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Abstract 
 
The purpose of this work is to find out what upper secondary school students views 

are on the English language and other foreign languages.  The importance of the 

English language, the lingua franca of our time, is evident and more and more people 

around the world speak English. Knowledge of languages is essential today, the 

European Commission has put on the member states to improve their citizens’ 

language skills to the year 2010 and this includes English as well as other languages 

spoken in the EU. Students in this survey think that it is important to know English to 

be able to communicate with others. Other foreign language skills are considered 

good but for the majority of the students not so necessary. The survey also shows 

that female students study more languages and at higher levels than the male 

students and there is also a difference in language studies between the programmes 

in upper secondary school.  
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1. Introduction 
 
The English language is today well established as the lingua franca1 of the world and 
it is breaking new grounds and spreading, that means that more and more people 
now have English as a foreign language, which they know well and use. The fact that 
an increased number of people speak English makes the language a subject for 
influences from all its users. According to Jenkins (2003: 2), between one and a half 
to two billion people speak English today around the world, and for a majority of them 
English is the first language. This means that the British, the North Americans and 
other mother tongue speakers are being outnumbered as the most influential users of 
the language. Table 1 lists the world’s biggest languages when it comes to mother 
tongue speakers.  
 

       Table 1. The world’s biggest languages 
 

The world’s biggest 
languages 

 
Chinese2      1071 million 

English          427 million 

Spanish         266 million 

Hindi             182 million 

Arabic           181 million 

Portuguese   165 million 

Bengali         162 million 

Russian        158 million 

Japanese      124 million 

German        121 million 

French         116 million 

                            (Svartvik 1999: 3) 
    
Today, it is required to have a good command of English for higher education as well 
as for work. Teenagers today come across the English language on a daily basis, 
while listening to music, travelling, watching films and television and when on-line. It 
is therefore interesting to look at what status the English language has among young 
people as a lingua franca and to see what their views are on other languages in this 
context. The question is if other languages have, as a result of the increased use of 
English, lost their importance to teenagers.  

 It is essential for teachers to get insight into how teenagers view the matter of 
language in order to make the language studies as good and effective as possible. 
These facts could also enable teachers to influence teenagers to study other foreign 
languages beside English and to make them understand that it is important to have 
good language skills.  
 

 

                                                 
1 Lingua franca is a language used as a medium of communication between poeple who speak 
different languages. 
2 Chinese is not one language but two, Mandarin and Cantonese. 
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1.1 Aim 
 
The purpose of this paper is to find out how teenagers in upper secondary school, 
view the status and the importance of a good command of the English language as 
well as other foreign languages. 
 
 
1.2 Method 
 
In order to study the students’ views in this matter, a questionnaire was used among 
upper secondary school students - 101 students in total - in the northern part of 
Sweden. The students were chosen so that they represented a wide range of 
programmes: 
 

• Social Science Business economics Programme, year two, 23 students  
• Social Science Modern languages, year two, 23 students  
• Physical Education Programme, year one, 23 students 
• Handicraft Programme, year three, 14 students  
• Vehicle Programme: Aviation technology, year two and three, 18 students 

 
Swedish Upper secondary school is a three-year education for teenagers between 
the ages of sixteen and nineteen. There are a wide range of programmes including 
theoretical programmes and more practical ones. 

A questionnaire was used which makes it possible to gather a lot of information in 
a short period of time. It will also enable me to get a broad perspective of the ranging 
attitudes towards English and other foreign languages among upper secondary 
school students today. The questionnaire was made up of both open and closed 
questions (see Appendix 1). This way the information collected will have both 
quantitative and qualitative properties. The method was chosen so that the result 
would be as comprehensive as possible. 
 
 
 
2.   Background 
 
2.1 History   
 
According to Svartvik (1999: 83), four hundred years ago the English language was 
spoken by some five million people on the outer boarder of Europe. From there it 
spread to North America and Australia and in our time an estimated one fourth of the 
earth’s population is said to know English. This makes up to between one and a half 
to two billion English speakers worldwide (Jenkins 2003: 2). Due to the extension of 
the British Empire the English language was established in a number of colonies 
around the world. This meant that it easily became one of the world’s main languages 
of international business and trade since the US became the leading economic 
power in the twentieth century (Jenkins 2003: 26). Furthermore, colonialism has had 
a lasting effect on people’s lives, identity and language, which is still a fact in present 
time. The English language was given a superior status to the native language by the 
colonisers and the ruling classes Jenkins (2003: 50). Svartvik (1999: 356) says that 
because of this, former British colonies have their own creole standard as a mark of 
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their independence, alongside with the Standard English and code switching 
between the two is common. Jenkins states that (2003: 51):  
 

Some former British colonies have embarked on the massive task of describing, 
standardising and codifying their local English. Nevertheless, this is only the 
beginning, as they are likely to meet resistance when they attempt to promote their 
Englishes as `legitimate´ standard varieties internationally. (Jenkins 2003: 51) 

 
 

2.2 English as a lingua franca 
 
The English language has become the international language of our time and the 
phrase “I speak English” is the code to show that (Svartvik 1999: 2). The criterion for 
calling a language universal is not that it is spoken by the largest quantity of people 
but its currency, and as such the English language is superior. According to Crystal 
(1997: 7) there is not just one reason to why a language becomes global but a 
number of causes in combination: 
 

