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Abstract 

 

This study is about the structure and content of two specific English textbooks used in upper 

secondary school. The aim of the study is to get a deeper understanding of the structure of 

textbooks in English teaching, and what topics are used and what skills are emphasised when 

teaching English as a second language with the guidance of those textbooks. The textbooks 

studied, World Wide English 5 Samhällsvetenskapsprogrammet and In Real Life, are designed for the 

course ‘English 5’ in the upper secondary school curriculum. World Wide English 5 

Samhällsvetenskapsprogrammet is designed for an academic program, while In Real Life is designed for  

vocational programs. 

The study contains a content analysis of the textbooks with both a qualitative perspective and 

a quantitative perspective. The quantitative part of the analysis shows the different kinds of skills 

promoted by the exercises while the qualitative part shows what different texts are used in the 

textbooks. 

The study of the textbooks shows that when it comes to texts the textbooks emphasise 

different types of text (eg. fictional or non fictional) for the different programs. The exercises in 

both books focus on vocabulary and grammar activities. This study concludes that the textbooks 

are different but also have some similarities and both encourage the communicative aspects 

promoted in the new curriculum. 
 
Nyckelord: 

Teaching materials, didactics, English teaching materials 
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Introduction 

The Swedish upper secondary school system has seven ‘upper secondary school common 

subjects’ (my translation). These are subjects that every student has to study. One of these 

‘common subjects’ is English. Every student who studies at an upper secondary school in Sweden 

has to study the course ‘English 5’. 

Since so many students study this particular course regardless of what program they attend, 

there is an abundance of textbooks for ‘English 5’. It seems that every teacher uses the textbooks 

he or she is most comfortable with of the selection that the school has to offer. During every 

school placement, I’ve come in contact with a different textbook in English. Sometimes they 

have been very easy for me to work with during a lesson and other times I found it harder to 

incorporate them. This was what brought forth my interest in English textbooks. As I am to 

become an upper secondary school teacher, I need to know and understand what the different 

books promote and what skills they contain and the skills the learners will obtain working with 

these books. 

It is my opinion that this study will fill an important gap in the teaching material analysis field. 

To the best of my knowledge, there are no studies which are similar to the one I have done. A 

consequence of this is that there has been no worked out theory to rely on and use and I have 

had to put together my own theoretical aspects and had to rely on other types of analytical 

methods than on a teaching material analysis. 

For this study I chose two textbooks that I used or saw others use during a school placement 

and that I found somewhat difficult to work with. The reasoning behind this choice was that, if I 

need to work with them again during my career as a teacher, I would like to know the books and 

understand them better; to do that I found that a textbook analysis was required instead of 

observing how the books are used in a classroom. I decided upon analysing World Wide English 5 

Samhällsvetenskapsprogrammet and In Real Life. 
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Background 

In our society we are constantly surrounded by the English language in different forms and 

different ways. It can be found everywhere. Wherever we go the English language is both 

blatantly obvious and at the same time hidden in our everyday lives; when we surf the internet or 

read the news, when we listen to music, stream movies and television series, in many cases 

without subtitles. Social media like Facebook, Twitter and Instagram have English as the default 

language and often also as the support language. It is no longer unusual to hear someone speak 

English if you go out shopping or drink coffee in a coffeehouse. You barely register that 

someone speaks a foreign language. Is English even classified as a foreign language anymore? 

This extreme input of English gives us an idea that Swedes are very proficient at this 

international language. According to a recent study made by Education First among 900.000 

grown-ups in 70 different countries, Swedes are the best English-speaking people in the world, 

followed closely by the inhabitants of Netherlands, Denmark, Norway and Finland. Of course 

the countries ranked in this study do not have English as a national or minority language.1 So, 

how does language teaching in Sweden work? What is the teacher’s focus when they teach the 

language? 

English teaching in schools today is conducted mostly through the use of teaching materials 

such as textbooks, workbooks and handouts, and in many cases also fictional literature as well as 

different kinds of digital resources. Learning materials are easy to find and very diverse with 

different foci and different ways of thinking behind them. The Swedish National Agency for 

Education (Skolverket), henceforth Skolverket, is the central administrative authority for the 

public school system, publicly organised preschooling, and school-age childcare and for adult 

education. Skolverket establishes in the curriculum for English that: 

The English language surrounds us in our daily lives and is used in such diverse areas as 
politics, education and economics. Knowledge of English increases the individual’s 
opportunities to participate in different social and cultural contexts, as well as in global 
studies and working life. Knowledge of English can also provide new perspectives on the 
surrounding world, enhanced opportunities to create contacts, and greater understanding 

of different ways of living.2 

The curriculum describes the subject of English as a means for the students to develop their 

language and their knowledge of the world around them, as well as to assimilate knowledge about 

                                                 

 
1 TT, (2015), www.svd.se, (2015-11-05) 

2 Läroplan för grundskolan, förskoleklassen och fritidshemmet 2011, Skolverket, (2011), www.skolverket.se (2015-

10-17) 

http://www.svd.se/
http://www.skolverket.se/
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the culture, politics, education and the economy in other parts of the world. The question that 

needs to be asked is how far do the textbooks meet the curriculum requirements? 

The teaching materials that are to be investigated in this paper should thus satisfy the 

conditions and requirements set by Skolverket. They should give students the opportunity to 

develop their language, both vocabulary and grammar, and also increase their knowledge of the 

English-speaking world. The requirements set in the curriculum indicate that teaching materials 

need to contain a lot of information, a lot of knowledge to be able to provide a solid foundation 

of facts and awareness about the English language and the English speaking countries. 

That is why this paper will focus on the teaching materials presented in two text- and 

workbooks aimed at different programs in the Swedish upper secondary school system. One 

book is designed for vocational programs while the other is designed for an academic program. 

The books are written and designed for the same course, ‘English 5’, and both programs follow 

the conditions and requirements set by Skolverket in the new upper secondary school curriculum 

that was introduced in 2011. The new upper secondary school curriculum will henceforth be 

referred to as Lgy11. 

Terms 

This paper will contain some terms that are associated with either second language acquisition 

(SLA) or with text analysis. In this subchapter of the introduction I will describe these terms and 

put them into the context in which I will use them so as to make their usage clear. 

Second Language Acquisition is defined in Rod Ellis’ Second Language Acquisition as the study of 

acquiring a second language. However, that does not give a clear view of what second language 

acquisition as a term really is. The first part ‘second’ associates to any language learned after 

learning the mother tongue, which indicates that it can be used when talking about a third, fourth 

or even fifth language. Ellis writes that: “‘L2 acquisition’, then, can be defined as the way in 

which people learn a language other than their mother tongue, inside or outside of a classroom, 

and ‘Second Language Acquisition’ (SLA) as the study of this.”3 Second Language Learning then 

in turn has lately become synonymous with second language acquisition. The term learning was 

used to refer to the conscious act of learning a language, while acquisition was used to refer to 

the non-conscious part of the learning process, but in recent years learning and acquisition have 

come to be seen as synonymous, which is also how they will be used in this paper. 

The second term is content based learning or content based instruction (CBI). It is explained 

by Brinton & Snow.4 Content based instruction was intended to give second language learners 

instruction in content and language in equal parts. Over time the word ‘content’ has changed its 

                                                 

 
3 Ellis, (1997), p. 3 

4 Brinton, D., and Snow, M. A., (2013) 
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meaning when talking about language teaching. In this paper ‘content’ will be used when 

referring to the whole content of the textbooks studied. However, lately ‘content’ has been 

described as the use of context as a means for second language learning.5 Content based 

instruction will then be used in the latter sense with content meaning both content of the 

methods and context. 

