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Abstract: 
Today’s primary school pupils encounter English in a wide variety of ways through the use of 

various forms of media. This thesis aims to research how the very youngest pupils in the 

Swedish primary school encounter the English language in their time outside of school and 

whether or not it has any impact on how they relate to the subject in school. Teachers’ views 

on their pupils’ habits will also be compared, as well as whether they see encounters outside 

the classroom as having any visible effects on the pupils. Through the use of interviews with 

both seven- to eight-year-old pupils and teachers, it was possible to find common forms of 

extramural English (EE) among the pupils, but little evidence it contributed to their views on 

English at school. Teachers were largely aware of their pupils’ interests and were positive 

towards using EE content in class, but did not feel it was possible to do so. 
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1. Introduction 
Thanks to the availability of modern media, children today encounter the English language not 

only at school, but also outside of it. They encounter it through television programs, films, 

music, digital games, the internet, and through various other activities they can engage in during 

their spare time. While there is currently no universally agreed upon term to describe this form 

of English, Sundqvist (2009, p. 24) has suggested the term extramural English (EE). 

Extramural, in this case, refers to the fact that the pupils encounter English language content 

outside of the walls, or murals, of the school. For this thesis, Sundqvist’s term will be used 

whenever this phenomenon is referred to. As such, this thesis will mainly be concerned with 

how young pupils engage with EE content. 

 

There have been a number of studies on the topic of extramural English in recent times, such 

as Kuppens (2010, p. 66), who observed which forms of EE were commonly encountered by 

elementary school pupils in Belgium. That study, along with many others, focused primarily on 

pupils around or above the age of ten. Further reading on the topic revealed that most studies 

tended to focus on older pupils, as opposed to younger. At the time of writing, only one study 

has been found to look at younger pupils, being Lefever (2010, p. 3), who studied the EE habits 

of Icelandic seven- to eight-year-olds. What this signals is we do not know as much as we 

perhaps should about how the youngest pupils encounter the English language in their day-to-

day lives. The findings of prior studies indicate that not only do pupils engage with various 

activities which include the English language, but they also benefit from it in the form of 

increased vocabulary (Sundqvist & Sylvén, 2014, p. 14), oral and written proficiency (Lefever, 

2010, pp. 6 – 8), and increased motivation (Sundqvist & Sylvén, 2014, p.  14). These findings 

tell us how EE could potentially be an asset in the classroom and therefore it could be of great 

interest to find out how the experiences and interests pupils bring with them from home could 

be incorporated into the classroom environment. 

 

Throughout my interactions with pupils, I have long been fascinated by how pupils who report 

that they engage with the English language outside of school have a remarkably higher level of 

English proficiency during class. One encounter in particular stands out among the rest, in 

which a pupil was eager to talk about the video games he played at home, while later displaying 

advanced skills in class beyond what was expected at that level. Furthermore, pupils are, in my 

experience more often than not, much more motivated to not only talk about something, but 

also do projects about it when they get to define the topic based on their own interests. During 

the time I have spent in Swedish schools, I have very rarely observed teachers talk about their 

pupils’ interests, yet alone incorporate or acknowledge them during class. Taking the seeming 

usefulness of the pupils’ skills into account, it would strike me as almost a waste not to take 

advantage of this, which peaks my curiosity as to why teachers do not work their pupils’ 

interests into class. These factors combined, alongside the lack of studies on younger pupils, 

make up the main reasons why I have decided to research this particular topic. 
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1.1. Aim and Research Questions 
The aim of this thesis is to research which forms of EE are commonly used by Swedish seven- 

to eight-year-olds, how it affects their attitudes towards learning English, and how teachers 

think with regard to EE. 

 

In order to achieve this aim, the following research questions have been formulated: 

 

1. What EE activities do the pupils engage in during their spare time? 

 

2. How does engaging in EE activities impact pupils’ attitudes towards the English language? 

 

3. How do teachers’ expectations of pupils’ EE compare to the pupils’ answers? 

 

2. Background 
This section will present relevant information from the Swedish compulsory school curriculum, 

as well as information from previous studies relating to the topic of extramural English in 

primary school. 

2.1. The Swedish Compulsory School Curriculum 
In the curriculum for the Swedish compulsory school, Lgr11, the English syllabus is divided 

into several sections. The aim, which defines what pupils should learn while in the nine years 

covered by the syllabus, says the following: “In order to deal with spoken language and texts, 

pupils should be given the opportunity to develop their skills in relating content to their own 

experiences, living conditions and interests” (Skolverket, 2011a, p. 32). Thus, it stresses how 

English classes should connect to the experiences of the pupils, as well as help them process 

content communicated from various sources. 

 

Later, the syllabus lists what should be worked on during class in the form of the subject core 

content. The content is divided up into sections based on what it is appropriate to cover for each 

age-bracket. For years one to three of the Swedish compulsory school, it is stated “subject areas 

that are familiar to the pupils” (Skolverket, 2011a, p. 33) should be part of the English class. 

Also featured in the core content is that classes should feature material the pupils might 

encounter outside of school (Skolverket, 2011a, p. 33).  

 

The Swedish National Agency for Education also provides a set of comments to go along with 

each syllabus. In the one provided for the English subject, it is stated how the English language 

is frequently encountered in Sweden in the form of cultural experiences, primarily in the form 

of multimedia (Skolverket, 2011b, p. 8). The same commentary material also says the following 

about why English is taught in primary school:  

 
One of the main purposes with English education is to help the pupils develop a trust in their ability to use 

the [English] language in various situations and for different purposes. The motivation for this purpose is 

the knowledge that good self-esteem is necessary in order to dare to participate in different language 

situations and contexts. It can be everything from discussing music in English to participating in an 

international work market. With a trust in their ability to communicate in English the pupils can meet new 

people and places and venture outside of their usual language environments. Safety and linguistic security 

enable you to be yourself in more than one language (Translated from: Skolverket, 2011b, p. 8). 
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Thus, it stresses how primary English education is intended to make the pupils feel comfortable 

and secure in their ability to understand and communicate in the target language, citing it as a 

necessity in order for them to participate in English language environments (Skolverket, 2011b, 

p. 8). 

2.2. Extramural English’s Effect on Motivation 
The role of motivation for learning in general will be explored further in Section 3. However, 

in relation to EE it can be said that prior studies on how younger pupils are affected by EE in 

terms of higher or lower motivation are seemingly scarce. While researching the phenomenon, 

only a few relevant studies were found within the seven to twelve age bracket. 

