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Abstract

English has become an important language in today's society and it has grown to be an 

international language spoken all over the globe. The strong influence of the media has 

contributed the distribution of English culture within Swedish society by, for instance, 

means of English music, movies and TV-shows. The constant exposure of Swedish 

people to spoken English in the media has undoubtedly contributed to their competence 

in using the language. Last year, the international education company EPI, ranked 

Sweden to be on 3rd place over the best nonnative English speaking countries in the 

world. The English language has thus achieved a high status, as it is frequently used as a 

second or commonly shared language in interactions between non-native English 

speakers. Although it may be suggested that Swedes seem to master the English language

quite well, there are situations in which the translation to the target language is less 

efficient owing to the widespread issue of a localized type of negative transfer 

colloquially referred to as “Swenglish”. Swenglish errors can be detected in both 

informal conversations and also in formal situations, such as business meetings, and is 

especially apparent where one or more of the participants is a native English speaker. It is

evident that the Swedish education system, which is committed to promoting English 

proficiency, is failing to address this. According to a study by Sheppard (2004), Swedes 

have a tendency to find certain linguistic elements more problematic than others. 

Sheppard produced a list of the main areas of difficulty she identified, and her list will 

form a key aspect of this study. For the purposes of this study, a class of 26 students at 

Halmstad University participated the primary research completing a questionnaire 

regarding nine problem areas that Swedes tend to find difficult in English grammar. The 

results of this language test were then compared with Sheppard's findings and found to be

broadly similar; there is still the tendency to commit the same errors as in her study of 

2004, even though some aspects seem to be less problematic than others.
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1. Introduction

Swedes have a reputation in the world of being good English speakers and, in 2016, it 

was reported by the EPI1 that the country was ranked on 3rd place over the best nonnative

English speaking countries in the world; in 2015, the country was on 1st place 

(www.ef.se/epi). As a language student and a nonnative English speaker, the prospect of 

investigating the knowledge of Swedish speakers in this respect was of considerable 

interest. In this study, the focus will be directed primarily upon competence in the use of 

written English in terms of grammar and punctuation by undergraduate students recently 

admitted to a Swedish university, and to identify the most common errors such students 

are likely to make in these aspects. Firstly, a survey will be made of textbooks directed at 

such learners of English. Secondly, other possible sources for this information will be 

investigated. Initially, it appears there is precious little research in existence which is 

informative in this respect. However, it has been ascertained that one individual by the 

name of Helen Sheppard has conducted some work on this in an unpublished study; her 

work will be reviewed and its validity assessed. The primary research in this essay will 

consist of observing the extent to which Swedish learners recently enrolled in a Swedish 

university possess a high degree of competence in written English. The questions this 

essay will seek to answer are therefore as follows:

• What are the main deficiencies in the knowledge of students admitted to a 

Swedish university in respect of their understanding of the conventions and 

requirements of formal written English?

• How are these deficiencies likely to manifest?

• What are the possible implications of students graduating in a humanities-based 

subject who do not have a complete or accurate understanding of such 

conventions and requirements?
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The second chapter of this essay will begin with a very general theoretical background 

encompassing a range of language acquisition theories and approaches, along with 

concepts such as fossilization and transfer. It will consider issues raised in English 

grammar books used by Swedish students and then it will outline the details of 

Sheppard's findings. It will also provide a broad overview of the Swedish national 

curriculum and guidance for the teaching of English. Chapter Three, the Methodology, 

will describe the process of the primary data collection and recording. 

It will also describe how the data will be interpreted and related to the theoretical aspects 

mentioned in Chapter Two. Chapter Four will relate the results in a simplified form, 

referring to the Appendix where they will be outlined in full, while Chapter Five will 

comprise an analysis of the results. Also in this chapter, answers will be suggested for the

first research question listed in the Introduction. The second and third question will be 

answered in Chapter Six, the Discussion, and this chapter will consider the wider 

implications of the study. In Chapter Seven, a conclusion of the study will be presented 

and this will include recommendations for further research for future development on the 

topic, as this study is necessarily limited in scope, and future related research will be 

suggested.
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2. Theoretical Background

2.1 English as a Second Language

English has become an international language and is now used all over the world, in 

business as well as in private daily life. The fact that the English language is spoken by so

many people is due to historical and political events, as well as economic ones. In other 

words, war and colonization played an enormous part in spreading the language across 

the globe. The number of speakers has increased tremendously. Díaz-Rico (2008: 10) 

observes that, during the Shakespearean era, the number of native English speakers was 

estimated to be “between five and seven million”, who were all Britons. In the 21st 

century, the number has increased to “at least 750 million people” where “only about 427

million speak it as a mother tongue” (Díaz-Rico, 2008:10). English is now arguably the 

most important world language. It is especially important in Europe, where it is an 

official language of the EU and, according to Phillipson (2003, from Díaz-Rico, 2008: p. 

10), it “is nudging out French as the language of diplomacy”.

The global expansion in the use of English has meant it has to be learned by millions of 

people who have a different first language; this has implications for the study of second 

language acquisition (SLA), and some of these will be explored in this essay. Lado 

(1957, from Meisel, 2011: p. 4) states: “individuals tend to transfer forms and meanings, 

and the distribution of forms and meanings of their native language and culture to the 

foreign language and culture”. Corder suggested that the errors made by second language 

learners are very similar to errors which children make in First Language Acquisition 

(FLA) (1967, from Meisel, 2011: p. 64). However, it has not been established beyond 

doubt that the first language (L1) causes problems for learners when it comes to learning 

a second language: “learners may approach the task of learning a second language 

without any reference to previous linguistic experience, or that they do rely on knowledge

from their L1 grammar” (Meisel, 2011: 92).
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Theoretical approaches to language acquisition almost invariably focus mainly or 

exclusively on spoken language rather than written language. That said, it is the case that 

written language is a manifestation and development of speech, with the latter coming 

first in language evolution on the broadest scale, and also at the level of the individual 

who learns to speak first, and later learns to write the words he or she can hear, recognize 

and utter.  For that reason, this chapter will review some of the most relevant theories of 

language acquisition, and subchapters 2.2 to 2.7 below will provide an overview of the 

processes of second language acquisition, the problems encountered by learners, how 

these are manifest and the various theoretical approaches for addressing them. Subchapter

2.8 will discuss current English grammar textbooks which contain guidance specifically 

for Swedish and other Scandinavian learners, while Subchapter 2.9 will review the work 

by Sheppard, mentioned previously.