A language does not become a global language because of its intrinsic structural 
properties, or because of the size of its vocabulary, or because it has been a vehicle 
of great literature in the past, or because it was once associated with a great culture 
or religion. These are all factors which can motivate someone to learn a language, of 
course, but none of them alone, or in combination, can ensure a language’s world 
spread. (Crystal 1997: 7) 

 
Furthermore, it is common practice when discussing the spread of English to divide 
the users into three groups: ENL, ESL and EFL speakers. The first group, ENL, is the 
native language speakers. The next group consists of second language speakers 
(ESL), the language can in this case also serve as an official language when it comes 
to government, law and education. Finally, there are foreign language speakers 
(EFL), that means that the language serves no purpose in their own country.  

McArthur’s circle of World English is a way of visualizing the relation between, as 
well as the unity and variety of, the English-speaking world. Around the centre of 
“world standard English” (WSE), which is defined by Crystal as being “[a] totally 
uniform, regionally neutral and unarguably prestigious variety does not yet exist 
worldwide” (Crystal 1995: 111), are various regional and national standards placed 
(see Figure 1).  
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                                       Figure 1. McArthur’s circle of World English 
                                       (Crystal 1995: 111) 
 
The definition of a standard language is according to Jenkins (2003):  
 

Standard language is the term used for that variety of a language which is considered 
to be the norm. It is the variety held up as the optimum for educational purposes and 
used as a yardstick against which other varieties of the language are measured. 
Being a prestige variety, a standard language is spoken by a minority of people within 
a society, typically those occupying positions of power. (Jenkins 2003: 29)  

 
However, it is difficult to identify Standard English because of its worldwide use and, 
as a consequence, its many varieties. Moreover, Jenkins (2003: 51) argues that the 
existing attitude of L1 speakers (those who speak English as a first language) as well 
as that of a sizeable majority of L2 speakers (who speak English as an official second 
language) is still that “good English” is synonymous with that of educated native 
speakers born and bread in the UK or North America. Jenkins (2003: 51) states that 
there are many who consider deviations from British or American standards as errors 
and regard English spoken in the Outer circle (see Figure 1), as an interlanguage 
(meaning that those who have learnt the language have not reached the standard) 
which contains incorrect forms that have stuck in time. Table 2 lists the number of L1 
and L2 speakers by country worldwide. 
 
                  Table 2. English speaking territories 
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                         Source: (Crystal 1997: 60) 
 

There is a worldwide demand for knowledge of English and, according to Svartvik 
(1999: 13), it comes from a grass root level. Carla Power says in an article in 
Newsweek International (Power 2005) that the British Council has declared that there 
will be about two billion people studying English and about three billion speaking the 
languages within a decade. Power points to the fact that the new English speakers 
are not just learning the language, but also shaping it by mixing it with their native 
languages, and by doing so creating new words and expressions. She continues, 
“and as the world adopts an international brand of English, it’s native speakers who 
have the most to loose” (Power 2005). There is a great demand for native English- 
speaking teachers in China and the Middle East. It is still the American and the 
British Englishes that carry the most prestige. For people in Asia and the Middle East, 
learning the language could mean new and better-paid job opportunities. 

There are more then seventy countries where English is the official or semi-official 
language according to Svartvik (1999: 4) and another twenty countries where it has a 
high status. Furthermore, there are about a billion people currently studying English 
at different levels. Two out of three scientists read articles in their subject in English 
and the biggest share of electronically stored information is in English. Svartvik 
(1999: 3) states that due to the fact that in Sweden we speak a minor language 
makes it necessary for us to know other languages in order to communicate with the 
rest of the world.The reason why English has become the international lingua franca 
has to do with politics, culture and economical factors (Svartvik 1999: 13). However, 
the fact that the English language is spreading also constitutes a threat against it, 
since the increase itself causes sub-varieties to emerge, some of which are 
incomprehensible between themselves.  
 
 
2.3 Language in the United States and Britain 
 
Robert Becker (Becker 2005) writes in an article that there are more and more 
students in the United States who are studying foreign languages. Furthermore, one 
of the reasons why students study foreign languages is that a language is a unique 
way of understanding another culture. The increased interest in foreign-language 
studies in the United States is also said to be linked with external threats to the 
country, as shown in history, such as the terrorist attack on 11 September 2001. 
Becker says that even though Spanish, French and German are the most popular 
languages there is an increasing number of other languages on offer at the 
universities, e.g. Ojibwe (a native tribe that lives in the southern Canada and the 
north central parts of the US), Swahili and Vietnamese. According to Cornwell 
(Cornwell 2005), there has been a raised interest in foreign language courses at 
university because of the increased globalization through the Internet, television and 
global business. One example of this trend is a so-called “language house” at the 
University of Cincinnati called the Valentine House, where students live and speak 
the language, in this case Spanish, at all times. The rules are that the students agree 
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to speak the language as much as possible and they could be asked to leave if they 
do not do so. The Modern Language Association of the US declares that the 
enrolments to foreign-language courses at college and universities have increased 
by 17 per cent since 1998.  