 

In a study conducted by Sundqvist (2009, p. 200), which studied how pupils in years seven to 

nine of the Swedish compulsory school responded to EE, it was found that pupils were more 

motivated to speak and use the English language depending on how much time they spent with 

English language activities outside of school. This, in turn, appeared to have a snowball effect, 

leading to higher oral proficiency, which further increased the pupils’ motivation and sense of 

their own abilities (Sundqvist, 2009, pp. 200-201). 

 

When Armenian and Greek pupils between the ages of eleven and twelve were asked what their 

motivations to learn English were, many of the answers revolved around tasks unrelated to 

school (Sougari & Hovhannisyan, 2013, p. 130). Many of the pupils considered English as an 

important part of their daily and future lives, citing computer usage and gaming, movies and 

television, as well as music as entertaining factors which made it more compelling for them to 

learn the English language (Sougari & Hovhannisyan, 2013, p. 129). 

 

2.3. Common Sources of Extramural English 
While it is hard to say which sources of EE are the most common or the most popular with 

certain populations due to apparent changes over time, there are a few common ones which 

frequently reoccur in prior studies. Lefever (2010, pp.12 – 14) was one of few studies focusing 

on the younger age bracket of ages seven to eight and concerns Icelandic pupils. The results 

showed pupils mostly engaged with television, films, music and video games. In a Belgian 

survey study by Kuppens (2010, pp. 73 – 74, 79), music was found to be the most prominent 

source of English language input with the eleven-year-old participants, closely followed by 

television, digital games, and various forms of media consumed via the internet. 

 

Similar results were found by Lindgren and Muñoz (2013, p. 115), who studied the Extramural 

Second Language habits of pupils aged ten to eleven in seven different countries: Croatia, 

England, Italy, the Netherlands, Poland, Spain, and Sweden. Their results were similar to those 

of Kuppens, with the difference being how digital gaming seemed to be more popular than both 

television and music, in their case. 

 

A study on the EE habits of Swedish pupils conducted by Sundqvist and Sylvén (2014, p. 10) 

found television to be the most common and popular source of EE among the pupils, closely 

followed by digital gaming and listening to music, which were also quite popular among the 

ten- to eleven-year-old pupils. 

3. Theoretical Framework 
This section will cover the theories which the thesis will rely upon for its analysis.  
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3.1. Second Language Acquisition 
Acquiring a language other than your mother tongue is, frequently, referred to as second 

language acquisition (SLA). While similar to the way a person’s first language (L1) is acquired, 

there are some differences, as highlighted by Krashen’s (2009) theory on SLA. It is important 

to note that Krashen (2009, p. 14) differentiates language acquisition from language learning 

with regard to SLA. Acquisition is mainly talked about as the way an individual naturally picks 

up language from their environment without conscious effort to learn the finer details of how a 

language works. Acquired content can then be automatically retrieved when needed in order to 

understand the second language (L2), or to communicate using it. Language learning, on the 

other hand, requires conscious effort to memorize and retrieve the rules of the L2 during 

communicative situations. Language learning can thus be described as everything the learner 

does not actively reflect on while communicating casually, such as grammar rules, clauses, or 

word classes. 

 

When talking about SLA, Krashen describes a number of hypotheses which shape the 

framework. The distinction between the acquired and the learned content is the first. The second 

is the order in which language content is learned. As he states, certain parts of any given 

language are acquired in a particular order (Krashen, 2009, p. 15). This is followed by the third 

monitor hypothesis, which claims the learner can change their acquired knowledge of a 

language by consciously focusing on new, learned content when presented with the right 

circumstances to do so (Krashen, 2009, pp. 18-19). The fourth hypothesis relies on the 

importance of language input for language acquisition. According to Krashen (2009, pp. 21-

22), learners of an L2 are able to acquire new content if they are simply exposed to it. For 

efficient acquisition, he stresses the new content should be slightly more advanced compared 

to the learner’s current proficiency level, and the learner should be able to create an 

understanding from not only linguistic input, but also other aids such as context, imagery, etc. 

(Krashen, 2009, pp. 23-24). 

 

The fifth hypothesis will be the most important one for this thesis and is referred to by Krashen 

(2009, pp. 29-30) as the affective filter. This hypothesis states that a learner’s motivation and 

confidence, among other factors, directly impacts how efficiently they are able to acquire and 

learn new language content. If a learner is very motivated to learn the new language and feels 

capable to do so, it can be said they have a low affective filter which lets in more linguistic 

information. A learner who does not feel motivated and doubts their own abilities, on the other 

hand, possesses a high affective filter, which makes it harder for them to acquire new linguistic 

information (Krashen, 2009, p. 31). 

3.2. Motivational L2 Self Theory 
When considering the aspects which motivate us to achieve certain goals in our lives, much can 

be described using Dörnyei’s (2009, p. 11) theory of an individual’s sense of multiple selves. 

Dörnyei (2009, p. 11) describes how we humans have a tendency to, often subconsciously, 

create visualizations of who or what we would like to become. Or, in some cases, who we would 

not like to become. These self-images help motivate us, as long as we can see them as possible 

to achieve (Dörnyei, 2009, p. 12). However, they do not have to be strictly rooted in reality as 

it exists outside of any individual’s head in order to exist. What matters the most in this case is 

how the individual perceives their sense of self to be realistic or not (Dörnyei, 2009, p. 12). 

 

When describing how the senses-of-self impact an individual’s motivation to achieve 

something, Dörnyei (2009, p. 14) brings up four points of regulation, all sourced from various 

parts of either the individual or the world around them. External regulation is described as being 
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dependent on the perceived or expected reactions from those around us, for example if we 

expect to be either scolded or rewarded for being able or unable to perform a certain action. 

Introjected regulation depends on how society tells us we should be through written rules and 

laws. Identified regulation depends on what the self finds interesting and enjoyable. One 

example Dörnyei (2009, p. 14) gives to further illustrate this point is how people’s hobbies 

might sometimes inspire them to learn a foreign language. Lastly, integrated regulation is 

brought up, which inspires the individual to achieve something depending on how useful that 

skill will be in the society they live in and how society expects one to have that particular skill. 

 

When describing the multiple possible selves we can possess, Dörnyei (2009, p. 18) describes 

two primary forms. One is the ideal-self, which represents who we want to become and acts as 

a primary guide for our actions. In layman’s terms, one could say the ideal self is our positive 

self which helps us move forward in a desired direction. Opposite to this is the ought-self, which 

contains the images of who we do not strive to become. The ought-self has a preventative 

function and attempts to steer us away from negative images of who we could become, and is 

also responsible for containing our fear of failing and the consequences thereof. When 

describing how these selves are supposed to help us move forward, Dörnyei (2009, p. 18) lists 

a number of conditions which have to be met, the first being that the individual has to have a 

detailed sense of where he or she will be in the future. That future sense has to be plausibly 

achievable, the ought-self cannot overshadow the ideal-self, there has to be something which 

inspires the change, the person has to have a plan in mind to achieve their goals, and the impacts 

of the ought-self have to be negligible. Overall, Dörnyei (2009, p. 19) states that the more 

positive and detailed a person’s sense of future ideal-self is, the larger the impact it will have 

on that person’s motivation, as long as they feel that it is possible to achieve those goals. If a 

person’s sense of ideal-self is perceived as being out of their range, then they will become 

demotivated as a result. 