Text analysis is the study of looking at written text and analysing it according to a specific 

theory. One of the branches in text analysis is content analysis. It is a quantifying analysis, which 

means that it depends on counting certain occurrences in the texts, like words or expressions or 

in this case exercises in teaching materials.6 

Literature in and of itself as a term can indicate printed matter of any kind, be it leaflets, books 

or comics, however, in this paper the term literature will be used when referring to the previous 

research and books or studies presented that use SLA or content analysis. 

The term ‘text’ will also be used as an umbrella term for fiction and expository prose that are 

part of the teaching materials studied. 

Ian McGrath along with Bo Lundahl uses the term ‘materials evaluation’. ‘Materials evaluation’ 

is the English term for analyses done on textbooks. It will be used as a term to describe textbook 

analysis.7 

Quantitative is, according to the Oxford English Dictionary and Cambridge Dictionary of 

English “[Something] That is, or may be, measured or assessed with respect to or on the basis of 

quantity; that may be expressed in terms of quantity”8 Meaning it is something that can be 

measured or assessed based on its amount. There is a quantitative side to the analysis done in this 

study. 

Qualitative on the other hand is, also according to the above mentioned dictionaries “Of or 

relating to quality or qualities; measuring, or measured by, the quality of something.”9 Qualitative 

is then something measured by its potential or properties beyond the sheer amount of it. In this 

study one side of the analysis will be qualitative. 

Finally the term ‘adapting’ will be used in the discussion. ‘Adapting’ is used in Swedish upper 

secondary school programs when a specific course, like ‘English 5’, is styled to comply with the 

program the students study. For instance, an economy program may feature economic 

terminology in English to a larger extent than a natural sciences program would. 

                                                 

 
5 Brinton, D., and Snow, M. A., (2013) p. 427 
6 Krippendorff, K., (2004) p. 1; Neuendorf, K. A., (2002) p. 1 – 2. 
7 Lundahl, B., (2012), p. 58 
8 Oxford English Dictionary, (2015), www.oed.com (2015-11-14); Cambridge Dictionary of English (2016), 

http://dictionary.cambridge.org/ (2016-10-21) 
9 Oxford English Dictionary, (2015), www.oed.com (2015-11-14); Cambridge Dictionary of English (2016), 

http://dictionary.cambridge.org/ (2016-10-21) 

http://www.oed.com/
http://dictionary.cambridge.org/
http://www.oed.com/
http://dictionary.cambridge.org/
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Review of Literature 

In this review of literature I will be presenting literature and research that concern second 

language acquisition and text analysis as well as content analysis. One thing that is very interesting 

about the research topic of the present study is that there is, to the best of my knowledge, not 

much research regarding textual analysis on English textbooks used in Swedish schools. This 

means that this paper will be using literature and theoretical work to provide a new means of 

looking at and analysing the two textbooks. 

Before moving on to the different studies in the different fields of second language acquisition 

and content analysis, there is a publication by Skolverket 2006 that covers both fields. Report 284 

looks at how Swedish teachers use teaching materials in subjects such as, art, social sciences and 

English.10 It ought to be mentioned that this publication was published before Lgy11 was passed 

and is thus not updated accordingly. It is also important to mention that this publication was 

based on teaching materials for elementary school and lower secondary school, not on upper 

secondary school. The purpose of this report was to “study the role of the teaching materials and 

their function in three subjects that are taught in elementary school and lower secondary school.” 

(my translation)11 

The results published in this report by Skolverket indicate that English teaching materials are 

used very often in the classroom environment. Three out of four teachers claim to use text- and 

workbooks every lesson.12 Usage of other teaching materials such as newspapers, television or 

radio shows are not frequently occurring. The report explains that because the teaching material 

has a very specific design, and its usage is very area specific, it makes sense that the materials are 

used so often.13 

Teachers perceive the usage of textbooks as a safety net, something to rely on, which is easily 

accessed and require less planning. But, most teachers agree with the view that textbooks are not 

interesting enough to capture the students’ attention.14 Also, teachers admit that using the 

textbooks every lesson makes the lessons dull, predictable and monotonous.15 

However, these results are from elementary school, and thus there might be greater 

opportunities to use other material than textbooks in upper secondary school. Even though the 

results are from elementary school, they are still relevant to this study because the structure of 

teaching follows the same pattern throughout elementary school, lower secondary school and 

                                                 

 
10 Skolverket, (2006) 
11 Skolverket, (2006), p. 9 
12 Skolverket, (2006), p. 91 
13 Skolverket, (2006), p. 91-92 
14 Skolverket, (2006), p. 92 
15 Skolverket, (2006), p. 92 
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upper secondary school. Keeping this in mind, there are no greater change in education patterns 

except that the material becomes more advanced. 

Second Language Acquisition  

This field of study started out as an interdisciplinary field and is quite recent going back to “the 

second half of the twentieth century.”16 Since its start it has however, become a field of study in 

its own right. There is a great deal of research concerning this particular topic; both in regards to 

adult second language learning and how children and young adults learn a second language. For 

this paper Ellis’ theories and research are going to play a part. Ellis’ theories will be presented 

below in the theoretical aspects chapter.17 

Kang Shin writes about teaching young learners in English as a second/foreign language.18 

She concludes by addressing how the role of English as a global language affects the way we 

approach teaching English. She states that it is necessary to reassess how to teach English in 

upper secondary schools since English language instruction starts at a young age. This means that 

students who enter upper secondary school will have a higher level of English language 

proficiency and possibly be better at oral fluency and pronunciation than before.19 

Snow writes about how content plays an important role in teaching a second language and 

what kinds of strategies teachers may use to assist students in learning. Snow defines content 

based language teaching as “an umbrella term for a multifaceted approach”20 to language learning 

and there are multiple models of how the content based learning is set up. For example there is 

the immersion model which is very content driven and does not distance itself very much from 

the particular textbook used in class. At the other end of the spectrum there is the theme based 

model which frequently uses the content for language practice and is thus more language driven 

with a greater focus on the language itself rather than the content.21 Snow suggests that an 

integrated model between content and language be used, but states at the same time that it has 

proved to be a difficult proposition to implement since studies done in 2002 by Short and in 

2008 by Tedick and Walker both show that even with an integrated model teachers focus more 

on the content rather than the language.22 Snow writes about the classroom applications of the 

content based learning. She states that it “provides a rich context for teaching all aspects of 

language: listening, speaking, reading and writing, as well as grammar, vocabulary, pronunciation 

                                                 

 

16 Ellis, (1997), p. 3 
17 Ellis, (1997) 
18 Kang Shin. J., (2013). 
19 Kang Shin. J., (2013). 
20 Snow. M.A., (2013), p. 439. 
21 Snow. M.A., (2013), p. 438-454. 
22 Snow. M.A., (2013), p. 446. 
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and related discourse and pragmatic features.”23 This means that a content driven approach could 

be very beneficial when teaching all different parts of the target language, like syntax, semantics 

and pragmatics. At the same time, it has been proven in the two studies referred to above by 

Short and Tedick and Walker repectively, that teachers prefer the content based approach. Thus, 

giving the language aspects, like syntax and semantics, little room in the classroom. This may give 

the impression that content is more important than language. 