Andrew Osborn writes (Osborn 2001) that in Britain the knowledge rate of foreign 
languages is the lowest in Europe. The background to the article is a report entitled 
Europeans and Languages, in which it is stated that 66% of the British population 
know no other language at all. Furthermore, according to this poll, French (22%) is 
the most widely known language in Britain, followed by German (10%) and Spanish 
(6%). However, about 70% in the poll thought that everyone else in Europe should be 
able to speak English. According to the BBC News (2005b), the government wants 
primary school children in England to learn a foreign language by the end of this 
decade (2010). Moreover, there are studies that show that a majority of the British 
have at some point in their life tried to learn a foreign language and that most of them 
wish that they could speak the language more fluently.  According to another BBC 
report (2005a), there are concerns that the lack of language skills in the UK could 
seriously damage business. Knowledge of language is thus not simply a pleasant 
way to understand and get to know other cultures but necessary for the countries’ 
economy. The report states that “firms in competitor countries such as France or 
Germany are much more aware of the need for languages when dealing with trading 
partners” (BBC News 2005a). The fact is that when UK companies are trading with 
none English-speaking countries they are loosing out. Finally, the report states that 
there is a need for a rapid change in attitudes to foreign-language studies, since the 
number of students taking language courses at the university is declining. 

 
 

2.4 Europeans and Language 
 
According to the European Commission’s Eurobarometer 63.4, a survey that was 
carried out between 9 May and 14 June in 2005 in all twenty-five member states, 
there is a good knowledge of foreign languages in a majority of the EU countries. The 
barometer shows that half of the citizens in the EU say that they can speak at least 
one other language beside their mother tongue at such level that they can have a 
conversation. In this survey, Sweden is in the top quarter alongside Denmark with 
88%. English is in the EU the most commonly known language (34%), followed by 
German (12%), French (11%) and Spanish and Russian, which is spoken by 5% of 
the respondents. In Sweden, the three most widely known foreign languages are, 
according to this survey, English (85%), German (28%) and French and Norwegian 
(10% each). The survey also shows that men are more likely to state that they can 
speak at least one foreign language. It also shows that the younger the respondent is 
the more likely it is that the person speaks more than one language. People who had 
gone on to further education and those who are living in large towns are more likely 
to speak at least one foreign language.      

In a press release from the European Commission (2005a) the commission calls 
for action to encourage language education within the EU. The slogan is “The more 
languages you know, the more of a person you are”, and by this the commission 
reaffirms its commitment to multilingualism. The commission suggests that language 
skills among its citizens are important for mobility and for the competitiveness of the 
EU economy. To make sure that foreign-language skills are maintained and improved 
within the member states, the commission suggests local action plans. These plans 
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should contain improvements in language-teachers’ training, sufficient provision for 
early language training, and developments so that more school subjects are taught in 
a foreign language.  
 
 
2.5 English today  
 
Eugene Eoyang (1999: 1) states that English is the most popular second language 
worldwide and an example of this is that there are more Chinese studying English 
than the entire population of the United States. If English is going to to work as a 
universal common language it must have, according to Barbara Seidlhofer (2001: 
138), enough stability to work as a lingua franca, even though it is being spread and 
developed independently by its new users which means that there is a great deal of 
variations.  
 

With an ever-growing number of people speaking English in an increasing number of 
regions of the world, it is not surprising that the language is diversifying and `English´ 
becoming `Englishes´. (Jenkins 2003: 60) 
 

Furthermore, the speakers’ local conditions, mother tongue and other languages they 
speak are affecting the English that is evolving in different circumstances around the 
world today. Crystal (1997: 113) states that it is not absolutely certain that the English 
language will keep its present position as a world language in the future. It has been 
shown in linguistic history that it is wise to be cautious and not take a language’s 
status for granted. One example is that no one during the Middle Ages would have 
imagined the extinction of Latin as the language of education. Furthermore, the future 
status of the English language is connected with what happens in the USA according 
to Crystal (1997: 113). The USA has the greatest influence on the English language, 
more than any other English speaking community. But on the other hand the growing 
number of English speakers worldwide outnumbers the population of the USA. 
 
 
 
3. Analysis and discussion 
 
3.1 Analysis of questionnaire 
Among the total number of students that took part in this attitude study, 40 were male 
and 61 female. They study at the following programmes: Social Science 
Business/economics, Social Science Language, Physical Education, Handicraft, 
Vehicle Aviation Technology. 

The questionnaire, which this analysis is based on, is in Swedish (Appendix 1). I 
have therefore translated both the questions and the answers that were given by the 
students. Most of the questions were open questions, which gave the students a 
chance to motivate their answers.  
 There are sometimes interesting differences in the answers given by 
the two genders. These variations will therefore be accounted for in the analysis of 
some of the questions.  
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Question 1. At what level are you studying English right now? 
Social Science students (Business/economics), year two, study English at B-level. 
Social Science students (Language), year two, study English at B-level. Physical 
Education Programme students, year one, are doing the A-course. All of the 
students, in year three, at the Handicraft Programme have finished their English 
courses already. The Vehicle Aviation Technology students are studying both the A-
course (depending on what course they have previously taken in their first year) and 
the B-course. (English is in upper secondary school divided into three levels A, B and 
C.)  
 