 

Relating the overall theory of multiple selves to second language (L2) learning, Dörnyei says 

the following: 

 
Language learning is a sustained and often tedious process with lots of temporary ups and downs, and I felt 

that the secret of successful learners was their possession of a superordinate vision that kept them on track. 

Indeed, language learning can be compared in many ways to the training of professional athletes, and the 

literature is very clear about the fact that a successful sports career is often motivated by imagery and vision. 

(Dörnyei, 2009, p. 25) 

 

Thus, he very effectively illustrates the role of motivation for achieving our goals, regardless 

of what they may be. When Dörnyei (2009, p. 29), in conclusion, ties this together to what he 

refers to as the L2 Motivational Self System, he brings up three aspects. The first is that the 

individual has to see their ideal future-self as a speaker of a particular L2 for their own sake. 

The second is that the ability to speak and understand an L2 can be part of an individual’s ought 

self and thus be viewed as an essential skill the individual expects to acquire in order to succeed 

in life. The third relates to external environmental experiences, such as those encountered in a 

classroom. 

 

3.3. Summary of the Background  
To summarize, prior studies have found how younger pupils tend to engage with a few common 

forms of EE sources. Kuppens (2010, pp. 73 – 74, 79) and Lindgren and Muñoz (2013, p. 115) 

found, with varying frequency, how television, digital gaming, music, and internet use were 

commonly reported by pupils as being sources of English encounters.  
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Prior studies have found a connection between EE and pupils’ motivation in the classroom. 

(Sougari & Hovhannisyan, 2013, pp. 129-130) found how pupils were more motivated to learn 

English if they saw a use for it in everyday society and felt it was among the things they enjoyed 

doing in their spare time. Similarly, Sundqvist (2009, pp. 200-201) found a connection between 

pupils with high EE consumption and an increased desire to speak English in the L2 classroom. 

 

SLA theory describes the possible ways in which an L2 is learnt and how it can relate to the 

ways the L1 is learnt. Fundamentally, it differentiates between acquired content and learned 

content depending on its nature as something which can be had naturally through input and 

practice, or something which has to be remembered and retrieved (Krashen, 2009, p. 14). 

According to SLA theory, in order for a learner to effectively acquire or learn new content, they 

have to be motivated to do so, which lowers their affective filter (Krashen, 2009, pp. 29-31).  

 

Motivational L2 Self Theory is concerned with how individuals often possess multiple views 

of themselves and how certain factors have to be met in order for someone to be able to learn 

an L2 (Dörnyei, 2009, p. 12). These self-images can sometimes be altered by, for example, our 

favored pastime activities (Dörnyei, 2009, p. 14). In short, we have two primary senses of 

selves, the ideal and the ought. The ideal contains all positive aspects we want to see, while the 

ought contains the negative. In order for L2 learning to take place, the ideal sense of self should 

contain an idea of a person as an L2 learner (Dörnyei, 2009, p. 29).  

4. Material and Method 
This section will cover the practical aspects of the data collection process, how the sample was 

chosen, and how the results were analyzed.  

4.1. The Interview 
For this study, an interview format was chosen as the most suitable. The reasons for this are 

many, but some of them can be found in Cohen, Manion and Morrison (2011, p. 411) as they 

describe some of the potential situations in which interviews can be utilized. Three of them 

have to do with evaluation, data collection, and sampling opinions. As this study aims to 

research which forms of EE are encountered by pupils, interviews can be used to collect data. 

For the purpose of researching pupils’ and teachers’ opinions and attitudes, evaluation and 

opinion sampling will also be useful factors. Another factor which influenced the choice of 

interviews to collect data is the young age of the pupils who will participate. As it is not possible 

to ensure they are all able to read and write at this stage, surveys and questionnaires have been 

deemed to be unsuitable. 

 

Interviews can come in many different forms with different strengths and weaknesses. For this 

study, the interview guide approach as described by Cohen et al. (2011, p. 413) was chosen. 

They describe this method as having predetermined topics supported by an interview sheet. The 

strength of this method is that it makes the interview somewhat flexible and retains a sense of 

simply being a conversation with the interviewer. Having the predetermined topics also aids in 

the analysis and organization of data.  

 

The weaknesses of this approach, according to Cohen et al. (2011, p. 413), is that the interviewer 

has to be very careful not to change the wording too much between participants, as it may 

sometimes change how they perceive the question and thus may affect their answers. Changing 

the order in which questions are asked may also have this effect. 
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With these limitations and strengths in mind, an interview guide sheet was constructed with 

five questions for pupils and seven for teachers (see Appendix A). Questions for the pupils were 

kept short on purpose in order to take their young age and attention spans into consideration. 

Among the questions for the pupils, two optional follow-up questions were also included in the 

event any pupil answered they did not encounter any English outside of school. 

4.2. Ethical Considerations 
Before the study was approved by Högskolan Dalarna, a form was filled in to ensure it would 

not violate seven basic ethical principles (see Appendix B). Furthermore, all participants were 

presented with an information letter explaining the aim of the study, its scope, and how data 

would be collected. The letter also included information about the participants’ right to, at any 

time, end their participation in the study and to decline being audio recorded in the study. 

Bundled with the letter was a consent form to be filled out by the participants or their legal 

guardians, in the case of the minors taking part in the study. The pupils themselves were also 

given the ability to consent to their participation and only those who consented themselves and 

received consent from their legal guardians were allowed to proceed with the study (see 

Appendix C). 

 

In addition to this, it was made sure that the study complied with the ten ethical dilemmas 

described in Cohen et al. (2011, pp. 88-89).  

 

1) All participants were given sufficient information about the study and a way to   

contact either the researcher or the thesis supervisor. 

2) All participants were allowed to give their informed consent. 

3) The participants were allowed to cease participation at any given time. 

4) Full transparency was given and all information provided to the participants was 

completely truthful. 

5) The study was constructed in such a way that the participants’ sense of self was 

never at any risk 

6) All participants were given the freedom to respond in an autonomous manner and 

in accordance to their own beliefs. 

7) The study has been constructed in such a way that it does not induce any stress in 

the participants. 

8) The participants’ anonymity is ensured. 

9) The researcher does not withhold any information. 

10) All participants were treated equally. 

