before and after  

case-control  

cross-sectional  

case study  

 

Describe the study design. Was the design appropriate 

for the study question? (e.g., for knowledge level 

about this issue, outcomes, ethical issues, etc.):  

Specify any biases that may have been operating and 

the direction of their influence on the results:  

 

SAMPLE  

N =  

Was the sample described in detail?  

Yes  

No  

Was sample size  

justified?  

 

Sampling (who; characteristics; how many; how was 

sampling done?) If more than one group, was there 

similarity between the groups?:  

Describe ethics procedures. Was informed consent 

obtained?: 
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Yes  

No  

N/A  

 
 

2.2 Tool for Qualitative Studies 

 
 ©Critical Appraisal Skills Programme (CASP) Qualitative Research Checklist 13.03.17  
Screening Questions  
 
1. Was there a clear statement of the aims of the research?        
 Yes      Can’t tell    No      
 
HINT: Consider  What was the goal of the research?  Why it was thought important?  Its 
relevance   
  
2. Is a qualitative methodology appropriate?                   
   Yes       Can’t tell   No  
  
HINT: Consider  If the research seeks to interpret or illuminate the  actions and/or subjective 
experiences of research participants  Is qualitative research the right methodology for  addressing 
the research goal?  
  
 
Is it worth continuing?                           
  
Detailed questions  
 
3. Was the research design appropriate to address the aims of the research? 
  Yes          Can’t tell   No       
  
HINT: Consider  If the researcher has justified the research design (E.g. have they discussed 
how they decided which  method to use)?  
  
  
4. Was the recruitment strategy appropriate to the aims of the research? 
 Yes         Can’t tell   No       
  
HINT: Consider  If the researcher has explained how the participants were selected  If they 
explained why the participants they selected were the most appropriate to provide access to the 
type of knowledge sought by the study  If there are any discussions around recruitment (e.g. why  
some people chose not to take part)           
  
5. Was the data collected in a way that addressed the research issue?  

Yes       Can’t tell    No      
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HINT: Consider   If the setting for data collection was justified  If it is clear how data were 
collected (e.g. focus group, semi-structured interview etc.)  If the researcher has justified the 
methods chosen  If the researcher has made the methods explicit (e.g.  for interview method, is 
there an indication of how  interviews were conducted, or did they use a topic guide)?  If 
methods were modified during the study. If so, has  the researcher explained how and why?  If 
the form of data is clear (e.g. tape recordings, video material, notes etc)  If the researcher has 
discussed saturation of data  
  
6. Has the relationship between researcher and participants been adequately considered?                        
 Yes       Can’t tell    No                
  
HINT: Consider  If the researcher critically examined their own role, potential bias and 
influence during  (a) Formulation of the research questions (b) Data collection, including sample 
recruitment and        choice of location  How the researcher responded to events during the 
study and whether they considered the implications of any changes  in the research design   
  
7. Have ethical issues been taken into consideration?       

Yes       Can’t tell    No                                   
  
HINT: Consider  If there are sufficient details of how the research was explained to participants 
for the reader to assess whether ethical standards were maintained  If the researcher has discussed 
issues raised by the study (e.g. issues around informed consent or confidentiality or how they have 
handled the effects of the study on the participants during and after the study)  If approval has 
been sought from the ethics committee  
  
  
8. Was the data analysis sufficiently rigorous?                
   Yes      Can’t tell    No  
HINT: Consider   

 If there is an in-depth description of the analysis process  If thematic analysis is used. If so, is 
it clear how the  categories/themes were derived from the data?  Whether the researcher explains 
how the data presented were selected from the original sample to demonstrate the analysis process 

 If sufficient data are presented to support the findings  To what extent contradictory data are 
taken into account  Whether the researcher critically examined their own role, potential bias and 
influence during analysis and selection of data for presentation  
 
  
9. Is there a clear statement of findings?                        
  Yes      Can’t tell    No  
 
HINT: Consider  

 If the findings are explicit  If there is adequate discussion of the evidence both for and against 
the researchers arguments  If the researcher has discussed the credibility of their  findings (e.g. 
triangulation, respondent validation, more than one analyst)  If the findings are discussed in 
relation to the original research question  
  
 10. How valuable is the research?                                       
 
HINT: Consider  

 If the researcher discusses the contribution the study makes to existing knowledge or 
understanding e.g.  do they consider the findings in relation to current  practice or policy?, or 
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relevant research-based literature?  If they identify new areas where research is necessary  If the 
researchers have discussed whether or how the findings can be transferred to other populations or  
considered other ways the research may be used  
  