2.2 Acquiring Second Languages - Theoretical Approaches

Learners of a second language pass through four different stages, according to Díaz-Rico 

(2008: 43). These stages follow in a particular order whereby every learner improves at 

his own individual pace. Díaz-Rico refers to these as “preproduction”, “early 

preproduction”, “speech emergence”, and “intermediate fluency”. The first stage, 

preproduction, is also referred to as “the silent period” (ibid) and this is the stage where 

the learner starts to understand a few words, and these are often sufficient to enable the 

learner to understand the content of what is being said. In this first stage, the 

communication is nonverbal. The second stage, the early production stage, is defined as 

when the learner makes an attempt to speak. This normally happens when the learner is 

more comfortable and experiences more confidence. The first words that are uttered are 

responses, Díaz-Rico (ibid) notices, for instance “yes”, “OK”, and “come”. Learners also 

start to utter “two- or three-word combinations”, for instance “gimme that ball” and 

“don't go” (ibid). In this stage, it is also common for the learners to learn some songs or 

poems. The third stage, speech emergence, is characterized by more complex and longer 

utterances while the last stage, known as intermediate fluency, occurs where the learner 
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converses and is able to recognize the errors that he makes, and is able to rectify them.

Vygotsky (1978, from Dunn and Lantolf, 1998) proposed the concept known as the “zone

of proximal development” (ZPD), which he defined as “the distance between the actual 

developmental level as determined by independent problem solving and the level of 

potential development as determined through problem solving under adult guidance or in 

collaboration with more capable peers” (p: 415). According to Vygotsky, ZPD refers to 

the “functions that have not yet matured but are in the process of maturation” (1978, from

Dunn and Lantolf, 1998: 415). Dunn and Lantolf (1998: 415) offer another view of the 

ZPD proposed by Aljaafreh and Lantolf, who explain the term as a “framework […] 

which brings all of the pieces of the learning setting together – the teacher, the learner, 

their social and cultural history, their goal and motives, as well as the resources available 

to them...”.  The notion upon which Vygotsky based his theory includes instruction and 

development. In order for a child to make some progress in spoken language, written 

language, or any other skill for that matter, he or she must be challenged. Karpov (2014: 

24) noticed that “the traditional system of school instruction” has in fact been affected by 

the notion “that instruction should follow development”. What he means is that a child 

must attain a specific level before being taught “appropriate knowledge” (ibid). Karpov 

offers an example about children in elementary school: teachers use both spoken and 

written drills and practice because the children are regarded incapable of thinking in 

abstract terms. Vygotsky argued that instruction was important and that children should 

be taught “at the 'ceiling' level of their ZPD” or, in other words, “the level at which they 

initially can perform only with a great deal of help from us” (ibid). The process results in 

children being able to perform better independently, and the teachers then have to raise 

the current level to a new ZPD. Vygotsky claimed it was not advantageous to wait for an 

ability or development to occur before teaching knowledge. On the contrary, he proposed

that teaching knowledge would in fact support this development (Karpov, 2014: 25).

Krashen (Mitchell and Myles, 1998: 35) evolved theories relating to language acquisition

based on five hypotheses, namely: the Acquisition-Learning Hypothesis, the Monitor 

Hypothesis, the Natural Order Hypothesis, the Input Hypothesis, and the Affective Filter 

Hypothesis (Mitchell and Myles, 1998: 35). Two of them will be introduced and applied 
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within this essay, namely the Acquisition-Learning Hypothesis and the Input Hypothesis. 

The first of these, the Acquisition-Learning Hypothesis, postulates that the words 

“acquisition” and “learning” are not synonymous, and should thus be distinguished from 

one another. When Krashen mentions acquisition, he is referring to the “subconscious 

process identical in all important ways to the process children utilize in acquiring their 

first language”, and the word “learning” concerns the “conscious process that results in 

'knowing about' language” (1985, from Mitchell and Myles, 1998: 35). Mitchell and 

Myles contend that acquisition is what one accomplishes by natural interaction with a TL,

which is close to the mental and developmental processes comparable to those in FLA. 

Learning is what is accomplished and experienced within the classroom, where the focus 

is more on linguistic rules (ibid: 36). The distinction is not whether the SLA takes place 

within a classroom or not: the focus should be on distinguishing between conscious and 

unconscious processes. A student may know a word or structure consciously, but have 

difficulty in using it as part of a spontaneous conversation. Mitchell and Michael (ibid) 

offer the example of “the third person singular -s in English” (e.g. he likes) with which 

many students struggle. The separation of the two concepts, i.e. language learning and 

language acquisition, have influenced FL teachers. They viewed this notion as an 

explanation for why some students are inclined to make general errors, whereas other 

students experience difficulty in speaking the language. This suggests, according to 

Krashen, that “learners would have learned the rule, but not acquired it” (ibid).

Krashen claims that children acquire their first language by means of a “subconscious 

natural process” (1987, from Payne, 2011: p.420). This would be in contrast to the 

“conscious process” which occurs when a person learns an L2 language (ibid., p. 420). 

The importance of replicating this process when teaching a foreign language is thus 

arguable, because that offers a “comprehensible input” when the language is taught in the

TL. The lessons should thus not be in the native language of the learner, but in the TL. 

Krashen's Input Hypothesis is constituted by three parts, and the first of these is based on 

his notion that “the input hypothesis relates to acquisition, not learning” (ibid., p. 420). 

Although a language can be learned without this input, he claims that acquisition occurs 

when the structure of the language is somewhat beyond the stage which the student has 
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by that point reached (1985, from Dunn and Lantolf, 1998: p.415). This can be illustrated

by the second part of the input hypothesis: “We acquire by understanding language that 

contains structure a bit beyond our current level of competence (i+1)” (1987, from Payne,

2011: p.420). Krashen proposes that teachers make use of “comprehensible input” to 

facilitate the learning process for students. The “ i + 1 “ theory can be illustrated by the 

current level of the student or, in other words, the i, and the level somewhat above that 

level, which is + 1. By providing this input, the teacher aims to improve the student's 

knowledge. In the last part of the Input Hypothesis, Krashen states: “When 

communication is successful, when the input is understood and there is enough of it, ' i + 

1 ' will be provided automatically” (ibid). The Input Hypothesis has been disputed as it 

has been claimed not to be based on reliable evidence that can be empirically tested. 

Furthermore, it is difficult to establish the current level of the learner's knowledge, i.e. the

“ i “. The same applies for the “ i + 1 “ formula, where the aspects applied and included 

in the language, is unspecific.