 

On the topic of anonymity, Cohen et al. (2011, p. 91) give a few suggestions of ways to ensure 

the participants’ anonymity. For this study, all of the participants’ names are removed and 

replaced with a title instead, for example: pupil 1 or teacher A. The school at which the study 

took place is never identified by name or location. All digital data collected is stored behind a 

secure password on secure devices, and will be deleted after the conclusion of the study. 

Furthermore, no data which could be considered to be potentially sensitive was collected. 

4.3. The Sample 
For this study, fifty pupils aged seven to eight at a Swedish compulsory school were asked to 

participate in the interviews. These pupils had very little formal English education at the time 

of this study, amounting to about 30 minutes of planned English per week. Due to their status 

as minors, an information letter was sent home to their parents with a note to give their consent. 

Out of the fifty asked, nineteen gave consent, and two pupils were absent at the time of the data 
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collection. Cohen et al. (2011, p. 145) highlight that this would be a fairly small sample size for 

most quantitative studies, as the minimum should be fifteen participants, according to them. 

For qualitative research, however, they cite that a smaller sample size may be sufficient, giving 

the example of six interviewees out of a group of thirty (Cohen et al. 2011, p. 149). This would 

imply that a sample size of seventeen, accounting for the absent pupils, out of fifty is more than 

sufficient when gathering qualitative data. 

 

The participants have been selected as non-probability samples through convenience sampling. 

This method is described by Cohen et al. (2011, pp. 155-156) as a way of choosing your sample 

from the nearest available group to be studied. The downside of this method is, according to 

them, its generally very low generalizability, and it should be stressed that the sample cannot 

be accurately used to predict the wider population. The method was chosen due to the limited 

timeframe and resources available. 

 

Apart from the pupils, ten teachers with experience working with six- to eleven-year-olds were 

asked to participate in interviews. Out of the asked ten, four gave their consent, two of which 

were the teachers of the two classes the pupil sample belonged to. Again, the teachers chosen 

were picked through convenience sampling, and for the most part only represent their staff. 

4.4. The Analysis 
The collected data from the transcribed interviews was then processed with the help of 

qualitative data analysis, which is described by Cohen et al. (2011, p. 537) as an effort to 

understand certain data, rather than simply collect it. Through qualitative analysis, more than 

the participants’ answers are taken into account when interpreting the data. Examples of actions 

which can be taken into account are the manner of their speech, and whether it carries a sense 

of interest or boredom can indicate they feel a certain way about a topic. They also explain that 

through qualitative analysis, the researcher may find discrepancies in the answers which might 

not appear through quantitative data collection, such as uncertainty over whether the answer is 

accurate or not (Cohen et al., 2011, p. 541). The data was then organized and is presented here 

alongside each research question, as recommended by Cohen et al. (2011, p. 552) as a method 

for keeping the results coherent with the aim of the study. 

 

5. Results 
In this section, the results from the data collection is presented. The data is organized according 

to which research question it helps answer. 

5.1. Young Pupils’ Exposure to EE 
When asked, the pupils reported a number of pastime activities during which they clearly knew 

they were encountering the English language. When analyzing the data, some categories were 

merged together, such as watching movies or watching television, as they end up being very 

similar activities. Furthermore, no pupils mentioned both of those activities during the 

interviews, which further prevented a double count. Due to their young age, it was hard for the 

pupils to accurately estimate how much time was spent on each activity. Table 1 below therefore 

describes how many occasions the pupils engaged with the various pastime activities. One 

occasion could thus be anything from ten minutes to two hours or more. 
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Table 1:Pupils' reported activities where they encounter the English language (times per week) 

 

 

As Table 1 shows, movies or television turned out to be the most popular pastime activity during 

which pupils claim they encounter EE, with all but three pupils reporting they watch at least 

once per week. Almost half of them said they watch movies or TV every day of the week. The 

second most common activity was listening to music, where ten pupils reported they listen at 

least three times per week. Here, fewer pupils engaged in the activity compared to television, 

but it occurred more frequently throughout the week instead. The use of tablets or smartphones, 

as well as digital gaming, were fairly equal in terms of how many pupils used those over the 

span of a week and how often they were used. Overall, fewer pupils said they had access to 

tablets or smartphones, but those who did reported using them more often. Slightly more pupils 

reported they owned game consoles or computers on which they could play games, but many 

of them ended up playing games less often throughout the week. 

 

Internet use was fairly uncommon as a reported activity, with only four pupils claiming they 

used it on a daily basis. Even less common were reading or family activities, both reported by 

pupils as situations where they occasionally encounter the English language. It should be noted, 

however, that the two pupils who said they use English during family activities are both from 

multilingual families where the language is occasionally spoken at home. As such they can be 

considered outliers in this study. 

 
 

 

 Family 

activities 

Movies/TV Tablet &/or 

smartphone 

Digital 

gaming 

Internet 

use 

Playing 

with 

friends 

Music Reading 

Pupil 1 2 2 7 2     

Pupil 2   7 2     

Pupil 3  7  7 7    

Pupil 4  7  3  7   

Pupil 5  7     3  

Pupil 6  7 7 7   3  

Pupil 7  7  1   1  

Pupil 8 7 5   3  7 3 

Pupil 9  7 7    5  

Pupil 10  1 3 7   4 7 

Pupil 11  1   4  4  

Pupil 12   7      

Pupil 13  7  7   7  

Pupil 14  5     7  

Pupil 15  1 1 2 2  3 3 

Pupil 16      2   

Sum 

total 

9 64 39 38 16 9 44 13 
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5.1.1. Extramural English Exposure and Attitudes towards English 
 
Table 2: Pupils attitudes towards English at home and at school 

 

When asked about what they thought about both using English outside and inside of school, the 

pupils’ responses were mostly positive. While analyzing their responses, no clear link between 

their use of EE and a positive or negative view towards the English language can be found. 

Table 2 collects the pupils’ remarks about the subject, ranked by the number of times they 

engage in activities where they may encounter English during any given week, from the greatest 

number of engagements to the least. 

 

Not all pupils gave their general opinion on whether or not they found English outside of the 

classroom to be good or bad, or whether they found the content easy or difficult, nor fun or 

boring. Looking at Table 2, many of the pupils were positive towards the English language 

when encountered outside of school. Some found the content to be somewhat difficult to 

understand, which in some cases lead them to think it was not as enjoyable. Despite this, only 

two pupils who commented on their overall attitudes towards EE were negative towards it.  

 

Among the pupils who were negative towards EE, one of them had the least reported 

engagements with activities where English may occur per week. Despite that pupil’s negative 

attitude, they still considered the English they encountered not to be too difficult to understand. 