Content Analysis and Text Evaluation 

The term content analysis first appeared in the 1940s. However, the idea of analysing texts can be 

traced back in history to when humans first started to consciously use symbols and writing. The 

content analysis was first proposed by Weber as a large scale analysis of the press however, this 

research was never realised other than a proposal and idea.24 The mass production of newspapers 

resulted in a new field of study: the quantitative newspaper analysis. This type of analysis was a 

predecessor to the content analysis. One of the first studies in the field of newspaper analysis was 

published in 1893 by Speed. The author of this study had analysed newspapers in New York 

during 1881 and 1893. This study showed how newspapers had dropped their coverage of 

religious, scientific and literary matters in favour of gossip, sports and scandals.25 In time this 

method of analysing newspapers turned into the field of qualitative content analysis which in turn 

has opened ways for many diverse types of analyses, for example propaganda analysis, computer 

text analysis and a generalised content analysis.26 A more specific form of content analysis is the 

functional analysis, which is explained in the method chapter. 

Krippendorff explains that the field of content analysis expanded during the 1930s and 1940s, 

due to four factors. The first one was that people started to blame mass media for things falling 

apart like the breakdown of cultural values or increasing crime rates. The second factor was that 

the introduction of radio and television changed the domination of newspapers and as such 

researchers could not treat these new media as extensions of newspapers as they differed from 

the printed media. The third factor was that major political challenges to democracy were 

connected to the new mass media, such as the rise of fascism. Finally the fourth factor, the one 

that Krippendorff identifies as the most important one, was the emergence of the behavioural 

and social sciences.27 

                                                 

 
23 Snow. M.A., (2013) p. 447. 
24 Krippendorff, K., (2004) p. 4 
25 Ibid., p. 4-5. 
26 Ibid., p.5 
27 Ibid., p. 5-7  
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In modern times content analysis has been used in many studies and for different purposes.28 

The main field has remained the study of newspapers29, researchers expanded upon the type of 

text studied and there are many studies on Swedish textbooks for other school subjects than 

English30. Graeske researched six new teaching materials designed for the upper secondary 

school subject Swedish and designed for the new curriculum, Lgy11.31 

The point of Graeske’s study is to inquire: “how the new textbooks in Swedish, produced 

before and after the reform, are designed and how these textbooks deal with reading and fictional 

understanding for vocational and academic programs.” (my translation) One of the main 

questions of the study is: “Are there differences in the textbooks for vocational and college 

preparatory programs and what are the differences?”32(my translation). Graeske had researched 

teaching materials designed for the course ‘Svenska 1’. Her reason for choosing this particular 

course is that all students in both vocational and academic programs need to take this course as it 

is an obligatory subject for all programs in the Swedish upper secondary school system, (just like 

‘English 5’).33 

The method used by Graeske is based on reading the fiction in the books and then making a 

discourse and context analysis on the texts by studying the exercises that are associated with 

them. Graeske finds very clear differences between the teaching materials aimed at the vocational 

programs and those aimed at the academic programs.34 The exercises for the vocational programs 

stem mostly from a person’s own perceptions and experiences, while the teaching materials for 

the academic programs focus on the texts and give students opportunities to develop their 

reading comprehension and place the texts in their respective social and cultural contexts.35 

Graeske concludes her essay by saying that there are great knowledge gaps in the different 

teaching materials depending on what program they are aimed at.36 Graeske states that: “This 

development is in danger ... to become a threat to the school’s values in a double sense, since 

students attending vocational programs both have less time for the understanding of fictional 

texts because of Lgy11 ... This can actually be compared to the fact that some students would just 

learn some arithmetic, adding, and subtraction, while other students learn more maths, even 

multiplication and division, despite the knowledge objectives being the same.”37 (my translation) 

                                                 

 
28 Graeske, C., (2013). 
29 Pellechia, M.G., (1997) 
30 Graeske, C., (2013); Lilja Waltå, K. (2011).  
31 Graeske, C., (2013). 
32 Ibid., s. 33. 
33 Ibid., s. 33. 
34 Ibid., s. 39-40 
35 Ibid., s. 40-41 
36 Ibid., s. 42 
37 Ibid., s. 42 
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Professor Richards had researched language learning and the design of textbooks, which were 

designed for English as a second language studies. He considers textbooks a key component for 

teaching.38 Richards believes that textbooks serve as the basis for much of the input learners 

receive and also for the language practice that takes place in the classroom environment. 

Textbooks provide the core for the content of the lessons and the balance of any skills taught 

during class.39 Richards writes that “for learners, the textbook may provide the major source of 

contact they have with the language apart from input provided by the teacher. Much of the 

language teaching that occurs throughout the world today could not take place without the 

extensive use of commercial textbooks.”40 This means that a very important part of a teacher’s 

education and professional knowledge is learning how to use textbooks in a classroom. However, 

students in Sweden are nowadays much more immersed in English outside the classroom because 

they are in contact with it every day while using social media, the internet or while watching 

movies41. This means that the textbooks for Swedish upper secondary school provide an 

important source of contact with more formal written and spoken English, since the English 

students are in contact with daily, is informal slang and spoken language. Richards further 

emphasises the need to realize “that no commercial textbook will ever be a perfect fit for a 

language program.”42 Because there are always at least two factors involved in the development 

of a textbook, those representing the interests of the author, and those representing the interests 

of the publisher. Richards continues with the logical explanation that “publishers generally 

recognize that a book must have qualities of excellence that will distinguish it from its 

competitors.”43 Richards goes on to give the example that if a textbook does not include some 

important grammatical aspect, like present continuous, teachers may feel that it is defective and 

do not wish to use it. He also explains that “in an attempt to make an author’s manuscript usable 

in as large a market as possible, the publisher often has to change it substantially.”44 The need to 

change in the manuscript is required because teachers with different levels of experience, training, 

and teaching skill should be able to use the book. Something else that a publisher might change 

in the original manuscript is the exercises provided. The exercises should have obvious goals, 

instructions for activities should be clear and uncomplicated, and teachers should not have to 

spend much time working out how to use the material. 

                                                 

 
38 Richards, J., (2015-12-16) 
39 Richards, J., (2015-12-16) 
40 Richards, J., (2015-12-16) 
41 Skolinspektionen (2011); Bonnet (2002) 
42 Richards, J., (2015-12-16) 
43 Richards, J., (2015-12-16) 
44 Richards, J., (2015-12-16) 
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Theoretical Aspects 

In this part of the study the theoretical aspects used for the investigation will be presented and 

explained in two parts. First the theoretical aspects that concern second language acquisition and 

then the aspects that involve content analysis. 

Principles for Teaching English as a Second or Foreign Language 

Ellis explains some very important principles for second language learning.45 According to 

Ellis, there are 12 principles that can be used when teaching English as a foreign language. I will 

not mention all the 12 principles since only a few are relevant to this paper. 

The first principle applies to instructions given orally or in writing. By using formal 

expressions in the instructions the teacher ensures that students develop a larger vocabulary. This 

is to make sure that students gain fluency in the language and can communicate successfully in 

most situations. The teacher needs to create situations in the classroom where formal expressions 

can be used so students have opportunities to learn these expressions. 