Referencing: we recommend using the Harvard style citation, i.e.:  
Critical Appraisal Skills Programme (2017). CASP (insert name of checklist i.e. Qualitative Research) 
Checklist. [online] Available at: URL. Accessed: Date Accessed.  
©CASP this work is licensed under the Creative Commons Attribution – Non Commercial-Share A like. To view 
a copy of this license, visit http://creativecommons.org/licenses/by-nc-sa/3.0/ www.casp-uk.net  

 
 

2.3 Tool for Mixed Method Studies 
 

Evaluative Tool for Mixed Method Studies Evaluative Tool for Mixed Method Studies Prof Andrew Long 

(2005), School of Healthcare, University of Leeds 1  

 

 Evaluation Tool for 'Mixed Methods' Study Designs  
 
The ‘mixed method’ evaluation tool was developed from the evaluation tools for ‘quantitative’ 
and ‘qualitative’ studies,i themselves created within the context of a project exploring the 
feasibility of undertaking systematic reviews of research literature on effectiveness and 
outcomes in social care. The ‘mixed method’ tool draws on appropriate questions from the 
quantitative and qualitative evaluation tools. It provides a template of key questions to assist in 
the critical appraisal of studies using more than one method.ii  

Review Area  
 
Key Questions  
(1) STUDY EVALUATIVE OVERVIEW  
Bibliographic Details   

Author, title, source (publisher and place of 

publication), year  

 
Purpose   

What are the aims of this paper?  

If the paper is part of a wider study, what are 

its aims?  

 
Key Findings   

What are the key findings?  

 
Evaluative Summary   

What are the strengths and weaknesses of 
the study and theory, policy and practice 
implications?  
 

(2) STUDY AND CONTEXT (SETTING, SAMPLE AND OUTCOME MEASUREMENT)  
The Study   

What type of study is this?  

What was the intervention?  

What was the comparison intervention?  
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Is there sufficient detail given of the nature of 
the intervention and the comparison 
intervention?  
What is the relationship of the study to the 
area of the topic review?  
 

Context: (1) Setting   

Within what geographical and care setting is 

the study carried out?  

What is the rationale for choosing this setting?  
Is the setting appropriate and/or sufficiently 
specific for examination of the research 
question?  
Is sufficient detail given about the setting?  

Over what time period is the study conducted?  

 

Context II: Sample   

What was the source population?  

What were the inclusion criteria?  

What were the exclusion criteria?  
How was the sample (events, persons, times 
and settings) selected? (For example, 
theoretically informed, purposive, 
convenience, chosen to explore contrasts)  
Is the sample (informants, settings and 
events) appropriate to the aims of the study?  
If there was more than one group of subjects, 
how many groups were there, and how many 
people were in each group?  
Is the achieved sample size sufficient for the 
study aims and to warrant the conclusions 
drawn?  
What are the key characteristics of the sample 
(events, persons, times and settings)?  
 

Context III: Outcome Measurement   

What outcome criteria were used in the study?  
Whose perspectives are addressed 
(professional, service, user, carer)?  
Is there sufficient breadth (e.g. contrast of two 
or more perspective) and depth (e.g. insight 
into a single perspective)?  
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2.4 Tool for a Systematic Study Review 
 

Criteria Yes No 
Other 

(CD, NR, NA)* 

1. Is the review based on a focused question that is adequately formulated and described? 
   

2. Were eligibility criteria for included and excluded studies predefined and specified? 
   

3. Did the literature search strategy use a comprehensive, systematic approach? 
   

4. Were titles, abstracts, and full-text articles dually and independently reviewed for inclusion 
and exclusion to minimize bias? 

   

5. Was the quality of each included study rated independently by two or more reviewers using 
a standard method to appraise its internal validity? 