2.3 Transfer and Fossilization

Transfer refers to the knowledge of a first language (L1) where a learner attempts to use 

certain features of the L1 when speaking a second language (L2). It was usually believed 

that these habits or features were included or incorporated into the second language. The 

notion claimed by Gass, was “that previous learning affects subsequent learning” and 

“that the forms and patterns of the native language are imposed on the second language” 

(1979, from Irujo, 1986: p. 288). Transfer can either have a positive or a negative 

outcome. In situations where a similarity could be found between the L1 and the L2, a 

high degree of beneficial positive transfer is likely to occur, but this diminishes with the 

number of similarities that exist between the languages. Negative transfer is likely to be 

an issue where learners assume lexical or grammatical correlations that do not exist and 

this is more likely to be the case where the languages share many features. It was 

therefore proposed that a student with a similar L1 could either make the acquisition 

easier for the learner, or else impede the progress.
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Linguists have tried to determine when and where a negative transfer is likely to occur. 

Several analyses were thus made in the 1960s, and the aim was to investigate the 

possibilities for predicting this interference. Ellis speaks of the results by Dulay and Burt 

(1974a, from Ellis, 1994: p. 29), and these showed that the expected transfer did not 

occur where there were differences between the L1 and the L2. In addition, several of the 

errors were found not to be connected to negative transfer. Instead, it was connected to 

the pre-existing knowledge, i.e. “intralingual processes”, that the learner already had 

acquired about the L2. Ellis (ibid) states that transfer can be found at various levels, for 

instance in “phonology, syntax, semantics, and pragmatics”.

Ellis (1985: 295) defines the critical period hypothesis (CPH) as “a period when language

acquisition can take place naturally and effortlessly”, and states that the brain can not 

process language input after a certain age. Learning a second language may therefore 

become more difficult as an adult, and there are very few who will ever achieve the same 

proficiency in their target language (TL) as native speakers. Many learners continue to 

speak with an accent that is close to their L1. Second language learners may be 

characterized not solely by having a distinct pronunciation, but through the mistakes they 

make in grammar, and other problems such as vocabulary errors, i.e. choosing wrong or 

inappropriate words for the context. Second language learning is therefore said to be 

characterized by incomplete success (Mitchell and Myles, 1998: 13). Although there are 

learners who continue to improve, there are others who cease the progress of learning. 

Mitchell and Myles (ibid) refer to the term fossilization and offer the definition that it 

occurs “when a learner's L2 system seems to 'freeze', or become stuck, at some more or 

less deviant stage”. Two theories have been presented as explanations for fossilization 

occuring in a L2. The first one is psycholinguistic: Mitchell and Myles (ibid) state that the

mechanisms for learning a language that children have access to cease to function in 

adults, and cannot be reproduced. The second one is sociolinguistic. Mitchell and Myles 

argue that older or adult L2 learners may lack the motivation or are not presented social 

opportunities with native speakers. Another possibility is that they might “value their 

distinctive identity as learners or as foreigners” (ibid).
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2.4  English Grammar Textbooks for Swedish Learners

Learners of a second language will inevitably, at some stage, experience difficulty with 

the grammar of the target language. To facilitate the learning process and anticipate these

difficulties, teachers may decide to research this through consulting appropriate books 

and other studies. One textbook which addresses this issue is Learner English – A 

teacher's guide to interference and other problems (2009). The book introduces 

grammatical topics which cover aspects such as phonology (e.g. vowels, consonants, 

rhythm and stress and intonation, the influence of spelling on pronunciation) and 

punctuation (e.g. hyphenation, the use of a semi-colon and apostrophe, the order of 

constituents, the placement of an adverb, countable/uncountable nouns, who/which, 

some/any, verb forms, and prepositions). The book may be useful for native speakers of 

several different languages, for instance: Arabic, French, Italian, Russian, Turkish, 

Japanese, Greek, and Scandinavian languages. Several languages are mentioned and 

compared with English as the TL. As the book focuses on the variety of British English, 

Swan and Smith (2001) inform the reader that it is advisable to refer to other sources as 

well in order to take account of other varieties of English; they offer the example and 

comparison of British English and American English. One phrase or form may be correct 

in one variety, whereas it would be considered incorrect in the other. While this is mainly

applicable to pronunciation, owing to the diversity of English accents, there may also be 

lexical differences and variations in grammar including syntax, punctuation, 

capitalization and register. The grammatical topics of Learner English – A teacher's 

guide to interference and other problems, which are all covered in this study, are 

encompassed by the broader definition of punctuation. Swan and Smith (2001) claim that,

in terms of formal punctuation, there is a tendency for Scandinavian speakers to find 

English hyphenation in compound words problematic. English compound words can be 

fused (e.g. “policeman”), hyphenated (e.g. “sugar-free”), used as a verb (e.g. “court 

martial” becomes “to court-martial”), and as separate words (e.g. “petrol station”). 

Scandinavian languages do not use hyphens in compound constructions, but instead tend 

to fuse words, such as “militärdomstol” (“court martial” in Swedish) and “bensinstation” 

(“petrol station” in Swedish). Further examples are offered by Davidsen-Nielsen and 
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Harder such as “fire-alarm” (“brandlarm” in Swedish) and “front door” (“ytterdörr” in 

Swedish).

The use of a semi-colon seems to create difficulties for Scandinavians who are attempting

to write formal English, and there is a tendency to prefer the use of a comma between two

main clauses that appear closely related. An example offered by Davidsen-Nielsen and 

Harder is “That's the way it had to be, he was not ashamed of it” (Swan & Smith, 2001: 

p. 26). Apostrophes are equally a source of confusion and error for Scandinavians writing

English as they are used in a different manner when compared to how they are used in 

their own written languages. The addition of an apostrophe may change the meaning of 

an English phrase slightly. Examples offered by Davidsen-Nielsen and Harder are 

“ones/one's” and “its/it's”.

From a grammatical perspective, syntax (the order of constituents within a sentence) is 

slightly different in Scandinavian languages than in English. The placement of the subject

does not need to occur at the beginning of a sentence, and can many times be replaced 

and appear after the verb. An example offered by Davidsen-Nielsen and Harder is “That 

have I not seen” (Swan & Smith, 2001: p. 26). Similarly, the placement of an adverb 

seems to create difficulties, as the finite verb normally is placed before a mid-sentence 

adverb in a sentence. Literal, word-for-word translations of such sentences will result in 

syntactic errors, e.g. “Children leave often home nowadays” (ibid:  p. 27), and these 

mistakes are especially noticeable in the written language. There are, of course, more 

similarities than differences as English and Swedish are both Germanic languages. It is, 

for instance, permissible to place an adverb before finite verbs; where a subordinate 

clause is present, an adverb may be positioned before the finite verb, e.g. “...that children 

often will leave home nowadays” (ibid).