The second and the fifth principles also apply to instructions. They state that the focus of the 

instruction must lie in the meaning of the words and that one needs to consider students' so-

called built-in vocabulary and not use difficult words. Ellis explains that the objective is to teach 

new words, but also points out that if more than half of the substance is lost in the new words 

there is no point in exposing students to new words. 

Principle six and seven are very similar and focus on successful instruction requiring extensive 

input language, and many instances and situations for the students to produce the language on 

their own. This means that teachers need to create situations where their students receive input 

and then situations where they get to produce ‘output’ using the input. 

All of these five principles can be realized in three concrete criteria to look for in the 

textbooks. These criteria are: to give clear instructions with new words, the instructions are 

meaningful and easy to understand. The exercises need to give opportunities for both input of 

the language and self-production of the foreign language. This includes vocabulary and grammar. 

Ellis is careful to point out that “Social theories emphasize language use, but language use is not 

language acquisition, only a means to it.”46 This means that Ellis’ principles emphasize language 

use, but just using the language is not the process of acquisition itself, only a small part of it. 

This is also interesting to look for in the textbooks. Do the textbooks and exercises follow the 

principles and criteria given by Ellis? 

                                                 

 
45 Ellis. R., (2013) 

46 Ellis. R., (2013), p. 31-45. 
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Content Analysis 

Text analysis is a broad field of study with diverse theories and many ways in which to look at 

written text and analyse it. A text analysis can be quantitative or qualitative depending on the type 

of study being conducted. The area chosen for this particular study is content analysis which is 

described in Textens mening och makt written by Bergström och Boréus47. They describe content 

analysis as a form of quantifying analysis, counting certain occurrences in the texts, like counting 

words or expressions. In this investigation I will be counting the different types of workbook 

exercises and put them into six categories to present the kind of exercises that students are 

offered in the books.48 But I will also investigate what content the texts in the books present and 

that aspect will be more qualitative though still a content analysis. 

Neuendorf writes in The Content Analysis: guidebook that a content analysis is objective and 

applicable to many areas of inquiry.49 Neuendorf defines content analysis as an analysis relying on 

the scientific method that uses the message as the unit of analysis. It is quantitative, summarising, 

and applicable to all contexts.50 Neuendorf describes the message as the data that needs to be  

analysed, meaning that the term ‘message’ could be applied to anything in the texts that is 

quantitative. Taking this a step further, one could argue that if it is applicable to all contexts 

according to Neuendorf. It may very well also be used as a qualitative content analysis where 

focus is on the language and on the context. 

Hsieh and Shannon also support this assumption, that if message or data is applicable to all 

context it can also be used qualitatively. They present three methods for qualitative content 

analysis.51 The three methods are conventional content analysis, directed content analysis and 

summative content analysis. They write that “Qualitative content analysis is one of numerous 

research methods used to analyse text data.[…]Research using qualitative content analysis focuses 

on the characteristics of language as communication with attention to the content or contextual 

meaning of the text.”52 This means that a qualitative content analysis is focused on the features of 

language in a text and on the context of the text in question. 

Hsieh and Shannon describe the summative content analysis as a study that starts with 

identifying and quantifying certain words or content in a text. The quantification aspect is not an 

attempt to deduce meaning but instead to discover usage. The analysis goes on with a latent 

content analysis that consists of an interpretation of content with the focus on underlying 

                                                 

 
47 Bergström, G. and Boreús K., (2012) 

48 Bergström, G. and Boreús K., (2012) 

49 Neuendorf, K. A., (2002) p. 1-4 

50 Neuendorf, K. A., (2002), p. 10-25 
51 Hsieh, H.-F., and S.E Shannon, (2005), p. 1277–1288.  
52 Hsieh, H.-F., and S.E Shannon, (2005), p. 1278.  
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meaning of words or content.53 The summative content analysis is important to this study since it 

uses the quantification aspect in the same way, to discover usage of the exercises. 

Functional Analysis 

Hellspong is of the opinion that it is typical for a text to fill a function.54 To refer back to the 

theoretical aspects, the textbooks are to offer second language learning. The purpose of 

functional analysis is that it is possible “to investigate what features a text has, how they interact 

and how the text supports them in context.”55(my translation) As indicated in the theoretical 

aspects section of this paper there are both main and auxiliary functions in a functional analysis. 

The main function is the main message the text wants to convey to the reader. In a utility text, 

there might be several auxiliary functions. Auxiliary functions are subordinate to the main 

function and have a different goal, but will ultimately support the main function of a subordinate 

plan.56 For example an advertisement has a main function of exposing me to a certain brand of 

coffee makers and making me want to buy it. An auxiliary function may in this case teach me 

how to use it. A second auxiliary function makes me remember the brand and the third tempts 

me with a special price or with special gadgets that will come with the coffee maker if I buy at 

that moment. 

 

Evaluation of Materials 

Bo Lundahl writes about evaluation of materials and mentions Ian McGrath.57 McGrath is of the 

opinion that this field has three different methods. McGrath states that these three methods are 

“broadly applicable to the evaluation of any materials for teaching – learning.”58 The methods are 

impressionistic method, checklist method and in-depth method.  

McGrath goes on to present the three methods, he also explains that certain applications of 

the methods can apply to the different methods and thus they are not completely separated.59 

The first method, which is impressionistic, aims to form a broad picture of the value of the 

teaching material. The impressionistic method is used to obtain a general impression of the 

teaching material, it is however, inadequate to use by itself as the sole basis of textbook 

evaluation.60 The second method is based on a checklist. The researcher makes an audit list with 

                                                 

 

53 Hsieh, H.-F., and S.E Shannon, (2005), p. 1283-1284.  
54 Hellspong, L., (2001), p.82 
55 Hellspong, L., (2001), p. 83 
56 Hellspong, L., (2001), p. 82f 
57 Lundahl, B., (2012), p. 58 
58 McGrath, I., (2016), p. 31 
59 McGrath, I., (2016), p. 31 
60 Ibid., p. 32 
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different aspects and also takes things into consideration, like cost and durability. This is the 

method that Lundhal uses in his book.61 McGrath mentions that the checklist method has 

limitations, as it can be tailored to suit whatever need the researcher has, and is thus a subjective 

method and can not be relied upon entirely.62 The final method is a detailed in-depth method 

analysis which means that the material is scrutinised through certain limited sections, like 

language description or underlying assumptions about learning.63 The in-depth method is also 

flawed according to McGrath, who states that an in-depth method needs representative samples, 

time and expertise and also for the researcher to be objective otherwise the method will not be 

representative enough to evaluate a teaching material.64 McGrath finally states that for an 

evaluation to work, a combination of all three methods might be the best way to evaluate a 

teaching material. To start off with an impressionistic view, evaluate it through a checklist and 

finally do an in-depth evaluation of the material will give the best results.65 

Bo Lundahl favours the checklist method and has listed 23 important questions to consider 

when doing a materials evaluation. Some of these include: cost, durability, if the material is 

aligned with the curriculum, cultural representation and differentiation of exercises between 

speech, listening, reading and writing and so on.66 

                                                 

 
61 Lundahl, B., (2012), p. 58 
62 McGrath, I., (2016) p. 33 
63 Ibid., p. 33 
64 Ibid., p. 34 
65 Ibid., p. 34 
66 Lundahl, B., (2012), p. 59-61 
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Aim and Research Questions 

With the theoretical aspects and the review of literature above I can thus formulate an aim for 

this paper. I shall investigate what topics and skills are focused on in the books, by looking at 

texts, vocabulary and exercises and how the textbooks World Wide English 5 

Samhällsvetenskapsprogrammet and In Real Life are structured. Each book is written, as stated above, 

with a certain program in mind in upper secondary school, but they are designed for the same 

educational conditions and for the requirements for the same course. Having this in mind the 

research questions that this paper will focus on are: 

In what ways do the textbooks World Wide English 5 Samhällsvetenskapsprogrammet and In Real Life 

differ? 

o What are the differences and similarities in the texts in the two books? 
o Are texts and exercises in the chapters structured in the same way? 
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Method 

The method applied for investigation is a content analysis and a functional analysis on the 

textbooks looking at both the texts presented and the exercises. The exercises were counted and 

organised according to the three above mentioned criteria. These criteria concern: instructions 

with new words, instructions that are meaningful and easy to understand, and exercises that give 

opportunity for both input of the language and self-production of the foreign language. 