   

6. Were the included studies listed along with important characteristics and results of each 
study? 

   

7. Was publication bias assessed? 
   

8. Was heterogeneity assessed? (This question applies only to meta-analyses.) 
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7.3 Appendix C “Extraction protocol, simplified by dislaying the categories and 
subcategories” 

 

Category Subcategories 

General Information Author, Year, Title, Journal, Aim, Method, 

Longitudinal Study (study points)?, Age of 

Children, Country of Study 

Family Functional Factors, Structural factors 

family specific, Structural factors 

environmental aspects, way of measuring, 

additional information 

Child Structural aspects, Characteristics, 

developmental aspects, mental wellbeing, 

emotional feeling, physical wellbeing, 

feeling of holistic wellbeing reached?, way 

of measuring 

Peer Relations and Participation Type (formal/ informal), amount of peer 

relations of the individual, participation – 

accessibility, participation – engagement, 

subjective perception of the relation 

(child´s perspective)?, impact on the 

child´s socio-emotional development, 

relation of family factors and peer 

relations, Way of measuring 

School Activities Type of activity, Instructed by teacher?, 

way of measuring 

Relative Poverty Microlevel, Policies, Societal Level, View 

on Poverty (by Society), way of measuring 

Summary Conclusion of the article, Inclusion-

Exclusion criteria met?, Additional 

information? 
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7.4 Appendix D “Explenation of additional concepts, terms and theories”  

 

Social Capital Theory: 

The social capital in this context refers back to what is named as social capital by 

Bourdieu (1989) as well (1.1.7). It describes the amount and strength of social relations 

the individual has. 

 

Social Network Equtiy: 

Social Network equity describes, similar to the social capital theory, the social network 

of the individual, the number and stability of the individual´s social relations. Those 

relations include family and peer relations. In the context of Study 1 [and thus also in this 

SLR] it is looked at the distribution and interconnection of social relations in the 

classroom.  

[Capella, E., Kim, H. Y., Neal, J. W., Jackson, D. R. (2013). Classroom Peer Relationships and 

Behavioural Engagement in Elementary School: The Role of Social Network Equity. Am J Psychol. 

52, 367-379.] 

 

Systems Theory of Social Processes: 

The systems theory of social processes describes the interactive process among two or 

more individuals. Hence the interaction between the individual and its environment is 

seen. Through these social processes the individual is shaped and characterized (in a 

developmental context), as well as it shapes and characterizes its environment. In context 

of study 1 the focus is laid on the influence of social processes on children´s behavioral 

engagement in the classroom. 

[Capella, E., Kim, H. Y., Neal, J. W., Jackson, D. R. (2013). Classroom Peer Relationships and 

Behavioural Engagement in Elementary School: The Role of Social Network Equity. Am J Psychol. 

52, 367-379.] 

 

Lacanian Psychoanalytical Ideas:The Lacanian Psychoanalytical ideas are based on the 

psychological approach developed by Sigmund Freud, and was developed further by 

Jaques Lacan. The main ideas are, based on Freud´s psychoanalytical approach, the three 

registers (the imaginary, the symbolic, the real) which interact and through that are 

connected to each other. Together they form the psyche of the individual [register 

theory]. The main idea and most important approach however is, that the Lacanian 
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psychoanalytical ideas understand the ego (“I”) as an object rather than a subject, as it is 

known for the Anglo-American approach of the “ego psychology”.  

[Johnston, A. (2016). Jacques Lacan. The Stanford Encyclopedia of Philosophy. 30.05.2017 

retrieved from https://plato.stanford.edu/cgi-bin/encyclopedia/archinfo.cgi?entry=lacan ] 

 

Hierarchical Regression Model: 

This model is used to interpret data output from SPSS program (Statistical Package for 

Social Sciences). Regression models in general aim on showing how well one dependent 

variable can be predicted by a set of independent variables. To do so the hierarchical 

regression model divides the independent variable(s) and asseses the relative contribution 

of each block as well as the overall model.  

[Boduszek, D. (2013). Hierarchical Multiple Regression. [Lecture slides; University of Oxford, 

Department of Sociology]. 30.05.2017 retrieved from https://www.sociology.ox.ac.uk/qm-

archive/hierarchical-multiple-regression-in-spss.html]  

 

Subjective Social Status:  

The term subjective social status focuses on the individuals´ personal (subjective) 

perception of their social position, in relation to their environment. This perception 

develops out of the comparison of different components of one´s daily life such as the 

economic situation or educational attainment. 

[American Psychological Association (2017). Measuring Socioeconomic Status and Subjective 

Social Status. 29.05.2017 retrieved from http://www.apa.org/pi/ses/resources/class/measuring-

status.aspx ] 

 

Status Syndrome: 

The term status syndrome describes a direct negative impact on the individual, that is 

caused by the individual economic situation. This term is closely related to the subjective 

social status. 