 
Question 2. To what level are you planning to study English? 
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                                Figure 2. The level to which the students plan to study  
                               English. 
 
Social Science Programme students study English on the B-level in year two, 30% of 
them plan to do the C-course. Among the Social Science Language students, also in 
year two and at B-course level, 70% are going to take the C-course. In the group of 
Physical Education students, in year one at the A-level, 74% are going on to the B-
course and 26% to the C-course. Handicraft Programme students have completed 
their English studies and 14% have done the A-course, 71% the B-course and 11% 
the C-course. Among the Vehicle Aviation Technology Programme students currently 
taking the B-course 11% are going to do the C-course. 

In the group as a whole 67% of the female students were going to continue to 
study English at the C-level compared to 12% of the male students.  
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Question 3. Do you study any other foreign language in your programme 
beside English? If yes, what languages? 
 
Social Science 
(Business economics) 
A combination of:  

Social Science 
(Modern languages) 
A combination of: 

Physical 
Education 

Handicraft Vehicle 
(Aviation technology) 

Italian: 26% Italian, French, 
Russian: 26% 

Spanish: 0.5% Sign Language: 
0.7% 

 

Spanish: 35% Italian, French, 
Spanish: 17% 
 

   

French: 17% French, Spanish, 
German: 13% 

   

German: 13% German: 13%    
Sign language: 
0.5% 

Spanish, French, 
Russian, Sign 
language: 0.5% 

   

 German, Italian, 
Spanish: 0.5% 

   

 German, French, 
Spanish: 0.5% 

   

 Russian, German, 
Italian: 0.5% 

   

 German, French, 
Russian: 0.5% 

   

Figure 3. Languages other than English studied by students at the different programmes. A 
student can study a combination of languages. 
 
The number of students in the group as a whole who study another foreign language 
are 57% female and 25% male. 
 
 
Question 4. At what level are you studying the language?  
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Figure 4. Number of courses taken by the students, per programme. 
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Figure 4 shows the number of foreign-language courses taken by the students at 
each of the programmes. At the Social Science Business Programme students study 
in total 2 courses at level one3, 14 at level two and 4 at level four. Among the Social 
Science Language students 19 study a foreign language at level one, 2 at level two, 
4 at level three and 18 at level four. There is only one of the Handicraft Programme 
students who studies another language and it is on level one. None of the Vehicle 
Aviation Technology Programme students study a foreign language. The languages 
that the students are studying are Italian, Spanish, French, German, Sign Language 
and Russian.  
 
 
Question 5.To what level do you intend to study the language? 
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               Figure 5. The level to which the students plan to study the foreign language  
               given in number of students. 

 
In the group of Social Science Business students the number of courses at each level 
to which the students plan to study are as follows: level 1 three, level 2 two, level 3 
four, level 5 five. The number of courses at each level is for the Social Science 
Language students: three at level 1, nine at level 2, twenty-eight at level 3, ten at 
level 4 and ten at level 5. For the Handicraft Programme there is one course at level 
1. Four of the students did not answer this question and is therefore not part of the 
result. 
 
 
 
 
 
 
 
 

                                                 
3 Each level is equivalent to one year of studies at upper secondary school. Level five, however, 
requires four years of studies at secondary school. 
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Question 6. Do you think that it is important to have good knowledge of 
English? 
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                  Figure 6. The view of the importance of the English language 
                among the students. 
 
At the Social Science Programme, Business economics, a majority of the students 
thought that English was useful as an international language because many people 
speak it and that makes it possible to talk to other people while for example travelling 
abroad. Two students wrote: “It is useful at work”4. The general view could be said to 
be that English is good to know and that one cannot do without it.  

At the Social Science Programme, Modern languages, seven of the students 
thought that English is a good language to know because “it is a big language and it 
is good to know, to be able to communicate with people from other countries”. It can 
be said that the students thought that since English is an international language it is 
important in most jobs, and while travelling and meeting people around the world. 
The importance of learning the language to a high level was also stressed because 
of its present status in education and work. 

Students at the Physical Education Programme thought that the English 
language is important as a world language. It makes it possible to communicate with 
and understand people from other countries. It can also give a person “a sense of 
freedom” and it is a language that “everyone should know”. 

For students at the Handicraft Programme, English was important because it is 
spread worldwide, for communication with other people from other countries, travels 
and while studying, both in Sweden and abroad.   

At the Vehicle Programme, Aviation technology, a majority of the students 
thought that English is good to know since it is important in aviation and at this 
particular programme, which makes it possible to work all over the world. But the 
knowledge of the language could also be useful in general communication with 
people. 

 
 

 

                                                 
4 All the quotes from the questionnaires are translated by me.  

 12



  

Question 7. How good knowledge of English do you think is needed? 
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                                         Figure 7. The level of English that the students think  
                               they need. 

 
A majority of the Social Science Programme, Business economics, students 
thought that the level at which they needed to master the English language was  “to 
make themselves understood”. The general view was that a basic knowledge of the 
language is the most important. 