The exercises were organised into six specific categories: vocabulary, grammar, speaking, 

writing, listening or text work. This division was based on the labelling the textbooks use for their 

exercises. These categories were determined by what area of language learning the exercises 

concentrate on. This division will be explained when presenting the textbooks. In many instances 

an exercise can have two purposes, like ‘write and discuss’ or ‘listen and write’. In these cases the 

exercises are classified as the one category in which more work is emphasised. So a ‘write and 

discuss’ exercise will be classified as a speaking activity since more emphasis is put on the 

discussion than on the preparation and a ‘listen and write’ exercise will be classified as listening as 

it is the main focus of that exercise. 

Materials and Limitations 

The teaching materials presented are two text- and workbooks aimed at different programs in 

Swedish upper secondary school. One book, In Real Life, (hereafter referred to as IRL), designed 

for vocational programs while the other, World Wide English 5, (hereafter referred to as WWE), is 

designed for academic programs. The books are written and designed for the same course, 

‘English 5’, and both programs follow the conditions and requirements set by Skolverket in the 

new upper secondary school curriculum that was introduced in 2011, Lgy11, which means that 

the books were written specifically with the new curriculum in mind. 

I have limited the study to these two books since they are both published by the same 

publisher, were published in accordance with Lgy11 and they are also designed for the same 

course ‘English 5’. As for why not including other books in the study, the reason is that the 

empirical data collected from the textbooks would have become too large to handle in that case, 

and there is also the time aspect to consider. Additionally, there has been no research done on 

these two textbooks making it interesting to study these two books in comparison to each other. 

Data Collection 

The purpose of this study is to investigate in what ways the books IRL and WWE differ from 

one another. This is done by looking at texts and exercises, which is why a qualitative method is 
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best suited. By using a qualitative method I may “utilise documents and artefacts of various kinds, 

such as reading texts that people have written”.67 (my translation) 

A qualitative method makes it possible to investigate the texts and their approaches to 

teaching English as a second language. Based on the purpose and the research questions, both 

the texts and the exercises were studied thoroughly. The total material comprises 543 pages. 

In accordance with what Lundahl and McGrath writes about an impressionistic method I will 

look at every aspect of these books using some of the above mentioned questions68 they list in 

their different sections about materials evaluation. I will also use a method described by 

Hellspong. 

Hellspong states in Metoder för Brukstextanalys (2001) that textbooks are a type of utility text (my 

translation).69 I will study the chapters in IRL and WWE in detail and the method is that of close 

reading. The data processing method to be used is as already stated two-folded, one of the 

methods for text analysis is content analysis of the exercises and the other method is a functional 

analysis presented by Hellspong. 

Processing and Analysis 

The analysis was divided into two parts as stated above, a quantitative part and a qualitative part. 

The quantitative part consisted of counting the exercises and classifying them into six categories 

based on what the exercise aims to teach and the labels attached to them by the writers of the 

textbooks, be it grammar, vocabulary or text work, whereas the qualitative part has consisted of 

looking at the texts, reading them and then doing a functional analysis of them. 

Functional Analysis 

In accordance with the questions that this study aims to answer, a functional analysis explores 

various parts of the textbook’s text. Functional analysis makes it possible for me to examine what 

special features that are attributed to different parts of the text and how the various parts 

contribute to the creation of the text’s main function. This method allows me to consider my 

collected empirical data as a whole, but also to study how the various parts of the textbook text 

serve as auxiliary functions.70 

                                                 

 

67 Ahrne, G. and Svensson, P. (2011), p. 10. 
68 Lundahl, B., (2012), p. 59-61 
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Ethical Aspects 

Since this paper will focus on text analysis of written teaching materials intended for the subject 

of English I have not had to consider any ethical aspects as part of my study. As a consequence 

of using text analysis as my method, there has not been a need to include any individuals, 

observations or questionnaires in my study. This implies that the individual protection 

requirement is not applicable to this study.71 

Introduction to the Books 

In Real Life (IRL) 

In Real Life is a text- and workbook written by Fred Nilsson and Gunnar Svedberg. The book was 

published by Bonnier Utbildning in 2011. It is a first edition that is aimed at vocational programs 

in upper secondary school. It consists of thirteen units. Each unit in turn consists of one to three 

texts with each unit having ten to fifteen exercises. The exercises provided are divided into six 

categories: vocabulary, grammar, speaking, writing, listening and text work. 

Some of texts in the book are work-oriented, meaning that they deal with different jobs or 

vocations. There are for instance texts about vehicles, plumbing, florists, carpentry and pest 

controlling. Other texts that are story-oriented, prose and different fictional texts that do not 

specifically address a job or a vocational field. The exercises reflect a vocational orientation with 

assignments that have the students pretending to be at job interviews, writing CVs or combining 

professions with specific words for that profession. The texts are rather short (about a page) with 

only two or three exceptions of long stories (about two – three pages). Following each text there 

is a vocabulary list and there is also a long alphabetical word list at the end of the book. 

World Wide English 5 Samhällsvetenskapsprogrammet (WWE) 

World Wide English 5 Samhällsvetenskapsprogrammet is a text- and workbook written by Christer 

Johansson, Kerstin Tuthill and Ulf Hörmander. It was published by Bonnier Utbildning in 2011 

and is also a first edition. This book is aimed at academic programs and especially students that 

study social sciences. It consists of twenty chapters with eight to twelve exercises for each chapter 

and additionally there are eight extra texts that are written by authors from different parts of the 

English speaking world. The eight extra texts do not have exercises accompanying them. The 

exercises are divided into the same categories as above but titled differently.  

The texts are very diverse with different types of genres for the chapters. There are for 

example extracts from novels, biographies, short stories, and also urban legends, legends and 

articles. 12 of the chapters take place in other parts of the English speaking world than Great 
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Britain and are written by authors from those specific countries. Starting at chapter 16 and 

continuing to chapter 20 the texts become more focused on society, culture, politics, law 

enforcement and education. As was the case with IRL each text has its own vocabulary list and at 

the end of the book there is also a long alphabetical word list. 

 

Exercises 

The exercises are labelled differently in both books. The six categories (vocabulary, grammar, 

listening, speaking, writing and text work) that the exercises were divided into, were designed by 

the author of this study based on some of the labels in the textbooks. 

In IRL, the texts are followed by questions labelled text work. The vocabulary exercises are 

called word check, word work and spell check, while grammar exercises are called grammar 

check. The listening exercises are labelled listen, the writing are called write and the speaking are 

labelled speak. 