Distinguishing countable and uncountable nouns is essential in English if the grammar, 

and especially the verb forms, are to be accurate, yet these can be a source of errors for 

nonnative users of the language. This occurs particularly with nouns that are treated as 

countable in the native language and uncountable in the target language, and vice versa. 
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Examples offered by Davidsen-Nielsen and Harder are “How many money have you 

got?”, “a pyjama”, and “a scissor” (Swan & Smith, 2001: pp. 27-28). Scandinavian 

languages also do not distinguish between “who” and “which”, and this may create 

difficulty for a Scandinavian speaker, e.g. “the man which I told you about” (ibid:  p. 29).

Similarly, there is a tendency to mix the English words “some” and “any”; both are 

translated with the same word, i.e. with one single equivalent word, and so a writer may 

not readily distinguish between them. A typical example of this mistake is suggested by 

Swan & Smith: “Sorry, I haven't got some” (ibid), where the speaker or writer has failed 

to recognize the need to use “any” in a negatively polarized clause.

English verb forms appear to be very tricky for Scandinavian speakers. Particularly, there

is a tendency to omit the “ 's “ of the third person singular in the present tense (e.g. he 

“sing”). Scandinavian languages do not change the verb form by first, second, or third 

person. Only one word is needed. One example offered by Davidsen-Nielsen and Harder 

is “he fly to Copenhagen twice a week” (Swan & Smith, 2001: p. 30). While such an 

error may be of little consequence in a conversation as the speaker's meaning is clear, it 

would not go unnoticed when it occurs in written form. A common sources of mistakes of

this nature is to be found with the English verb “to be”. Scandinavian speakers tend to 

prefer the use of the plural form of the English verb, instead of the forms “am”, “is”, and 

“are”. One example is “I don't know if she are ready yet” (ibid). Scandinavian languages 

do not have the gerund form. There is therefore a tendency to prefer to use the infinitive 

form instead of the gerund. One example would be “I really must stop to smoke”, where 

“I really must stop smoking” would be preferred (ibid:  p. 31). Several English modal 

verbs have a Scandinavian equivalent, and it could be the reason why many learners 

commit the mistake of translating them literally. This error often changes the meaning of 

a sentence. Modal verbs that may be difficult are “can”, “shall”, “would”, and “might”. 

This creates phrases such as “Peter can be in London now” and “my daughter shall start 

school in August” (ibid:  p. 32).
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Scandinavian languages often places a preposition before an infinitive construction or a 

that-clause. A preposition can also be used in passive sentences, where the Swedish 

preposition “av” (i.e. “of” in English) is used to determine the agent who holds the action.

The Scandinavian languages contain a large quantity of words that are similar to English, 

and this makes the languages seem closely related to one another. This may be the reason

Scandinavian learners of English find prepositions somewhat problematic, and one 

example is the use of the Scandinavian preposition “i”.  Errors are easily made when 

translating this preposition literally, as another preposition usually is preferred in English.

Examples offered by Davidsen-Nielsen and Harder are “he convinced me of that he was 

innocent”, “the bone was eaten of the dog”, and “go in school”.

2.5  Sheppard's List of Learner Difficulties - Avoiding Swenglish

Helen Sheppard is an English scholar who, at the time of writing, was working with 

auditing translations, i.e. linguistic and grammatical accuracy within the field of 

translation. She is a native English speaker, being British by birth, holds a doctoral 

degree and been employed at the University of Lund. In 2004, based on her observation 

of students' work and other writing by educated Swedish users of English, she 

accumulated a list of 14 errors which she found to occur most commonly in their writing. 

Her list formed the basis of an as yet unpublished work she produced entitled Avoiding 

Swenglish – Some of the most common mistakes made by Swedes in written English, and 

in this work she refers to grammatical aspects such as the correct use of abbreviations and

contractions, possessive forms, hyphenation and word division, prepositions, punctuation,

false friends, British vs. American spelling, singular or plural verb, differentiation 

between “which” and “that”, “while” and “whereas”, and countable versus uncountable 

nouns.
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3. Methodology

This study focuses on the problems that Swedish learners of English experience when 

attempting to write English in formal circumstances. The population demographic used in

this study consists of native Swedish students recently admitted to a Swedish university. 

A sample of these were identified for this research, all of whom were students in a class 

who happened to be on the teacher program at Halmstad University. The majority of a 

class, i.e. 26 students, participated in the project. They were asked to complete a 

questionnaire that tested particular aspects of their knowledge of English grammar with a 

focus on written rather than spoken English, and their awareness of other written aspects 

including punctuation and capitalization. These would be compared to aspects mentioned 

in grammar textbooks, and also based on the list of difficulties provided by Sheppard (see

Chapter 1 above). Three questions were included on each of the areas claimed as 

problematic by Sheppard with the exception of prepositions, and this was because it was 

decided that these were a particular source of confusion for Swedish users of English. It 

was therefore decided that a greater number of questions relating to these would be both 

necessary and insightful. The test consisted of 30 questions in total. Students were asked 

to answer four background (demographic) questions in relation to their sex, age, whether 

English is considered their first language, and whether or not they had studied English 

abroad, i.e. in an English speaking country. The test can be seen at Appendix 1, below. 

Two students failed to complete the whole test, while one respondent omitted to answer 

question 21 and another failed to fill out the background questions. Some problem areas 

in the list provided by Sheppard have been excluded from this study as these relate 

specifically to issues concerning translation and are thus not deemed relevant.
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4. Results

In this chapter, the results of the study will be presented in groups of each problem area 

provided by the list of Sheppard. The results of the answers given by the students will 

also be examined individually and without comment as the analysis will be made in the 

next chapter. That analysis will also relate the findings to guidance on grammar, 

punctuation etc as presented in the grammar textbooks mentioned in Subchapter 2.4, 

above. In all, 26 students participated in the project and the average points achieved in 

the test is calculated at approximately 18 points. A copy of the questionnaire will be 

included as an appendix at the back of the essay.

Abbreviations and Contractions  –  Questions 1-3

Sheppard reported that her subjects made certain errors in respect of abbreviations and 

one of these related to the placement of full stops in expressions such as “e.g.” and “etc.”.

Question 1 of the survey asked the students to identify the correct form of “e.g.” which 

abbreviates “for example”. In total, 19 out of 26 students were able to use full stops 

correctly in this abbreviation.

Question 2 of the survey asked the students to identify correct capitalization in respect of 

an abbreviation (i.e. “USA”), and also the component words in the proper noun which it 

abbreviates (i.e. “United States of America”). All students answered this correctly.

Question 3 of the survey asked the students to identify the correct form of the Swedish 

word “circa” which abbreviates “c.” in English. In total, 5 out of 26 students were able to

use full stops in this abbreviation.
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Possessive Forms  –  Questions 4-6

Sheppard reported that certain errors are made in respect of possessive forms. One of 

these related to an addition of the letter “s” at the end of a possessive form.

Question 4 of the survey asked the students to identify the correct possessive form of 

singular noun owners in the phrase “the man's jacket”. In total, 15 out of 26 students were

able to use the correct possessive form.