The group of Social Science, Modern language, students could be said to be 
divided between those who thought that a basic knowledge of English was adequate 
enough and those who considered a good knowledge of English to be important. 
What was most important to the former, was to be able to make oneself understood 
and to get by around the world. The latter group thought that good knowledge of the 
language was important for reasons such as “the globalization” and “to get ahead at 
work and socially”. 

Many of the Students at the Physical Education Programme thought that the 
level of English they needed was to be able to talk to someone and make themselves 
understood. As one of the students expressed it: “It is good if an English-speaking 
person understands you”.  

Handicraft students wrote that to be understood and to understand English at a 
basic level was enough.  

At the Vehicle Programme, Aviation Technology, only two of the students pointed 
out the fact that good knowledge of English was needed since most manuals are in 
English. Other views were that the knowledge of English needed to be at a basic 
level for communication. 

Two of the students had marked two boxes and are therefore not counted in this 
question.  
 
 
Question 8. What kinds of English language skills are important? (speaking, 
writing, reading, comprehending) 
 
For a majority (56%), of the Social Science Business Economics students all of 
the above mentioned skills were important, but they also stressed that the most 
important of these skills were to be able to speak and to understand English. The 
other half of the group had speaking as number one together with one or more of the 
other skills. 
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Social Science Modern Language students 78% thought that to speak and 
understand the language was the most important, also in combination with the other 
skills. Only six of the students wrote that they considered all the skills to be equally 
important. 

For 39% of the Physical Education students all of the above mentioned skills 
were regarded as important. Many students (43%), rated to be able to speak or to 
speak and to comprehend the language as most important skills. 

At the Handicraft Programme, more than half of the students (57%) said that to 
be able to speak and understand the language was most important, the other half 
wrote that all the skills were important. Only one student said that to understand 
English was the number one priority. 

For 55% of students at the Vehicle Aviation Technology Programme all the 
skills were important and two-thirds of the students thought that to speak was 
important, in combination with one or more of the other skills. Only four of the 
students did not mention speaking as one of their top priorities. 
 
 
Question 9. What kind of English do you prefer to speak? (For example, British, 
American, Australian and so forth) 
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                                     Figure 8. The kind of English that the students prefer to speak. 

 
Of the total number of students in the survey 61% replied that they prefer to speak 
American English, 22% British, 5% a mix between British and American and 10% did 
not know what they preferred. Other Englishes that were mentioned but preferred by 
less than 1% were for example, Australian/British, “my own” and Jamaican. One 
student did not answer this question. 
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Question 10. Do you think that you are able to use the kind of English that you 
prefer in class? 
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                Figure 9. Students’ opinions on whether or not they can use the English 
                of their preference in class. 

 
Of all the students in the survey 77% answered that they were able to speak the 
English that they preferred in class. Only 22% said that they could not speak the 
English of their choice in class. One student had marked two boxes and another one 
had not replied and they are therefore not part of the result for this question. 
 
 
Question 11. Do you think that you would be able to get by with only English 
around the world? 
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                                          Figure 10. The students’ views on how they would  
                               manage with English as the only foreign language. 

 
 At the Social Science Business Economics Programme many of the students 
replied that “it depends”, for example “where you are”, “the more languages you know 
the better”. In general, it is a fact that they did acknowledge the usefulness of other 
languages even though there was a general hesitation. 

About the group of Social Science Modern Language students it can be said that 
they have a general awareness that even though English is a global language far 
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from everyone masters it and it is therefore a great advantage to know other 
languages.  

Physical Education students thought that knowledge of English is enough and 
that “you can get by”, “most of the time”, “in most places” and at travels. Only three of 
the students in this group mentioned that it could be useful with more language skills 
and one of them mentioned Spanish as a language that was good to know.  

The students at the Handicraft Programme were a bit hesitant. One half did not 
know at all or said: “yes/no”, “it depends”. The other half wrote that almost everyone 
knows English and that it was possible to almost always manage with English alone. 

Vehicle Aviation Technology Programme students had confidence in the 
currency of the English language since “it is a world language”, “works in most 
countries” and that people in general speak and understand English. Only a small 
minority of the replies mentioned the fact that not everyone around the world speaks 
English.  

At this question, eight students had ticked two boxes and are therefore not part of 
the result in total. 
 
 
Question 12. Do you think/know that you will make use of English in your 
future studies? 
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                                          Table 11. The students’ view on the probability that 
                               they will use English in their further studies. 
 
Five of the Social Science Business Economics students motivated their answers 
with the fact that they were planning to study in for example the US and New 
Zeeland. Another five did not know and others answered that it is highly likely that 
English would be used in most professions and at university. 

Social Science Language students thought that they would most likely use 
English in further studies both in Sweden and abroad. Two of the students wrote that 
they planned to study languages, both English and other languages, at university. 

Eight of the Physical Education students said that they would use English in 
future studies since they planned to study in the US and another three thought it to 
be very likely. 

Handicraft students expressed a more uncertain view. Only two of them said that 
they would probably study abroad and therefore use the language. 

Six of the Vehicle Aviation Technology students motivated their answers by 
mentioning that English is an important language in aviation, flight manuals and 
spare parts are in English.      