In WWE, some of the exercises were labelled differently. The questions after the text are 

called ‘At first glance’ and ‘Think about it’. The vocabulary exercises are labelled as vocabulary 

whereas the grammar exercises are labelled as either language or word formation. The three 

others; listening, writing and speaking are labelled in the same way as in IRL. 
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Analysis and Presentation of Empirical Data 

Presented below are the results of the study. They are presented in two sequences: exercises and 

text. The exercise part is the quantitative one with the counting of exercises while the text part of 

the study is the qualitative one. 

Exercises 

The quantitative part of the study yielded results which are presented in three tables below. The 

exercises are as stated above divided into six categories with the tables showing the division. Each 

teaching material, IRL and WWE, has its own table and there is also a comparative table to 

facilitate observing the differences between them side by side. 

Generally it can be said that most activities resemble one another in the two books, with only 

two differences, listening and writing exercises. The listening exercises are different in each book. 

The authors of IRL promote listening to songs and filling in the gaps of words missing while the 

authors of WWE choose more text-based listening activities with listening to parts of the text 

and questions to answer. Another noticeable difference is the writing activities. WWE has more 

instructions to its writing exercises with guidelines of how to write an essay or an argumentative 

text with a limit of at least 250 words. IRL has shorter instructions to their writing activities and 

no guidelines. Most of the writing activities are centred on personal experiences or individual 

perceptions on a subject, with a stipulated minimum of at least 100 to 150 words to write which 

is about a paragraph or a paragraph and a half. 

Another big difference is that IRL contains more pictures and photographs much more than 

WWE. While WWE has pictures and photos accompanying the texts. IRL uses the pictures not 

only for the texts but also for the exercises, especially the vocabulary-oriented ones that for 

instance require the student to name a special part of a working outfit or naming a special tool.  

In Real Life (IRL) 

The total number of exercises in IRL is 216. They are quite evenly distributed among the 

different chapters with each unit having at least one writing exercise and one major grammatical 

section. It is also noticeable that each text has at least one exercise with questions about the text. 

These are the ones classified as text work in Table 1. 

It is also quite visible by the distribution of exercises that the focus is on vocabulary with both 

grammar and speaking activities on an even footing, while activities such as writing receive lesser 

focus. 
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 In Real Life 

Vocabulary 70 

Grammar 42 

Speaking 42 

Listening 25 

Writing 13 

Text work 24 

Total: 216 

Table 1: The Distribution of Exercises in IRL 

 

The distribution of exercises shows that almost a third of all activities being vocabulary oriented. 

It is easy to see where focus is in IRL. However, Table 1 also gives a good view of the writing, 

having the least focus of all types of exercises, with text work and listening activities in a close 

second place. Exercises of grammar and speaking are equal in frequencies to each other but they 

are both far behind vocabulary, and they have almost twice as many activities compared to both 

listening and text work. 

In what follows two examples of an activity on the present tense are provided. This exercise 

makes the students work with the present tense by giving the students sentences that are to be 

rewritten. The sentence: We like ice-hockey - is to be rewritten with another subject, in this case 

(Adam) to become – Adam likes ice-hockey. Another example of a frequent activity is a vocabulary 

oriented one. The students get a set of pictures and need to choose the right word that fits with 

the right picture. 

WWE5 Samhällsvetenskapsprogrammet (WWE) 

The total number of exercises in WWE is 215. They are evenly distributed among the different 

chapters with each chapter having at least one writing exercise and one major grammatical 

review, as well as an introduction of new grammar all with their own exercises. Each text also has 

two exercises with questions on the text. These are classified as text work. 

It is also obvious by the distribution of exercises that the focus is once more on vocabulary 

with grammar being in a close second place, while speaking and writing activities are on an even 

footing. Listening is close to speaking and writing, but might not be in as great focus as it is in 

IRL.
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 World 
Wide 
English 5 

Vocabulary 58 

Grammar 52 

Speaking 22 

Listening 19 

Writing 23 

Text work 41 

Total: 215 

Table 2: The Distribution of Exercisers in WWE. 

 

Table 2 shows the distribution of activities and that the focus lies on the vocabulary and grammar 

area with text work close behind. Listening is clearly not a skill that is in focus in WWE neither is 

speaking nor writing; the three of them make up almost one fourth and barely one third of the 

exercises while vocabulary by itself makes up the same amount. It is also visible that speaking and 

writing are not favoured skills with few activities focusing on the productive skills. This also 

applies to listening which is a receptive skill that is not frequent in its appearance in the textbook. 

The exercises differ from IRL in the way they are to be completed. For example, the present 

tense form is taught in this book by filling in the correct form of each verb in a text, which is a 

regular ‘fill-in-the-gap’ exercise and then translating sentences from Swedish into English. 

Comparison 

Table 3 shows a comparison between the two books. It is immediately clear where the 

differences lie. In WWE there are as already stated above a great deal more text work and writing. 

The text work is even twice as much as in IRL. On the other hand, IRL has twice as many 

speaking activities and more vocabulary. Table 3 also shows that even though IRL has one more 

exercise in total than WWE, the two books have about the same amount of listening activities 

and while WWE has more grammar, both books have basically the same type of grammar 

exercises. 

In the whole studied material there are in total 431 activities.  A solid third of them are 

vocabulary exercises, while one tenth of them are listening activities. The exercises with the 

lowest amount of activities in both textbooks are writing activities. Together the writing exercises 

in both books tally only one twelfth of the total amount of exercises, which makes the productive 

skill writing the least practiced one out of all the exercises provided.
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 In Real Life World Wide 
English 5 

Vocabulary 70 58 

Grammar 42 52 

Speaking 42 22 

Listening 25 19 

Writing 13 23 

Text work 24 41 

Total: 216 215 

Table 3: Comparison of Distribution of Exercises in Both Textbooks 

 

The amount of exercises which are most prominent in IRL are vocabulary, speaking and 

grammar while grammar, vocabulary and text work are more prominent activities in WWE. This 

shows a slight tendency that WWE is more text bound and focuses more on the content of the 

texts and rules of the language, while on the other hand IRL focuses on words and speech 

production. 

Most exercises are quite alike, but the grammar exercises are the ones that differ the most. 

Sometimes the books organise the learning of grammar structures in the same way, other times 

each book does its own thing. For example, the present tense is taught differently as seen by the 

examples above. However, there are some similarities, like both books focus on the past tense in 

the same way with a pronunciation exercise first and then by ‘fill-in-the-gap’ sentences. 

Texts 

The qualitative part of the study has also yielded results which are presented in three sections 

below. The textbooks have, as stated above, different layouts for their structure. IRL has 13 units 

instead of chapters, with each unit concentrating on a particular vocational field with generally 

one text that concerns one specific working position within that field. WWE has 20 chapters and 

another 8 texts that are for extra reading. Each chapter presents a different aspect of the English 

speaking world. For a detailed division of the amount of pages per chapter in both books, see 

Table 4 in Appendix 1. 

Unlike the exercises, which do resemble one another, the texts are very different and diverse 

with topics that do not correlate or associate with the other book. For example IRL texts concern 

vocations while WWE texts concern different parts of the English speaking world. The texts are 

also varying in length and have different aims for their readers. 