Question 5 of the survey asked the students to identify the correct possessive form of 

names ending with an “s” in the phrase “Robbie Williams' number”. In total, 11 out of 26

students were able to use the correct possessive form.

Question 6 of the survey asked the students to identify the correct possessive form of 

plural noun owners in the phrase “the Students' Union”. In total, 6 out of 26 students 

were able to use the correct possessive form.

Hyphenation and Word Division  –  Questions 7-9

Sheppard reported that certain errors are made in respect of hyphens. One of these related

to the uncertainty as to whether to omit or utilize a hyphen in compound words, in 

adjectival phrases, and in expressions of combined words and letters.

Question 7 of the survey asked the students to identify the correct form of “co-worker” in

respect of a hyphenation. In total, 23 out of 26 students were able to use a hyphen 

correctly in a compound word.

Question 8 of the survey asked the students to identify the correct form of “three-

dimensional” in respect of a hyphenation. In total, 11 out of 26 students were able to use 

a hyphen correctly in an adjectival phrase.
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Question 9 of the survey asked the students to identify the correct form of “NPN 

transistor” in respect of a hyphenation. In total, 8 out of 26 students were able to identify 

the correct answer and omit the hyphen in an expression of combined words and letters.

Prepositions  –  Questions 10-15

Sheppard reported that prepositions are the most difficult for second language students to 

learn in respect of other grammatical aspects, and one of these related to the selection of 

the correct preposition in expressions such as “in comparison with”.

Question 10 of the survey asked the students to identify the correct preposition in the 

expression “in comparison with”. In total, 5 out of 26 students were able to identify the 

correct preposition in that sentence.

Question 11 of the survey asked the students to identify the correct preposition in the 

expression “suitable for”. In total, 23 out of 26 students were able to identify the correct 

preposition in that sentence.

Question 12 of the survey asked the students to identify the correct preposition in the 

expression “reduced by”. In total, 17 out of 26 students were able to identify the correct 

preposition in the sentence.

Question 13 of the survey asked the students to identify the correct preposition in the 

expression “on foot”. In total, 6 out of 26 students were able to identify the correct 

preposition in the sentence.

Question 14 of the survey asked the students to identify or omit the preposition in the 

sentence. In total, 21 out of 26 students were able to identify the correct answer and omit 

the preposition.
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Question 15 of the survey asked the students to identify the correct preposition in the 

expression “by train”. In total, 23 out of 26 students were able to identify the correct 

preposition in the sentence.

Punctuation  –  Questions 16-18

Sheppard reported that certain errors are made in respect of punctuation. One of these 

related to capitalization of certain words, such as “Monday”.

Question 16 of the survey asked the students to identify the correct grammatical mark 

(i.e. “7.5 points”). In total, 17 out of 26 students were able to identify the correct answer.

Question 17 of the survey asked the students to identify the correct form of the word 

“Monday”. In total, 21 out of 26 students were able to capitalize the word and answer the 

question correctly.

Question 18 of the survey asked the students to identify the correct capitalization in 

respect of a title (i.e. “Titles Are Written with a Bold Style”). In total, 2 out of 26 students

were able identify the correct answer.

Singular or Plural Verb  –  Questions 19-21

Sheppard reported that certain errors that English learners make contain the selection of 

the wrong form of a verb in 3rd person, such as exchanging the singular form with a plural

form (e.g. “is”).

Question 19 of the survey asked the students to identify the correct form of the verb “to 

be” (i.e. “is”). In total, 21 out of 26 students were able to identify the correct answer.

Question 20 of the survey asked the students to identify the correct form of a verb (i.e. 

“have been made”). In total, 9 out of 26 students were able to identify the correct answer.
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Question 21 of the survey asked the students to identify the correct form of the verb “to 

be” (i.e. “was”) in respect of the insertion of the word “neither” in the sentence. In total, 3

out of 26 students were able to identify the correct answer.

Adverbs  –  Questions 22-24

Sheppard reported that there are rules which relate to the correct placement of an adverb, 

depending on the type of verb. For instance, the adverb should always appear after the 

verb “to be”.

Question 22 of the survey asked the students to identify the correct placement of the 

adverb “always” (i.e. option “c” in the questionnaire) in respect of the verb “to be”. In 

total, 24 out of 26 students were able to place the adverb correctly in respect of the 

syntax.

Question 23 of the survey asked the students to identify the correct placement of the 

adverb “never” (i.e. option “a” in the questionnaire) in respect of the verb “to arrive”. All 

students answered this correctly.

Question 24 of the survey asked the students to identify the correct placement of the 

adverb “often” (i.e. option “c” in the questionnaire) in respect of the verb “to miss”. In 

total, 24 out of 26 students were able to place the adverb correctly in respect of the 

syntax.

Which or That  –  Questions 25-27

Sheppard reported that learners of English have a tendency of exchanging the words 

“which” and “that”, and that it might cause grammatical problems. A non-defining clause

can be removed from a sentence without jeopardizing the meaning, whereas a defining 

clause can not. While making an error in this regard is likely to go unnoticed in spoken 

language, it would be more apparent in a formal written text.
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Question 25 of the survey asked the students to identify the correct word (i.e. “which”) in

respect of a non-defining clause. In total, 18 out of 26 students were able to identify the 

correct answer.

Question 26 of the survey asked the students to identify the correct word (i.e. “that”) in 

respect of a defining clause. In total, 18 out of 26 students were able to identify the 

correct answer.

Question 27 of the survey asked the students to identify the correct word (i.e. “who”) in 

respect of a non-defining clause. In total, 19 out of 26 students were able to identify the 

correct answer.

Uncountables  –  Questions 28-30

Sheppard reported that certain errors are made in respect of uncountable nouns, where the

singular form of the word is preferred. These nouns do not acquire an “s” to create the 

plural form, and to quantifying some of these nouns, the learner might use words such as 

“some”, “types of”, and “much”.

Question 28 of the survey asked the students to identify the correct answer (i.e. “some 

advice”) in respect of quantification. In total, 19 out of 26 students were able to quantify 

the word properly.

Question 29 of the survey asked the students to identify the correct answer (i.e. 

“evidence”) in respect of quantification. In total, 20 out of 26 students were able to 

quantify the word properly.

Question 30 of the survey asked the students to identify the correct plural form (i.e. 

“pieces of furniture”) in respect of irregular nouns. In total, 13 out of 26 students were 

able to identify the correct answer.
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5. Analysis

The results of the test will be grouped according to topic; then they will be examined and 

analyzed from the perspective of the claims made by Sheppard and related to the issues 

identified or highlighted in the textbooks mentioned in Chapter 2.  The analysis will 

proceed to answer the research questions proposed in the Introduction chapter. As the 

second and third research questions relate to the wider implications of the study, they will

be more fully addressed in the Discussion chapter, below.