Similarly, the other pupil who expressed negative attitudes towards EE was in the midrange of 

activity frequency, and still said that they found EE easy to understand. 

 

Pupil Activity 

Engagements per 

Week 

Attitudes Towards 

EE 

Attitudes Towards 

English in School 

Pupil 8 25 Positive, somewhat 

difficult 

Positive, fun, somewhat 

easy 

Pupil 6 24 Positive, easy, not fun 

nor boring Positive, easy, fun 

Pupil 10 22 Positive, fun, sometimes 

difficult Positive, fun, easy 

Pupil 3 21 Positive, somewhat easy Fun 

Pupil 13 21 Positive, easy Positive, fun, easy 

Pupil 9 19 Positive, fun, not 

difficult nor easy Positive, fun, easy 

Pupil 4 17 Positive, difficult, not all 

that fun Positive, difficult, fun 

Pupil 1 13 Positive Positive 

Pupil 14 12 Negative, not so much 

fun, easy 

Positive, sometimes 

difficult, fun 

Pupil 15 12 

Positive, easy, fun 

Positive, somewhat 

difficult, fun 

Pupil 5 10 Positive, somewhat easy, 

fun Positive, easy, fun 

Pupil 2 9 Positive Positive 

Pupil 7 9 Positive, somewhat easy, 

fun 

Positive, a lot of fun, 

easy 

Pupil 11 9 Positive, difficult, boring Positive, easy, fun 

Pupil 12 7 

Somewhat difficult 

Positive, fun, somewhat 

difficult 

Pupil 16 2 Negative, not fun, 

somewhat easy Undecided, fun, easy 
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One thing to note is that two of the pupils who were among the top three most frequent activity 

users reported they find the English language content they meet outside of school difficult. 

Despite this, pupil 10 stated they still find the English content to be fun, and enjoy participating 

in activities where English is encountered. 

 

With regard to pupils’ attitudes towards English at school, none of them were inherently 

negative towards the subject. Of the two pupils who did not state their general opinion, both 

still said they found English classes fun. Even the pupils who were negative towards EE had 

good things to say about the English they learn in school. 

 

The pupils who most frequently engaged in activities where they encounter EE were inclined 

to say the English they meet in school was easy to understand and engage with. That said, while 

the number of pupils who expressed they found school English difficult increased as the 

potential sources of EE decreased, there were still plenty of pupils who rarely took part in these 

activities who expressed they thought school English was easy.  

5.2. Teachers’ Knowledge of Pupils’ EE Habits 
Four teachers were interviewed about their thoughts about where pupils meet English outside 

of the classroom. For the purpose of this study, we will refer to them as Teacher A (1 year of 

experience teaching primary school), Teacher B (33 years of experience), Teacher C (did not 

give years of experience), and Teacher D (16 years of experience). During the course of the 

interviews, it was revealed that all of them had recently taken part in in-service training relating 

to their pupils’ pastime activities, which meant they had a good idea of what they liked to 

engage with in their spare time. On the topic of where they think pupils might encounter EE, 

all of them mentioned, in particular, digital gaming as one prominent source which the pupils 

often talk about. Teachers A, B, and D also brought up television, while B, C, and D mentioned 

computer use and the internet. The use of music was only specifically brought up by Teacher 

C. 

 

Teacher B brought up how more and more pupils encounter and use English in their respective 

families due to it being relevant to their families’ roots. While these pupils can normally be 

considered outliers according to traditional data, he argues that they are becoming a more 

common occurrence in modern day Sweden and can thus be considered as a resource. 

5.2.1. Teacher’s Thoughts on EE’s Impact on Pupils 
All the interviewed teachers had the opinion that pupils’ encounters with EE were largely 

beneficial to them. All of them mentioned how they have noticed pupils today recognize more 

English words during class compared to pupils from ten or so years ago. They also mentioned 

how pupils are largely able to understand the meaning of words through the context. 

 

Teachers B, C, and D brought up how EE helps pupils see the language as a natural part of 

living in Sweden, which according to them helps motivate them during class and alleviates 

some of the anxiety which sometimes surrounds speaking a foreign language in front of their 

peers. Teacher B mentioned how this low anxiety combined with the fact that pupils view 

English as something natural makes it much easier for them to relate to and learn new content 

in class. 

 

Teacher D was the only one to bring up potential negative side effects of EE. The example she 

gave was how pupils sometimes risk picking up inappropriate language if they are allowed to 

engage with EE content which is not suited for their age group, such as digital games rated for 
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those aged eighteen and up. However, she also made the point that this might not be unique to 

just the subject of English, as pupils can also meet content in Swedish which causes them to 

learn inappropriate language. 

5.2.2. Teacher’s Thoughts on Using Pupils Pastime Activities in Class 
When asked about their thoughts on incorporating their pupils’ pastime interests into the L2 

classroom, none of the teachers claimed to be doing it at this point in time. Teachers A, B, and 

C all pointed towards the age of the pupils being too low in order to effectively create 

assignments which focused on and made use of their individual interests. Teacher D, on the 

other hand, brought up how she experiences that there is too large a gap between her pastime 

world and her pupils’, citing her lack of knowledge and interest in current day technology and 

media as the main reason for not being comfortable with the idea. She raised the question of 

whether teachers should or could be expected to spend their time to keep themselves updated 

on the things which their pupils find interesting just for the sake of using it in class. 

 

All teachers were, however, of the opinion that using pupils’ interests may have benefits in 

terms of increasing their motivation to learn and to actively take part in class. Teacher B also 

brought up how he wants to bring in activities the pupils tend to participate in as a way of 

acknowledging their culture as being just as valid as adult culture. He illustrated this point by 

citing how some teachers might scoff at the idea of comic books being a valid form of literature 

to be read, which might diminish a pupil’s sense of accomplishment after having read one.  

6. Discussion 
In this section, the background research, theoretical framework, and results of the study will be 

tied together in order to draw conclusions and answer the research questions. Practical aspects 

of the study will also be brought up under the method discussion section. 

6.1. Common Forms of EE among Young Pupils 
Comparing the results of this study with the studies performed by other researchers, it is 

possible to see some clear similarities in terms of the pastime activities through which the pupils 

report meeting the English language. The activities reported were largely the same as those 

reported by Kuppens (2010, pp. 73 – 74, 79), as well as Lindgren and Muñoz (2013, p.115) and 

Lefever (2010, pp.12 – 14) namely music, television or movies, digital games, and the internet. 

Similar to Sundqvist and Sylvén’s (2014, p. 10) study, television was the most popular pastime 

activity and source of EE among the pupils interviewed, and it was also the most commonly 

mentioned activity where they said they knew for sure they encountered the English language. 

It is hard to say for certain with the data available if this similarity is a coincidence or a result 

of the two studies having both been carried out in Sweden. However, it is a potentially 

interesting observation to make. 