The texts are illustrated with photographs and other pictures, just as the exercises are 

illustrated in IRL but not in WWE. The results show that the pictures and photographs play an 

important role. Still, it is as stated above IRL which utilises pictures and photographs much more 
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than WWE. WWE has pictures and photos accompanying the texts while IRL uses the pictures 

both for the texts and the exercises.  

In Real Life (IRL) 

Out of the 13 units in this textbook, nine units have one text each while two units have two texts 

each and two other units have three texts each. Together with the units there are also 13 so called 

‘working pages’. These working pages explain in detail one particular vocation. The text is about 

one page followed by a couple of exercises. All of this together brings the total number of texts 

up to 32. 

Each unit concentrates on a particular vocational field where one particular occupation is 

presented. The areas run from plumbing to paramedic, baker or pestcontroller. Most of the texts 

in the textbook are one or two pages long. 

Out of the 32 texts there are eight texts which form an exception. These eight texts are stories 

about people getting into trouble, aspiring to become something or going to an interview for a 

job. These eight texts are also longer than the others, around 4.25 pages each. 

Each text has a function. For most of them their main function seems to be to get the reader 

interested in that particular working field or giving an overview of that vocational field and their 

auxiliary functions appear to be to teach new vocabulary. The working pages seem to have 

another main function which is displaying expository prose to students. Expository prose is text 

that is not fictional but practical. The eight long texts appear to have another main function 

entirely. Their function is to expose the readers to another text type and give a deeper 

understanding of the English language. Again the auxiliary functions seem to be to teach 

vocabulary but also to expose their readers to more fiction. 

Something that is very common in this textbook is that the pictures or photographs take up a 

lot of space. One page can have three pictures and a short paragraph consisting of about four 

sentences describing a vocational field. On other pages there can be two or three exercises 

accompanied by one or two pictures. Sometimes the picture is necessary to complete the exercise. 

An example is a picture of a pest-controller and arrows pointing to different parts of the uniform 

and the exercise is to name the parts. Another exercise is accompanied by a picture of a bread 

basket filled with different kinds of bread and the exercise is to name which bread is called what. 

On other pages there may be one big picture that takes up half or more than half the page with 

the rest being text about the vocational field, or a song text or even a speaking exercise with 

instructions. 

World Wide English 5 Samhällsvetenskapsprogrammet (WWE) 

This book comprises of 28 texts: 20 chapters with exercises, five texts giving perspectives on the 

English speaking world, and two history texts about England in the early 1900s. Out of the 

regular 20 chapters, 17 consist of stories mostly written by writers or historians. Some of the texts 
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are published short stories by known authors while other texts are extracts from novels by known 

authors. The remaining three chapters were written specifically for the textbook with the 

intention of teaching the reader about contemporary English society. The topics discussed are 

teenage pregnancy, law enforcement and the school system. 

Some chapters have stories that take place in different countries, with England being the most 

frequent and one with the U.S. close behind, but we also get to read stories that take place in 

Nigeria, India, Vietnam and even Sweden. There are also a five texts entitled English WorldWide. 

Each one is written by an author from another country than England writing about their native 

country: South Africa, Grenada, St Kitts and Nevis, India and New Zealand. 

The 25 texts, all except the historical ones, are between 1-9 pages, with an average of 4.72 

pages per chapter. The longer texts are excerpts from novels or in one case a story of Obama’s 

life. The historical texts are two pages long and examine ‘the Roaring 20s’ and ‘the Suffragette 

Movement’. 

The main function for most texts in this textbook appears to be to introduce the reader to 

England and different parts of the English speaking world. Most of the auxiliary functions are 

there to teach students about society, culture and present new vocabulary. The texts are of 

diverse and different genres, which expose the reader to both fiction and expository prose. With 

a biography, a newspaper article and short stories, this book gives its reader a broad spectrum of 

different types of texts. 

This textbook also utilises pictures or photographs, but very differently than IRL. This 

textbook has no more than one picture a page. The picture can very well take up half the page 

but there are in general fewer pictures illustrating the texts. Each text has one picture that covers 

the entire page before each chapter. Sometimes there is also a small picture somewhere within the 

pages with exercises. If there are pictures, they are rarely incorporated or used with the exercises 

unlike the pictures in IRL which sometimes are necessary to complete the exercises. 

Comparison 

Comparing the two textbooks brings to light their many differences. While WWE  concentrates 

on giving its students a wide range of text genres, IRL focuses on working life and jobs with 

much more expository prose and only a couple of fictional stories. This is probably due to the 

books being designed for different upper secondary educational programs and each book focuses 

on what the students of the particular program are to learn in regards to English. 

While the texts themselves in WWE, are much longer with an average of 4.25 pages per 

chapter, the average of the chapters in both books are about 4 pages per chapter. This indicates 

that text length does matter when designing the books, as the authors do want to teach new 

vocabulary and new perspectives on society or vocational fields. However, the authors do not 

want to present too much text, since too much text and information easily become too much to 

handle for students and they might lose motivation. This is a similarity that both books share, 



 

 29 

there is enough text to be informative and give new perspectives and vocabulary, but the texts are 

still short enough for the students to not lose any motivation when reading them. 

Another observation is that IRL has ten texts more than WWE, since there are more texts and 

shorter texts in that book, it makes up for the difference in length that is present within the 

books. It also explains why both books average 4 pages per chapter, which means that there is no 

greater difference between the books regarding this aspect. 

As for the main functions of the texts as pedagogical objects, they are basically the same. The 

aims are to teach new vocabulary and give information about English speaking countries or give 

information about a vocational field. However, the auxiliary functions differ from one another, in 

IRL the students are exposed to more fiction while in WWE the students are informed about 

society and culture in different parts of the world. For example chapters 16, 17, 18, 19 and 20 in 

WWE deal with different societal issues like law enforcement, education and school system and 

teen pregnancy. Other chapters in WWE are about historical events or biographies about famous 

people. There are four chapters that have excerpts from novels written by famous authors or just 

tales of life in different parts of the English speaking world. In contrast, IRL has several chapters 

that are based on fiction. There are about nine fictional tales that deal with different people in 

their daily life and what happens to them. 

The use of pictures and photographs are also different in the two books. While WWE has 

about two pictures in each chapter, IRL has about six or seven images in each chapter. The 

pictures are shown as help in IRL to facilitate some exercises while other pictures are there to 

illustrate the text and help the imagination while reading. In WWE the pictures are simply there 

to illustrate the text. Generally, at least one picture on every spread is found in IRL while in 

WWE you could easily open a spread to find exercises only or a vocabulary list. 
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Discussion 

This study was carried out to investigate how two textbooks for English for two different 

programs in upper secondary school are designed. The study had examined what skills and topics 

are promoted in two different textbooks; WWE and IRL. The research questions asked were: 

 In what ways do the textbooks World Wide English 5 Samhällsvetenskapsprogrammet and In 
Real Life differ? 
o What are the differences and similarities in the texts in the two books? 
o Are texts and exercises in the chapters structured in the same way? 

Discussion in Relation to the Research Questions 

The results are clear in what they present. If we look at the exercises first we can see a clear 

variation. WWE is focused on the text with vocabulary and grammar while IRL is focused on 

vocabulary, grammar and speech. This variation complies with ‘adapting’ the educational material 

to a specific program. The investigation then revealed that the books are focused on different 

types of topics with the first book focusing on the English speaking world and its society and 

culture, while the other emphasises vocational fields and vocabulary to teach its students the 

particular occupational words. This answers the first research question of how the textbooks 

differ from one another. 