According to the test results, it can be said that the main deficiencies in the knowledge of 

newly enrolled university students in Sweden with regard to written English are to be 

found in the following areas: “abbreviations and contractions”, “possessive forms”, 

“hyphenation and word division”, “prepositions”, “punctuation”, and “singular or plural 

verb”. More specifically, the ten questions which the students had the most difficulty 

answering were as follows: number 18 (punctuation), 21 (singular or plural verb), 3 

(abbreviations and contractions), 10 (prepositions), 6 (possessive forms), 13 

(prepositions), 9 (hyphenation and word division), 20 (singular or plural verb), 5 

(possessive forms), and 8 (hyphenation and word division).

For question 3 of the survey (abbreviations and contractions), the students were asked to 

identify the correct form of the Swedish word “circa” which is abbreviated “c.” in 

English. Sheppard observed that a full stop normally follows abbreviations, i.e. that the 

end of a word has been cut off. The Swedish word is not abbreviated the same way as it is

in English. For instance, in Swedish no full stop is placed after the abbreviation. In 

English, it is abbreviated c., whereas in Swedish it is abbreviated “ca” or “c:a”.

Questions 5 and 6 of the survey (relating to possessive forms) asked the students to 

identify the correct possessive form in the phrases “Robbie Williams' number” and “the 

Students' Union”. Sheppard observed that both Swedish and English add an “s” at the end

of a possessive form. In English, however, it is important to add an apostrophe before the 
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letter, i.e. “ 's “. The students had more difficulty with names that ends with an “s” and 

plural owners, such as question 5 and 6, than with singular owners (e.g. question 4). This 

is the group of questions that the students had the most difficulty answering.

In question 8 and 9 of the survey (hyphenation and word division), the students were 

asked to identify the correct form of “three-dimensional” and “NPN transistor”, i.e. 

whether to omit or make use of a hyphen in adjectival phrases and in expressions of 

combined words and letters. Sheppard observed that there are a variety of ways to use 

hyphens, and that not all dictionaries share the same set of rules. However, some general 

rules for hyphens can be applied in compound words, in adjectival phrases, i.e. when 

words are used as adjectives, and in situations of combined words and letters.

Questions 10 and 13 of the survey (regarding prepositions) required the students to 

identify the correct preposition in expressions such as “in comparison with” and “on 

foot”. Sheppard referred to an observation made by Heaton (1982, from Sheppard, 2010: 

p.9), who observed that prepositions are “the most difficult for students to learn as 

compared with other grammatical aspects”. Some prepositions can be translated literally 

from Swedish to English, although that is not always the case. An incorrect preposition 

can thus change the meaning of a phrase. Sheppard offered the example of “compare to” 

and “compare with”, and provided the Swedish translations “kan liknas vid” of the former

and “jämföra med” of the latter. In some expressions, a certain preposition is preferred. 

Another example offered by Sheppard is part of question 10. The correct answer in the 

sentence is “in comparison with”. However, it should be noted that the word 

“comparable” is used with another preposition, and the preferred phrase with that word is

“comparable to”.  Some errors are made by English learners when applying a preposition

that is correct in some expressions, such as “by train”, and making use of that same 

preposition in another expression, such as “by foot”. This issue was on question 13 on the

questionnaire. The accepted form in modern English is generally “on foot”. If one is not 

acquainted with the phrase, it may easily be exchanged with by foot, as one is familiar 

with the phrase by train. The sentence in 13a (i.e. “by foot”) was not grammatically 

correct: the right answer was “ b “ (i.e. “on foot”).
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For question 18 of the survey (on punctuation), the students were asked to identify the 

correct capitalization in respect of titles, i.e. to determine which words are written with a 

capital letter in a title. Sheppard observed that a sentence is ended by the use of a full 

stop. In punctuation, a full stop can be used instead of a decimal point (i.e. “7.5 points”). 

It is important to distinguish Swedish punctuation from English punctuation, as a comma 

is the appropriate mark in the former, while the latter uses a full stop. The use of 

capitalization is a topic which falls within the ambit of punctuation. Proper names, days, 

and months, are always capitalized in a title. All words in a title should be capitalized, 

except prepositions, conjunctions, definite and indefinite articles (e.g. “a” and “the”). The

answer considered correct for question 18 was “ Titles Are Written with a Bold Style”, 

with the words “with” and “a” not being capitalized. The rule to use a full stop to 

terminate a sentence does not apply for titles and headings.

Questions 20 and 21 of the survey (singular or plural verb) invited the students to identify

the correct form of the verb (i.e. “have been made” and “was”). Sheppard observed that 

using the wrong form of a verb in 3rd person is the least favorable and one of the most 

noticeable mistakes one can make. Forgetting to add an “ s “ on the verb may not appear 

to be of much significance to a learner of English, but this would be a striking error to 

readers who were native and highly proficient speakers. The reverse is also viewed as 

equally egregious, whereby an “ s “ is wrongly added to a verb when it is not 3rd person 

singular present tense. Sheppard (2010) emphasized this, saying: “such mistakes make an

Englishman cringe”, and this error would be even more stark when it appeared in written 

form. She observed that the words neither, none, and nor affect the verb in a sentence. 

When one of these words is introduced in a sentence, the singular form of the verb should

be used, such as in the example on question 21 (e.g. “Neither of the models was 

correct.”). This group, “singular or plural verb”, was the second most difficult group of 

questions for the students to answer, after possessive forms. What the two groups have in 

common is the use of the letter “ s ”.
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6. Discussion

Having analyzed the results, and attempted to answer the first research question, it should

now be possible to suggest an answer to the second and third research questions, namely: 

“How are these deficiencies likely to manifest?” and "What are the possible implications 

of students graduating in a humanities-based subject who do not have a complete or 

accurate understanding of such conventions and requirements?"