[American Psychological Association (2007). Task Force on Socioeconomic Status. Report of the 

APA Task Force on Socioeconomic Status. Washington, DC: American Psychological 

Association.] 
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7.5 Appendix E “Summary of the Findings in the Results Section”   

 

[Study 

Number] 

Family Child Participation in Peer 

relations 

Relative Poverty School Activities Conclusion on Peer Relations 

in School 

 1 -  Effect of 

aggressive 

behavior on peers 

depends on 

classroom 

structure. 

Positive relation 

between social network 

equity and behavioral 

engagement. 

[looked at mixed 

income situations] 

Students who were more 

included in the classroom 

have more social and 

academic support. 

 

The classroom structure – 

hierarchical or egalitarian – 

had an important impact 

The classroom structure and 

organization had a great 

influence on the child´s ability to 

develop peer relations. Children 

in relative poverty were more 

successful to develop peer 

relations in egalitarian structured 

classrooms. Hierarchical 

structured classrooms tended to 

keep children living in poverty at 

the bottom rank and not (fully) 

accepting them. Aggressive 

behavior can be helpful to 

develop peer relations in 

hierarchically structured 

classrooms. 

 

 2 Parental 

supervision 

was positive 

for child´s 

academic 

achievement 

Impact of the 

neighborhood was 

visible on boys, 

but not on girls. 

Gang relations had rather 

negative influence, 

school friends had a 

positive influence. 

Neighborhood 

characteristics can 

influence the child. 

Academic achievement was 

positively related to higher 

self-control and parental 

supervision. 

Positive peer relations formed in 

school had a positive impact on 

the child´s development. They 

could be facilitated through 

parental support and lead 

together with parental support to 

higher academic achievement by 

supporting the ability of social 

self-control.  
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A difference needed to be made 

when it came to a child having 

the same gang related peer 

relations inside and outside 

school. 

 

 3 - - - Neighborhood 

attributes could predict 

school absence.  

 

Different reactions to 

different neighborhood 

attributes among 

different demographic 

groups. 

 

School visit/ absence 

influenced by neighborhood 

attributes 

Neighborhood attributes had an 

impact on the child´s school 

absence. To form peer relations 

in school activities attendance in 

first place was necessary. 

 4 - The child was 

influenced by its 

relative economic 

situation. 

The relative economic 

hardship of the child was 

more important when it 

came to peer relations. 

Total economic 

conditions of the 

family had less impact 

than relative economic 

hardship. 

[looking at mixed income 

situations] 

Children in mixed economic 

situations in school were more 

negatively influenced by their 

poverty than children in high 

concentrated high poverty 

settings when it came to finding 

positive peer relations. 

 

 5 The father 

being in the 

family had a 

positive 

impact on the 

child´s 

behavior. 

The child was 

influenced by 

structural family 

factors and 

fundamental 

social factors. 

- People in one 

neighborhood have 

been often from the 

same ethnicity. 

In comparison to 

Hispanic Americans, 

African American were 

more disadvantaged.  

Fundamental social factors 

had an impact on the child´s 

school achievement 

Neighborhood characteristics, 

structural family factors and 

school were closely related 

interactive factors, showing 

reciprocal influences on the 

child. Additionally, structural 

family factors (father as a 

member of the family) 

influenced the child´s behavior, 
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through which the child´s ability 

of forming peer relations in 

school, was influenced. 

 

 6 - Health and 

development were 

effected by 

income inequality. 

 

Age and gender 

played an 

important role 

looking at the 

effect of relative 

poverty. 

Social hierarchies 

among children 

developed fast and had 

an impact on the child 

for the child´s whole life. 

Effect of mixed-

income neighborhoods 

were more 

recognizable than an 

effect of high 

concentrated low-

income neighborhoods 

Social hierarchies became 

visible in classrooms and 

were influenced by the 

classroom structure. 

The structure of the classroom – 

hierarchical or egalitarian – had a 

great impact on the child´s ability 

to form positive peer relations 

and possibly break social 

hierarchies. Furthermore, the 

general economic structure of the 

classroom (mixed or high-

concentrated) influenced the 

ability to find and quality of peer 

relations. 

 

 7 - - Aimed to find a balance 

between being known by 

peers and being not 

involved enough to be a 

member of a gang. 

High risk low-income 

neighborhood. 

- School friends could support to 

hold that balance as well as they 

could support the individual in 

these (mostly hierarchically 

structured) settings. 

 