At this question, four students had ticked two boxes and one student had not 
replied and they are therefore not part of the result in total. 
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Question 13. Do you think/know that you will make use of English in your 
future profession? 
 
At the Social Science Business Economics programme 26% answered yes, 
because they “would like to work abroad”, 21% of them thought that they would use 
English sometimes.  

Of the Social Science Language students 26% were certain because they would 
like to work abroad, three found it highly likely in various jobs and with contacts 
overseas and four did not know.  

Of the Physical Education students 30% replied yes, that they would use English 
in their future profession and motivated their answers by mentioning that they would 
either work abroad or play basketball in the US or elsewhere.  

At the Handicraft Programme students were more vague in their answers. They 
wrote that they thought it to be possible and some answers expressed that it was due 
to an increased globalization and the contacts that followed. 

A majority of the students at the Vehicle Aviation Technology Programme 88% 
replied that they would use English in their future work since English is the aviation 
language and there are job opportunities for aviation technicians overseas.  

In the group as a whole 65% of the female students thought that they were going 
to use English in their future profession compared to 79% of the male students. 

Two students did not reply to this question and are not part of the result in total.  
 
 

Question 14. Do you think that it is important to learn/know other languages 
beside English? 
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                               Figure 12. How students rate the knowledge of other 
                               languages beside English. 

 
Social Science Business Economics students thought, “that it is most important to 
know English to start with”. But other languages could be important for overseas work 
and travelling and “the more languages you know the better”, and  “it is good to know 
a country’s mother tongue”. Two of the students’ motivations were that it was quite 
important because “everybody does not speak English”. One student thought that it 
was rather pointless because the skills that students were left with after upper 
secondary school studies were rather limited. 

 “The more languages you know the better” was one motivation that was 
expressed by five of the Social Science Language Programme students. Seven of 
them stressed that it is important to know other languages beside English because it 
enables you to communicate with more people, others than Americans and British 
people. For these seven students, languages were also important since it is always 
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appreciated if you can speak a country’s language, it makes contact between people 
and understanding of other cultures easier, since a language is not only oral 
communication. 

Physical Education students thought that it is good to know another language for 
work, travels and to get to know other people and cultures, but that you can get by 
with English and it is therefore not necessary with more language skills.  

Five of the Handicraft students wrote that “it depends” and that “it can be good to 
know”. Four of them thought that you could manage with English but not everywhere. 
Other views were that languages are interesting but not necessary and that it 
depends on if a person has many contacts overseas. 

Vehicle Aviation Technology motivated their answers by saying that “it is 
enough to know English” and that  “other languages are not that important”, that most 
people know English. Only two students considered it good to know other languages. 

At this question, five students had ticked two boxes and two students had not 
replied and they are therefore not part of the result in total. 

 
 

Question 15. If you think that it is important to learn/know other languages, 
what languages do you then have in mind? 
 
Were Spanish (48%), French (30%), Italian (22%), German (13%) and Russian (1%).  

Social Science Language students replied that important languages to know 
were French (65%), Spanish (61%), Russian (22%), Italian (17%) and Latin, German 
and Swahili (0.5 The languages mentioned by the Social Science Business 
Economics students % each). 
     Physical Education students thought that Spanish (48%), French (13%), German 
(13%), “Chinese” (1%), Japanese (1%), Arabic (0.5%) and Italian (0.5%) were the 
most important languages to know. 
     Handicraft students replied that French (36%), Spanish (36%), German (14%) 
and Japanese, Russian and Sign Language (1% each).      

Among Vehicle Aviation Technology Finnish, German, French and Spanish 
were given 0.5% each.  

In general it can be said that Spanish is regarded as the most important language 
to know beside English. 

Twenty-one of the students did not leave any answer to this question. 
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Question 16. Is it necessary to have as good a knowledge in other languages 
as in English? 
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                          Figure13. The necessity of good knowledge in other languages 
                          beside  English as represented in the group as a whole. 

 
A majority of the Social Science Business Economics students (74%) did not think 
that they would use another language since English is such a widely spread 
language. Three of the students (13%) replied that “it depends on what you do for a 
living” and that all other languages are not as common. 

Most students at the Social Science Language Programme (74%) said no 
because of the fact that English is a widely used language in most countries. They 
thought that it was possible to manage with English alone and many underlined the 
fact that English is a world-language. The respondents wrote that English is a 
language that is part of everyday life and that it is more difficult to learn other 
languages even though it can make communication easier. The minority of the group 
(17%) who answered “yes” to this question thought that because the world is getting 
smaller and there are more contacts between people from different countries it is 
necessary to know other languages beside English. In this perspective it helps to 
know more languages and it makes contacts with people from other countries easier. 

The great majority of the Physical Education students (69%) said “no” and wrote 
that “English is a world language” as well as the most commonly used language, the 
most important language and a language that everyone should understand. The 
motivation to why other languages are needed was that it can be needed at work, it 
makes it easier to talk to others and it can be good to know “if you need to ask for 
directions”, for example. 

The overall view among the Handicraft students (78%) was no and the reason 
was that other languages are not used as much as English and that it is therefore 
possible to do all right with just English. Even though it is good to know other 
languages it is not necessary and the need for knowledge of other languages are 
becoming of less and less importance. 