The deficiencies of the students will be manifest in writing skills in terms of grammar, 

punctuation and capitalization, and these aspects are the main focus of this essay. As 

undergraduates at a Swedish university, there may be an expectation that these students 

would have at least a basic level of competence and accuracy in these aspects. If the 

students lack such competence, this will become evident in their writing, and problems 

will occur where they are required to compose essays in English. In the case of the 

particular students used in this study, such difficulties could also surface in their teaching,

as they will be perpetuating the problem that already existed for them during their own 

time as students. If students continue to reproduce the same errors unchecked, these 

errors are likely to fossilize as features of their language use. Other grammatical errors 

that might become fossilized are misunderstandings in relation to prepositions, verb 

forms and syntax. Mitchell and Myles (1998) refer to the expression incomplete success, 

which is connected to the term fossilization, as the students cease the progress of learning

and do not improve beyond this stage. In the case of Swedish writers of English, it is 

necessary to address the common transfer errors often referred to as “Swenglish”, and to 

ensure these are replaced by standard forms, if their standard of written composition is to 

be improved. The means of achieving this must involve the individual deficiencies of 

each student being identified and efforts made to correct these at an early stage. As many 

students will graduate and work in an occupation in which the accurate use of written 

English is essential, including working in English-speaking countries, improving in this 

respect can only be of benefit for their future careers.
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Language studies often encompass topics which are, on the face of it, only loosely related

to competence in the actual use of the language. These topics might include theoretical 

linguistics, literature and cultural aspects associated with the language, and these 

constitute a substantial part of the overall education. Although these aspects are 

important, linguistic proficiency, especially in terms of written language, is contingent 

upon grammatical accuracy. As stated in the Introduction, almost all students who enter 

higher education in Sweden already possess complete fluency in spoken English. 

However, students who are studying courses either in English specifically, or who are 

undertaking education for an occupation in which composing English texts is likely to be 

a job requirement, should undergo some degree of training in accurate writing. This 

already occurs in some instances, but it is essential that this aspect is reviewed and 

evaluated and, where shortcomings are identified, these are remedied. Remedies may 

involve, for example, extending courses on English grammar or essay writing, or 

devising new courses on English composition. Those teaching such courses should be 

aware of existing research, and studies/work previously conducted, including ad hoc 

research such as that undertaken by Sheppard, in order to discern the most common 

deficiencies. Individual needs must also be established in order that each student, and 

their respective teacher, can tailor their studies accordingly. A lengthier and more 

comprehensive study should also be considered. This would investigate the particular 

problems in writing English as experienced by Swedish and other Scandinavian students 

in order that future courses, and the textbooks utilized in such courses, are better suited 

for their purpose.  

To include and/or extend English grammar courses for all students who are likely to need

a high level of competence in written English would be one way to improve the language 

skills of the students. If the additional time and input are used to best effect, this will 

ensure that they will have attained the degree of competence expected as graduates. This 

addition would be constituted by individual studies, where each student focuses on the 

problem areas that need to be improved. “Individual studies” could be described and 

defined as mere additional time set aside for each student to work on specific elements 

that are, to that student, particularly challenging and difficult. The additional time could 

26



therefore be used to address a range of issues, depending on the students' abilities and the 

particular problems they are displaying. Spending more time on composing texts, 

focusing on improving certain linguistic elements such as prepositions, and receiving 

feedback on their errors from tutors, are some ways to make use of this individual time. 

University students are adults and it is reasonable to suppose that they will take 

responsibility for their own learning and identifying their needs. One option would 

therefore be for this additional time to be scheduled, but with no obligatory attendance. A

teacher would be present to offer instruction, guidance and feedback, and to answer any 

questions that the students might have. It is essential that students are encouraged to write

as much as possible, and so written assignments would be given at regular intervals. 

These would be reviewed and marked, habitual errors identified and corrections 

suggested, and the progress of students in developing their writing skills should be 

monitored and recorded. Modern language teaching tends to use group work to a large 

degree and, while this has numerous advantages, there is a danger that individual needs of

students are neglected. Before any development can occur, it is essential that students are 

cognizant of their own particular strengths and weaknesses and so a test could be utilized 

at the beginning of the grammar course to discover these weaknesses of the students in 

terms of their writing skills.

Selection of teachers for undertaking this role is, of course, of crucial importance. 

Teaching on a one-to-one basis is labour-intensive, and it also necessitates a relationship 

of trust between the teacher and the student. It may be pertinent to consider the extent to 

which a preferred teacher is a native or nonnative speaker of English. A native speaker 

would have certain advantages in that their English is a first language and thus installed 

as their chief means of linguistic communication and this is likely to be reflected in their 

writing. Such a teacher will likely think in English, and enjoy English language media as 

of habit including reading English newspapers, novels and other literature. Their English 

is natural and used as it is spoken in English-speaking countries, and this may well 

inspire students and give them confidence. However, according to Díaz-Rico (2008: 2), 

the majority of English teachers in the world are nonnative. Referring to Medgyes 
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(1994, from Díaz-Rico, 2008: p.3), having a nonnative English teacher or a teacher 

whose native language is the same as the students can be positive. His explanation is that 

nonnative English speakers “are more effective in teaching learner strategies and capable 

in anticipating and preventing difficulties” (ibid) and this, too, has implications for their 

development of students' writing skills. While this essay makes no particular 

recommendation in this respect, it may be a matter worthy of consideration when 

recruiting teachers for this role.
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7. Conclusion

According to the international organization “English First”, i.e. an international 

educational company that focuses upon language and cultural experience, Sweden ranks 

third place out of 72 countries in terms of the proficiency of its inhabitants' proficiencies 

in English (www.ef.se/epi). Swedes are constantly exposed to the English language 

through, for instance, the media of English music, movies and TV-shows. There is 

therefore a possibility that this may be one reason why Swedes have been able to master 

the spoken language with considerable success, relative to other non-English speaking 

nations. It may reasonably be assumed that teachers will have reached a certain level of 

competence and, if this expectation is not met, then there is a risk that the teacher in 

question will acquire a poor reputation among colleagues, parents and students, as well as

perpetuating the errors which are likely to fossilize (see Chapter 2.3 above). It is 

recognized that it becomes more difficult to learn a second language after the critical 

period (see Chapter 2.3). Lado (1957, from Meisel, 2011: p. 4) states that individuals 

have a tendency to transfer forms and meanings from their native language to the target 

language. Some words and structures such as cognates and syntax, however, often 

transfer easily between related languages and, when this happens, positive transfer occurs

(the types and effects of transfer are described in detail in Chapter 2), and the aspect of 

transfer of interest in this study is negative transfer. One example is making grammatical 

mistakes such as selecting the wrong preposition in a phrase or a sentence. Swenglish is 

connected to negative transfer as the translation to the target language, in this case 

Swedish, is unsuccessful. Negative transfer can be detected in spoken and written forms 

of English in Swedish society, and can be heard in formal situations, such as business 

meetings, as well as informal ones, where speakers are using the English language as a 

means of understanding each other as they do not speak each others' languages. There 

may, for example, be a tendency for people to overestimate their ability in speaking 

English, which is apparent and their limitations become evident by virtue of errors they 

make in terms of lexical choices, grammar and syntax, and highlighted by their overuse 

of direct literal translation.
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In this study, the problem areas that Swedish learners of English experience with regard 

to grammar in written English in particular have been established and examined. Students

participated in a research project which checked their knowledge of certain aspects of 

written English, including grammar, punctuation and capitalization rules. The results of 

the test indicated that the main deficiencies and difficulties experienced by the students 

concerned the use of abbreviations and contractions, possessive forms, hyphenation and 

word division, prepositions, punctuation, and singular or plural verb forms. With regard 

to the latter, this related to uncertainties in abbreviating English words, accurate 

placement of the letter “ s ” in verbs as well as the placement of the apostrophe in 

possessive forms, deciding whether to omit or make use of hyphens in certain phrases, 

selecting the correct and appropriate preposition, determining which words are 

capitalized in a title, and deciding whether the singular or plural form of a verb is 

grammatically correct in a sentence.