 

One key source of EE which appeared in this study, but not in any previous ones, was the use 

of smart-devices such as tablets or smartphones. There can be several plausible reasons for that. 

It is possible that they have been considered too expensive, and thus have not been considered 

by families with a lower socioeconomic status, but who have now been able to afford one thanks 

to cheaper alternatives entering the market. It could also be that previous studies chose to focus 

more on what the pupils do on the devices, rather than the platform they use. That would be a 

sound reason. However, this particular study was interested in the pupils’ perspectives first and 

foremost, and what they considered to be sources of EE. Researching more in depth what the 

pupils used smart-devices for would also have taken considerably more time and may not have 

been possible through interviews. 
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During the study, two pupils reported that they occasionally, or sometimes frequently, used 

English when talking and interacting with their families. It was later revealed through their 

teachers that those pupils came from multilingual backgrounds and English was a common 

language in their households. Normally, pupils like that would perhaps be considered as outliers 

in the sample and thus might not be an accurate representation of the norm. However, it is worth 

mentioning them here as one interviewed teacher brought up an interesting point. Today’s 

Sweden is significantly more diverse in terms of background than it has been before. As a result, 

more and more young pupils in Swedish primary school will have a home language other than 

Swedish, and thanks to how widespread the English language is in the world, chances are high 

they might already be exposed to it. Again, strictly statistically speaking, these pupils cannot 

be considered the norm. They are, however, an important part of the reality we live in, and it is 

important to remember that they exist. 

6.2. Does Exposure to EE Impact Attitudes Towards English? 
Based on the findings of this study, there is not sufficient evidence to say that EE exposure has 

any significant effect on how pupils at this young age perceive English either at home or at 

school. When looking at the data, there is enough of an overlap between pupils who frequently 

engage in activities where they would encounter EE and those who infrequently engage in terms 

of who is positive towards English both at home and at school to make this uncertain. Unlike 

Sundqvist’s (2009, pp. 200-201) study, which showed a clear tendency for pupils to become 

more motivated the more EE they consumed, there does not seem to be such a relationship here. 

If anything, pupils’ motivation towards consuming EE seems to be somewhat affected by their 

current EE consumption, based on the response from pupils 11, 14, and 16 in the study, who all 

were on the lower half of the frequency scale and expressed some negative attitudes towards 

EE. From the data gathered, it is, however, not possible to determine whether they avoided EE 

activities because they were negative towards EE already, or if they were negative towards EE 

because of their low engagement rates. Thus, the same phenomenon encountered by Sougari & 

Hovhannisyan (2013, pp. 129 - 130) that the pupils become motivated towards learning English 

in order to participate in certain activities was not observable here. One possible explanation 

for the fact most pupils expressed little difficulty with school English, while not based in the 

collected data, is that the English they meet at school might be at too simple a level compared 

to the English they meet elsewhere. 

 

Tying the findings to the theoretical framework, it is hard to see any evidence that EE exposure 

has any impact on the pupil’s affective filter, according to SLA (Krashen, 2009, pp. 29-30). All 

of the pupils reported that they thought learning English at school was something they enjoyed, 

and very few of them claimed it was difficult. This would suggest that their respective SLA 

affective filters, which determine how efficiently they are able to process new language input, 

would be relatively low, meaning they would have an easier time learning an L2. Similarly, 

their interview answers do not seem to indicate they see themselves as unable to learn English 

or that learning English would somehow have a negative impact on their future selves, 

according to Motivational L2 Self Theory (Dörnyei, 2009, p. 11). Considering that the pupils 

who were negative about EE were mostly positive about learning English at school, it would 

suggest that learning English is, to some extent, part of their probably limited sense of ideal-

self (Dörnyei, 2009, p. 29). It is possible that this is because of the fact the pupils are still very 

young at seven years old and thus the L2 has yet to become a part of their identity and sense of 

self. However, it ought to be said that this is pure speculation. 
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6.3. Teacher’s Views on EE 
When comparing where the teachers thought their pupils might encounter EE with the pupils’ 

answers, it is possible to see that they largely line up. They were aware that pupils often meet 

the English language through television, digital gaming, and through the internet. Music was 

not mentioned as prominently by the teachers as by the pupils. However, one possible 

explanation for that is there might not be as much to talk about with regard to music encounters 

as compared to visual media.  

 

While teachers were apprehensive towards linking to pupils’ EE experiences and pastime 

interests in the EFL classroom for reasons relating to their low age and lack of experience with 

pupils’ interests, they were under the impression that there were positive effects to be had. 

While they might not have spoken with any particular theory in mind, their answers do come 

close to Dörnyei’s (2009, p. 29) theory about seeing themselves as English speakers. According 

to the teachers’ arguments, making English a more natural part of everyday life made it easier 

for pupils to take part in class, which could in turn be interpreted as it playing a part in making 

them see themselves as potential English speakers, which, according to theory, would make it 

easier for them to learn more English. The teachers also expressed how it could help increase 

pupil motivation and let them learn more as a result. This could be interpreted as being in line 

with Krashen’s (2009, pp. 29-30) theory about lowering the learner’s affective filter and making 

them more susceptible to acquiring new content. 

 

Here it could therefore be argued that there is a disconnect between teacher’s practices and the 

curriculum, as the latter states English education in primary school should be concerned with 

the pupils’ pastime interests and experiences (Skolverket, 2011a, pp.32 – 33). However, 

teachers do not seem to feel as if it is possible to incorporate such content with the youngest 

pupils. Instead, it seems they were confident that pupils meeting EE could help achieve what 

was described in the commentary material in showing the pupils the English language is a 

natural part of society (Skolverket, 2011b, p.8). 

6.4. Method Discussion 
When taking the reliability of the study into account, there are several things to keep in mind. 

The first one is the limited timeframe available at a mere ten weeks, of which about four were 

dedicated to data collection and analysis. This greatly limited not only how thorough one could 

be when collecting and analyzing data but it also increases the risk of making mistakes. 

Considering the age of the interviewed pupils, it is possible that other research methods would 

have yielded more accurate results. However, those methods could not be considered as they 

would have taken too long to conduct and subsequently too long to analyze. Using interviews 

allowed the study to get what can be believed to be the most accurate results as possible given 

the current limitations, thanks to the ability to individually ensure the participants understood 

the questions given, as detailed by Cohen et al. (2011, p.411). 

 

Another limitation comes with regard to the sample size. Again, due largely to the limited time, 

resources, and nature of the method used, the selected sample ended up being based on 

convenience, which cannot be used to make certain generalizations about a broader population. 