In the group of Vehicle Aviation Technology students the majority (78%) replied 
no the object was that “you can almost always manage with English alone” because it 
is the most important language.  

Two students did not reply to this question and are not part of the result and 6% of 
the students replied that they did not know. 
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Question 17. Do you think/know that you will make use of another language 
beside English in your future career? 
 
Among the Social Science Business Economics students 52% replied yes, 39% 
no and 1% did not know. The languages that they mentioned were Italian, Spanish, 
Finnish and French. 

Of the twenty-three Social Science Language students 87% said yes to this 
question. The languages they thought they were going to use were French, Italian, 
German, Arabic, Russian and Spanish.  

In the group of twenty-three Physical Education students 69% said no. The few 
that said yes mentioned French, Spanish, Japanese and Italian as possible 
languages. 
  In the Handicraft Programme group 14% of the students replied yes 
and listed French and Sign language. 

At the Vehicle Aviation Technology Programme 22% said yes and that they 
might use French, Finnish or Sami. 

Three students had not answered this question and one had marked two boxes 
and they are not part of the result. 
 
 
 
3.2 Discussion 
 
Even though all the upper secondary school programmes give students entry to 
higher education and therefore there should be less of a difference between the 
programmes there still is. Looking at the results in question number three the 
difference is evident between what used to be a two-year and more practise-
orientated programme and those programmes that have a more study-orientated 
history and have always been three-year programmes. If one takes a look at the 
interest for language knowledge in today’s educational system it is not more equal 
than it used to be. There are still great differences between the so-called “theoretical” 
and “practical” programmes. One of the reasons to why all the programmes were 
made three years long was that the students should be able to choose education 
from personal interests, rather than his/her ability to study and to be able to go on to 
further education. Despite the change, it is still the programmes that used to be the 
more study-orientated ones that have the majority of students with higher academic 
motivation and aims.  
     Question number six shows that students in general think that a good knowledge 
of English is important. But the result is somewhat contradictory to what they have 
replied in question number seven. In the latter the answers show that what the 
students think is that the knowledge of English is good enough or adequate, as long 
as it helps them to get around and to make themselves understood. In relation to the 
plan that the European Commission has put in place, to maintain and improve 
language skills among its member states, which includes that more school subjects 
should be taught in a foreign language, the level of knowledge of English that the 
students think is adequate might not be so if this plan is to be realized. 
     In question number ten, regarding whether or not the students feel that they are 
allowed to use the English they prefer in class, more than twenty per cent expressed 
that they did not. Could this really be a matter of conservative British-orientated 
teachers? Or is it the fact that many of the students today use a lot of slang words, 
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expressions, internet abbreviations and text message expressions in their language 
that really has nothing to do with their preferred English, but more to do with a correct 
language in whatever English they would use? Or maybe it is simply an ordinary 
teenage revolution against the adult generation, who represents one kind of English 
and when the new generation’s English becomes the norm than another English will 
be the one that the next generation prefers. 
     The fact is that the American English is the dominant variety among most young 
people today. Would this possibly be different if Swedish media worked with more 
deliberate methods so that teenagers were exposed and introduced to more different 
Englishes? There is a problem of conformity with the lack of variety of Englishes in 
the media in general. This is even a greater predicament when it comes to other 
foreign languages, which are seldom even heard. This lack of diversity adds to the 
common view expressed in the survey that American English is the only language 
needed. However, this is the very opposite to what the EU thinks regarding 
languages. As the commission has made a commitment to multilingualism and 
stresses that this is important for the union as a whole, it will be interesting to see if 
the Swedish government picks up on the EU demand for local action plans regarding 
language education at all levels in the Swedish school system. 
     Grammar is something that many of the students have expressed to be of no 
importance in the context of what is/are the most important skill(s) to master in the 
English language. It is evident that the teachers so far have failed to make the 
connection between language and grammar and to explain to the students what 
grammar is.  
     What is surprising to notice is that only one of the Handicraft students (a male) 
thinks that he will use other languages beside English in his future career. This is 
remarkable because of the international character of the industry. The insight as to 
what could be useful knowledge seems to be very low and combined with an over-
confidence in the English language. 
    Even though the number of female students who study language outnumber the 
male, both by level of courses and number of languages, there is still a higher 
number of male students who reply that they think they might use English in their 
future career. It is surprising to see that men still have the better self-confidence 
compared to women. It manifests itself in a way that men take for granted that 
leading positions in society, which demand for special skills (in this case language 
knowledge), are theirs as a matter of course rather than due to qualifications. 
     Shortcomings with the method chosen for this essay could be that the answers 
given by the students in some cases feel inconclusive. Further questions would have 
been required for a better understanding of the opinions and for fully understanding 
the line of arguments presented by the students in their answers. Selecting some of 
the students for in-depth interviews could have rectified this. Furthermore, the 
alternative “do not know” could also have been added to the questions. There could 
also have been some more precise questions looking into young people’s views on 
the EU and how they think it affects/will affect them. When analysing the students’ 
answers, the unnamed gradations in questions 6, 7, 11, 12 and 14 have been 
assigned different notations. By doing this after the questionnaire was carried out, the 
answers given by the students have been interpreted in a way that may not reflect 
the students’ actual opinions. If all gradations had been given a value already in the 
questionnaire, it is possible that the students would have answered the questions in 
other way. 
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  Further research could be a more in-depth study of the reasons to why so few of 
the upper secondary students choose to study another foreign language beside 
English. 
 