The findings of this study did not differ much from the identified problem areas 

mentioned by Sheppard in her work. The results of the questionnaire confirmed the 

hypothesis that there is still a tendency to commit the same errors as in 2004. However, 

some aspects were indicated to be less problematic than others, e.g. adverbs and 

abbreviations. This study is extensive and further research is suggested for future 

development on this topic. A wider study that comprises more questions on each 

identified problem area, as well as a greater number of participants, would provide 

insights which could be instructive for language teachers and educationalists. It is 

recommended that, in the education of the next generation of non-native English teachers 

in Sweden, likely problem areas are identified at an early stage so they can be addressed 

before fossilization occurs. As these areas are likely to differ among students according to

their background and education, the approach should be one of allocating “individual 

studies”, i.e. time and supervision which is made available to students on an individual 

basis and according to their specific needs rather than all the training occurring in an 

environment where they are one among a class or group. Introducing individual studies 

could prevent fossilization and replace common transfer errors with correct forms. This 
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would be the first step in eradicating, or at least minimizing, common errors that Swedish

speakers of English have a tendency to make in their written English, and particularly the 

frequent transfer errors generally referred to as “Swenglish”.
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Appendix 1

Mark the correct answer with an X.

1.
a)  The abbreviated form of for example is Eg.
b)  The abbreviated form of for example is E,g.
c)  The abbreviated form of for example is E.g.

2.
a)  Usa is the short form of the United states of america.
b)  USA is the short form of the United States Of America.
c)  USA is the short form of the United States of America.

3.
a)  The equivalent of the Swedish word circa is abbreviated to c:a in English.
b)  The equivalent of the Swedish word circa is abbreviated to c. in English.
c)  The equivalent of the Swedish word circa is abbreviated to ca. in English.

4.
a)  The man's jacket is black.
b)  The mans jacket is black.
c)  The mans' jacket is black.

5.
a)  Robbie William's number is 070 1234567.
b)  Robbie Williams number is 070 1234567.
c)  Robbie Williams' number is 070 1234567.

6.
a)  I am a member of the Students' Union.
b)  I am a member of the Student's Union.
c)  I am a member of the Students Union.

7.
a)  This is my co worker Tom.
b)  This is my co-worker Tom.
c)  This is my coworker Tom.

8.
a)  I have made some three-dimensional diagrams.
b)  I have made some three dimensional diagrams.
c)  I have made some threedimensional diagrams.
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9.
a)  One type of transistor is called NPN transistor.
b)  One type of transistor is called NPN-transistor.
c)  One type of transistor is called Npn-transistor.

10.
a)  In comparison with that one, I like the other jacket better.
b)  In comparison of that one, I like the other jacket better.
c)  In comparison to that one, I like the other jacket better.

11.
a)  The toys are suitable to children over 3 years.
b)  The toys are suitable for children over 3 years.
c)  The toys are suitable of children over 3 years.

12.
a)  The cost was reduced with 50 %.
b)  The cost was reduced by 50 %.
c)  The cost was reduced of 50 %.

13.
a)  I go to school by foot.
b)  I go to school on foot.
c)  I go to school of foot.

14.
a)  She entered in the room.
b)  She entered into the room.
c)  She entered the room.

15.
a)  We will travel by train.
b)  We will travel by a train.
c)  We will travel with train.

16.
a)  On a 10-point scale, I rate the movie 7.5 points.
b)  On a 10-point scale, I rate the movie 7,5 points.
c)  On a 10-point scale, I rate the movie 7-5 points.

17.
a)  My favorite day is monday.
b)  My favorite day is Monday.
c)  My favorite days is Mondays.
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18.
a)  Titles Are Written With A Bold Style.
b)  Titles Are Written with a Bold Style.
c)  Titles are written with a bold style.

19.
a)  The man are at home.
b)  The man is at home.
c)  The man am at home.

20.
a)  A number of measurements have been made.
b)  A number of measurements has been made.
c)  A number of measurements was made.

21.
a)  Neither of the models was correct.
b)  Neither of the models were correct.
c)  Neither of the models are correct.

22.
a)  The woman is home by dinnertime always.
b)  The woman is home always by dinnertime.
c)  The woman is always home by dinnertime.

23.
a)  Susan never arrives late at work.
b)  Susan arrives late never at work.
c)  Susan arrives late at work never.

24.
a)  Often the man missed the bus.
b)  The man missed often the bus.
c)  The man often missed the bus.

25.
a)  This book, that was written by Strindberg, is excellent.
b)  This book, which was written by Strindberg, is excellent.
c)  This book, who was written by Strindberg, is excellent.

26.
a)  The river that flows through London is called the Thames.
b)  The river which flows through London is called the Thames.
c)  The river who flows through London is called the Thames.
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27.
a)  I met the owner of the pub, who seemed really nice.
b)  I met the owner of the pub, that seemed really nice.
c)  I met the owner of the pub, of which seemed really nice.

28.
a)  She needed an advice on what to wear that evening.
b)  She needed some advice on what to wear that evening.
c)  She needed advices on what to wear that evening.

29.
a)  He provided the evidences to the judge and proved that he was innocent.
b)  He provided the evidences' to the judge and proved that he was innocent.
c)  He provided the evidence to the judge and proved that he was innocent.

30.
a)  I bought five pieces of furniture.
b)  I bought five pieces of furnitures.
c)  I bought five piece of furniture.
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Background of the participant:

Sex:

Male
Female

Age:  __________

Are you a native English speaker?

No
Yes:  _______________________________
(If yes, please state which variety of English, for instance: American, British 
etc.)

Have you studied English abroad? (i.e. in a country where English is an 
official language)

No
Yes:   ___________________________________________________________
          ___________________________________________________________
(If yes, please state the name of the country, on what level, and the duration of 
the studies.)

Thank you for your time and participation in the project, your answers are truly valuable.
This survey is strictly anonymous, i.e. answers of participants will not be individuated and identified 
separately, as the survey will be analyzed and conducted at a group level. The data will be stored 3 months
and will be destroyed after the project has been concluded.
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