The good thing about having different books for students in different programs, I believe, is 

that even though the books contain different things the students get the possibility to acquire 

what is needed for the program they have chosen. If a student studies a vocational program and 

has IRL as his/her English textbook, it gives him/her opportunities to acquire the vocabulary 

necessary for a future chosen career. On the other hand, if a student studies an academic 

program, WWE gives him/her a chance to explore and understand more of the English speaking 

world and gives insight into some societal and cultural views in and perspectives on England. 

We have seen how the books differ in text, content, text length and in exercises, and we have 

also seen that they do not contain the same information and thus their students do not learn 

exactly the same things. Still, the books offer the opportunity for the students to reach the goals 

set by the curriculum. There are, in other words, different ways to reach the goals. The final two 

questions however, need to be discussed further to reach a satisfying answer. The questions left 

to answer are: 

 What are the differences and similarities in the texts in the two books? 

 Are texts and exercises in the chapters structured in the same way? 

During this study I discovered that since both books present different types of text on quite 

different topics, the answer to the first question above is that there are both differences and 

similarities in the texts in the books. At a first glance, if only looking at the length of the texts, the 
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texts are more challenging in WWE than in IRL. But a more thorough investigation shows that 

that is not necessarily the case. The main difference found in the books concern the topics of the 

different texts. The texts deal with different topics either concentrating on vocational fields or on 

the English speaking world. This is a clear example of ‘adapting’ the upper secondary school 

program to the different courses taught at that program to make it more aligned with the specific 

knowledge necessary to possess in that program.  

Similarities found include, the average text length for both books, which are 4 pages per 

chapters, and they both have the same basic main functions of introducing new vocabulary and 

giving information about an English speaking country, or presenting vocabulary and informing 

about a vocational field. On the other hand, the auxiliary functions differ from each other. In 

IRL the auxiliary functions are aligned with the main function to expose its students to more 

fiction, while the auxiliary functions for WWE are aligned with the main functions in teaching 

about society and culture in different parts of the world. They are just aimed at different 

programs and the assumed needs of the students in each program. Looking at it from this 

perspective we can reason that for some students, vocational vocabulary and texts are thought to 

be more appropriate to learn and to acquire while for some students the society and culture of 

other countries are supposed to be of more use and interest. However, while this might be the 

case from this perspective, there is a clear difference in the texts. There are differences in the 

texts, which concern the topics in the texts and the auxiliary functions. Similarities are the average 

text length and the basic main functions presented in the different texts. 

Finally, about the second question of how the texts and exercises are structured to help the 

students learn more English one can say that generally, both books follow the same outline, and 

teach vocabulary and grammar with the texts and exercises in the same way, with a few 

exceptions. The exceptions lie mostly in how the exercises are designed and what the exercises 

aim to teach. Each chapter or unit introduces new vocabulary and has an accompanying 

vocabulary list along with vocabulary exercises normally one to three exercises that purely 

concentrate on vocabulary. Each chapter or unit also introduces a new grammar topic. Some 

chapters make it extremely clear that they present a new grammar topic by using the new rule or 

exception in the text while some chapters ‘hide’ the grammar points they aim to teach. The pure 

grammar activities are two to four for each chapter but there are also some other activities that tie 

in with the grammar ones, with speaking and using the new grammar or writing and using the 

new grammar. It also needs to be said that WWE explains grammar in a much deeper and stricter 

way which makes the exercises differ greatly from IRL. Thus, the exercises and the texts are to 

the greater part structured in the same way, cooperating to impart information to the learners. 
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Conclusion 

To conclude, this study had investigated what topics and skills are focused on in the two books, 

by looking at texts, vocabulary and exercises and how the textbooks World Wide English 5 

Samhällsvetenskapsprogrammet and In Real Life are structured. The conclusion is divided into two 

parts: differences and similarities between the two books. 

Firstly, during the course of this study many differences and similarities were found between 

the books. I had expected to find differences, just not that big of a difference, since the two 

books follow the requirements set by Skolverket for ‘English 5’. 

The first difference found was the division of exercises, which was not expected to be as 

differentiating as it turned out to be. Vocabulary exercises were prominent in both books. But a 

division was clear in that WWE was text heavy with many text based activities and IRL promoted 

the communicative aspects with speaking activities much more. The second difference was the 

type of texts found in the books. This difference was somewhat expected because the authors 

had proclaimed from the first page what programs they are designed for. WWE focused on 

showing many types of texts, for example newspaper articles or biographies, while IRL 

emphasised texts about vocations. At first sight another difference was found in the structure of 

the texts, IRL has texts that are shorter while WWE has longer texts. However, this turned out 

not to be a very big difference since the average chapter length in both books turned out to be 4 

pages. The exercises are different and yet very similar too; both books follow the same pattern 

and they teach the same grammar topics at about the same time, although very differently with 

WWE doing it with more detail in the exercises than IRL. The last difference was the kind of 

vocabulary taught with IRL emphasising practical and vocational field – based vocabulary. This 

was also a somewhat expected difference, especially after having seen the types of texts that are 

included in the books. An explanation to this difference is the ‘adapting’ of the content of school 

subjects to the various upper secondary school programs. 

There were also many similarities, like the average text length, the main functions and how 

both books promote vocabulary and grammar in their exercises. Finally, it is clear that the books 

follow the requirements set by Skolverket in the curriculum for ‘English 5’. The most important 

phenomenon to point out is that both books focus more on vocabulary than grammar, after the 

amount of exercises are considered (see Table 3), although different kinds of vocabulary are 

emphasised of course. 
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Appendix 1 

Chapters in WWE5 Pages Chapters in IRL Pages 

1 2,5 1 2 

2 2,5 2 4 

3 5,5 3 2 
4 3,5 4 2,5 

5 7 5 2,5 
6 2,5 6 4 

7 3,5 7 1 

8 4,5 8 2,5 
9 5 9 3,5 

10 4,5 10 2,5 
11 6,5 11 4,5 

12 4,5 12 1,5 
13 3,5 13 3 

14 6 Working Pages 1 1 

15 3,5 Working Pages 2 1 
16 4,5 Working Pages 3 1 

17 4 Working Pages 4 1 
18 4 Working Pages 5 1 

19 4 Working Pages 6 1 

20 3,5 Working Pages 7 1 
English worldwide 1 2 Working Pages 8 0,5 

English worldwide 2 2 Working Pages 9 1 
English worldwide 3 2 Working Pages 10 0,5 

English worldwide 4 2 Working Pages 11 1 
English worldwide 5 2 Working Pages 12 1 

Suffragette movement  3 Working Pages 13 1 

Roaring 20s 1,5   
Table 4: Amount of Pages/Chapter in Both Textbooks 
 
 
World Wide English: 85 pages/20 chapters = 4.25 average 
 
World Wide English, English worldwide and suffragette movement and Roaring 20s included: 99.5 
pages / 27 chapters and extra texts = 3.685 ~ 3.7 avarage 
 
IRL: 35,5 pages/13 chapters = 3.73 ~ 3.7 avarage 
 
IRL, working pages included: 47.5/26 chapters and extra texts =1.826 ~ 1.8 avarage 

 

Avarage for both books: 3.7 + 4.5 = 7.98 

7.98/2 = 3.99 ~ 4 avarage 
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