However, as Cohen et al. (2011, p.155 – 156) point out, convenience samples are generally 

considered applicable for student work and do still provide a glimpse into the real-life workings 

of the sample presented.  
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7. Conclusion 
In conclusion, this study indicates that the forms of EE encountered by pupils aged seven to 

eight in the Swedish primary school largely match those used by older pupils in prior studies, 

particularly studies conducted in Sweden, which placed television or movies as the most 

prominent form, closely followed by music and digital gaming. One newcomer in this study 

was the common and frequent use of smart devices. However, the reason for this is not quite 

clear. 

 

Based on the data collected, it is not possible to certainly say whether or not exposure to EE 

has any significant impact on how young pupils think about the English language, both inside 

and outside of the school environment. Some of the data point towards overall more positive 

attitudes being associated with a higher rate of EE exposure. But there is not enough evidence 

to say this is the case. Nor can it be said that EE exposure has any impact on pupils’ motivation 

or sense of themselves as English learners. 

 

Based on the data gathered from the teachers, it seems evident they are largely aware of the 

major sources of EE in their pupils’ lives, focusing on television, digital gaming, computer and 

internet use. They were overall positive towards the ability of EE to increase motivation among 

the pupils and were open to the idea of incorporating pupils’ pastime interests into class, but 

cited various factors which made it hard for them to do so at lower ages. 

7.1. Further Research 
Due to the inconclusive results, further research is needed on how EE exposure could 

potentially affect the pupils’ motivation and attitudes towards English. This study was not 

extensive enough to give a clear answer, yet there are subtle hints there could be a connection 

between low EE exposure and negative associations with English outside of school. It is 

possible that more in-depth interviews, focusing more on pupil’s thoughts about English, as 

well as better documentation of pupil’s EE habits, attempting to document their English 

encounters throughout a set period of time rather than relying on recollection, could help 

provide better data to build upon.  
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9. Appendix 

9.1. Appendix A – Interview guide 
Intervjufrågor – Elever åk 1 
 
Inledningsfrågor: Namn? Ålder? Klass? 

1. Kan du berätta vad du brukar göra på fritiden, alltså när du inte är i skolan? 

(Exempel om eleven har svårt att komma igång: Titta på film/TV, lyssna på musik, spela 

TV/datorspel, läsa böcker/tidningar, använda internet) 

2. Använder dom engelska i några av dom sakerna du brukar göra? Kan du berätta 

lite? Finns det gånger då du tror att dom kanske använder engelska men är inte riktigt 

säker? 

[Några följdfrågor för eventuella elever som inte möter engelska?] 

 

2.1 Skulle du kunna tänka dig att göra någon av dessa saker på engelska? 

2.2 Känner du igen engelska när du möter den utanför skolan? 

 

3. Ungefär hur många gånger i veckan brukar du göra [sak]? (Gå igenom varje aktivitet 

eleverna har angett) 

[En dag / vecka] [2 – 3 dagar / vecka] [4 – 5 dagar / vecka] [6 – 7 dagar / vecka] 

4. Vad tycker du om att använda engelska när du gör de här aktiviteterna?  

5. Vad tycker du om att lära dig engelska i skolan? 
 

 

Intervjufrågor – Lärare F-3 
 
Inledningsfrågor: Namn? Hur många år har du jobbat som lärare? 
 
1. Om du tänker på elever i åk 1, tror du att de möter engelska utanför klassrummet? I 

så fall var och hur? 

2. Är du medveten om dina elevers fritidsintressen? Om ja: Hur tar du reda på det?  

3. Brukar eleverna prata om engelskspråkiga aktiviteter? 

4. Hur tror du att möten med engelska utanför skolan påverkar eleverna? 

5. Hur jobbar du med eleverna under engelskalektionerna? 

6. När du planerar dina engelskalektioner, hur känner du kring att ta med elevernas 

fritidsintressen i undervisningen?  

7. Ser du några för eller nackdelar med att använda sig av elevernas fritidsintressen i 

undervisningen? 
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9.2. Appendix B – Ethics Form 
 

Fastställd av UFL och UFN 2008-12-17         
Bilaga 1 

Blankett för etisk egengranskning av studentprojekt som involverar människor  
 

Projekttitel:  
Student/studenter: 
Handledare:      

Ja Tveksamt Nej 

 
1 
 

 

Kan frivilligheten att delta i studien ifrågasättas, d.v.s. 

innehåller studien t.ex. barn, personer med nedsatt kognitiv 

förmåga, personer med psykiska funktionshinder samt 

personer i beroendeställning i förhållande till den som utför 

studien (ex. på personer i beroendeställning är patienter och 

elever)?  

 

   

 
2 

 
Innebär undersökningen att informerat samtycke inte kommer 
att inhämtas (d.v.s. forskningspersonerna kommer inte att få 
full information om undersökningen och/eller möjlighet att 
avsäga sig ett deltagande)?   
 

   

 
3 
 

 
Innebär undersökningen någon form av fysiskt ingrepp på 
forskningspersonerna?  
  

   

 
4 
 

 
Kan undersökningen påverka forskningspersonerna fysiskt eller 
psykiskt (t.ex. väcka traumatiska minnen till liv)? 
 

   

 
5 
 

 
Används biologiskt material som kan härledas till en levande 
eller avliden människa (t.ex. blodprov)? 
 

   

 
6 
 

 
Avser du att behandla känsliga personuppgifter som ingår i eller 
är avsedda att ingå i en struktur (till exempel ett register)?  
 

Med känsliga personuppgifter avses, enligt 

Personuppgiftslagen (PuL), uppgifter som berör hälsa eller 

sexualliv, etniskt ursprung, politiska åsikter, religiös eller 

filosofisk övertygelse samt medlemskap i fackförening 
 

   

 
7 

 
Avser du att behandla personuppgifter som avser 
lagöverträdelser som innefattar brott, domar i brottmål, 
straffprocessuella tvångsmedel eller administrativa 
frihetsberövanden, och som ingår i eller är avsedda att ingå i en 
struktur (till exempel ett register)? 
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              Fastställd av Forskningsetiska nämnden 2008-10-23 

 

9.3. Appendix C – Letters of informed consent and consent forms 

9.3.1. Information for legal guardians 
 

Information till föräldrar om ditt barns deltagande i en undersökning om 

elevers möten med engelska utanför skolan, åk 1  

 
Hej! 

Mitt namn är Dennis Elisson och jag läser för närvarande sista terminen på 

grundlärarprogrammet hos Högskolan Dalarna. Som en del av mitt andra examensarbete 

genomför jag nu en studie inom ämnet engelska. Syftet är att undersöka hur elever i årskurs 1 

möter det engelska språket på fritiden genom olika former av media, hur det påverkar deras 

attityd till engelska som skolämne, samt hur lärares förväntningar kring elevers engelska 

språkbruk förhåller sig till verkligheten. 