 
 
4. Summary and conclusions 
Since the 17th century the English language has spread from the British Isles and is 
today a well-established global language. As a result of the increased number of 
people using the language new varieties emerge. This can to some extend cause a 
conflict with mother tongue speakers. The fact that there is no overarching Standard 
English makes it even more difficult. There is a great demand for knowledge of 
English all over the world, since the language opens up new possibilities for trade 
and education.   
 The European Commission’s Eurobarometer 63.4 demonstrates that 
the knowledge of foreign languages in Sweden is good, especially the knowledge of 
English. The commission stresses that language skills among its citizens are 
important and that all the local governments should make efforts so that the target for 
improved language skills by 2010 is reached. 
 Upper secondary school students think that English is the most 
important language to know because of its international character as the number one 
lingua franca. To be able to communicate with other people is what the students 
regard as the most important skill to master. The English that a majority of the 
students said that they preferred to use was American English and for many students 
this is because of the frequent use of this variety in the media. When students replied 
that they thought about working or studying abroad they were in most cases certain 
that they would manage with English alone.  
 Even though students are aware of and agree with the fact that the 
more languages one knows the better they are still not motivated enough to study 
other languages. This is despite the fact that they think they might have a career, 
which includes international contacts.  
 The foreign language, beside English, which the students rated the 
most useful to know was Spanish. The knowledge of this language does not, 
however, need to be as good as the knowledge of English. Only a very small number 
of the students thought that they might need another foreign language, apart from 
English, in their future career. 
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Appendix 1. 
 
Enkät gymnasieskolan 
 
 
Tjej    Kille  
 
Årskurs:…………..   Program:…………………………………………………… 
 
 
1. På vilken nivå läser du just nu engelska (A, B, C)?....................................... 

2.Till vilken nivå planerar du att läsa engelska på gymnasiet (A, B, C)   ?.............. 

Motivera varför du har valt just den nivån: …………............................................. 

……………………………………………………………………………………………… 

3. Läser du något annat främmande språk förutom engelska i ditt program? 
 
Nej   Ja  om du svarar ja, vilket språk läser du?…………………………………. 
 
4. På vilken nivå läser du språket? ……………………………………………………. 
 
5. Till vilken nivå planerar du att läsa språket (gymnasienivå)?................................. 

 
6.Tycker du att det är viktigt att ha goda kunskaper i engelska? 

Mycket viktigt                                                                                          inte viktigt 
      

Motivera: 

…………………………………………………………………………………………………

…………………………………………………………………………………………… 

 
7. Hur goda kunskaper behöver man ha i engelska? 
 
Mycket goda                                                                                              inga alls 
      

 
Motivera:………………………………………………………………………………………

………………………………………………………………………………………… 

……………………………………………………………………………………………. 
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8. Vilka kunskaper i engelska är bra/ viktiga? (prata, skriva, läsa, förstå) 

Motivera:………………………………………………………………………………………

………………………………………………………………………………………… 

  

9. Vilken ”sorts” engelska föredrar du att prata? ( tex. Brittisk, Amerikansk, 

Australiensisk med flera)………………………………………………………. 

Motivera: 

…………………………………………………………………………………………………

…………………………………………………………………………………………… 

  

10. Får du möjlighet att använda den engelska du föredrar på lektionerna? 

Nej   Ja  

11. Anser du att man klarar sig med att enbart kunna engelska  ute i världen? (tex. 
för resor, studier eller arbetsliv) 
 
Definitivt                                                                                                           Nej 
      

 

Motivera ditt svar: 

…………………………………………………………………………………………………

…………………………………………………………………………………………… 

 

12. Tror/ vet du att du kommer att använda dig av engelska i dina framtida studier? 

Mycket                                                                                                       inte alls 
      

 
Motivera:………………………………………………………………………………………

………………………………………………………………………………………… 

……………………………………………………………………………………………… 

  

 

13. Tror/ vet du att du kommer att använda dig av engelska i ditt framtida yrke? 

Ja   Nej  
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Motivera:………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………… 

 
14. Tycker du att det är viktigt att lära sig/ kunna andra språk än engelska? 
 
Mycket                                                                                                       inte alls 
      

 
Motivera ditt svar: 
 
…………………………………………………………………………………………………

…………………………………………………………………………………………… 

…………………………………………………………………………………………….. 

  
15. Om du tycker att det är viktigt att lära sig/ kunna andra språk vilka språk tänker 
du då på? 
………………………………………………………………………………………….. 
 
16. Behöver man ha lika goda kunskaper i andra språk som man har i engelska? 

Ja   Nej  

Motivera: 

…………………………………………………………………………………………………

…………………………………………………………………………………………… 

 

17. Tror/ vet du att du kommer att använda dig av ytterligare språk, förutom engelska 

i ditt kommande yrke? 

Nej   Ja  om du svarar ja, vilket/ vilka språk…………………………………… 

…………………………………………………………………………………………. 
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