Studier som har utförts med äldre elever har visat att de ofta möter engelska via till exempel 

TV, datorspel eller musik. Det har även visat sig att elever som ofta spenderar tid med 

engelska på fritiden tenderar att vara mer positiva till att lära sig språket i skolan. Men det kan 

även medföra att de har andra förväntningar på engelskundervisningen. Med tanke på hur 

lättillgänglig media är idag har detta blivit ett angeläget forskningsämne. Dock finns det 

enbart några få studier som fokuserar på de yngre eleverna i grundskolan. 

Studien kommer att genomföras på ditt barns skola under veckorna 5 – 7 i form av intervjuer 

som läggs in kring deras ordinarie schema. Intervjuerna kommer ta ca 15 minuter och 

frågorna kommer enbart att vara kopplade till studiens syfte. 

Alla deltagare i studien kommer att vara anonyma och ingen känslig information kommer att 

samlas in. Skolan kommer heller inte kunna identifieras för att ytterligare försäkra om 

deltagarnas anonymitet. Den information som kommer att publiceras är ditt barns ålder och 

kön. Alla intervjuer kommer att spelas in för att sedan kunna transkriberas. Det är dock 

möjligt att undanbe detta om så önskas. Studien kommer att redovisas i form av en uppsats 

som publiceras via Högskolan Dalarna. Efter att arbetet är avslutat kommer all insamlad 

information och alla inspelningar att raderas i sin helhet.  

Deltagande i studien kommer inte att på något sätt påverka bedömningen av ditt barn i den 

ordinarie undervisningen. Medverkande är helt frivilligt och du (eller ditt barn) kan när som 

helst välja att avstå.  

Om du har några frågor eller vill ha mer information kan du gärna vända dig till nedanstående 

kontaktpersoner:  

 

Student: Dennis Elisson   Handledare: Jonathan White 

h09denel@du.se   jwh@du.se 

XXXXXXXX   023 – 77 83 03 

XXXXXXXX   Högskolan Dalarna 

XXXXXXXX   79188 Falun 

 

___________________XXXXX 20170124 ___________________Falun 20170124

mailto:h09denel@du.se
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9.3.2. Information for teachers 
 

Information till lärare om deltagande i en undersökning om elevers möten 

med engelska utanför skolan, åk 1  

 
Hej! 

 

Mitt namn är Dennis Elisson och jag läser för närvarande sista terminen på 

grundlärarprogrammet hos Högskolan Dalarna. Som en del av mitt andra examensarbete 

genomför jag nu en studie inom ämnet engelska. Syftet är att undersöka hur elever i årskurs 1 

möter det engelska språket på fritiden genom olika former av media, hur det påverkar deras 

attityd till engelska som skolämne, samt hur lärares förväntningar kring elevers engelskabruk 

förhåller sig till verkligheten. 

Studier som har utförts med äldre elever har visat att de ofta möter engelska via till exempel 

TV, datorspel eller musik. Det har även framkommit att elever som ofta spenderar tid med 

engelska på fritiden tenderar att vara mer positiva till att lära sig engelska. Men det kan även 

medföra att de har andra förväntningar på engelskundervisningen. Med tanke på hur 

lättillgänglig media är idag har detta blivit ett angeläget forskningsämne. Dock finns det 

enbart några få studier som fokuserar på de yngre eleverna i grundskolan. 

Studien kommer att genomföras under veckorna 5 – 7 i form av intervjuer som läggs in när ni 

har tid. Intervjuerna kommer ta ca 20 minuter och frågorna kommer enbart att vara kopplade 

till studiens syfte. 

Alla deltagare i studien kommer att vara anonyma och ingen känslig information kommer att 

samlas in. Skolan kommer inte heller gå att identifiera för att ytterligare försäkra om 

deltagarnas anonymitet. Den information som kommer att publiceras är vilka årskurser du 

främst undervisar i samt ditt kön och ålder. Alla intervjuer kommer att spelas in för att sedan 

kunna transkriberas. Det är dock möjligt att undanbe detta om så önskas. Studien kommer att 

redovisas i form av en uppsats som publiceras via Högskolan Dalarna. Efter att arbetet är 

avslutat kommer all insamlad information och alla inspelningar att raderas i sin helhet.  

Medverkande är helt frivilligt och du kan när som helst välja att avstå.  

Om du har några frågor eller vill ha mer information kan du gärna vända dig till nedanstående 

kontaktpersoner: 

 

Student: Dennis Elisson   Handledare: Jonathan White 

h09denel@du.se   jwh@du.se 

XXXXXXXX   023 – 77 83 03 

XXXXXXXX   Högskolan Dalarna 

XXXXXXXX   79188 Falun 

 

___________________XXXXXX 20170124 ___________________Falun 20170124 

  

mailto:h09denel@du.se
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9.3.3. Information and consent for pupils 

 

Information om deltagande i en undersökning om dina 

engelskavanor, åk 1 (till elever). 

 

Hej! 

Mitt namn är Dennis Elisson och jag kommer snart att 

genomföra en undersökning vid din skola. Jag söker därför nu 

frivilliga elever som vill bli intervjuade i ca 15 minuter någon 

gång under vecka 5-7. 

 

Intervjun kommer att handla om hur ni möter engelska på 

fritiden. Jag kommer att ställa några frågor om vad ni brukar 

göra på fritiden, hur ofta ni gör det; samt vad ni tycker om 

engelska i skolan. 

 

Det är helt frivilligt att delta och du kan när som helst välja att 

inte vara med. Denna studie kommer inte att påverka din 

vanliga undervisning oavsett om du väljer att vara med eller 

inte. Du kommer att vara helt anonym. 

 

Jag vill vara med i undersökningen: Ja   Nej  

 

Mitt namn:_______________________________ 

 

Min klass:_______________________________ 
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9.3.4. Consent form for legal guardians 

 

Då ditt barn har visat intresse att delta i den här 

undersökningen måste du i egenhet av målsman godkänna 

detta. Genom att skriva under detta formulär kan du 

antingen godkänna eller neka deras deltagande. 

 

Jag godkänner att mitt barn deltar i denna studie 

JA    NEJ  
 

Barnets namn:____________________________________ 

 

Målsmans underskrift (en målsman räcker) 
 

1:_________________  2:_________________ 

 
Namnförtydligande: 
 

___________________  ___________________ 
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9.3.5. Consent form for teachers 

 

Härmed samtycker jag som lärare i grundskolan till att 

deltaga i denna intervjustudie 

 

JA    NEJ  
Namn:____________________________________ 

 

Underskrift:___________________________



 

 
 

 


